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How did IT change language?
Pl Oleglaelt jrcdl Oyl oy

IT = Information Technology = Citeglaatt acas

Call =computer assisted language learning = 35St 3icbuas Attt alad

%+ Technology and human communication (past vs. present)
(roledty (dlall (et ) at i) SN LINY 9 Lo oF gl
Lets look at the interaction between technology and human communication in general , Human

communication has changed a lot in the past decade or even 100 years , So technology has changed human
communication in general in the last century as well.
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In the past : Sledt 2

If you were to send a letter to some one in United States «70 years ago or 100 years ago ,
¢ Audlalt P ket 9 ittt SIS Buoialt SLIY oM (B Lo (aded I Lo Ity s (f S0l 130

how long would that take you to send the message from here to United states or any other part of the world?
that would take you ages ,

8y e Al ¢ aflalt Go s30T oo 1 M 9l Bdoeiiall OLY gl 11 L G dlu st Jluy¥ Eoie A8 Gw AN o 4o S5
¢ Mgt

and you might be using primitive tools, basic tools, to send your message and that would take you a lot of
time and effort to take this message across the oceans
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But technology has changed every aspect of our lives these days ,
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Inthe present : Skt Cdgh o

You can send your message to any where in the world in just few seconds or may be less than a second , it
just takes you a bottom pressing and then your message is sent and every one in the world will be able to
read your message .
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So , that change ,of course, has influenced human communication in general and one part of human

communication IS learning and teaching
alait) g8 Toasdicd) SWLATH aludi a9 sle JSaudiny o pded! S LaIW e 31 ¢ pdally ;cdid St Gla ¢ 1l
'O“‘:’Jﬂ‘ﬁ

In the past , people would send their children or students to other cities or countries .so they can learn from
specialists in specific fields .
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Nowadays we don’t need that , because we have Distance learning , and what we are doing right now is
agood example of how technology has changed language learning and human communication in general.
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We communicate with each other using technology , so that is an example of Computer enhanced language
learning .
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Les look and think just a little about :
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How do technologists ( people how work in the field of technology ) view the future of human-machine
communication? Or (Artificial intelligence?)

Sl ) 91 S T pdedt - ¥ OYLalY! el (Gl Jloee o8 Golons Gt (a3l ) Goucd@itt ol Can

If we think about that for just few seconds , the first thing that would come to your mind is that they are very
enthusiastic about the future of technology in the field of human communication ,
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they want to invent new ways of communication , new software for communication .
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We have some examples LIKE twitter, instagram , whatsApp , facebook and so on .
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Every now and then we get a new application, a new website , a new tool to enhance and change human
communication in a way or another .

So, in the future , of course , we can never say this is the end of human communication or this is the end or
the summit or the top of how technology can change human communication [ there is no end to that ]
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It is changing and it is going to keep changing in the future .
- SGis 3B (B raTliacing S 1
So, people who work in the field of technology are very enthusiastic about that and they are thinking of new
ways of enhancing this aspect which is human — machine communication .
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Technology and education ? (Blackboard)
(2592 S alld3 ) T ey Lo oF g

+« Distance learning? day Se addaid
Technology has changed education a lot and the BLACKBOARD or distance learning is an example of that

how technology has changed the traditional classrooms .
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Otherwise , all of you would be sitting right now on front of me in a classroom and | will be teaching ,
¢ Aoyl ulyd Juad S (W alel ulw sSoaen LSt ¢ St BMS

BUT nowadays probably you are in the living room or may be at work or any where in this world ¢
relaxing and watching the lecture ,
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this is one good aspect of how technology has changed and enhanced language learning or education in
general .
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social pragmatists gsseleiad! 'Gsciledi ndl

We have social pragmatists on the other hand : people who think of society and the negative changes in
human communication and an example of that :

SY LW 8 Dt Ol poedil g aalizmedly (955l Gt (ol W1 489+ (ouelein ¥ (500l mdl Lot (3 P 0
s Ol ol S5 Jlilag van piicd!

someone sending a text message to his brother just in the other room , instead of talking to their brothers
they just send text messages .
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So, the hole house might be texting each other but in reality they are not communicated well .
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So, people who are social pragmatists ,they have some concerns about the future of human communication .
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English teachers’ views about the use of IT
Cilaglaalt uc af il Jaom fat ¥ alae ol

As language learners and language teachers , we have our own view of IT and technology , so, we are not
like technologists , we don’t want to rush in into technology and use all aspects of technology without
thinking, and also we are not conservative about the future of human communication as social
pragmatists .
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Use of IT in language learning it alsd o Gleglaalt o o i

As language learners and language teachers , we want to use technology to help us get our message and get
our job done ,

¢ Uidlaaty Ll 3lamdl o8 Bte bl Lo o¥ 3l addeiadd of byl ¢ Lgsalnag il o Mass

so basically we want to learn how to use technology to help us learn languages and teach languages in a
better way :
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Practice ! (past vs. present) ( bty dledt G0 ) ! Lilas

Aim of ELT (students’ communicative competence?)
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In the past :
The aim English language teaching is to improve students” communicative competence
( competence = ability )

« OMalt Sl g3 5548 gf Selasalt Guuwmed 98 N1 AAl adad (s

% Communicative competence in face-to-face vs. IT communication (rules).
Oileglaalt Jacdls S Lalily jadylae 3 yibeal! ol g8l Belasal) <
So in the past : if you want to improve one’s communicative competence or if you want someone to be

a good speaker of the language , you would have to send that person to a country where English is the
native language

O Eondad ¢ Jalt Tl Diiotie Lo (aded 9S00 O D2y 9 s Undio! 501 35uaH G 351 oF 1 udsladt (B9 ¢ 120t
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United States probably or United Kingdom ( Britain ) and that is called : (immersion )
((uleddNW1 ) O owle 1289 (Lolkas s ) Suixial! ASolaal! gf Suoialt SLIY o1 Loyt

They would just send their children to those countries and leave them for couple of years learning and they
would comeback .
- (93923 A3 Ggelaily Ol giw pudy aghssmytyg Joulll 008 (I agllabel Jlusly (9e9dy
But nowadays , with technology , we have a new way , we can learn language and we can communicate
with native speakers without being there , we can communicate with them here or where ever you are
basically .
OmSioeialt ae (ol 50 o) Loy Aalll alald of Lioen ¢ Subgctar Tada ko Lopld ¢ Lo of g3l aag ¢ pudlondt B gM B Lo
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How did IT change EL ? § judas¥ bl Oleglaet (od@s O pmd caida

1- English is changing . P20 A a3 (Y

English itself is changing , languages in general are changing right now because of technology .
- how did that happen ??
CONP=  FL N P- 7= W PPUN JS 7= (FUPRNE N PUPUF v JPY PSP =, XYy N1 (REF-wu J PP Jy NSO P S { Ry L [

< Language contact : jath S¥La

Language contact and probably you studied that in sociolinguistics , we have several languages in this world
, English , Arabic , German ,Greek ,... etc

Ag5udoni¥ ¢ atlall 108 B GLEUI (e dydtall Lgdld ¢ Lolain ¥ Rall ole 33le 58 05aiT9LS A3 Lagy SNy Jrill Jluall
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In_the past : chines would not really meet Arabic so there is no influence in the two languages , because
they didn’t contact in a way or another .

Jhalil Lagiog Srdomy b A3 ¢ GGl Mt A1 Solid (unid® 16T naG it sall 20 Prdeual! A ot + udlelf 20
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China is a part of the world and Saudi Arabia is another part of the world , so they are rarely meet the
languages .

L LA GEIE 5 5L (e St ig ¢ atlall (e s3T5 (nadgaudly adlall 108 (o 53 B Ousal!
Especially if they are know people traveling from that country to the other or if they are know mutual
interest between the two communities ,for example , religion , sports or whatever (that is in past .
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But nowadays with technology and with globalization , languages have come to contact at least virtually ,
online you meet Chinese people «you meet English people or you meet people from all languages

groups
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% (Loan words — music — food..etc).

and as a result of that your first language would borrow some words from the other languages , Chinese ,
English , Persian , Turkish, or any language that would contact with.
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And vice versa , the target languages , like English , Turkish , Spanish etc , are going also to borrow some
words from Arabic if they come in contact with Arabic .

30 P palt o CrlalSalt (ans sealiaacian ¢ F1 - b 19 P a9 Jrd ilam WIS ¢ ABAGLunal| DAL ¢ uaall Laliisay
sty gl Lo

And usually those words are called (_ Loan words )

- (Bslaliuwelt Olalsstt ) Olelsatt 0l ewd 53l

Especially if you have a gap in your first language , if you don’t have a word for this thing in your first
language you just use the target language or the target form , the target word , this is going to be called
the loan words.
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For example ( Alcohol )this an Arabic word .
- Jo¥W e pe (el g2 (JomEall ) : Jlie
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% Netspeak : Oxford dictionary added 65 new words this month
(205l -+ Ol g OB B =) gl Tusmiall ) sl 10 Byl Urelsa 10 LS 35wl (ugald
Netspeak = is what ever said or speak online
CA XN e aisan ol Jlay be S5 989 = St S 9f St it

% FOMO = Fear Of Messing Out = ¢& Ligay 5 (e gt

Sl g 7ol 13 (B agilibus le Luogn (9Smniied dulio gl ;s of it agighy 198y g5l (il (aay o3 LOLine
D ke a3 W Al netspeak g1 (galdi 1 Olalsadt (o dydall Satlin Ly

LOOL = Laughing outlandishly out loud = ( D amall je Cudad ) - Sgo el sxs
BRB = be right back = aseiu

google something = 843 b dic Cuoedt gl o dll AlB43
emoji — internet of things —phablet — selfie ...etc

O New inventions: iPad — fax — email
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NO gateKeeping juweded b st alliis sowile Salia day ot
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. the gatekeeper — 2 2y
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2- IT and the study of language. p.20-21
Al ity 39 Oleglaat) o@s
O (9,8 Sl ¢ learning the language (aattt alsd udy study of the language Jaattt Jrwlys Lid sdads Lo W
AR sl Dutelalt Dyt ad L Al Juwlydd ¢ ddiall it ued Oy A 1009 (ueggael!
Scientific and linguistic study
+ Jlo

< The study of phonology is«!t sttt jwdya )

Bl el (B Jaall (o £ 99 gt (19 nsm sl (o2 Jaalt Doy a3 gt 53 Culasal By Oibagdlll (B aadeie (adeds 231 Jded
A Lle
ol Oladgally gall AlAlISs dilaiuasy Sowawid Jlxe alaie Sallegey ( SpPeech recognition systems )
Sl B lgde Joaau 19 Lo sy
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¢ Al galt A sl B deluly agall 8 delud S g Oloxe sty s guesalt Olicdal Lgdld juslet CAgll 2 Lot
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< Grammar gt deigatt )
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Authoritarian vs. corpus based grammar.
o pdlxal! 8 Al SUB e slaiile

Corpus linguistics.
e alsain of Loyl Layg

3-Tasks for ELT  jaajdoed®™ aalh adad (ol o 30 alge
99 Ol t g9 ALl 19 G slailly OHLAS M Jlsadily codlul (ay ) oglaay o Ml Go slael! ddbay ol oo TaSK Lo (rage
. tasks - slgs ewd gl ...
o191 (o Lol ... auall 953leg 120 glalyg 1L 9,53 & A (e adaall Cullany Lo Cawalt (A2 8 9 dlel! B
1 &2l e Jle 3dads slge SO L of 4&all oy 2941 Lof




UL : Gud  Alllalu: Moty juam i - Sy Sapatidie ¢ 5giSat s Sleglaelt Ly all!

Traditional vs. contemporary tasks. (will be explored in detail in other lectures).

( S S iad! Lgie 85 Liwg Aeslal) O pdlomall (B lgd g ) o palaedl slgell Jalie ratd slgal!

t TN ragall

1- Computer-mediated-communication CMC jSg.cwesatt Gasb e Jlai¥

(CMC) y)laisly Sigawesal! Gasbo o JLal¥ jayidad ¥ Al alal ol (o COAul A1 Szt slgalt (e
It is communication that is mediated by computer , so any communication between two humans or more
using computer or IT.
L@ gl S g st Ggetieiu yiEal ol Guaded o Jlall ¢l 98 ¢ ygcesalt Gayb e 4l AN JLai¥ 9o
. 4@ Ologlaal!
O 19w bl ASaiSoe yiguesal Gk (o9 sl Sl ¢ (Y asone ol Bld [l Suxale 509
- ol 9l Goar¥ 9 Sigesalt Basta
And that has two types :
1 Jad¥ (e Glegd dly

2Synchronous vs. asynchronous communication software in . p.23-
(133 3@l JLal¥ g el 50 JLal¥ zeel s

A. Synchronous communication ( élcelt of CBgl (uuad B (51 ) el 51 JLad¥
Synchronous = at the same time
ol 93 paldell 0 Jual gl Ge asbie (o9 (life Sessions ) o piliadt Ot usloealtt ey (life chat ) Slaayadt e
PETTPC="1{]
( synchronous computer mediated communication ) el 35 53 g.cesalt fdawl 93 Juol g5 9 11

B. Asynchronous communication ( il ,@l ot alides CB9 B (g1 ) o35 sdll JlaiW
Asynchronous = not at the same time

B9 Tl und o8 Al (ob@iun™ ol (<ot oMl Cdlwagl Jus o8 alaelt Mied ... ( E Mails ) SdLeaa¥ o
US89 s ag9 day 393,01 Hdy alaally Ay SA1 agudt (B 3,00 19053 T HEmeng (LU 051 (B Lga9l s Lg3g
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2- Learner-computer interaction  ,igcesadt ae caiial Jeotas (¥

iiasadl Mawlsy JLaT¥! BBy 109 alae oI aalatl (593 AU alad B dudiy Sssesall ae Jelaly wilall (ass
- JLaI¥ 108 8 addiued! ( Mediated ) dowgll 98 Sigcasall (oSoag MM 9 alaedl G o gty ( CMC)

Bial 580 gl 0alea Ol aadiad a5 synchronization 4als! jLaidl (A g 4del all ads (Sync ) &l ¢ eI dua sl Uil (318 o 5 |
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Mgesall ae slaiadl Jolal boladl jaay

O hyperlinks = Jocadldt tagfg
L AN Alglel! OlelSall (aay doxd Ologlae J3Y Lidcsang 2850 aubeiud Loic Jliall Jiow (Ao + el Jaglg
- Aliileg dalsalt 0lgh ilae gf (G5 SliLe 9 G Ao 1 103935 Lgde Tadid

O word definition balloons = Oleteatt oy yad Slglly
Ol &h. a1 a1 8l a5 ol ol ralSall 028 (o 55 13k (e Sl (G9mm Tl St Hglal el Ll baddl Letic
- ile agay yigcesall
O corrective feedback = joomoeald! Jaatt S,y

e Blie gl (nelsa e grammar s ot spelling mistake aMe! las e ol 43 be Lod cAsal Lediie ,glaT 9

CMC vs. learner-computer interaction
Poesal pe alaliall Jolad lae (CMC) Sl awl gy Jla3¥

Tougll 98 390l G959 huMans (eldedt o JUai¥ G9&an CMC \Gscesstl awl gy JLai¥i 2 H
23 paded (61 (e 2T guesal) & CAlall Jolald Pl (68 yigcesall 2o LAkl of aladell Jolai ol B

+ (RAMEN {ragal!

3- New forms of assessments. p.28 Olac@ilt 3o Jlesdl (¥

IT-based assessments tasks (double-edged sword)?
- pusaall (Saeag Blias (950 (Soes i § (O 93 T 509 ) Cleglaedt (uddl (e (hadld Olendld
&2 13 1T based exams  Cibeglaedt Jocdd e Tuaild DL Gl Y1 (aay 8 Lodt G9€ang ¢ OHLES Lgdt (gelal Lesa
- Mgrtasal alddiul Gaybe e g2 ¢l ) computerized tests awgsme O L
- o (& 319 HLAN 1106 AGlaie B ygal Soligh 100gYy

m Listening exams validity (no video) vs. computer exams

s saloet) GHLGE Y (Jalha ( 53 G9uby 1 ) s baiand) SHLES W1 o Do

Srdoely (AN SN (sl 95 W M &1 9o listening exams Joe Laiiw ¥t SHLAS N S8 Sdoey Lo G 1B slalalt (A
Llie g (gaetiung dlaiomall lced! (9,1 a8 Tomdl ol Slioett (8 (Sad9 ¢ (greciun Ladd agd CONtEXT aoal! Dlecd! (g5 W9
i Goegay
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( computer exams ) Ja guloet! SHLAS Y Lgawl Hlo 12g39
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m Note-taking in a computer-delivered test (easy?)
(8 Jgudt 3a¥0 58 U0 ) Sigcresall (o trelicnadt SHLAS N e Clkas Sall Ga9ul5
G OLLAS B ¢ PGd gl 3o¥ 0 (el Traliual! SLAS YT Lo Note- taking Oltas et Joeud Gl8 55 P (0
solas A3Y Lo Lo g Ciro St (18 Towgomalt DHLAS Y 8 Lol ¢ Lgbe Sl Datf 53905 Jgud! (o adathg (hBygtly (3
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B Highlighting a reading text portion in CBT TOEFL.
Jg OHLAS S8 595a0 uad 2> e it W

TOEFL= Test of English as a Foreign Language = ot jadl Lyybiie by ja jdaxi¥ 1 paalht Oyl

CBT= computer based test = y3gcwesatt Lle sdeias Oyl
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5- Research on learning.  adai Jg> Sigaedt (0

(Learner language) Data from computer mediated tasks can be studied by researchers to examine strategies,
errors, style..etc.

Ol S ozt 15 gccafal! awl g 450 AN algall o 3395 Latt OLLEM 19wyt o Gnim Ll (5mnan (G lkall JAa))
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Teacher education and applied linguistics
ndadardt Olgallly (ucelnall axdal

- Students need to develop an understanding of fundamental issues and concepts in applied linguistics

- il Olygill) 8 audliaadl 9 sl Joluvall agd saglail CoMIalf g Lioey

(communicative competence — learner language- registers- communication tasks)
collaborative learning iglald! adaidt - JLai¥i slgeg — Sdloeudty — dllall Adly — Judo! g Ge lasaliss
- AU alad ol Pododall Obgaltly (nalailel) adlael! aicang
NN H=ad9

-1S CALL a departure point from applied linguistics, or a continuation of the field? No ...... p.31
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%+ Technology without applied linguistics ? p.31

- TEYETL R PRI PR TR

Teachers need to learn how to use IT to construct and implement materials for teaching & assessing English.
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The potential of IT for language learning
sl adad (8 Oleglaael! L gt gl Ololsonl

¢ The potential of technology for language learning :
AR el B L oF ksl Oibilsnal
. B AEl adal (el ) lgiaey Cadog ¢ Jadl o) lgiEaas 13l iney W

B Number of ELT webpages.
A pdoe i Al adal 2dige sic W
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W Effective? dlad LS g
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¢ Language learning and instruction . P35
Oald g raltt alad
B Traditional vs. virtual immersion

SN yuladi W JolGe ST ulesiy) W

Immersion = sending someone to a country to be immersed in environment that only speaks the target
language .
(lgalad 3 rall )  ABUAGLual! DAl SoeS S leed! (B (uadied (193 (1 Lo (adels Jlus! 98 = (uledi ¥
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B Comprehensible input’ - Krashen (1982) :

Ol yEm — agallt ALIGH OV Aol M
¢ aidoe i ala o el Y s Tl age yef 989 (agall ALIEH OMS Uell ) Ge Ol yEm 0,5a) Lot L8y <
: Jody
(Language comprehended without the learner knowing all of the linguistic forms in the message).
(Nt 8 Dnagalh SISl aran alakall B my O (93 gl O (Soman (il )
3 4 ®
linguistic forms Jusalh gheaily Ao aatt 593 comprehended it (gegd acyg Attt G e I & Lo ¥ e Mied
( comprehensible INpUt _agalt jdsld O e ) owd old LB ¢ I3 JYileg €d 9 INQ 9 dke)Wig gl ol i
§ Al Olulisa) d b ud el Blss 108 Ja : JIwdl (<19
Q- Is Cl sufficient to explain learning & linguistic development?
§ aagalht Ofyglal 9 acdah 7,800 ndles Cl agalt ALIEH SMSdalt Jo -
spoken language/ grammar? p.36
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How can e-learning help? ¢ delug of day Se adaill (Soay s

Insights from theory and research: &igsesg iy ytas e ol sl

The potential of technology for language learning 39

Classroom teaching : (Al aisil)
Classroom . . v ew
Teaching \ LO'MJ ‘T‘jh [ M.. LA".

Materials development : <l gal g gha

Cognitive &

w: Social Process | «—— CALL

\ of L2 Learning / e .
v — Cognitive & social process of L2
Materials /

Development lea rning: )

50 A aladt L latiaY) g A8) 50Y) cililenl)
Figure 2.2 The relationship between knowledge of classroom teaching and knowledge Call: )'.'a 3#&\ SA‘;L\MQ w‘ #

of CALL
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Cognitive process = Psychological process
At 5N 9f Jaua
P i (PN DU V-
.. .with respect to their mutual interests in the cognitive and social processes of L2 learning. . . .
v BN AL alalilt Doie Laliar W19 Uiyl 3% Cillaat! (8 nsm pidialt Cilolaid ¥y (Blaky Lady - .
AL Hglaudt (e ygisandt 1,3

From the cognitive perspective, among the most prominent [interests] are L2 comprehension, planning, and
production; motivation; and attention to, and awareness of, L2 meaning and form.

slao¥1g ¢ aBIAM g ¢ POl Al Z LG9 ¢ Mdalg agd o8 139, ¥ [Dlelald¥1] G (o (L8 ¢ LSal5a¥1 Hslaiall o
< AOUN Al Yy e ST oLCGN g

Social processes include various forms of communication and interaction, ranging from collaborative
dialogue to instructional intervention, with mediation through negotiation of meaning. (Pica 1997: 56)

O ol (g (P glaidt 5f gt (oo led ¢ Jolay Juol g1 o rnalides WISl Sl Lg31d e laiin ¥ Oldaal Lol
- Alaedt Jo OLELEY (e lghawsns Lo ge ¢ g o0

Learning = social (classroom) activities and tasks + cognitive processes.

- D530 Orlilaal! + algalty (Caall (h852 o8 Stomle ) fucLalin W1 NaZiWY g8 = alail

T Puri (PYW FES N (PRI PR (RV AR EPR RV SN PN {
So , these two are very important to insure learning
<Al Gledat Tdas Td T Otage ((Tauelalin ™! Oldaally sl 5 a1 Oldaal! ) G e Galigd 130

Social and cognitive research
e Ladix W9 sty o W1 Sygoxedt

Lodla ¢ ¥ ... Jodi LOLa polet) Clgll o Ll ¢ alalilt Ja) (o dage o0 agall LGN OOS Ll of o118 Loledl 2 W
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+» Tasks and cognitive research
==Y Coedig algal X

s k531 Olidealt o Crgmedt S 13Le

B The need of learners to comprehend linguistic input

sall S et agial LM L

. Target language augiuwelt ralh agd M als U i gl
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= The need to notice gaps between their linguistic knowledge and the target language.

ABUGual! a9 (Rl 4GB yae e O gzeall Al e I Jass et

Adogilual palh e calid  my linguistic knowledge Jagallt o yme (Eatg dojodaxd®) Siodl Gf Bl sy 0B s Jlie
2851 4B Mo oLy oallsa £ 9D 90 (o Sodlil O oyl Lakie Lilben 18 ¢ native speaker Lo Biimtie Cuut 0% ((lolidt )
(68,0 (OY T3 ¥ AU B oLialt 018 gl TnalSall 52 (al 13k it Jlul g Tncias (ralsa wie Gyt Caalio 2
O iy MGl AU B nelsall 0l Lyel W (0L (ragd ot iAo 9 (X202 ¢ sl W (g A sally

- ABUGLuall Al (g (@m0 (e NOtICING the gap 3gseial CdasY

¢ lo¥ Gusiall &5 Aleld (nellile (Ad! Cowdidal GOl 93 ATline 9o el elall aDSall SaliByae 93l ) Lid Sguwadell
wadd A Olalsally Olxllamall (oSSl AGiad Sawad LA 1) vawdie g (wele audise 8 Cdsa of <23
. £ sSsell b

Lo Jlay i lghe HSmaag Ol gaall I Byan 53 lgulag (Al alaiel 43318 . Lgile 9o SO Cilgmd dud (55 715 en
- Lgditonle po ool WLy lguudial U1 (65 90 lgalaly Mall e Juas ol

= motivation is important for making the cognitive effort to engage in tasks.

algalt (B ooy Sl ya ¥l dgaet Jast age 2314l B

( Me PElEIED ) Gume Hlea iy & bl Codal! Caalio 89 1 gcesallis ¢ adge o Sl LMl sl alyi of + Jlie
motivation adiatt Judiial of cdlial it Gl 1318 ¢ Aadguel! a8 (e 130 8,00 ot A3 Lalie 2Byl disaly
- usal 92N (B o) JBgB B Lgie Cimey Leyy of (What iS this ? ) Jluew esalidly 968 £ LAl 100 (oo (18 aed 8Lty
Lojgley UG8 (&8 ,aet NOt Motivated jalsett of aBIAM Jaacdd o0 & 13f Let ¢« ( black board )  (ewe le 8 yaug
. learning opportunity  _slaidf Jua @ jgiia o G9a SKip it

Condt Lysad Guesy da gl Sl s ) slgal! G boydein LS aggxal! Jaxt Ta> age Motiation it 13
(Olish s1alg alaltly

= Gap noticing is prompted by requiring learners to produce the target language, and it is
enhanced when learners have time to plan their production.

ALY CAgH 399 e Oif goeall 608 Sl a9 ¢ ABAGunelt AELH g2y O MM al3H le Cid Oif gopall Jakas Hlo
- g L0 aguadl Alded wdlkalt
019 Lo Do of Pualica o guw AU Z LOI (0 el sl 100 daBly 71 LgBske 90 s Ll (B 931 Lo aslal il 931 (mas )
(=10 L@l Twdy il Cdy Sl (Gl

¢ HLEEN B asatlul of Aisaey yeisadt JLB

How can we prompt learners to notice the gaps between the target language and their linguistic knowledge
?How can we improve that ?

§ L’ LiEaan Caa9 § Tagalll agid yne (5009 ABAGLualt TAalll G O goealt gl Sy 5% Ol Seed o LidEaay cayss




Ol : BuwS  ddllalu: MAslg jras S - (S a5alde ¢ ysisadtt : Oleglael! A @iy Jalh
+ 9 e
Gap noticing is prompted by requiring learners to produce the target language, that is we asks students to
write or to speak in the target language about specific topics .

AL 153 1 9o o Al (e cdlal Cuoes ¢ Bguall AL 7 Lok CMal! o331 le Sioed Of goeatt (Al Sle
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Tasks and social research . P39
e ladin W S gy alged!

Collaboration between learners is seen as a key to development. (scaffolding by interlocutors)
( Srloia Baslo (e WLaw) - sskad! 7 Llae 43 (ple Ml (o Golaid! (I sy
0lgd alael! po ZILEY (9ddln 42 agday 5o (9elaing agdany as (oland aged Lol Loiegame adai Oayl 1 iz W
§ Galbs o sl algalt JB3 B delud S ZHll (e Giliadl (e 3ag selt T N LEWLN (o Laled ¢ alalill (naysko (Juad!
-Gl S o Ln B OV B Jalli Lasa ¢ oglades Solass agadad jghaill Dudlall Goo Jayy Iibiwg 9 Gglat

Seskesk

The context is important in constructing the identity of the learner (participant vs. marginal person).
- lnalgh padeidly Wijlae Eojlielt ) alaielt (nisd sliy B Tnage kaiomall !
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CALL tasks and cognitive / social perspectives
Y gkl / CALL ;5 gcasadt S lunas aalll _adad alge

1- The cognitive Perspective ( <afys¥ ystaialt i)

% Enhanced input O dadt ja5a5 . p40
. notice it Ties Lol agisoes WMl 5 Gedad Enhance the input O dett jo3aT Lide cox

Input = learning ? § axdaidt = OMS A Jo
- Al oides Cund 50 O et 5 Bilu 1,503 Less
A uuisalg Sie st SLY gtea o o W1 JalY (edio W1 (bl GLud¥ i Jalls of Lesa o DM dall 5 L3y
A2 al
H95=a o) ¥ o . the target language Tl alal 4 has¥ o33 Gla (Jrelalt (aalt ) linguistic knowledge Jaggaltt
-l adal (akdd 10 G Seadd cOognitive/social process paeletiatg aisal sl Oldes Sl

Q- What is the role of input salience?
3 OS et 3190 393 gdle — (s
Salience= easy to notice

Sl aad gt ¢« PBLEN e Sty padel Salid J& sSailuy Yis diue Jaedy ol Al G Cullo gt 758 v
s (Y G950 By aad 9S00 dB aSauigax ( 59d) vl Sl Jo 1 LT aSaTiw gty ... il Lgal SO A
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T 19 59t (S 9w ATLLN (B asoags D2

o ERIUS Cuud 5903819 Salience 3HLdi go L yeisatia 13

The likelihood of learners’ acquiring linguistic input increases if their attention is drawn to salient linguistic
features (40).
- B35k gt Olaww (1 A g0 agdLCGH Gl 131 31333 Pragdd OIS e le WMl J g Jaidlaio

How ? ‘input enhancement’ &Ml a8 casa
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s Ml (el SS Lelf S5t £ 1930 AN 7ud 99 LI Jgmtt (2

Types of enhanced input expected to be beneficial to learners

Input Enhancement Description
(Lg3a03 ) O Lot 3345 gl
- Marking a grammatical form on the screen or
phonologically through stress.
Salience IS e 9l B e G9midt Yt e (nadle pudg
$P% { igall s

- Repeating a grammatical form or lexical phrase
Aezae il gl (9ol S 51y =T

Making the input understandable to the learner through any
means that gets at the meaning (e.g., images, LI translation,
*Modification L2 dictionary definitions, simplification)

gt o W { .
gl 9 Ja: e JuS Abews §1 IS S alaTell juesgae OO Lall Jan

(2ol
Y AalTly ywgeldlt Oilay sal ¢V Aallly Jraa 01 ¢ youalt ¢ (Ja)
(Joneuncd!

-~

Increasing the potential for understanding the input through
addition of plausible, grammatical L2 elaborations to the
Elaboration original text (e.g., defining relative clauses)

. L - -
A9 O uaal AALS) e O el agal OLOlSLY! 3303

Citslalt Gl : JLie ) ¥ (aidt 1 (oGl ikt (8 gGe
( which, who, that : A g geft
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alience examples 31 %1 oalie!

Input without any forms marked:

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
fence.

Input with to-complements made
salient:

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
fence.

Figure 2.3 Texts with (on the right) and without (on the left) highlighted forms

The potential of technology for language learning 43

Click to hear the underlined words.

Choose the best answer based on the

D aldle pag 1Y)

Salience by marking the input:
5 mal) dgad) ¢ Giillale Cpeai Ll ol 13 3
Ol UL ¢l s ) e ol e g siasY
| Aegi] i o sthadll sale i yayY (U
GlalSl (amy 2ie Gladle Camaca g 288 dagll dgall Ll
¢ Jlad¥) ot s ddle Ll Ligaay edas Sl
o3 Al input Jasa) Jlay) dgass AUl
) AN el o) Jadl) aaa S 51 30 QIS Bae llin
&l aaall s 51 bold sl Bally paill Jas

2 S &b oe 1Y)

Salience by repetition:
DS Gk e Jaad) 3 g Jsanll s
ClalSll (any LWaal (5 ) dgall 88 ¢ repetition
el dgall s ¢ lgiai had aua s 8y 5k (e 300
138 5 ¢ Ay gal g Aliud Aapa e LSl oda S35
SR 5l B 3 Sl e g s

text.

Rabbits like

O young plants
O substances

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How- O moth balls
ever, the only certain method is a good O marigolds
fence. O fences

O marigolds

The best way to deter rabbits is with

Figure 2.4 A task prompting vocabulary repetition

Input modification .p45
O alh kel
What is 1t? O el (odad gale

modifications appear as hypertexts or hypermedia links that help the learners to comprehend
the input.

OO alf 268 e LMl de b 5auatie ailugg Jaslg) g il (ogual JEad e CLLa Hglad

G e M S U0 alsalt e G850 131) poredd joguad ABLSL Cledy Sl o SN ot Sde s Tl V)
S UA U elsalt le 0533 131) Sadaie ilugt daalgy of ( Lidteangh Olxaw 8 S Sall Jhe yisa! Juolald Oid
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Types of modification Syttt ¢ 13

1- Images gl

48  Chapter 2

On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her ...

On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her ...

T osal)

laline (b yai ol 4alS L 5 5yl dgald) 8 il Ul 38 Loxie
4l o2a e click L&l die 5 ( Dalmatian ) 4l 4
RS o3 iad 13) ¢ il e o o) 136155 gam el
. Adal yall QS (e g gl 12 ga

A L Al AN e daniay o alatall aodaiin Uia (g
o video s 5 film Ald 5 images Jsa Al ek
32z Jatl g Jayl

Hypermedia link

Figure 2.7 Before (left) and after (right) the learner clicks on a hypermedia link con-
taining an image depicting the word “Dalmatian”

2- L1 translation

s SV dally day )
The potential of technology for language learning 49

Ba0aa AalS Jiaa clile JC5 38 ai § 8 Laie
ial (8 Lelilsy Lo M Ledan i v yis pail) B
s

LS Leian 55 ) el s kS e il o 58

I Ay wm)ﬂ\w@aﬁ JE 13
Ly aad gl sl el cpa s Ao

To tan or not to tan

Two researchers specializing in the psychology they’ve found a more pro-
ductive way to wean sun worshipers from catd mgs pélido | They’ve proven that when
you actually show people what ultraviolet ( doing to skin, they have a

surprisingly high tendency to settle for the pastier look.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.8 Modifications through L1 translation in Spanish

3- L2 definitions

The potential of technology for language learning : Z:u'l.*d\ ML) iy gl

Gl JUd) i e il giSal)

To tan or not to tan

Two researchers specializing in the psychologyafhealth cav they’ve found a more pro-
ductive way to wean sun worshipers from catd m4s pilido | They’ve proven that when
you actually show people what ultraviolet ( doing to skin, they have a
surprisingly high tendency to settle for the pastier look.

oaill AR e ) 13 Adi) 5 KA iy
cdefinition Jass z 15 5l ciy a3 ¢ Lild Aallly
LS Gy el W ey s Al e jailly o 5

(by Bridget Bailey, Inside Iowa State, August 30, 2002) S dlEa

Figure 2.8 Modifications through L1 translation in Spanish
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4- simplification

50 Chapter 2

Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’'ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the
pastier look.

Simplifications:
Should people get a tan?

Two psychology professors said that
they made an important discovery.
They found out how to keep people
away from the sun. The professors show
the people pictures of the effects of the
sun on their skin. Then these people
choose to stay out of the sun.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.9 An authentic text (left) and a simplified version (right)

138 o) Jaa S Un JBall (e o puasll dgall Ul 3 )
Ciiaal) GOl il a5 8 il 54 (il
Gl ol jehad (il e bl (Sadl (0 Laie

c%@\w\‘_gwuwhm‘sw
s Sl il anal (555 LS

Simplified version

Input elaboration
), VESEWX (Y PPV

Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the
pastier look.

Elaborated text:
To get a tan or not to get a tan

Two researchers who specialize in the
psychology of health say they’ve found
a more productive way to wean, or
prevent, sun worshipers from catching
some rays, keeping them away from the

sun. The researchers have proven that
when they actually show people what
ultraviolet (UV) radiation is doing to
skin, the sun lovers have a surprisingly
high tendency to settle for the pastier
look rather than getting a tan.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.10 Elaborated input (right) developed from an authentic text (left)

T Jaadll)

Tl Lo (e 43 Lands JI) 13 3
- Alel s Juadi lee Ll (Jray ¢ AL

Ao Ll S agdll Cina (a2 ga g dind
Alals la g g9 Jnads JiS) i cll el
(b il kil ) oAl e

(o) ale & glaine Haly ) Jsiy of Jad
. elaborated text Jwaidl (aill 8 sans
(... ol ale 8 Lacass Al (sl )




UL : Gud  Alllalu: Moty juam i - Sy Sapatidie ¢ 5giSat s Sleglaelt Ly all!

A e (FFPA PO

Evaluation course materials
(SLCEN ) At Sityga Sifgad

Interaction in CALL : ,3gccesatt suctue raltt alad 3 Jelait

Interpersonal communication: jetea¥ G Jaid
The benefits of interaction among learners : LMkt Sats Jelai Joiga
+* negotiation of meaning st Jg> i
LB 03 (2 iy 43 01 almalt 13l P lodl (393 (a0 agans o B3Laiudl 1y Bybic 9f (ol (ine 5o SEBLLN (51
% CO-constructing Meaning el sl 2 rsmlialt
Alat aelt gLy A8 ,aell Silaelt gen agilEnaly fuas Suadat! Olalsall Lilae! agidyae dLic
¢ prompting learners’ attention to form. gssaur ot oLas e
Ay JUEUNg Gume oo ol G oY 9 3315w 91 uB)90 9 InalSosa DAL (B (ume Sl oLCOW Liaay gdiay MY dy
el Cdg 8 alalll ndes Saeing oAl doday Jolalll 108 J<o

Example from CMC : 5sciesalt jdawl g3 JLad¥ sle Jie

b AE3y3 (W82 e dgile (Ldlie ) uel3S Jlalil o8 malt Joa (ulED

Table 2.3 Negotation of meaning in synchronous communication -
8 gl da & sl

Participant Language S o L
¢ sustaining life artificially 2 aS3lJ\a splaall
Instructor What do you think about sustaining life artificially? . . . o

('sustaining life artificially ) (25 13l 2 ) Gl

e e O) Y Sy
Student 1 What is “sustaining artifically”? Anyone answer me. - © o

¢l : ¥ it
Student 2 what’s that???
I gyl sba ae i artificcally ¥l
Student 3 Artificcally support someone’s life!
¢ artifically < all s ¢ il
Student 4 Don'’t ou understand artifically? )
L YY) aladio) Sla . 6 Q)
Student 3 For example using machines! ‘ )
s adrall J) g (S g Adlaal) & Dl slbd] 390 g Badle 98 LaS lagh
(from Rodriguez 1998) ¢ Slbual Joy slall ) jaiul (Bl L
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Learner-computer interaction. P58 ,igicesalt ae alaiell Jolad

The potential of technology for language learning 59

First move: Computer
shows text

BRUSSELS, Belgium -
They had to struggle a bit
to open some recalcitrant
bottles of champagne, but
finance ministers from 11
countries celebrated New
Year’s Eve Thursday by
launching the euro as the
continent’s new unified
currency.

Second move: Learner
clicks on word

BRUSSELS, Belgium -
They had to struggle a bit
to open some recalcitrant
bottles of champagne, but
finance ministers from 11
countries celebrated New
Year’s Eve Thursday by
launching the euro as the
continent’s new unified
currency.

Third move: Computer
shows definition

recalcitrant — Definition:
formal adjective; refusing
to obey or be controlled,
even after being punished:
recalcitrant behavior
BRUSSELS, Belgium -
They had to struggle a bit
to open some recalcitrant
bottles of champagne, but
finance ministers from 11
countries celebrated New
Year’s Eve Thursday by
launching the euro as the
continent’s new unified
currency.

s alladl dadiall i saee D k)

i smaSl) m pms Cua J Y JEEY) sa 1 J5Y) 3 ganll
@mﬁé‘cﬁuwsg_ﬂu\ ol (yail)

AL U A G D JESY) a1 S paal)
e <23l recalcitrant &K e

Al el A3 Axlll Wy 4 word definition ek s
C i AalS el Gl jla

wﬂ&ndﬂ\d&h?\ﬁdﬂ\d#\
OS2 By paill 358 Gne s LS iy el i gaesl)
Coosill) JsE Jdals

}:\).ﬁs:\ cajyaj\a&‘_g‘_égﬂds.\i.\c)&gj)ﬁs&”

C0osll sebs @l ba @ ek

Figure 2.12 Three moves in an interaction requesting a word definition (see Hegel-
heimer & Chapelle 2000 for an interactive on-line version)

Good VS bad CALL materials?
CALL _sisasl) 8 lusay 42 @hﬁ C'_ﬂjdi
Aal) g Byl

+ Now you can evaluate CALL materials ! CALL Cifgai awe@s ¥ St

AR alad Oigal ae@d oY1 SSilEauely Tuol Al AGiel ¢ Adsludl Of udloeedl 8 sLEBL Lag oilf oLLEBL Lo I LAWL
CALL ;5 g00sa 5ue bnar

les 2 age 98 Loy Bl B0 Sl ol AGB A ety dtt application Gedatt gale imdeld o) iy
Sl §9SaT UG e jud 9 e GudaTil 128 Gl 13 Lo Gume Gudal Go Saitlu gty . Duselalin W9 JuSalpa ¥ alailf
(e A uatel ) Of uolomall 008 (puyedT G (B (Dlall (B

128 Joad o Mie Sailsanly ¢ die Ju2dl Solid G Al i il Al oy Gaedald! 10D Gl G 5ya0 O aodalindd S23l8 Y1 Lol
¢ oMl G0 Jelaltl rews AY o Godallh)

alait fudes 3 participant sl s of ikl JEo) frews 43 o Godail 102 CONtEXt et IS o9 Lty

S Hlakalt e Lot ¢ soCial perspective  elaia¥i sslaialt e 1089 ¢ Odilly acexll Zows 962
ey Jadailly S m¥isa GLAN 108 B wyd G Sguesall alddiul Of e Ge Sdal o Sailsasla perspective
. G Laa S35 L 111HiLag

cognitive
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Evaluating language learning jath adad a3

*Again, the number of CALL materials and their effectiveness.
( oalet @Y Wil ol e alsai ot ). gl iS5 9 CALL Oitgai sldet i 50

eIntuition & courseware development
Atadadl Zalialt sglady (utot!
¢ COUrseware oaeeddaidt Oloxasmd! olxd ad pcliieg INtUILION  agwds> e rely Godeday (wldl (o udalld ¢ Kot ¢ gud
¢ Al A Liod Lo g 1089 ¢ alall Jlme (8 Lgalieiuly Tubeig St (g1 ATID B 5,dy 0 Olgme sl 048 (65 B Lusid
393 Bdal o) (e Olera ot 020 GY - dadd sty L2l W (49 Luwdss Do LY U3l A A Gigomy (1 g Loed (o

== P

Solution? careful evaluation of instructional effectiveness -(research)- Mac Whinney. p69
(( Ssd) = npalall dlaalt GO aeailt § Joxdf

2 T Tnagalt Prelatin W9 ial 51 Sildlaally Ld pae (389 Lot zaliy J<=  carefully evaluate 8oy a@s of Lede 1
- Srgoma (G Of (4xaw INStructional effectiveness Juceudaid! (gidiad oo (po adaidl Jixo

But who is interested ?  $¢igmdt ol ol by aligs 3o

« L2 teachers AL AR ) guyte
< Administrators udgswelt
¢+ Publishers RYye-
(Role play) -What are their views on CALL & its effectiveness?
S lgdlad 9 CALL isciesalt Sioblues (Al alal Jo adsly olo

76  Chapter 3 : ZJE'M‘ dadal) O JJSAM u‘)é gﬁ\ ag,\{)ﬂ\

Language teachers need to be convinced
about whether to use CALL and for what

Table 3.1 The contradictions in discourse about CALL vs. classroom research

A case must be made for CALL

My experience

Language teachers need to be convinced
about whether to use CALL and for what

purpose.

Administrators need CALL vs. classroom
comparisons to be convinced to fund com-
puter labs.

Publishers need positive results from CALL
vs. classroom research to sell their software.

The results of research comparing “the
computer” to “the classroom” are not con-
ducive to developing principles of language
learning and teaching.

Administrators seem to make decisions
about funding computer labs on the basis of
societal or institutional factors rather than
of comparison research.

Current professional discourse teaches
teachers that they need the software that
publishers produce.

pUrpose.
) so2iod 13) Lo (ppniiie | 5i oS0 Al | g y20 rling
uast @Y CALL

Administrators need CALL vs. classroom
comparisons to be convinced to fund
computer labs.

J i) ma L jlae Jse CALL () 0ol s el zling

Publishers need positive results from
CALL vs. classroom research to sell their
software.
Jilie (8 CALL 0o Al 2l () 05,8l ling
e aal Ldall Ca jall e il
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What is the best way to check materials effectiveness ? Cigs¥i judiad s Gasilt rdg o Juddl ale
Materials = <=3 1 Leg Slacdatti g Oiloea i

.by doing research & gsedi ol yot Gaslo o 98+ il gt
s RESEARCH ! &g ol
- el e (5B Tooma 1 S92 ¥ Judlad (oo Banil) T T age Cond! 2l p!
« But which methodology ? Qualitative vs. quantitative ?
$ tesall Jale Juie 601 § aaCiall Toimgial! Sole 2ty %
- A Al ke 93 Tl (o Dl )3 (95 JB9 Cond! 108 Lgatoww (01 Iiexgialt 0Le

% The role of research questions.
- lioed) AL 598

- Chapelle (1997): The following must be addressed :

oy M 595 gh ot gl gf g gt L Ll Biband gl Cilima ot of CilEedaTl com! (o o (i LG Ll o

+ ohile artlae Sode + (V4AY) bl Gaga

*1-What kind of language does the learner engage in during CALL activity?
(lgalaio s L1 ) . CALL Jdas L0 aladial! lguslan A1 Al £ gle -
*2- How good is the language experience in CALL for L2 learning? p.80
$ POl Al adad e CALL 2 Jusallt Judl 339> Sbale -
(Pl Gajlo (o Suaaet! Al 008 alad 3 b, ColS s ey )
G225 O izall (o (puntdd ¢ Tbine Liomy dliomy (9500 5o Lgle Dol W1 S Ll damy O ciomy G o) (ALY 0 000 B
- Al e B 4g¥ 106 rectdiiual! dde gl i zel md dute o Dy
Examples of useful CALL research: saae CALL Ge Ceoed Lol

*What is useful CALL research? p.81 ¢ yscasall suclue ralll alal So Aol Soedl gale

«- Research that provides some evidence about the design of the software, the learners’ use of CALL, or the
way that the teacher has organized the task. Age

G lalt gi ¢ "CALL (il alad 8 sSgcresall Mlal of deiuf g ¢ Zobisd! aewal Jo (AN (any addy UM Coxdl 90
- algal! alaall lgy aldy U

)4_5.\.1..45.“ 3ac Lusay axll
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Three approaches to developing useful research questions about CALL
CALL (e 3uiaalt ndiondt b 2 o Ol gl M

Focuson ... Results Primarily for
e B L RPELY (VESHUE
The software  Indicate the most successful software design ~ Software developers and lab
Oilima ! strategies coordinators
Ooloma | sl Orlom il ! gumdl (s GRuiag Dilixa mdl (&5 glaat
O plideal)
The learner Indicate successful strategies for using Teachers and students
(N software Sdlally Salaalt
A S o L Oliae Ol o ¥ (1 i
Cilsma ydf
The task Indicate the best ways to structure learning Teachers
algalt tasks Onelaelt
Aol plge LAY (3lall J2dY , (a5

1- Focus on software . CObeeesdi le ¢ gaalt dadud
: Ol g SN Gt 108 e Ol ydl le ¢ gl Jaluole Sigmedt o

*A- Subtitles for listening g teiud e Otas 8

She 58 Comy syl 23 By ¢ Lgisae JEady Sty alall AaF (uai 39Ty aMaY! Jaul 23 A Slea yi1 Lgy Aualy
PRPSTY

*Borras and Lafayette (1994) investigated the effectiveness of optional subtitles as a means
of modifying the input. L2 French.

- Ol AR Dyl AU Lo LM et Jacalh (g€ Dyl W1 Silas » (ndlad 8 Ceald g ul g oy *

*Two groups (optional subtitles vs. no subtitles).

( Clea it (9l e gaxe ilds Ll Y1 Olan ,ll Uhs gaxe ) (nbic 9oz (e dlcdal o3

*Speaking task followed.
Grkond HLIS 6y ST

*The results clearly favored the subtitle group. p.82
- Ve Al gazme Cliad AL ¢ oty JSodayg
. design of the software Oleremd! ateway Glals Lo® Coed! 100 Ay Ly Lo 100
S0 e - Cond! 10 8 ¢ gl Jalu 13le e asatiuly dalive Jlie sl addl uB LASNI LB : WA v
oo 895 99 AMEYI L1 Jraa 3 (ABLDI e Srdoely AX Jlkal! 100 S8 LEA Y Lagad suoxd Ldlie g Cioed () gat
- 239 CAN e 3Em 5 AN (1 Auiull e ZLoli st aotecally (alides Gl LOL@ se 01 OO calf Jaual £ 1590
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: software Olze pdt oy Cioey
B- Intelligent feedback for grammar (L2 Japanese)
(Tl ARES Teabld alal ) Taagoed! del gatt oloel o il Jalll il
« Intelligent vs. unintelligent feedback groups (2)
D) G O30 s gasme Jole sl Jadtt O3y s gasee
Toael) ) dygol sllas M Ul ol 18y (ol Ealed e semme ¢ (nlic game (o Cond! 118 Gudal a3 iay v/
- Sl Saled ¥ Ao gexag lgxalisg (2 (g9
« The intelligent condition was favoured in both post-tests and end of semester tests.

ooyl Juaa algh O sLcisilg hdim M SHLES Y (o JE (2 (rliaaall (8 ClEn [ A (A Loxt

2- Focus on the learners oditatt Lie o giat dadul

oo alall Sudes o LG Ol o187 e 9o Lt Coedt 3Ea )T 4 (ire
*A- Looking up words (modified input) ( Jaas JLsa) Olelssdt G Soedt
tleasa (ire 7ali ) 8 (ogaill ABLaLl Olelsall Canylad (o Caddall fouolt CMal ol il Jrwd (o Cioe 120

- Mal e L 3w 8 o G . 105089 W getdtiun ad Said! wdlkalf Ad (SBlag W af g galalul Jag Jaad

B- Asking for help  .suctuelt J15w

! § glualt (o Adylaeg Lghgdiay W it Gnwadg alaid! Ddes L0 sdelualt Ggdian Hailtt oMl fuwd e Somy 120

+C- Participating in tele-collaboration  aas ge gttt o st

Tele = distance = ua e

Nayd (58 Jammy Lalie day (e rSomsliiall (58 Galeloly WMl 2 W50 U ¢ day Be (gl nlmliiall & 990 (upcly Ciomy
A o 3,0Y Al LGS B 20N 40 W5 Jog [gislalry ol Aoyl 35y S| ALY LB (nEayul

3- Focus on the learning task.  slai alge e s gt dadud

¢ LY ol 8 e lguiad alailll slgs e Comd! 3,5 (95 Lis
*A- Web-based listening (incidental vocabulary acquisition (Kon 2002). Pre-test & Post-test
- Sy LGN HLAS N (e sl Ot 3 plrelt luliSal) SO, BN st £ LaiuN1

Incidental = by chance = 4«3 590 of ABLally
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Table 3.4 Analysis of input modes and success of acquisition for vocabulary :
Ot pael! Wlulisa) 77 Ly OIS et 7 3led Juudox

Mode of presentation Number of % of words Quiality of the input for
Jiiail Z ged modes ade acquired* acquisition
Zaleitt (WIEPEIN [y W] fur), TESHWN [ W]

PP\ |} ty WPt OX |
25 Ok T

Audio-Video
odliieg £ Lasiu

Audio — video & written
comprehension questions

Agall Aty olblieg £ Lasiwt Better
asicae

Audio- video & overhead
transparency notes

Ot Mag ouldliiag & Lasiut Better
ayguan Ciltdondle 7,2

Audio - video & written
comprehension questions &
overhead transparency note

ol L hliaty oAdking £ Laciud The best
Ot Sl 71 529 hagianelt
09l

393 Bt Ol shel! Qlulisal L) 2 delud el z3led £ 650 G (e Coond! 100 ZILD & Galudl Jodaedt L8 LM Lea
o oldlinadlg £ Lalu¥ 1B ¢ amelxt! (B aSaliulyd B Addiud U1 Sl o Cond! lgedd L1 he g iliall Zaledld ... uadl
(Ssiomelt ) Coagrgdl! (a9,e (0 Byguaet! Tl A Ol dag Sl gty SLIBLN (0 ilaciuw Aliuly Alxuedt O ozt

t O o Taeaita

Web-based listening activity can facilitate incidental vocabulary acquisition. - Modes & repetition also help.
Ll delud ), Sy 7 edl £ 9509 — oad yalt O3 yelt Dludial Jgud G (Soes CA,0N Aol e £ Law¥ udes

*B- Text chat as rehearsal. p.89¢ cujics jouaitt iyt

9 opSlomall MAaTiu}1g gl (3o & 93 ulylll il (uy B alrall go il 3loeall Al 5ySad Ge Ciony

oyt

*Compton (2002) investigated a text chat-based task as a means of increasing students’ willingness to
communicate through oral language in the classroom.

AU IS (e Juol 6301 5B oMl Sl calit 3033 Tibiw g€ Tonadl Dalnedt le dalial Tuege (e Lims (9mssa S
oy M Jad| (B Uy gl
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Ounsalio @ 4 Goimms W9 Goloadey 4gild N linall agio cillad Lotiiad Shy (glamdey W Sl of alad 5 v/
¢ Al e

ndlalt 2258 Gl O (G rwg algal) B Touaidl daleal! 0 ol et T 419 (o ssa ) Sonld! 10D o8 Iy

O Wl Liode ¢ Wi acamtt alol Sty o dlall o cudlas o (o Yl ¢ Jualaht 8 Ligad Juot ilt Willing Sadatiue

- Mgl alddeiwly dxe (D35

2 131 At

*Some learners benefit from the opportunity to engage in the texts chat before engaging in oral classroom
work. (planning & production).

Ade) culydd! Juaall (B8 (5 galdl Jeall B i)l B Do) WLyt (B hsmyLiiall JropB (o MY (aay daTiny
(Al
Ldas G9yaag coNfident (uaidly HEAN LILIL MAaiudl Chg aduiic (9€aa9 agudd (o s T LD et vV
-(95myking selSang (e o
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s 3 pudslonal

Investigating learners’ use of IT
ila glaal) 45850 CUal) aladia A Cuaay

Investigating learners’ use of technology . P.97
L of gisalill UMl af et (e S

-Previous chapters (ELT is changing - the potential of technology for ELT- evaluating language learning)
- ELT {naiudaxd® 1 il andad 8 L o il Obolsanl - iy ELT  Juajoddoed W1 il addald) ol J gualatt 8 L gL
(Drtpslasi¥) ol o3
- Auly3 Grwle (o Al 3100 Glast L v/
-One of the two useful RQs : “What kind of language does the learner engage in during CALL activity?”
ROs= Research questions .
§ Nigsasall Siolues Ml alal udes J1ske COlal (goddiiu i1 (AL ¢ g3l 1 98 Bubcaelt ndioedt LW (ol g
e Investigating learners’ use of technology (process data) p.97
(tlaalt Sl ) L of ghsailt OMiall ol el o ey

Gl ol Sade Cioes sl Lieg ¢ data Sliky I A KA G Cold Ol geddeiiug A Al M G e v/
Obilae e
§ OBLed o2\ § 99 Lod

(traditional research vs. CALL process data research) and attention
(@ oLCu¥ g (5 gutaSal! Bubelnas Al adalt Jndleatt OLLLD Coxy . Jolde Lda Sondt
2945 ey Mie Jlae JEUd dime lisa Ol (o cdlal & (M 7 Lo (e Coxy Jas D31 131 ¢ udlell ;2 v
- T (M Jiad G G el el slaue slaw dAldx
(AL adal LB gcceall alddiul muw e g diady Lid ndaal! ) + Puileatt DL Cory 0 800 Lo Lgdld (¥ L

What is process data ? ¢ judeatt Obiked! aled

Process data is the observable record of learners’ work on CALL tasks.

.CALL slgs o2 oMall Jeal (akbgoeledt O ! (oo Jrslealt SGliked!
AN 3o Gl Lot SHiad ¢ et Guke Go alalll nilas LS G Lgayam U1 slgally Jlea¥W oo iy v/
50163 ALEN 35y ¢ yigiiaiall e Als L) 31,31 5t (i ALEN 43 (rins £ 90590 NBLLe (ragas 99930 O
¢ online GaMigl degel!
oA e ;a3 Oldas (o Ol Ay a92ale 9 C@gudt gf Zuali 1 020t (a1 of adMinistrator Caxiett Observe @i md
RN 9w o Yol gl e 0 9f caslal e Coxdt Oldas 9f Olelsal




UL : Gud  Alllalu: Moty juam i

- Sy Sapatidie ¢ 5giSat s Sleglaelt Ly all!

zm;ﬁf‘u&q (77

What are some examples of process data? juleatt Gliked (ie¥ (aay ole

K/

tile CALL slgs e Jaatt odbas IS Loyt LM of Soang v/

+«+ Production of an error and receipt of intelligent feedback,

A A Jaal Oy aMlulg Madet o
- U el g o3LLN el ¥ o s & LB dall o) LBl yalf b gl v

% arequest for and receipt of translation,
a2 -1 adludg s

o,

¢ a linguistic production and self-correction.

A SN oeailly (S 9t il

was e diSoan A alt GLB duwd geomay 2533 AD Ao il osbie o) dlas Cdllal LSy of L agadelt v/

= (computer-human interaction or CMC)
- Migiasalt awl g ol o1 91 Tgciesall pe HLluli¥l Jolas

. Loyl =1
- Aedbaalt OLLG e dgdme Y e Sl

CMC = computer mediated communication = y5g.ccesalt Adawl g3 Jual g1 e Jtie

Adiall (o de gozee e OLE D3l (30 B9le Jlie 909 1500l Gaslo (o (alied ¥ (o de geme (g Juolgd 4 5T v/

Text 2. Learners engaging in a chat through written language

Alloy (07:41:08):
Naghib (07:41:18):
Alloy (07:42:01):

Richard M.
Arosio (07:42:26):
Naghib (07:42:36):

Hi, Arosio, have you been to Malaysia & Borneo Island.
What about YOUR men Carmilla?
I am from Kuohing city, in Sarawak in Borneo Island. It’s part
of Malaysia.
(joined the chat at 7:42:08)
Speed: wake up!!!
Sppe is right: it is getting very boring here.
Let’s speak of sth more interesting. ..
(Negretti 1999: Appendix A)

Al odes ¢ LG

s“AJAOJJ*W\OAJ.\DEAﬂAJAL&S
plaaly) o g g ddslaall ) ) g Cply allla S alal
_.\Jm..uﬁﬁzamm
@Aﬁ-éi}\*&"i&nﬂ AL ¢ gasdy Ladie Ll g
process data 4ulenl) Clily et Lgasas Wi o




UL : Gud  Alllalu: Moty juam i - Sy Sapatidie ¢ 5giSat s Sleglaelt Ly all!

computer-human interaction = ,3g.cwessdt 9 Gludd Jelal Lle Jlie

Pigiasall s 03,00 GLdN Jolad gl v

Text 3. A Text from a listening comprehension task .
Computer: I’'m looking for a job as a waiter Fgpas) & ) Jo Ui U Badla s Las
Learner:  <clicks on “waiter”> I’'m looking for a job as a waiter : A gxasl)-
Learner:  <clicks on the vocabulary button> ( waiter ) PN u.k‘- DA Gallal)-
Computer: waiter ladall 4 e i qalldal)-

DEFINITION T
. waiter ; i gasasil-
a person who serves customers at tables in a restaurant.

EXAMPLE . “""J"‘“ ~ .

Ned worked as a waiter before going into acting. (Park 1994:200) e Uaal) & C"“‘:J'“ psd s A il oa
Jaail) ) 4lad 38 Jalis Jee iz Jba

((Aoband) iy A Giagg J&5 (pe clilaal) 038 JS)

Seskeskeske e sk sk ek ek

Ethical issue  jv@isi s
Participants’ permission must be gained before using process data or “ moves”
" Oilel s M1 g bt SULG ot il i Susaslinalt 53 e J gamett cox

What is a move ? and who can perform it?

Each unit of behavior, called_a move, can consist of either language or behavior, and can be performed by
either the learners or the computer

Fgutesall gl Mal B (e OIS (Soen9 ¢ Soglu 9l AT (e 95950 O (50 ¢ s el ¢ Sk (e By Y

MOVE £l 33 (ol i S 9l 9 JAR! a0kl of gu 450 dulas o o) (iray v/

Text 2

Alloy Naghib Alloy Richard M | Arosio Naghib
07:41:08 07:41:18 07:42:01 7:42:08 07:42:26 07:42:36
Hi, Arosio, What [am from Speed: Sppe is “ A daaladll gﬁ d\_k JS daladdt J 5 aal) gﬁ
have you about Kuohing wake up!!! right: it is . . .y i
been to YOUR city, in getting very aal p o= °JL"° g‘ﬁ\ 5 move "‘ﬁ\
Malaysia & men Sarawak in boring
Borneo Carmilla? Borneo here. Let’s
Island. Island. It’s speak of sth
part of more
Malaysia. interesting. . .

Text 3

Computer Learner Learner Computer

I’'m looking for a <clicks on <clicks on the ‘Waiter; il alall 8 g S{PRY (BT

job as a waiter “waiter”> vocabulary DEFINITION a X ot ‘5 K R (" . ‘.J‘, ’ ‘_}ﬁ

<printed on button> person who serves o~ = Ianguage aal C-‘)A‘ LS\ agLall ‘_A‘; Q\ML

screen> customers a tables .k . “ . "
ABENIP gg\ waiter 48 e jailly (allall old

in a restaurant;
EXAMPLE Ned ... 1Xa 4 pehavior ¢ sl
worked as a waiter
before going into
acting,

09 13ty ¢ S sl 55l AT (il pt Lghe MIOVES Gl st ¢ aaoldS a3 il Lidype Joudaett 120 IS Gag 13 V/
GRSy ¥ Y . alall des Be £l 6T LY Bl 12 Jb
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Is that enough? § =3 Jasay Ja

There is a need for a theoretical perspective to explain such interactions.
- Cdlelall 0l (e 7 4 (180 Hla%et Dl S
Description of PD  Jidealt Oliky cawy

PD = process data
= What are some methodologies used in describing PD?

§ sloalt Ol iy 58 recdieiual| (3 kall (aay sole

% Interaction analysis  Jelad Jd=3
% Discourse analysis  slkade!! (Lo

+« Conversation analysis. d3slseelt (Lo

Interaction analysis Jetaid Jdos

What is interaction analysis?

Interaction analysis is used to document the particular moves that the learner makes while working with
technology. p.103
RPN PLP=1 [ TN PUSPA LS| UK (LN (N PRRPPY-RRgiei (33 W (R POS, ‘(I Yo Y P Vi [ PLES: P Sri
(62 il 530 50 bl Oliky (5,0 Aisoey Sigresalld . alaiel! lgy a9dy ) Oilel ¥ 3095 (nilas o 81 v
oI b ghoey Galll OMY a8 (a9 (ume s Trea S Gl Cdbs 50 4o gl Mie A yiell (ugeldll Mk
[NT="V.Y}

104 Chapter 4

Computer Learner Computer

BRUSSELS, Belgium —| <clicks on “recalcitrant”> | recalcitrant — Definition: .. - - 1
They had to struggle a bit formal adjective; refusing . L:"u OR0E He

to open some recalcitrant to obey or be controlled, . recalcitrant A< é‘; )3-‘ Al -2
bottles of champagne, but even after being punished: A< "SGJ iy g2 )@_L,\ isu Ll -3

finance recalcitrant behavior

Figure 4.2 Sequence of interaction for a dictionary look up (from Hegelheimer &
Chapelle 2000)

= What are some possible research questions addressed through interaction analysis?

Sdelait ol IS Lg9LiS (Saaal! it AL (S 0 Lo
g 3o oo o Blail Jelalh Yol bl ¢ Jolalht el e (@il Go ot il Wl ool Ld duady v
NSy 1S Coxd ) pa) o) ol Axilwl Hf x5 (Se
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1 e
- How frequently do learners consult the internal glossary (e.q. click-hyperlink)

(il oL (392 ;a1 ¢ S Jiow (Ae) LI azmaell Ml Juas 50 5,50 (Sule Lo
Olxaw I SUGE Adss aslgy e (§oiomy S Loy a8 90 (& dudd Zuali o S35 S 98 ASIAN azaelt Vv

P

& 3

and how frequently do they consult the external bilingual dictionary (e.g. copy-paste or type into an online
dictionary)
u9ald 58 Talisalt of Guallly fuucdt ¢ JUiall Juow e aslietl (all LS (ugelall (g@ (sanim il Ol redl ade a2y
(Co AN e
T30 frud Joad 4D Jaed! o) SilalSall (Gl a3 Q8,80 G iyl ad 1543 Lecdie = amslaedl Adll AL (wgelal) v/
et 1 920 4D dlen T alrel! Gually JB93 Jrex 3 elis () AU LD Laols JAT melism I axlall (e

. Galudt

Discourse analysis wlkaed! Jdxs

Whatis DA? ©  Gltaddt i gale

Functional description of the linguistic choices and moves that the participants make to construct a text.
- pad slod (9Sasliialt g p9dy AN Oilel Mg Dragdllt SHLG ol ol caw sl 90
- Aguad! MM e ydian LU Gl of AN w9y i ey V)
Example: Jtie
E.g. Learners’ use of syntax (lack of concern for correctness in chat vs. oral classroom participation).
(Lisad foaalt nsmylialt Jlbe Jaiayd) 8 O gually aLad¥Wi ald ) gt col gat odllal af il + JLke
gautilul 13lelg ¢ AILSRY) Wie ol ,aN imaln slaidl (WS Sl Glsa Jo ¢ el delgd Lkl sddiul o vV
5050 o) 9l 13ketg ¢ (el 108 cLed Al Cledieiul Can 9 6,31 (593 Taduall 0ldgl SN 593 Trelsall o0
- A9l OhLéell Sadd ol (2w elly (eusle 108 ¢ eyl (93 (pow) s JS2di
OV B U8 ¢ el pal Jun b (po dngadd) ddalt s sliialt Guarg ((Chat ) dudiay ) Sulisad! (o (adylae (Gl O (o e
- DA Glladlt Jdox 0 (WY1 0l J2 ¢ Sl £ L Lgd (getig W9 Aoyl Jlisadt 8 el 5300 ( getig Hkal!

) LA ¢ A g ¢ ATUSC Al (addll S g s laal)
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Conversation analysis adasloeed! Jodoed

What is CA?

CA attempts to capture language users’ utterances and intentions and describe how the language in discourse
was used to accomplish communicative intent. p.107

(ol i BUGH GGl gt B AR ol ain Cuag AL (odieiune CB1AB19 J1981 Jola Olaleelt ol Joloes
Aolialty Of pdid) Jadils of Joled LAl Ohaleel! Judoed IMUS o Taileal! OULG 2l Lot 93 L Hoisaddl 7,2 v
23 Mo el il (o (ndaydh B GIEN Gosan Gl ( )3 Y £ 9D50 (10 prdl gall pedisa Olialnell w8 (lal
L Slialoealt Jodoxl . 53T 2l g1 G0 9 901 108 3 udlme (o gl 105 £ 990 (o St Lige s J9ad il by
- 21 Gl Pall Cwoddelul iy £ 990 (1 £ 9o 90 (o M G i g0

Examples? jatiael

E.g. discovering the conversational routines that the learners used to accomplish openings, closings, topic
shifts, and cohesion. p.107
=W P PRy VPN [ POUFi (PR TP (PRw WP N wirt) ([ P &) U, 1IN (R PPINE Se90 o { JRoA WA PN v N i [T WP (- 1A=
- Soulal! e £LEaW1 20 0 1@ 9l 0216l 9l £ 9D g0 (T 7 LER) e acdind 1 Oifsbalt Dlde v/
T2 2 adlwy Gilw £ 590 DLy A8 L ¢ Leliel yhisal sl o Siuols Lige s Joo Cou 108 iUkl Jody sl
> E guDge
Interpretation &yt

A process which involves interpretation of the data in a way that makes them meaningful and useful for
research.

D9l 3l aag me O3 Lglased fady yhoy SBLA punaly Jo.G,5 les
- A T 9 g posaaalM Ttlos I Tl ) Sl g o glt Oilides dad (3o O (ke v/

About what ? § Ot el sia 955 13k G
R/

* Learners’ capacities oMl Oiydd e

o tasks  algelt 59

1- Inferences about capacities
Oyt e Ol it ()
Inferences about learners’ capacities.

oMl Siyud S Ol Ll

E.g. if the process data were instances of dictionary checking in an electronic text, the capacities responsible
might be a mental lexicon lacking the particular words that were checked. p. 114

azmaall 38 Oyl Go Jopuall Gaso ABB ¢ 39, IEal] yad B useld Go Cims SLdls 3o Bylie fddeatt Sl Cola 13}
- Lgomy A3 S Sadoal! Olelsal 0l (| yaiay g Adall
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Lg6ilre 9l Lgiax 3 (e Comdl (uas (ad (8 Olalsall ol e DAY dde (o yTgcwesall L ydey Lot 93 L 3gmdaell v
OMal £ W5 Cilyud o S8 e aiddiud Lo ((Jelal Jdaxd Gayke Ho ) S233 gl G2 Okl dde e (i 9

- (e Olalent 024 (A8 pre 42707 ddaal)

2- Inferences about tasks
algatt G il Ll (¥
=  How the task influences learners’ interaction.
Ml Jelal e algelt 2050 e

The second type of interpretation CALL researchers often wish to make concerns how the task
influences learners’ interaction.
Jelal e (ragall 20U udsan alaid W1 5551 L8 (98 5 Lo e CALL o o8 bdt 5 98 sl (o AN & g3l
- M)
electronic discussion can be a good environment for fostering use of more formal and complex
language

craliling ey y3Ea) AR ) A3l 3038 Bl Al (59505 U8 Judg st W Addlietla

E.g. using CMC (Chat) fostered the use of formal language. p. 115

crsai It AU a3l e (hi3y3) CMC dguctesalt Gasbs o Juol 50t sl + Jlie
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Advancing applied linguistics : L2 learning tasks
Aol Aal alaitt alge : o cdad) Silgalt) pagkal

= The study of L2 learning tasks .
S OL Al adad) alge Jawlya
= [nstruction & L2 development: research findings.

o AL 1 (Ol (AAL g acdail sighad

Shift of focus from TEACHING methods to tasks that LEARNERS engage in.
- SOMal Led oyl (1 algalt (T (uty i bl (0 Suem il Jagonsi

Al uSa i ol agdt Ll ¢ 5l Jlasly uydil! (uele B Grupdel! e Ll slaie¥! plsa poldt 8 v
Lo Sl 9 ¢ Lgwdd algal! (e Ggelatng ddlall lgd ol U1 Lguad slgal!
The tasks is any thing that teachers ask students to do .
- Lslady o Pdllalt (e slael! cidlay S £ LY 0 algal!

- Tasks must have goals and they are carried out through participants’ engagement in
goal-oriented behavior that relies at least in part on language.

e daliay 19 UGN goed Ao 9o (Jolally (il Sidiiall (A yliin IS (o LOLLGIS 450 Glg ¢« C2Iai slgall (9 G cima

Al e Loz ot JBYI

‘3‘5&&%@&.\@1‘3@3}.‘3113&)&@%&@#}5&#}&3&@&9%“}&#5& v
<l Gt ed poled! duay S Lle gy

- Emphasis on communication tasks.
Jial gt 2lga (e s
L sy ySal o

Advancing AL: L2 learning tasks
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The future of technology (AL).
Lo oF g JGune

Mool aldeiluly G20 (AN slgal! Of Latlls utalaall Duls M ¢ Ol S guiess O¥ Lodt Jedw (wlid! e dadalt v
1} agally a9
¢ Js Lyt paadly

Technology is taking over our jobs! (AL)
L&l e ol L of sisaitt

Knowledge of technology boosts employability.
s o7 dld 550 Lo oF oAl A2 50
- b o 5Ly Lale (9525 ) e Dy Saled of T Casm 1312 Y
Why? L2 tasks and work efficiency.
Joall 3elass g Ol MaUT alge  S1Le!

Lo 128 ). MY Lle software Oloee,md! Judd avewad (o HEmatiud algelly Lale 55523 o I I Ll 1y v
(L@ 0 ys2)

How can technology help ?
R PPN PUT="ri [ P PPk - W=

1- We will look at key elements of L2 tasks (evaluation & description).
(2osMy adil) oldl PAl slgel Tt soliall 8 8508 ()

So ,how we can describe tasks and how we can evaluate their effectiveness .
. lEdlad @S G Loy causag algal! caal o Lo causa 13
G293 319a%1 a2 2o Jeall ¢ & el ¢ S palisatl 3ol a1 ) isowael! slgal! (o YW Lt v

o over oo

< Obay it g Ol BN o L p) (I ¢ Al el 398 ¢ iwloze 59 ¢ Ja piue

: Algall 00D 4L @l Llisaan o (<9




UL : Gud  Alllalu: Moty juam i - oSy asallde ¢ ygila it : Crleglaalt di (aalh

Task evaluation . atge! aas

There are three approaches to evaluate L2 tasks:
¢ AL Al alge el (ko OO Sl
1- Outcomes nblgdt O amalt
2- Negotiation of meaning iaedt Jg> Sulad
3- Three dimensions of proficiency selasalt S slaad
Outcomes  pualedt Oilamalt

- We need to assess the learning outcomes of learners who have worked on the tasks.

-slgal! (52 Iglas Saddl Ll adall) Odlamme Al Jraeloey (oud

E.g. different vocabulary acquisition tasks. (pretest - treatment- posttest)

(! HLEE YN - ratlaall - LGN HLIS Y1) Jalideadt O3 el coludisal slge : Jlie
+ (g Lokl (hage + (uslan 3ol 5B Jrage ) Gliege Ladt of (ayiadd v/
8552 b (o Aoy liso a0 akal 31,8 igllas ()

A 8 Laiud a3 Lo 5o duang paliga 45 (iale M & Ll gllae (¥

Gk Gor Olgmt ¢ 63N (e yiEnl Suyuatl 13 yaelt Glulial B ndlad yisal Lealda O Jsdiv aeEnd jliegs sl
. evaluate the outcome of the tasks slgett oigt O amall &l

: Ouilagal! (0L IS e st Olelsn UMl adad 989 the goal aught suoed o Yol Lode

<Y o Olelsall 08 (598,23 Ml Gl 130 Lo A2 aed pretest L sLas) g miu: Yy

Allaatt (alom o (509 & Laiwd Jrage Al 90209 B2l 12N (rage Al gazme ¢ (tic game (o1 WAl 4l 2935 LA
. treatment

LGN Ge Sl el T HLEs Ladlda (§19 i gasmal! GHLaY o5 pOStEest gy HLAS) g o s BID

s g (5B J9d o LSy G Drantlaill algall OMasmall 4@l ke (2 50 JLiall 120 of
Aege Al ).Culisng Caaiw! (AN s gazzalt (o O3 yaelt Dludsal B Jadl Colss Cudisny Oiipd A s gazzal!
( oipaied
- A record of learners’ interaction with each other is helpful.
- k20 £l 98 a2l agday o Ml OVelad e G
213 ey doghadett a9y anylaill Comyg Slelall e 433 (e (uleal! Slily ) oMl OMelad Jomud o (aey v/
- Aeadt ‘?a dolugg o sl
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Negotiation of meaning -ae Jo> Sulads

We need to look for instances of negotiation of meaning in the language of task participants.
(lgaudd Gliie ) nagal! (B Gusmyliall (ARS8 (Haall Joo (UlEUY Taliel (o Comd! aarlomy Goxd
= Communication breakdown JLai¥! ¢ tkaas

Llias (558 520Y (rala (962192 a3 Lad 191,49 o dullall (e llan Leciad ¢ Jregel! Jlall alady Gloni aald Joa GEE 5
$ L Sty (SI0Led ¢ JLal¥l B £ Uadil Siutoey WIloedl 520 (a0

= drawing attention to LINGUISTIC FORMS jugaltt JIEaidt sLaa St
WEadiall Jo a8 309 lghe rimall (oMl g ralSall Gt gudly Gl glty Cif 3 yaall Jaggdlll JIESEMY sLCON Caly
resolving the problem

. input acquired - cuuisae Ja (g1 3 nelso (A8 a0 (ay 1089

§ =l A Causa

(SIS Y slgall (anyg aall Js GHEDIY (aadl agdiny Indlad! Vs e algall a2y Y

O Ly B 153N (h gasma G e ¢ nalind) o g L nagag naLisatt s B! s (roge gl (3abiadt JLikalt (pulaid 13,155 ot
Jo GG faws (rogall 0048 LILIL ¢ Loline Jo (UEAU9 Lghe J13ully iy LoLine (ayal ¥ (ralsa die ad5 a5 433
(e 5o I3l Bty &) AUAL GEmer¥ £ Laudll ns game 0B Lol ¢ (AR yaghal B delunyy bae pal 10009 (el
I AL fLaudY (egall oligh Laline Joo (s W1 o GEBLLL o gollaliuny W (alll dolatusd SIS Lghras ¥ (ol
- AR pgtal B adlud YW ILIL el

. el Jo GUEN Pools IS e Oniegal! Mo @l 43 12ga9

Three dimensions of proficiency
(a0 JIB) Belasalt S AL Alas™

- We need to evaluate language tasks through the criteria of accuracy, complexity and fluency.

— Al (he (vewd JAR! (Hay d@alll ) ABMaly LGallly (AU salae IS (e Unagdlll slgel! ae@lS (I ey (o
[ g 3

- The goal of task-based instruction should be for learners to develop an effective balance between fluency
and accuracy and to become able to increase the complexity of their linguistic production (Skehan).

9omuay Olg BTN g ABMIaY ooy Jlad (3195 sastay gelaielt s9dy Gl 98 slgall le dellaall aulaill (o BuUgh (5500 O oms
-(Skehan) gealtt agaLhl L@ad3ab) e Gayald
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L2 task description. oottt jalh slge cawg

The objective of L2 task research is to describe tasks in such a way that teachers and researchers can choose
and develop tasks that can be expected to produce the desired results.

Ol @2B5adl (e (Mg slgal skl sLAS (e Gl Ly Guwytall (5ol (i play slgall w9 38 L2 slge Sgoms (o g
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(dolus gy glasg LGl nalsa gLl ) + slgel! paibad (Wl Aoy malre Jodaxd! 100 2V
Categories and features for a cognitively-oriented definition of task characteristics

o3 ¥1 da g Ol slgal! ailad duad (ailkas g Oladual

Categories ¢ Features Definition

B
Oladual ¢ pailas e

Code complexity Syntactic and lexical complexity/ load and variety
(A2l = 291 ) aall) L@al e Aa9alll Jragell dygao Sute ) € 9cy gaall / (S 9ty (raaall @all
(dagall Pageidiy

Cognitive complexity: The complexity of the topical content
O of e caw 2l o) (ragal! £ 9090 (ay ) (o0 9D gall (S gicmal! A@al

SN Laadl Suie .
(@3

1) Cognitive Familiarity Familiarity of topic, discourse genre, and task
SalaY sLde ¥ Glladell ¢ 939 Inagall £ 990 S ) rageally ¢ Wilkadell £ 939 ¢ £ g gally aled ¥
(sgtle 909 B9 a0 L Tragally

2) Cognitive processing Information organization, amount of "computation” required
Sl s 3¥ 1 Suilaal! Clarity and sufficiency of given information

Oleglaadl alasag 7 999 dagllaad! " Obiluaell "dasag ¢ Olaglaelt 4 ddl
Slkaxalt
( Tragalt &5 Oighadetiy Oldaall e ay )

Communicative stress Degree of pressure in communication
W () R | Jlali¥l 2 Ll G ya
Time pressure How quickly the task must be done
CHM Ladds ollaalt (ragalt kil s juw Sbe
Scale The number of participants and length of texts
oulie wagaid! Jobog Gusmylinadt Sie
Modality The speaking/writing vs. reading/listening contrasts
Oldend & Laiw®! / Bl yah Sigla’ Jalbe palicadt / Sl Srglad
(g leiulg oel 3 al dalisay Sumd (o oylie (B JB ragall atual )

Stakes How important it is to complete the task correctly
OldlEn o 3l g Crlamyldf (65 il 3amme d@ 131 (s ) Ziomio Sy Tragal! JLoaa) il (S0
(@R (Y= Ny

Control Amount of influence participants have on the task
Py Ml Zawd regall JB (s ) nagell (5B (i yliialt (Sutt O resan
ALEN gl (puctel §AT1 pl ATl dyp adcllac! A OISl Sie dagall B sl
(dogall ALaSY ol yl by




