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The changing world of English language teaching
Aol ARl andas B padial) allal)

Four examples below show the fundamental changes technology is bringing to ELT even if these
changes may not be seen as "transformative" from the view of the critical analyst.
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from the perspective of the social pragmatist they document the actual conceptual and practical
changes affecting English language teaching.
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because they affect the English language, methods for its study, tasks for language learning,
assessment, and research.
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1- The English language itself is changing
B gadi A 5a0Y)

All languages evolve over time as they are used by a variety of speakers with different needs
(Aitchison 2001).
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As a counter measure to such natural change, standards-setting forces such as dictionaries, writing,
publishing, and broadcasting have succeeded in maintaining some standards and resistance to
change.
e Jaliall 8 oY) ) il 5 LS 5 Gaal SIS puladl) i s (558 Comad ¢ rpaall kil 13) oSl 5]yl
ol A glia s yulaal) (an
One observer of linguistic trends in English, Graddol, notes that the days of the standardization
through these means may be gone:
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s i
“with increasing use of electronic communication much of the social and cultural effect of the
stability of print has already been lost,
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along with central gatekeeping agents such as editors and publishers who maintain consistent,
standardized forms of language" ‘ L
" GallBas se 5 A5G JISET e shadlag ol Ul 5 Gy el Al 480 jall gl £S5 il )
» Netspeak .=l 23S
* New Inventions 3yl &l i)
= Less gatekeeping J& 4ua¥) 48 yal) 2l
= language contact. 4l Juail
2- The study of language 4l 4w o
The study of every level of the linguistic system has changed because of technology.
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At the discourse level, the language of electronic communication creates the impetus for robust
theory to help make sense of new registers with their own conventions.
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The study of phonology includes methods for speech recognition and synthesis that have pushed

former limits of knowledge. ;
AL A8 prall 3 gaa Camdy AN Sl DUSH e o el cullal et S geall aUaill 2l 3
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The study of grammar has been affected dramatically by computer-assisted methods through corpus
linguistics,
o5l il ple A o 5 el e s dal) a1l S S8y 5 adl o) Bl

which has changed how grammar is studied as well as who can conduct research on English
grammar. )

Corpus linguists study language in electronically stored texts through the use of computer
programs that search and count grammatical features.
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3-Tasks for language learning 4all) ala3 Ja) (e 2alga

Technology-mediated L2 learning tasks are discussed more extensively in Chapters 2 and 3,
CY Y el b lgnly a3 e Al 0 (5 a3 3 AGUN Rl olas ales

but they are introduced here as comprised of two types of tasks that teachers can construct for their
students:

s pedal Lae il e paall Sy I 5 algall cpa e 3 (el a liie Ly Lin Lgaia yas L]
1 -Computer-mediated communication (CMC). i sl ddasif g3 Juady)
One type of task is developed from software for computer-mediated communication (such as e-
mail or chats)
((liaal) ol OOl VIS ) i saalll Aad g3 Sty Jal (oo Clamayall (e L g skt a3 algall &1 530 2a) 58
Cduai¥l A s s yigaSll 5 palaldl G Jlall e aaind plga iy v
2 - Learner-computer interaction. iUl aa jiguasl) Jolis

whereas the other is based on interactions between the learner and the computer (such as
hypermedia listening or concordancing)
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Computer-mediated communication
CMC sigpasll o) g3 Jady)

The software for computer-mediated communication, or "CMC" as it is called can allow for either
synchronous or asynchronous communication.

e Yl Ll 3 Yl i O iy Ll (3lay LS "CMIC" 5 i saaes) Ao 53 JlaiDl sl Cilyma ol
PR g
Synchronous means that the communication is taking place in real time,

(ol ) (il a3l G Caaay Jlady) o i el

so learners might, for example, sit in the computer lab during the course period to read and respond
to each other's messages discussing a story that they have read.
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Asynchronous communication allows learners to read/speak and write/hear electronic messages,
which are stored on a server to be produced and accessed any time,

L 533 5y ) ¢ A g I il W g Lans s / AUSI) 5 Caaaill /56 ll DUl (5500 Lyl ) el 35 jal VL) e
¢y gl b el Jsasll s Lealis] oy aola e

so the process of communication can be spread out across hours, days, weeks, or months.
L ose ol e gl call e el yie 50 o (Say 0da Juaty) dilesd 13)
Learner-computer interaction <iUall aa i gaasl) Jolds

Other technology-mediated tasks provide controlled opportunities for linguistic input for the learner

and interaction with the computer.
e Je i) 5 lUall 4 sall) cdlana) Jaf (e aSaill daiala U ji  daxd L 5l 93€l) Aol g3 250 1 (5 AY) algall
isnasll

Interaction occurs as the learner clicks to move forward, or to request additional information such
as word definitions or cultural notes about the input (e.g. hypertext and hypermedia).
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4- New forms of assessments 3<laundill 3ajaa IS

Technology-based learning tasks have been seen as an exciting opportunity whereas the idea of
developing novel assessment tasks through technology is seen by some as a double-edged sword.

e sl il e iy of im0 0 g ¢ e Fm L 130 e Al JLal) alea e s
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For example, teachers and test takers have always questioned the validity of a test of listening
comprehension that requires examinees to listen to lectures and conversations without any visual
cues.
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A listening test delivered by computer can use video or images in the input to examinees, and
therefore increase the authenticity of the input relative to situations in which visual information is
part of the input.
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On the other hand, think of highlighting for reading, or note-taking while listening (not easy)
(d@-ﬂ” _)AYLi u.u,_\!) &\.A.\My\ U cilanSLall CRoXig e Ec\)ﬂ\ ér_ °&L1\.A,3J;§ D) Lé );\Ssﬂ\ ¢ LS,);“ 2\_\;1_1 %)
5- Research on learning alai)) Jsa & gay

Technology provides a means for capturing a record of the learners’ interactions in technology-
mediated tasks.
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Learner-learner interactions through written communication can be re- corded for teachers to
examine and use in subsequent teaching (e.g., Pellettieri 2000).
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For example, a chat conversation that is conducted in writing is available for examination of the
ideas and language that have been contributed by the participants.

Sl L b ) A3l 5 ASEY) sl anlia LI (5 a5 il Ada ) cilislas ¢ JBal Jaw e
% Applied linguistics & CALL (computer assisted language learning)
CALL 5 a8l 320 busay dall) alad g dfpdatl) by gl

Students need to develop an understanding of fundamental issues and concepts in applied
linguistics.

Liplail) iy all) 8 asaliall 5 4lul) Jilusall agd 5 shay o) DUl liag

Technology-based language teaching and research is not a departure from applied linguistics. It is a
continuation — the 21st century version of what applied linguists do.
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Teachers need to learn to use computer technology for constructing and implementing materials for
teaching and assessing English,
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and they need to engage in innovative teaching and assessments through the use of technology.
L o) S Aot VA (pe 6 Siaall eyl 5 (il 3 AS Uil ) dalay aa
Chapter 2

The potential of technology for language learning
Aall) anlat B Ly ol 9SSl

Language learning and instruction
dall) paladi g auladl)

In keeping with the common wisdom suggesting that if you want to learn English, you should go
live in a place where English is spoken,

& Al O 6 Cun e b Gl a5 G elile ¢ 4 ) Al alas s 18] 85 ) Aailial) AaSal) pa Lyl
¢ 45 48 ghaidll

many sites for communication among English learners through computer-mediated communication
on the Internet offer opportunities for conversation with other English speakers.

A5y Janie e Dislaall La 53 a3 i gaSl Aans) g0 i) yse 4 adai) ol VLYY ) g (g paall (3

L0 AY)
Internet immersion is new, but the more traditional forms of immersion for developing second
language ability find support from many English language teachers.
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In many teachers’ minds today, principles for explaining why immersion is expected to help
develop language ability derive from Krashen’s (1982) idea about the value of

”comprehensible input,” language comprehended without the learner knowing all of the linguistic
forms in the message.
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Surely with all of the material in English on the Internet, any learner can find sufficient
comprehensible input for a kind of virtual immersion.
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If comprehensible input alone were sufficient for L2 development, much of the computer- using
time learners spend might indeed result in L2 development.

ARl 8 CoOUall 4B jaiuay (52 gl pa I 8 ¢ 12 Al ARl okl A8IS Lo 5 agdll AL Al il 1)
L2 A ARl g ) Judlly 505 38 i saaeSl)

Indeed, results from experience with the immersion principle suggest that learners who are given a
lot of exposure to the target language might develop their ability to comprehend, particularly the
spoken language,

¢ 38 shaial Zall ald JSiu g ¢ agdll e

but this experience is limited in terms of the degree to which it can help the learner to develop
grammatical competence and particularly the ability to produce grammatical language.
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s How can instruction help?
Laadadl) ae by Ciis

Insights from the classroom and materials
i) gV g Al al) J gaadl) (e &) )

Are there any insights that can be gained from classroom language teaching that might help to
formulate some methodological principles for developing effective on-line learning tasks?

Fangiall (bl mas Aelia b el 38 3 5 gl 3} Jeadl) 8 ) sy (g Lgle J gamall (S o A llia Ja
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Insights from theory and research
Cigag g @l Bl (e gl

Focusing on cognitive and social processes of classroom learning has directed the attention of
researchers to the classroom episode or learning task as a unit of analysis.
o) algad 5f pnal jall danll ) pfiall) alaial 4a g 38 Joadl) 3 alasll Fae Lain ¥ 5 81y cilead) Jle 3830 o
Jilaisas S

The study of cognitive processes has developed hypotheses related to the need for learners to
comprehend linguistic input and to notice ’gaps between their knowledge and the target language.
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Motivation is seen as essential for making the cognitive effort to engage the processes of
comprehension, which sometimes requires asking for help, and sometimes results in noticing a gap
in knowledge.
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Gap noticing is also prompted by requiring learners to produce the target language. and it is
enhanced when learners have time to plan their production and when they are offered correction.
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The study of social processes comes to similar conclusions, but with emphasis on the role of the
context in which processes occur.

illeall 4 Caaad g3 Anmall &l 550 e 3l ae (S ¢ Ablae cilaliiinl Joad Ao Laia ¥ Cileal)

For example, collaboration between learners is seen as a key to development because of the
scaffolding provided by an interlocutor during task completion.
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Other social perspectives point to the importance of the context in constructing the identity of the

learner as either a participant with the right to speak, or a marginal person feeling the need to remain
silent.

S ¢ a4 LS s Al By gt ol Al Al a5 AY) AeLiia) i) clga

Enhanced input <Al s

A central concept in cognitive approaches to °SLA is that learners have the opportunity to acquire
features of the linguistic input that they are exposed to during the course of reading or listening for
meaning.
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SLA = Second language acquisition *
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Moreover, the likelihood of learners’ acquiring linguistic input increases if their attention is drawn
to salient linguistic features (Robinson 1995; Schmidt 1990; Skehan 1998).

S0L Al pailad ) agalaial aua 58 a3 L 13) 4y 3] A Al Gl Adlaial sla i e dlly e 3 Ble

One way that learners can be directed to notice some aspects of the linguistic input is through
explicit ”input enhancement”

SR 33a8 " A e o Ay sadl) SO il s (amy AdaaDle () @3l daa 55 LA (e S A 3k s
gl

Types of enhanced input expected to be beneficial to learners

Input Enhancement Description
(Y520 ) ALY 3y jas iaaa g1)

- Marking a grammatical form on the screen
or phonologically through stress.
Salience sl A e sl AsLal e g el JSAl e e auia
SIS &yl

- Repeating a grammatical form or lexical
phrase
Ladaa bl sl (553 JSI ) S

Making the input understandable to the learner
through any means that gets at the meaning (e.g.,
1I'Modification images, Ll translation, L2 dictionary definitions,
Jasadll g Jaaidl) simplification)

e 5 Ay sl JYA (e alriall Lo sgho a2l Jra
zall
¥ Al G galall Chlay g2t o) wuh;)ﬂ\‘)}d\‘&)
e

Increasing the potential for understanding the
input through addition of plausible, grammatical

Elaboration L2 elaborations to the original text (e.g., defining
Sl relative clauses)
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1- Input salience <Maxall ) )

la- Marked input <l ada gr SBA ) )

Input can be made salient by highlighting the structures that the learners are supposed to attend to while
they are reading the text.

ol 3e) 58 oL CMall Ll gy of (2 sty A S i) 1) OMA (e 3k codlaaall Jaa Sy
This principle does not work so neatly for aural input, but it is possible to stress some aspects of the input,
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Chapter 2

Input without any forms marked: Input with to-complements made

salient:

s aladle gy Sl
Salience by marking the input:

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
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fence. fence.

Figure 2.3 Texts with (on the right) and without (on the left) highlighted forms

1b- Repetition S 3ok e 51V

A second way of making input salient is through repetition of the target linguistic forms because input
frequency is among the factors that figures prominently in theories of the factors that affect noticing of

target language input.
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The potential of technology for language learning

2 IS ok e Y

Salience by repetition:
DS Gyl e Jaad) Ol g Jsaal) i b
Gl (any Ll (5 pud) 4gall 8 ¢ repetition
el Agall iy ¢ Lgini bt s ool e 550
\&jc%ﬁ\)%i@aé& Gl DN N IFRYY _)deﬁ
LR ol 33 S e g s

Choose the best answer based on the
text.

Click to hear the underlined words.

Rabbits like
O young plants
O substances
O marigolds

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
fence.

The best way to deter rabbits is with

O moth balls
O marigolds
O fences

Figure 2.4 A task prompting vocabulary repetition

11



ddldali ¢ Alas) g daa i3

(DR cila) a)e¥e S Saaliae 3 ; cilaglaal) Au85 g Ll

2- Input modification <Sasal) Jyas

Input modification refers to the provision of an accessible rendition of the L2 input.

L2 ) ARl e ) s ol Qi o] elae) ) cdaad) Juass

In '2CALL materials, modifications appear as hypertext or hypermedia links that help the learners
to comprehend the input.

Ol aelus il g saamie Jailus g sl Apeai Tyl 5y JSE e cBlamill elai ¢ CALL s saaeSl) a2 Lusay 42l o3 <l 5ol

48

AL agd e

* modifications can be any form of simplification, repetition, clarification, or L1 translation —
anything that an interlocutor does during the course of a conversation to clarify meaning in

order to continue a conversation (Larsen- Freeman & Long 1991).
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% 2a- images

+» 2b- L1 translation
+* 2c- L2 definitions
% 2d- Simplification

*

*

Chapter 2

Types of modification <yl £1 5

el
(oY) ARl daa ity
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On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her ...

On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her ...
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Hypermedia link

Figure 2.7 Before (left) and after (right) the learner clicks on a hypermedia link con-
taining an image depicting the word “Dalmatian”

» Simplification refers to the modification of a text that changes aspects of the syntax and

vocabulary to make it accessible for the learner.

aleiall gt 8 alaad il jiall s Aleall ol il s i g3l 5 i Jatad ) s Jaseasl
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Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’'ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the

Simplifications:
Should people get a tan?

Two psychology professors said that
they made an important discovery.
They found out how to keep people
away from the sun. The professors show
the people pictures of the effects of the
sun on their skin. Then these people
choose to stay out of the sun.

R YA

138 ) Jaa e La JUA (e (s ) dgal) Gl 3 o
Oiall GOl il amaa (553 B i g (il
Gl i jehad paill o baaall (Sadl (e lavie
¢ Allaal dgall 8 LS oDl Aaidla g ddase
sl 55 Mg pail) sl (553 L

pastier look.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.9 An authentic text (left) and a simplified version (right)

Simplified version

Unesal) 2ailly aill 138 s

3- Input elaboration <aal)l Juadl

Input elaboration is intended to help learners gain access to the meaning of the text by adding
grammatical phrases and clauses such as defining appositives, relative clauses, and restatements.

¢ Jadl 1aa Jie 4 sad Jea s sl ddlia) 3k e el Line ) U s ol Ol saelsa 1) A Jpal Caagy

Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the
pastier look.

Elaborated text:
To get a tan or not to get a tan

Two researchers who specialize in the
psychology of health say they’ve found
a more productive way to wean, or
prevent, sun worshipers from catching
some rays, keeping them away from the

sun. The researchers have proven that
when they actually show people what
ultraviolet (UV) radiation is doing to
skin, the sun lovers have a surprisingly
high tendency to settle for the pastier
look rather than getting a tan.

t Jaadil)

Lot dlee e 43 Laad Jla) T3a 3
- Slenl s duadi dlee Ll ey ¢ L)

Ao Al cliSax agdll Crria pai dga g 2ind
ALl s gaza g g el JiS) i el jeladl
(ba aisi W kil ) oAl @l jle

(o) ale b glaise (Ealy ) Jsi of Jad
. elaborated text Jwaiall (aill 3 o2
(... il e 8 Laaads Al sl )

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.10 Elaborated input (right) developed from an authentic text (left)

the process of elaboration adds to the input in a way that should help to clarify meaning while
maintaining the structural and lexical complexity that provides learners with input for acquisition.

Sl S 5l o Tadlas gl i 85 rall graa i 8 2ol O o A8 jlay Al Juadil) dlee (i
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Interaction Js\iil)

Throughout the above discussion of enhanced input in CALL, it was impossible to concentrate
solely on the input without raising issues of the manner in which the input is provided to the
learners.
e 1 58 il Qi) (e S ¢ CALL i s2saS 830 Ly Al alas 8 o 3 el ciSlanall Jpa ALl iliall JMU8
Ul oAl elae ) e aty Al cadlal) Llad 5 ) () 50 oMl

One of the key features of enhanced input in CALL is that it is almost always provided

interactively. )
el At IS Lleld Leapai oy Leil 8 CALL (8 o) aall cMaaall 4y )l (ailiadl) saa)

The discussion of enhanced input also focused on tasks based on learner-computer interactions.
L allal) pa i el el e Ll aleall e o3 haal) bl ds8le & 3K LS

Interaction in CALL
Hgasasl) s lway YESLY) eh:t gﬁ Jeladl)

These three perspectives on the various forms of interaction provide plenty of suggestions for
CALL pedagogy, some of which have been the object of investigation in research.

wan OIS Gl ¢ CALL (& ouautill Jgual sl 81 (i Jelill 2aliaall JIS3Y) Jsa 20N laill cilga 5 oo
sl 8 A all Laloal L

Interpersonal communication
AN G Jual si)

The benefits to be obtained through interaction among learners from the three theoretical

perspectives are negotiation of meaning, co-constructing meaning, and prompting learners’ attention
to form.

£y B AS jLiall g ¢ gnal) Jga GEAMY a4 ylas )y g A e Ul (0 Jeliil) JDA (g 381 i) e J gl S
LSS Gl alaia) B ) g ¢ inall
Learner-computer interaction
alal) a3 gaal) Jo i
Production in CALL tasks
S gasl) Bas Lusay Aall) ala alga B LY

Technology-mediated tasks afford a wide variety of opportunities for producing comprehensible
output or co-constructing meaning.

bl ey Gld e sl da sgie Gl jae USY (a il (e de st de sane i ol i) Al g 255 ) Glgall i3

;\}uu}@u@q&l\d@‘@\_._Q@US]\JQ\;\JEJ\}QLQ)&\}QULAX\L@@}M\@&\ew\w) v
(line Jsn G oL Lgie Ly 5ol 5 caOUall LgasS 53 8 & LIS A0S je lra ity Lyl 5 Caand ) 4458
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At least three aspects of production theory are useful to consider for CALL pedagogy.
: CALL (st Jsual 8 phaill saie Uy 4y ylail J8Y) e il g 2505 22 g

First, from a cognitive perspective, the benefits of producing language may be enhanced when
learners have the opportunity to plan before speaking or writing.

A aaall J8 slae U dua all (DUl #15 Ladie Aall) ) i) g Cpan 28 ¢ SI0Y1 ) shaiall (e ¢ Y

Second, the cognitive view also emphasizes the importance of opportunities to correct linguistic
output, which can be prompted by feedback from others or from self-evaluation.

Jaill il Lle s o (e Al 5 ¢ Ay salll il ) mseatl ) dganl e Lagl (S1aY) Gl S5 ¢ Lals
W @il e sl AT e Apmpnaaill

Third, the sociocultural perspective suggests the value of the learners’ use of the help of the
interlocutor to allow for production beyond what the learner could accomplish alone.

Cllall (K Lo ans Z LY e Sl L Caaiall sae bual CiSUal) laiiad daal ) SE elaia¥) ) slaiall k¢ B
o5 ghay Algind
Planning 21%)

One of the benefits cited for tasks constructed through computer-mediated communication is that
learners have the opportunity for planning before producing the language.

ARl ) U8 2ae S da il agaal COUall (o & i saseSl) A g3 Sl e diaall aleal) (e < S5 Ll 0 5all (s
Chapter 3
Evaluating language learning 4 eh-' i

Up to this point, system design has proceeded on the basis of a series of hunches and guesses.
bzl Y g linedil) e Adis alad e aUail) apanad el ¢ oY) s

For us to put foreign language tutor design on a firmer basis, we will need to have real tests of these

hunches. . .
Cliadl o3gd dda b Jlaa) ) gling s o il el e dpial A8 dlead gl g of o Wl Ay

The only way to evaluate these various common-sense-based hunches is by detailed evaluation of
the instructional effectiveness of the principles being proposed. (Mac Whinney 1995: 320-322)

A yitall fgaluall dpandatll Aalladll Jaada ani (33 1 e (A ikl (uall e 2l Gliedill ol andil 3 ol 48 Hhal)
While some developers will probably be satisfied with the idea that software must be constructed on
the basis of intuition alone,

Conn g puanl) Gl e i o) i a0 388 (e | 535S ) dainal) (g () shaal) (s Of s
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many more people would agree with Mac Whinney that detailed evaluation is needed.
But what kind of evaluation?

Cariill 18 ¢ 55 g La OS] 5 Jeaie apiil dals @llia (b 5 olle ae 0 8 Gl (e LS
Making a case for technology L ¢l 53l Ja) (e Gla)

This interest in research about the effectiveness of using a particular software in teaching is shared

by some language teachers. administrators responsible for budgeting decisions, and commercial
publishers

crminal) (g sl 5 CAIN ok yha (yma 4 i ) (3 A ilinay p13350) Bullad pm anlly SLiaY) 13
- Ol G B 5 Al Saall il ) 8 aaia s
Research methodology <& sall 4aagia

How does the researcher decide on a methodology?
fagial Galdl 5 as

Kern and Warschauer (2000) suggest that research methods are tied to the theoretical approach of

CALL, arguing that three basic approaches to CALL can be identified — structural, cognitive, and
sociocognitive.

gl A0 yaa Sy 4y (alilE ¢ CALL - skl geally ddagi jo ) 35k o ) Warschauer s Kern s
Apelaial 481091 5 A8 Y Al — CALL - 4l

the specific methodology is ultimately guided more strongly by the research questions to be
investigated,
¢ L Canl) s A Al ABGY) U8 a0 iy 5 Cildaal) dlgs 8 a3 Baaaal) Lmgiall
and therefore the problem of setting up the research depends on what those questions are.
ALY el Lale e aaied & gad) slac) Al (lé Nl

Theory-research links 4 ki g 4diag Ja g

because the purpose of CALL activities is L2 learning, the most critical questions to be addressed
about CALL are the following:

ro® CALL Jisa Lo sl cangy 30 dpaa SYIALLY) (6 ¢ L2 45l &adl) alas sa CALL ddadisl (e (il (Y 155k

% What kind of language does the learner engage in during a CALL activity?
*¢ How good is the language experience in CALL for L2 learning?

SCALL i s1aSl) 320 Liay 42l ela_'ig\:ﬂas £ L) ("":"A\ \.@4.1::.}3)\ &J\ azlll &yl_,q B
$L2 48l dalll alail CALL 8 seeSl) 830 Lusay Aall) alad 08 45 galll 4 )il 82 g2 (520 L 93
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Examples of useful CALL research
suia CALL &gy At

The examples of research that I find most useful are those that provide some evidence about the
design of the software, the learners’ use of CALL. or the way that the teacher has organized the
task.

e&JgM\e\qﬁu\&ji‘@uﬂ\wwﬁa‘i\u@eﬁ&l\a\l:‘;uqsléjshfq;i S ) e ABaY) e
-?LG-“‘M M\L@#&ﬂ\@)ﬂ‘&}\cCALL }'M\Bmww\

Three approaches to developing useful research questions about CALL
CALL ¢ saiall &finydl ALidy) aun b cbalgi) 5305

Focus on ... Results Primarily for
e S 3SR gl J A9 A ally
The software Indicate the most successful software Software developers and
il ) design strategies lab coordinators
a3l el ) il gadh ¢ (e g Cliaa ) g shaal
) jidal)
The learner Indicate successful strategies for using Teachers and students
allalf software Adhally paleall
Cilaaa ) alaALY Aaalil) cilbad) Auy) ) jads
The task Indicate the best ways to structure Teachers
algal) learning tasks Cpalaall

palil alga LAY (5 ) Jaby s

1- Focus on software <baa ) Jdo ¢ gl bl

Sl ) oo dfiay ¢ glind ALl
a. Subtitles for listening 13§ Ll claa i

b. Intelligent feedback for grammar ( gaaall ) 435ail) 3o gall 4.3 Jadl) cila

Subtitles for listening &laiudd cilas 5 1 Jg¥) &)

One was the study of an interactive listening task for learners of L2 French, in which Borras and
Lafayette (1994) investigated the effectiveness of optional subtitles as a means of modifying the
input.

o analls a8y 5l s L ol il 5 ¢ 12 A ARIS A 53l ARl iUl Ale L6 £ L) dage Al 2 e IS Laaaal
A Jhaetl Al oS B JERY) Cilaa il Allad

Al sl ) Al AR iy (5555 DY) i 23 ) 2 S B il il il Vg 2y
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They compared performance on a speaking task of learners who had used the computer-assisted
video materials with and without subtitle options.

_:\.A.;)ﬂ\Q\JQ&QJQ}@}M\B&M}&@\QUJ\ \y&u\&ﬂ\gmaﬂﬁ_\ﬂwgcbi}“ \)3)\3}

Learners who participated in the subtitle condition had the option of choosing to see subtitles for the
aurally-presented French when they had difficulty in comprehending.

L Lo 3 (8 sy 2o Fmlaal) a1 g 50 ) i) i ] (1S a5 Al 3 )5S 5250 (il S
ol (A pra ) el s lerie

The control group heard the video under exactly the same conditions but without the subtitle option.

Results of the speaking task, which required all learners to address questions about the content of
the video, clearly favored the subtitle condition.

Fas il Al - gazm gy ciliad ¢ gl (6 sine g AanY) J sl oBUall aen (e callai ) ¢ ol daga geil

They concluded that the higher oral communicative performance of the experimental group suggests
that :
rob Lo ) Ay el de sanall (gsid laal el Jeb of ) c il 8

“when learning from ’authentic video’ in a multimedia environment, having the opportunity to see
and control subtitles, as opposed to not having that opportunity, results in both better
comprehension and subsequent better use of the foreign language” (Borras & Lafayette 1994: 70).

pie oSe o ¢ L aSatll Ao il daa il gyl A ) Aald) 8 ¢ axeiall Jails ol) Ay (A" s g0 "o aledl] dic!
" Al ARl Juadl aladial U 5 Juadl agh ) 535 ¢ uaall s38 35a g

Intelligent feedback for grammar
sl 3o g8 AV Jadl) iy 1 AGD Gy

The question was whether a program that offered “intelligent” feedback to learners about their
errors would be found to produce better grammatical performance than that of learners who had
completed the same instruction but without intelligent feedback.

S e)al Gtﬁ‘gq@aﬂ\e@u?@i&si&gw " ASAN " Jadll Dl 38y (A el ) IS 1Y) Lee ga Jlsad) OIS
DAY J2d 2905 s oS0 g laalatll i | gLeST ) GOl e lal (e Juzadl

During the research, an intelligent version and an unintelligent version of the program were
provided to an experimental and comparison group respectively,

¢ sl e e A sana s dm yad Ae gana ) zealinl e 4S5 uall Rdil) s S Aduil) s 5 ¢ Caadl JA

C Asaill o) ASlaY) eUaa S o) gas 45 SV 6 3ga Y] g3 U LS (380l ) el gy duaiy
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and the learners who received intelligent feedback about their use of particles performed
significantly better on both posttests and end-of-semester tests than did those students who had
received only an indication of where they had made an error.

L) ol HLERY) e IS 8 S duadl an glal OIS 04y gall) cul 92D agaladiin) Jsa 483 Jad a5 15l (Al Ol
Uas a8 ) 5551 (6l Sl ()5 L) (6 g 1 sl Al al) DU Y 3 40 jlie - Jacadll 4l ol jlial

4- Focus on the learners <l e 5.8 Al

In the second set of examples, researchers focused on how learners work on software and tasks.
el s el yll e ol Jae 488 e o iald) S ) ¢ AliaY) (e Al de ganall B

The need to focus on what learners actually do when they participate in CALL tasks is evident if
one considers the potential gaps between the options that the software offers and those that learners
actually use,

Sl gadll e V) s BT L 13 s el CALL sl (o2 48 jlisall ie lad (S0 OUal) aleiy L e 58 il dslall )
¢ Jailly Al Lgadiiinny Sl il LA (s gralipal) gy il il LAy Alaiagl)

Lt Ul ol L cin ) Asalad alea s L (o gl pdl Lgasd 1 elal) e (508 0 i) v/
( iseesll Gaob ce alaill 2l 3 Laladind 5 LaelaY

or between what the teacher intends for learners to do compared to what they actually do when they

work on a task in or out of the classroom. ) )
e Jeaill A Jals daga 3 () sheny Lovie Stad 43 ghedy Loy 5 jlie ool 4y o sl alaall sy e (g

(giall adaill alai s Juaill = A 5) Ja0s 45U 4 a5 Lo g oOUall alaall dadisle e (Bouile 4 Jlia Jiny ) v/

Gl e 58 8 iy Al

a. Looking up words Slaldl) e Cand)
b. Asking for help Loac buwall il

c. Participating in tele-collaboration. 3 && (gladl) 8 4S L)

Overall, she found a relationship between improved comprehension and requests of help.
codeluall alla g ) shaall agdll u ABle Caa g & ¢ JlaaYlg

(DAY QL) (8 a5l sl S U (e peaiia ol Al (555 (San o il (530 )
5- Focus on the learning task .abxi) alga o 58 5

Studies examining the learning task have investigated how a learning task was structured to produce
ideal language practice for learners.

AoUall A0 2y i g sl LY alad Aaga oLl 40K 8 iy alaill alga < yia) ) il

}}}}M‘})#‘q}ﬁ‘é‘}w‘ﬁ‘}éitﬁw\o
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algeal) 1o 38 5 Ay AtLa)

a. Web-based listening < AY) e glaiuy)
b. Text chat as rehearsal ¢<iS duail) 4 ;)
A. Web-based listening < AY) e glaiuy)
Focusing on a Web-based listening task, the first study investigated incidental vocabulary

acquisition .
(Aaally ), 4 el il jiall L) 8 cing A s Il o ¢ i i) e lainl) daga e 38 il

Table 3.4 Analysis of input modes and success of acquisition for vocabulary :
€1 jiall bS] glad g D al) 733 Jalas

Mode of presentation Number of modes % of words acquired* | Quality of the input for
M\ G..A\yu G:\LA..\.“ KX W\ & pdall 2\_3.....5 acquisition W\ Al ﬁ;ﬁ
Audio-Videoo®lia g & laiul 1 25 Ok
Audio — video & written 2 32 Better
comprehension questions

4 550 agdll Alindf g oaaLiia g gLl

Audio- video & overhead
transparency notes &l 2 39 Better
o pan claadle il pd g obldiag

Audio — video & written 3 67 The best
comprehension questions &

overhead transparency note

4 5l agdl) Alidf g 028 Lia g £ Ll

oy paal) cllaaMall il j g

GlI3 pa aamill ) 5 Baaall il sl L€ 5ol 5 8 el alel) z3lai g 5 G i Cand) 13 0 : Galead) J gaad) (B Badl LS

Al @l yualaall o saliall 5 ¢ et ¢ dadlall L aSin) o b axdiud ) elli a Gl Lgad ) de gitd) zalaills |
(ssinadl) Sy gy all G e (A B geaall @il il Cllaadle s a5l 5 cliiliall oo ClagiuY) A

The conclusion was that a Web-based listening activity can facilitate incidental vocabulary

acquisition,
¢ A yal) il il LSl Jgass o (S i Y e ¢ L) dlee o s LY (IS

but that characteristics of the input appear to be related to the likelihood that a word will be acquired
— the more modes of presentation the better, as summarized in Table 3.4.

A laS ¢ Juzadl cllag (o jall (5 5k caala ) e 130 - AaiSa ) o€ Le Al f ddlaialy ddasi o g2 O Gailiad (K1
Yot Jsaall 8 leanls
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This finding is consistent with the principle suggested in Chapter 2 that repetition in the input is
beneficial for acquisition of lexical knowledge.

Aganaall 48 peall CLasSY aie AN ) S 0l Y Jeadl) 8 giall Tl ae 48] gie dagiill 38
B- Text chat as rehearsal S dualll cilda Al

The third study that was focused on tasks investigated a text chat-based task as a means of

increasing students’ willingness to communicate through oral language in the classroom (Compton

2002

e d)m\}:s\g_;g,_,M\ fe 3l Al oS Apail Clislaall e daiad Raga 8 iy aleal) e @3S ) 2N Al
o Gl b 2

The data contain clear indications that some of the learners are benefiting from the opportunity to

engage in the text chat before engaging in oral classroom work.

Jleef & Jsaall J8 dpaill 40 )al) 84S HLiall dua j (e () siiony MUl (any () e daal 5 J3Va i) auas
Aoeadl) Al Juadl)

This suggests the potential for the text chat used to increase willingness to communicate,
¢ Joal il S 2l 8l 31 il A 5l aladind Al e Jy s

but at the same time the individual variation indicates the need to carefully consider the tasks, and
the learners’ comments to try to see how the task might be improved.

uﬁﬂwﬁ}MuM\g_al.s.xh.fa}e\.@.d\@@M}J\é\h&\é\hdﬂ\uhh\)\)ﬁm&j\@uﬂ)
EOVON|JTEN:

Chapter 4

Investigating learners’ use of technology
L o iill CdUal) e\ailu\gé & gaa

The previous chapters pointed toward the need to better understand technology as it comes into play
for English language learning and teaching.

A 5l AR s,y aleis e (e Laie L o) S0 Juiadl agh ) Aalad) ) 38l J guadl) oL
One approach to understanding technology use is to carefully observe learners at work.
Al selas oL U A8y oo Lin o) 51 o035 agdl 3ykall aal

After all, what could be more informative for software developers than the moment-by-moment
description of how learners chose or failed to choose sections of the material or help options,

Dhis) axe ol sl 4] ws‘y\}nm&a‘a,wa@ﬂ\gﬂuzm)ﬁO,swius.fwm‘u‘ 13 JS g
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how they responded to questions, and the length of time they spent on various parts of a multimedia
environment.

Baneiall Jailis gl) Ay (e AdliSa o) a8 gamal (g2 gl Jshag ¢ ) e T sla) Cas

What could be better for a teacher than to be able to observe, reflect on, and respond to the language
that learners engaged in during an on-line discussion.

FICIEAY ;L’GiQM\@&\Q\M&@X\}&E\)&\JA\&ba\ﬁojigoiwchddgéiojigdiu&ggﬂ\u}
(891X (o Aal ad o : aanad) cc oy e

Technology-related process data
L of oIl Adlatial) dlaal) culily

The process data that constitute the observable record of learners’ work on CALL tasks have been

called “working style data — consistent, observable behavior displayed by students as they worked
on [computer-based] L2 tasks”

ol a5 — "Jeall ohad Ly ani CALL alge (o8 OUal) Janl 4 galall cdlmniill JS5 i 5 dleall ity
M sl e oadiaall] L2 &gl Zall) slew e aglee ol CoOUall o jeday <y Ja pale

Such records might include the following sequences of interaction:
s el (e Al Ll 5 giad 8 C5ladl 038 Jia

production of an error and receipt of intelligent feedback, a request for and receipt of translation, a
linguistic production and a self-correction.

.g_"a\.ﬂ\c_);.aﬂ\}cLﬁ}iﬂ\cm\g\}c%ﬂ\e)ﬂm\j;’ﬁk‘,c(éﬁ\cﬁaad‘)z\:\s.ﬂ\M\J}JJeMU&&J‘M‘\

These types of sequences can be carried out through language or through a combination of language
and mouse clicks; they can be enacted through computer-human interactions or through human-
human interactions.

ﬁ)@uiu&qﬂé\j\}‘ij\ﬂ‘ﬁj aall) J\A:\\J.\:;jiw‘ﬁgéuiu&”uw\w&‘y‘y‘o&
Do e Gl COe i e b i saasll y Gl G O i)

Implementing process research 4slell day ¢l 3

In all cases, the researcher needs to ask for participants’ permission to use their data, in accordance
with professional guidelines for working with research participants.

o Jonll gl dgn il (oalie o (30 Ly ¢ il w285y (S SLEall 488 g callay (o Caalil 2ling ¢ VA maen
il & S Ll

ARl 3 el s Gl G o) 5 saSl g L) ) e 3 )) 5 C0anl) g el il 5 Cilagn il g sUnAY) £ gainga iny
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Notation for the data <Ulall (e

The process data I discuss in this chapter need to be conceptualized as a sequential record of
observable behavior.

ksl Sy (521 @l gl dalie Jas Ll e W saai oy o () s Juaadl) 128 8 Lgiddls all dlaall iy )

Each unit of behavior, called a move. can consist of either language or behavior, and can be
performed by either the learners or the computer.

}M\)i um‘&wQWMjcéP}iwwuﬁuiM‘;‘P)W‘ﬂ}u\a‘h}w\vsh}ds
Description<ia sl

Several such methodologies have been suggested and illustrated through research on CALL. in
particular, interaction analysis, discourse analysis, and conversation analysis.

Aalaall Jalas 5 il

1- Interaction analysis JsWill Julas

Interaction analysis is used to document the particular moves that the learner makes while working
with technology.

L s Sl e Jad) oL aleiiall Ly iy Al dalald) e a1 (5 530 Je il (s andiiag

The descriptive research question addressed through interaction analysis was “How frequently do
learners consult the internal glossary (where they simply click on built-in hyperlinks),

O m) AR aoaall U 5Ll ) S5 se L' gp Jelil s e 415 o5 o3 i gl Candl s IS
‘(M\ w\ QLL:L\SJY\UJLZ\.LM

(LS @ o3 5n 50 I (55 ... oAl Cilabial aglin 5 andiall (i oaa sall Taid 55l e Jsaal iny)

and how frequently do they consult the external bilingual dictionary (where they must copy and
paste or type words into an on- line dictionary)?”

Q(UJJL?\LAQw}a\é‘fﬁwﬂ‘:\.’\:\S)\(“@}@.}@sUM“Q\P)@JM\M\‘;@L}}AUS\{)W” \)‘\)SJ&JA\A}

"
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2- Discourse analysis 18cUadl) Julas
Discourse analysis can refer to a number of different analytic perspectives,
‘w.!.-. S‘"“LS .S\ j..“ QLHJL)AJJ‘: ‘;‘\ ‘._’11 .S\ LS - w:.w Oi 'S '

but what they should share is a functional description of the linguistic choices and moves that the
participants make to construct a text.

il sl ¢y 5S Uil Lo g s (ol ol a5 oy silll il LA il g o sl 5 o 58 L o s Le oS5

Focusing on learners’ use of syntax, Kern (1995) noted students’ lack of concern for correctness,
consistent with what had been found outside the classroom,

GJ\AJ_;}LA&A&Q\)ﬂL.H @maﬂlggm‘aw\edc g_f,J;‘CJJ.'.‘S,)-‘ﬁ”‘ ‘:.5‘53.\5\ gLl uw\e\da:\u\‘;;)ﬁ)ﬂhj
¢ omd ) Juail
but on the other hand that learners participated enthusiastically relative to their oral classroom
participation.
Aol J seailly 238 Hlie ) A (ulesy Ol @ Ls ¢ oAl dali (e (S

3- Conversation analysis 194l Julas

conversation analysis attempts to capture the language users’ utterances and intentions and describe
how the language in discourse is used to accomplish communicative intent.

W peodinal A ag oo lll Sl laall (i 5 JA) & suia sar 435 gia slsla s QiS¢ s 5 pgaae Lo Ll 8 pali a8 B Jiny ) V)
(... Sl ile dalydusy

for example. discovered the conversational routines that the learners used to accomplish openings,

closings. topic shifts, and cohesion,
Sl g BME Y5 aliiY) Slady Ul Leadiind A aliie Y1 Ay il il jlall cizi€le Jal Jy e

celllall o elay) aa o i gl oelgd] o & sunge (o L) die aadid )l jlad) S v
A £ g g i (B aalug Bl g g e 3AEL Bl L ¢ el ) g‘;&&&muﬁad«&gh\&q&l\dﬁgoﬁ

Interpretation<! il

a process which involves interpretation of the data in a way that makes them meaningful and useful
for research.

ol Bania g ima 0D Ledaad 44 jlay L) sl Cpaicati 4]

a. Inferences about capacities .l e Glalivi
b. Inferences about tasks. pledd) g il

jjju}mﬁjﬁhus_smd/-' W] e)s‘,a x.w”—.'“ YA
el s e 8 aliill (g A8 il LSy wDISI o k] bl Dl 1
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a. Inferences about capacities < ) (o claliti

Inferences about learners’ capacities are made from process data when researchers draw conclusions
concerning what the learner knows about the target language including its rules for use and their
processes and strategies for using the language.

e allal) 48 yay Ly (et ils () sialall Gl Losie Aalaall cilily (ya SUall €l 58 Jsa lalizin) (adaial &
Arll aladiul v aeilingl iu s agillec s Lealadind ae) g @lly b Loy Adagiusall 2all)

For example, if the process data in Figure 4.4 were instances of dictionary checking in an electronic
text, the capacities responsible might be a mental lexicon lacking the particular words that were
checked.
mctf)‘)ﬂﬂ‘\ua;uaw}aﬁ@@_\;;uubuca‘)hs (b‘)}».ad;}?}!) tct "‘)}‘A\g;w‘ &”_!\JL.UL\JIS\J‘\ ¢ lia
ting ) saaaall LS a3 ) iy 53 el aaaall 8l a8l e J g paaall 5

20 oo i o) Leilea 5l Lgtan 55 G Gl (e il (3 Sl o3 e il s e 5 sl Ui L il Ui sl v/
e LS 038 48 yra i GOl oY 58 <l a8 () @l e e Wild (Jeliil) dalas (3 yla o ) @lld 5 jal (53 GO

b. Inferences about tasks alg=ll (e Cilaliiic)

The second type of interpretation CALL researchers often wish to make concerns how the task
influences learners’ interaction.

Lol Jeli e degall Ll A4 AiaV1 s 8 s e llle CALL 8 Osialdl of 58 jpusdil e S £ i)

electronic discussion can be a good environment for fostering use of more formal and complex
language
Ao e g dren ) ) AR] aladiil G el Baaa (5 6S5 08 A 5 ASTY) AGELIG

Chapter S

Advancing applied linguistics
L2 learning tasks 4Gl 43l alas alga
The study of L2 learning tasks 4Gl 42l ala% alga 4l )2

Applied linguists investigating L2 acquisition and teaching conduct research attempting to reveal
how and why instruction contributes to development of L2 ability.

palal) daalise Cams 5 A€ e RIS msy ) B0 5 L2 A Al i€ J g Ty () pas plotty Al A3l o lale
L2 @&\M\gicuﬂ\ ﬁ#uﬁ
Over the past twenty years an increasingly promising approach to instructional activities and
research methods has focused on tasks that learners engage in rather than methods that teachers
teach.
W algall el yie JS 38 ) bl dpagdeil) AaiidU ae gl gill (8 ¢ dpualall G el O il (s2a e
sl il 1 a1 G Yo OO Leh o L
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tasks must have goals. and that they are carried out through participants’ engagement in goal-
oriented behavior that relies at least in part on language.

BV e aaieg Al 5 Cargd) sa A e Jalad 8 (S jLiiall 4S e IR (e L2 oy of 5 ¢ Calaal algall () S5 o) cany
Lapay LS o ago i o) a cllic b Cargll () 5S5 aldl) 13 jeaiie 555 O agie allal o5 (e ald saaliy o)) GOl e allai IS v/
L Aalll el edu‘_..aw\

Task evaluation algal) anis

Three approaches have been used for evaluation of such tasks (-1outcomes, -2 instances of

negotiation of meaning, and -3 three dimensions of proficiency)

:\_GM\ J\a__:‘\)]\ -y G.:\a.d\ d); ua\_a.ﬂ\ Yl Y :\Tp\.g_ﬂ\ Slaaall 2 ) ?L@"J\ Y ?93'5"3 g_t:\.“...n\ 455 e\_\iﬁu\ ?3
( selasll

1- Outcomes 4xlglll cdluasall

The first is to assess the learning outcomes of learners who have worked on the tasks ( the results of
using the task and how it helped learners learn).

(Al e OOl Ciae b (oS 5 Ragall aladiud i) aleall Lo |slae (pdl) DAl aladll i lana anis 5o J5Y!
2- Negotiation of meaning szl J g (i)

The second approach looks for instances of negotiation of meaning in the language of task

participants.
Aagal) g S liall il 8 i) Jga N s Ganyy S gl

The sequence of drawing the learner’s attention to a linguistic gap, and then resolving the problem
is taken as evidence that input has had the opportunity to be acquired.

b Ll Lol R G e SUy ey A O Ll ¢ (435 ymbe o5 ) A sl 8 gm ) Ll o) dum 8 U )

3- Three dimensions of proficiency 35Sl 45N AaY)

A third approach for evaluating language tasks is through the criteria of ac- curacy, complexity. and
fluency .

AU 5 el 5 A8 yulae JVA (e s A salll aleall adl L) gl

Skehan argues that the goal of task-based instruction should be for learners to develop an effective
balance between fluency and accuracy and to become able to increase the complexity of their

linguistic production

| gy Ol 5 A8all 5 AUl Jlad )58 o sl Ul 65 o g aleall o s sall aladil (e Cingll O cilS Iy
(A sl 5 (Saill 5 42 D) 4 vy Uid el ¢ guim g0 ) (o salll agalii] agaisaly ) Ao ()28
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L2 task description 4Ll 4all) alga Ciay

Regardless of the method of evaluation for tasks, the objective of L2 task research is to describe
tasks in such a way that teachers and researchers can choose and develop tasks that can be expected

to produce the desired results when they are used in research studies or in class.

O )l (S5 8y oy gl o) g 12 sl ARl s alga gy (ho itgll (8 ¢ alaral oy Ayl (e il (it

ccuall 8 Candl il it Laie 5 sa yall il elac ] Lgie o 53 o) Sy 1) algal) pua s SLaa) (g cpialll

sleall ailad cun U sa
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Categories < Features
Qu.\.\m.i.’. I ¢ gadlad
Code complexity

(Aadl) = 25<l ) Aall) el 520

Cognitive complexity:
L_,de}'\ M\ L)

1) Cognitive Familiarity
Sy aldey)

2) Cognitive processing
4S) 5y dlaad)

Communicative stress
dduany) sadd)
a. Time pressure
LB A
b. Scale
oalia
¢. Modality
Gl

.

d. Stakes
cldl<a g) 3 s

e. Control

R

Definition
iy

Syntactic and lexical complexity/ load and variety

(4ngall 4 gaill 5 4y salll dogall 4 gim (520 ) £ 55N g Ay graall / (g gaill g anral) aibal

The complexity of the topical content
(bl e OIS 5 e Conam al Lages Fageall o paim pa in ) (o 9 gl 5 sinal) s

Familiarity of topic, discourse genre, and task
(pele 23> g0 g o5 y2a

Information organization, amount of 'computation' required
Clarity and sufficiency of given information
BUanal) cila glaall 44UES g 7 guda g9 4y pthaall " cililuaal) MAzaS g ¢ il glaal) aats
( Aagall aii Ol shadll g cilleal) 2o ay)

Degree of pressure in communication
:duaiy) A hiall 4

How quickly the task must be done
G slhaall dagal) Jlad) ds ju sda

The number of participants and length of texts

wasalll Jsh g (S il 23

The speaking/writing vs. reading/listening contrasts
gLaiua) / Bg) jil) gl Jalia AUSY) / Eaaail) & glis
(&L‘:‘“‘J“"JBE\‘L.“:‘S}‘LMO; a)hc@&w\u:umﬁ)

How important it is to complete the task correctly
V1 058 )y il ) (55 ) Jine 4 131 iny ) gesua JSs Aageall JlaS) Aaaf 520
ARX]
Amount of influence participants have on the task o
i dagall b oSailly Ul o dagall U (ing ) Aaguall (8 (S jliall (g 580 dpas
(4agall ALY o) jal sl Al gl el sl aladin) 43 ja adgllac | 4giSal
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s gl zoda AY) Calally 0 93 g4 ddlid) o pualaall (pa Aasas 4y Ja Aadial) o2a

Three stages of task based language learning : algall Jo sairall dall) aleil Ja) o A0

134 Chapter 5

Task condition: Task features: Task condition:

pre-task activity * Code complexity post-task activity
¢ Cognitive complexity
¢ Communicative stress

Figure 5.1 A three-part task process

a number of operational issues need to be resolved to move forward.
Lash mall Lela ony A Adiail Jilsall (e d2e cllia

One is the need to take into account individual differences in the analysis of task-generated
language.
aleall (e A8E0N Al Jilas 8 450 @l (55,8l Jlie W) Gae 33N L Al s Lasal

A second issue is how to empirically evaluate overall task difficulty.
Al algall il gmaal o o i o) yal A€ o 4l Al

A third issue is the need to take into account not only the features of the task itself but also the
“conditions under which the tasks are done” (Skehan & Foster 2001: 198).

lgind (g5 Al gyl Wl (S0 5 Lt plgall Gailiadd Jadd e V) cpen 331 ) dalad) a 23060 Alldl)
"?LC"‘J\

“Conditions” here refers to what the learner does before and after the task that may affect the way
the task features are operationalized during task performance.

el ool el algall @l e Jpndi 48y 5l o jigi o8 5 dagall 2rg 5 8 allal) adedy La ) L MCag ylall i

+
Lecture notes & Slides in lectures (6-14)
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