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Applied Linguistics is the academic discipline concerned with the relation of
knowledge about language to decision making in the real world.
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is the academic discipline concerned with

the relation of knowledge about language to decision making
in the real world.
Applied Linguistics

Applied Linguistics is the academic discipline concerned with
the relation of to decision making
in the real world.
knowledge about language

Applied Linguistics is the academic discipline concerned with

the relation of knowledge about language to
in the real world.
decision making

Applied Linguistics is the academic discipline concerned with
the relation of knowledge about language to decision making
in

the real world

is at the heart of human life.

Language
Language is at of human life.
the heart
Language is at the heart of life.

Without Language, many of our most important activities are inconceivable.
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Without , many of our most important
activities are inconceivable.

Language




Without Language, many of our most important
activities are

Inconceivable

Language use is in many ways a natural phenomenon beyond conscious control.
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Is in many ways a natural phenomenon
beyond conscious control.
Language use

Language use is in many ways phenomenon
beyond conscious control.
a natural

Language use is in many ways a natural
beyond conscious control.
phenomenon

Language use is in many ways a natural phenomenon
beyond
conscious control

Since language is implicated in so much of our daily lives, there is clearly a large and
open-ended number of quite disparate activities to which applied linguistics is
relevant.

Aagiie D) ALY (e 5aS 230~ g JS - lllia (8 Aie gl Lila Jaealisi e S0 & Adaia 330D o Ly
Agaalatl) il sall) Ly a5 ) ells (Lalas 45 gliall,

Since language is in so much of our daily lives, there is
clearly a large and open-ended number of quite disparate activities
to which applied linguistics is relevant.
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Since language is implicated in so much of our daily lives, there is
clearly a large and open-ended number of activities

to which applied linguistics is relevant.
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Since language is implicated in so much of our daily lives, there is
clearly a large and open-ended number of quite disparate
to which applied linguistics is relevant.
activities

Since language is implicated in so much of our daily lives, there is
clearly a large and open-ended number of quite disparate activities
to which Is relevant.
applied linguistics
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Language and Education

First-language education, when a child studies their home language or languages.
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, when a child studies

their home language or languages.
First-language education

First-language education, when a child studies
their language or languages.
home
First-language education, when a child studies

their home
language or languages

Additional-language education, often divided into second language education, when

someone studies their society’s majority or official language which is not their home

language, and foreign language education, when someone studies the language of
another country.
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education, often divided into:
Second language education, and Foreign language education.

Additional-language

Additional-language education, often divided into:
education, and Foreign language education.

Second language

Additional-language education, often divided into:
Second language education, and education.

Foreign language

education, when someone studies their
society’s maijority or official language which
is not their home language.

Second language

Second language education, when someone studies their
or official language which
is not their home language.

society’s majority
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Second language education, when someone studies their
society’s majority or language which
is not their home language.

official
(Aorams Y1 2210

Second language education, when someone studies their
society’s maijority or official language which
IS not their language.

home

education, when someone studies
the language of another country.




Foreign language

Foreign language education, when someone studies

the language of country.
another
Clinical linguistics is the study and treatment of speech and communication
impairments.
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Is the study and treatment of
speech and communication impairments.

Clinical linguistics

Clinical linguistics is of
speech and communication impairments.

the study and treatment

Clinical linguistics is the study and treatment of
impairments.

speech and communication

Clinical linguistics is the study and treatment of
speech and communication

impairments

Clinical linguistics is the study and treatment of speech
and communication impairments, whether ,
developmental, or acquired
(through injury, stroke, illness, or age).
hereditary
()

Clinical linguistics is the study and treatment of speech
and communication impairments, whether hereditary,
, Or acquired
(through injury, stroke, illness, or age).
developmental
(5 55)

Clinical linguistics is the study and treatment of speech




and communication impairments, whether hereditary,
developmental, or
(through injury, stroke, illness, or age).
acquired
(FniSs)

Clinical linguistics is the study and treatment of speech
and communication impairments, whether hereditary,
developmental, or acquired
(through ).
injury, stroke, iliness, or age
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Language testing: is the assessment and evaluation of language achievement and
proficiency, both in first and additional languages, and for both general and specific
purposes.
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is the assessment and evaluation of
language achievement and proficiency, both in first
and additional languages, and for both general and
specific purposes.

Language testing

Language testing is and evaluation of
language achievement and proficiency, both in first
and additional languages, and for both general and

specific purposes.

the assessment

Language testing is the assessment and of

language achievement and proficiency, both in first

and additional languages, and for both general and
specific purposes.

evaluation

Language testing is the assessment and evaluation of
language and proficiency, both in first




and additional languages, and for both general and
specific purposes.

achievement

Language testing is the assessment and evaluation of
language achievement and , both in first
and additional languages, and for both general and
specific purposes.

proficiency

Language testing is the assessment and evaluation of
language achievement and proficiency, both in
and additional languages, and for both general and
specific purposes.

first

Language testing is the assessment and evaluation of
language achievement and proficiency, both in first
and languages, and for both general and

specific purposes.

additional

Language testing is the assessment and evaluation of
language achievement and proficiency, both in first
and additional languages, and for both and
specific purposes.

general

Language testing is the assessment and evaluation of
language achievement and proficiency, both in first
and additional languages, and for both general and

purposes.

specific
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Language, work, and law




Workplace communication: is the study of how language is used in the workplace, and
how it contributes to the nature and power relations of different types of work.
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. is the study of how language is used
in the workplace, and how it contributes to the nature
and power relations of different types of work.

Workplace communication

Workplace communication: is the study of how Is used
in the workplace, and how it contributes to the nature
and power relations of different types of work.

language

Workplace communication: is the study of how language is used
in , and how it contributes to the nature
and power relations of different types of work.

the workplace

Workplace communication: is the study of how language is used
in the workplace, and how it to the nature
and power relations of different types of work.

contributes

Workplace communication: is the study of how language is used
in the workplace, and how it contributes to relations of
different types of work.

the nature and power

Workplace communication: is the study of how language is used
in the workplace, and how it contributes to the nature
and power of different types of work.

Relations

Language planning: is the making of decisions, often supported by legislation, about
the official status of languages and their institutional use, including their use in
education.
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is the making of decisions, often supported by
legislation, about the official status of languages and their
institutional use, including their use in education.

Language planning

Language planning: is , often supported by
legislation, about the official status of languages and their
institutional use, including their use in education.

the making of decisions

Language planning: is the making of decisions, often supported by
, about the official status of languages and their
institutional use, including their use in education.

legislation

Language planning: is the making of decisions, often supported by
legislation, about the of languages and their
institutional use, including their use in education.

official status

Language planning: is the making of decisions, often supported by
legislation, about the official status of and their
institutional use, including their use in education.

languages

Language planning: is the making of decisions, often supported by
legislation, about the official status of languages and their
use, including their use in education.

institutional

Language planning: is the making of decisions, often supported by
legislation, about the official status of languages and their
institutional use, including their use in

education
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Forensic linguistics: is the deployment of linguistic evidence in criminal and other legal
investigations, for, example, to establish the authorship of a do cument, or a profile of
a speaker from a tape-recording.
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is the deployment of linguistic evidence

in criminal and other legal investigations, for, example, to establish
the authorship of a do cument, or a profile of a speaker from

a tape-recording.

Forensic linguistics

Forensic linguistics: is of linguistic evidence
in criminal and other legal investigations, for, example, to establish
the authorship of a do cument, or a profile of a speaker from
a tape-recording.

the deployment

Forensic linguistics: is the deployment of
in criminal and other legal investigations, for, example, to establish
the authorship of a do cument, or a profile of a speaker from
a tape-recording.

linguistic evidence

Forensic linguistics: is the deployment of linguistic evidence
in and other legal investigations, for, example, to establish
the authorship of a do cument, or a profile of a speaker from
a tape-recording.

criminal

| Forensic linguistics: is the deployment of linguistic evidence




— in criminal and other investigations, for, example, to
establish the authorship of a do cument, or a profile of a speaker
from a tape-recording.

legal

Forensic linguistics: is the deployment of linguistic evidence
in criminal and other legal , for, example, to establish
the authorship of a do cument, or a profile of a speaker from

a tape-recording.

investigations

Forensic linguistics: is the deployment of linguistic evidence
in criminal and other legal investigations, for, example, to establish
, or a profile of a speaker from
a tape-recording.

the authorship of a do cument

Forensic linguistics: is the deployment of linguistic evidence
in criminal and other legal investigations, for, example, to establish
the authorship of a do cument, or from
a tape-recording.

a profile of a speaker
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Language, information, and effect

literary stylistics: is the study of the relationship between linguistic choices and effects
on literature.
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. is the study of the relationship between
linguistic choices and effects on literature.

literary stylistics

literary stylistics: is the study of the relationship between




and effects on literature.

linguistic choices

literary stylistics: is the study of the relationship between
linguistic choices and

effects on literature

Critical Discourse Analysis (CDA): is the study of the relationship between linguistic
choices and effects in persuasive uses of language.
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. is the study of the relationship
between linguistic choices and effects in persuasive uses of language.

Critical Discourse Analysis (CDA)

Critical Discourse Analysis (CDA): is the study of the relationship
between and effects in persuasive uses of language.

linguistic choices

Critical Discourse Analysis (CDA): is the study of the relationship
between linguistic choices and persuasive uses of language.

effects in

Critical Discourse Analysis (CDA): is the study of the relationship
between linguistic choices and effects in of language.

persuasive uses

Critical Discourse Analysis (CDA): is the study of the relationship
between linguistic choices and effects in persuasive uses of

language

Translation and interpretation: is the formulation of principles underlying the perceived
eq uivalence between a stretch of language and its translation, and the practices of




translating written texts and interpreting spoken language.
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. is the formulation of principles
underlying the perceived equivalence between a stretch of
language and its translation, and the practices of translating

written texts and interpreting spoken language.

Translation and interpretation

Translation and interpretation: is of principles
underlying the perceived equivalence between a stretch of
language and its translation, and the practices of translating

written texts and interpreting spoken language.

the formulation

Translation and interpretation: is the formulation of

underlying the perceived equivalence between a stretch of

language and its translation, and the practices of translating
written texts and interpreting spoken language.

principles

Translation and interpretation: is the formulation of principles
the perceived eq uivalence between a stretch of
language and its translation, and the practices of translating
written texts and interpreting spoken language.

underlying

Translation and interpretation: is the formulation of principles
underlying between a stretch of
language and its translation, and the practices of translating
written texts and interpreting spoken language.

the perceived equivalence

Translation and interpretation: is the formulation of principles
underlying the perceived equivalence between

and its translation, and the practices of translating




written texts and interpreting spoken language.

a stretch of language

Translation and interpretation: is the formulation of principles
underlying the perceived equivalence between a stretch of
language and its , and the practices of translating

written texts and interpreting spoken language.

translation

Translation and interpretation: is the formulation of principles

underlying the perceived equivalence between a stretch of
language and its translation, and the practices of
and interpreting spoken language.

translating written texts

Translation and interpretation: is the formulation of principles
underlying the perceived equivalence between a stretch of
language and its translation, and the practices of translating
written texts and

interpreting spoken language

Information design: is the arrangement and presentation of written language, including
Issues relating to typography and layout, choices of medium, and effective
combinations of language with other means of communication such as pictures and
diagrams.

. is the arrangement and presentation of

written language, including issues relating to typography and layout,
choices of medium, and effective combinations of language with
other means of communication such as pictures and diagrams.

Information design

Information design: is of
written language, including issues relating to typography and layout,
choices of medium, and effective combinations of language with
other means of communication such as pictures and diagrams.

the arrangement and presentation




Information design: is the arrangement and presentation of

, including issues relating to typography and layout,
choices of medium, and effective combinations of language with
other means of communication such as pictures and diagrams.

written language

Information design: is the arrangement and presentation of
written language, including relating to typography and layout,
choices of medium, and effective combinations of language with
other means of communication such as pictures and diagrams.

issues

Information design: is the arrangement and presentation of
written language, including issues relating to
choices of medium, and effective combinations of language Wlth
other means of communication such as pictures and diagrams.

typography and layout

Information design: is the arrangement and presentation of
written language, including issues relating to typography and layout,
, and effective combinations of language with
other means of communication such as pictures and diagrams.

choices of medium

Information design: is the arrangement and presentation of
written language, including issues relating to typography and layout,
choices of medium, and with
other means of communication such as pictures and diagrams.

effective combinations of language

Information design: is the arrangement and presentation of
written language, including issues relating to typography and layout,
choices of medium, and effective combinations of language with

other means of communication such as

pictures and diagrams

Lexicography: is the planning and compiling of both monolingual and bilingual




dictionaries, and other language reference works such as thesauri.
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. is the planning and compiling of both monolingual
and bilingual dictionaries, and other language reference works
such as thesauri.

Lexicography

Lexicography: is and compiling of both monolingual
and bilingual dictionaries, and other language reference works
such as thesauri.

the planning

Lexicography: is the planning and of both monolingual
and bilingual dictionaries, and other language reference works
such as thesauri.

compiling

Lexicography: is the planning and compiling of both
dictionaries, and other language reference works
such as thesauri.

monolingual and bilingual

Lexicography: is the planning and compiling of both monolingual
and bilingual , and other language
such as thesauri.

reference works

dictionaries

Lexicography: is the planning and compiling of both monolingual
and bilingual dictionaries, and other language reference works
such as

Thesauri




Linguistics is the academic discipline concerned with the study of language in general.
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is the academic discipline concerned with the study of
language in general.

Linguistics

Linguistics is the academic discipline concerned with the study of
in general.

language

Linguistics is bound to represent an abstract idealization of language rather than the
way it is experienced in the real world.
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Is bound to represent an abstract idealization of
language rather than the way it is experienced in the real world.

Linguistics

Linguistics is bound to represent of
language rather than the way it is experienced in the real world.

an abstract idealization

Linguistics is bound to represent an abstract idealization of
rather than the way it is experienced in the real world.

language

Linguistics is bound to represent an abstract idealization of
language rather than in the real world.

the way it is experienced

Linguistics is bound to represent an abstract idealization of
language rather than the way it is experienced in




the real world

Generative Linguistics introduced by Noam Chomsky 1950s onward.
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introduced by Noam Chomsky 1950s onward.

Generative Linguistics

Generative Linguistics introduced by 1950s onward.

Noam Chomsky

Generative Linguistics introduced by Noam Chomsky onward.
1950s

Noam Chomsky in his view, the proper subject matter of linguistics should be the
representation of language in the mind (competence), rather than the way in which
people actually use language in everyday life (performance).
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in his view, the proper subject matter of linguistics

should be the representation of language in the mind (competence),
rather than the way in which people actually use language in everyday
life (performance).

Noam Chomsky

Noam Chomsky in his view, the proper subject matter of linguistics
should be ,
rather than the way in which people actually use language in everyday
life (performance).

the representation of language in the mind (competence)




Noam Chomsky in his view, the proper subject matter of linguistics
should be the representation of language in the mind (competence),
rather than

the way in which people actually use language in everyday
life (performance)

Noam Chomsky in his view, the proper subject matter of linguistics
should be , rather than the performance.

the competence

Noam Chomsky in his view, the proper subject matter of linguistics
should be the competence, rather than

the performance

Sociolinguistics: the focus is very much upon the relation between language and
society.

eainall 5 Al A8 e T,8K0 58 5 Lo oy e Laia ) cly salll,

: the focus is very much upon the relation
between language and society.

Sociolinguistics

Sociolinguistics: the focus is very much upon the relation
between and society.

language

Sociolinguistics: the focus is very much upon the relation
between language and

society
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Functional Linguistics: the concern is with language as a means of communication,
the purpose it fulfils, and how people actually use their language.
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: the concern is with language as
a means of communication, the purpose it fulfils, and how
people actually use their language.

Functional Linguistics

Functional Linguistics: the concern is with as
a means of communication, the purpose it fulfils, and how
people actually use their language.

language

Functional Linguistics: the concern is with language as
, the purpose it fulfils, and how
people actually use their language.

a means of communication

Functional Linguistics: the concern is with language as
a means of communication, , and how
people actually use their language.

the purpose it fulfils

Functional Linguistics: the concern is with language as
a means of communication, the purpose it fulfils,
and

how people actually use their language

Corpus Linguistics: vast databanks containing millions of words of actual language in
use can be searched within seconds to yield extensive information about word
frequencies and combinations which is not revealed by intuition.
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: vast databanks containing millions of words of

actual language in use can be searched within seconds to yield

extensive information about word frequencies and combinations
which is not revealed by intuition.

Corpus Linguistics

Corpus Linguistics: containing millions of words
of actual language in use can be searched within seconds to yield
extensive information about word frequencies and
combinations which is not revealed by intuition.

vast databanks

Corpus Linguistics: vast databanks containing of
actual language in use can be searched within seconds to yield
extensive information about word frequencies and
combinations which is not revealed by intuition.

millions of words

Corpus Linguistics: vast databanks containing millions of words
of can be searched within seconds to yield
extensive information about word frequencies and combinations
which is not revealed by intuition.

actual language in use

Corpus Linguistics: vast databanks containing millions of
words of actual language in use can be searched within seconds
to about word frequencies and combinations which
is not revealed by intuition.

yield extensive information

Corpus Linguistics: vast databanks containing millions
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of words of actual language in use can be searched within
seconds to yield extensive information
about which

is not revealed by intuition.

word frequencies and combinations

Corpus Linguistics: vast databanks containing millions of
words of actual language in use can be searched within seconds
to yield extensive information about word frequencies and

combinations which is not revealed by

intuition

These approaches to linguistic study seem much closer to the reality of experience
than Chomsky’s, and therefore more relevant to the concerns of applied linguistics.
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Yet, they are abstract in the sense that they detach language from the experience of
its use.
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These approaches to linguistic study seem much closer to
than Chomsky’s, and therefore more
relevant to the concerns of applied linguistics.

the reality of experience

These approaches to linguistic study seem much closer to
the reality of experience than Chomsky’s, and therefore
to the concerns of applied linguistics.

more relevant




These approaches to linguistic study seem much closer to
the reality of experience than Chomsky’s, and therefore more
relevant to the concerns of

applied linguistics

Yet, they are in the sense that they detach language
from the experience of its use.

abstract

Yet, they are abstract in the sense that they language
from the experience of its use.

detach

Yet, they are asbtract in the sense that they detach language
from of its use.

the experience

Yet, they are asbtract in the sense that they detach language
from the experience of

its use

This is because their purpose is to describe and explain and not, as in applied
linguistics, to engage with decision making.
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These approaches are abstract because their purpose
Is to and not, as in applied linguistics,
to engage with decision making.

describe and explain

These approaches are abstract because their purpose
Is to describe and explain and not, as in applied linguistics,
to with decision making.

engage




These approaches are abstract because their purpose
is to describe and explain and not, as in applied linguistics,
to engage with

decision making
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Description versus prescription

Linguists favor description (saying what does happen) over prescription (saying what
ought to happen).
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Linguists favor over
prescription (saying what ought to happen).

description (saying what does happen)

Linguists favor description (saying what does happen) over

prescription (saying what ought to happen)

favor description (saying what does happen) over
prescription (saying what ought to happen).

Linguists

Linguists’ concern is knowledge as an end in itself rather than with action based upon
that knowledge.
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Linguists’ concern is as an end in itself
rather than with action based upon that knowledge.
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Linguists’ concern is knowledge as
rather than with action based upon that knowledge.

an end in itself

Linguists’ concern is knowledge as an end in itself
rather than with based upon that knowledge.

action

Linguists’ concern is knowledge as an end in itself
rather than with action based upon that

knowledge

Prescription is a social phenomenon.
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Is a social phenomenon.

Prescription

Prescription is

a social phenomenon
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The growth of English
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400 million or so first-language speakers and over a billion where it is the official
language (education, business)
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The role of other international languages such as French or Russian has diminished
drastically.
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French is no longer the international language of air traffic control, or dominant in
diplomacy.
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German and Russian are no longer internationally necessary for scientific study.
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Actually, the influence of English can be seen in Films, television programs,
advertisements, and The Internet.
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The teaching and learning of English has generated tremendous personal, political,
academic, and commercial interest.
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What it means to be a native speaker?

Firstly, there is the question of personal history.
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Native speakers are considered to be people who acquired the language naturally and
effortlessly in childhood.
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are considered to be people who acquired

the language naturally and effortlessly in childhood.
Native speakers
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the language and effortlessly in childhood.
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Native speakers are considered to be people who acquired
the language naturally and in childhood.
effortlessly

Native speakers are considered to be people who acquired
the language naturally and effortlessly in
childhood

Secondly, there is a question of expertise.
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Native speakers are seen as people who use the language, or a variety of it, correctly,
and have insight into what is or is not acceptable.
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or a variety of it, correctly, and have into
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Native speakers are seen as people who use the language,
or a variety of it, correctly, and have insight into
what is or is not

acceptable

Thirdly, there is a question of knowledge and loyalty.
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Being a native speaker, it is assumed, entails knowledge of, and loyalty to, a
community which uses the language.
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Being a native speaker, it is assumed, entails knowledge of,
and loyalty to, a community which uses

the language

However, there are some aspects of language proficiency that this traditional
definition of the native speaker does not include.
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Firstly, it says nothing about proficiency in writing, but only about proficiency in
speech.
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Secondly, the native speaker’s knowledge of the language is implicit rather than
explicit. (Using the rules correctly without being able to explain them).
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Lastly, traditional native speakerness implies nothing about size of vocabulary, range
of style, or ability to communicate across diverse communities.
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English as a Lingua Franca (ELF)
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English as a Lingua Franca (ELF) is speaking a new variety of English which depends
neither on childhood acquisition nor on cultural identity, and is often used in
communication in which no native speaker is involved.
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Is speaking a new variety of English
which depends neither on childhood acquisition nor on
cultural identity, and is often used in communication
in which no native speaker is involved.
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English as a Lingua Franca (ELF) is speaking a new variety of English
which depends neither on childhood acquisition nor on cultural
identity, and is often used in communication in which
no Is involved.

native speaker

The spread of English has generated intense interest in the study of language
pedagogy and of Second-Language Acquisition (SLA).
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The spread of English has generated intense interest in the study
of and of Second-Language Acquisition (SLA).

language pedagogy

The spread of English has generated intense interest in the study
of language pedagogy and of

Second-Language Acquisition (SLA)

Historically, the most active of applied linguistic enquiry has been in language
pedagogy and of Second-Language Acquisition (SLA).
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Historically, the most active of applied linguistic enquiry
has been in and
of Second-Language Acquisition (SLA).
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Historically, the most active of applied linguistic enquiry
has been in language pedagogy and
of

Second-Language Acquisition (SLA)

Indeed, in the early days of the discipline, applied linguistics and the study of
Teaching English as a Foreign Language (TEFL) were considered to be one and the
same.
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We will look back at the development of TEFL over the last hundred years or so.
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In the early days of the discipline, and the study
of Teaching English as a Foreign Language (TEFL) were considered to be
one and the same.
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the study of Teaching English as a Foreign Language (TEFL)

In the early days of the discipline, applied linguistics and the study
of Teaching English as a Foreign Language (TEFL) were considered to be

one and the same

Grammar-translation language teaching
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In the schoolrooms of Europe in the 20th century, the teaching of modern foreign
languages was influenced by the dead classical languages, Latin and Ancient Greek.
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In the schoolrooms of Europe in the 20th century, the teaching
of modern foreign languages was influenced by
, Latin and Ancient Greek.
the dead classical languages

In the schoolrooms of Europe in the 20th century, the teaching
of modern foreign languages was influenced by

the dead classical languages,

Latin and Ancient Greek

Modern language learning, it was assumed, brought students into contact with great
national civilizations and their literatures.
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learning, it was assumed, brought students
into contact with great national civilizations and their literatures.
Modern language

Modern language learning, it was assumed, brought students
into contact with and their literatures.
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Modern language learning, it was assumed, brought students
into contact with great national civilizations and
their literatures

Grammar rules were explained to the students in their own language, vocabulary lists
were learned with translation equivalents.
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The way into the new language was always through the student’s own first language.
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Grammar rules were explained to the students in language,
vocabulary lists were learned with translation equivalents.
their own




Grammar rules were explained to the students in their own language,

vocabulary lists were learned with
translation equivalents

Success was measured in terms of the accurate use of grammar and vocabulary
rather than effective communication.
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Success was measured in terms of the accurate use of
rather than effective communication.
grammar and vocabulary

Success was measured in terms of the accurate use of
grammar and vocabulary rather than
effective communication

Using the language meant written translation.
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There was no emphasis on the development of fluent speech.
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Using the language meant
written translation
There was no emphasis on the development of
fluent speech
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The Direct Method
5 il 6y Lol

New types of students-immigrants, business people, and tourists-created a new kind
of classroom population.
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New types of -immigrants, business people, and tourists-created
a new kind of classroom population.
students




New types of students- -created a new kind

of classroom population.
immigrants, business people, and tourists

New types of students-immigrants, business people, and tourists-created
a new kind of
classroom population

Students did not necessarily share the same first language. So, first-language
explanation and translation were not possible.
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Students did not necessarily share the same first language.
So, explanation and translation were not possible.
first-language

Students did not necessarily share the same first language.
So, first-language and translation were not possible.
explanation

Students did not necessarily share the same first language.
So, first-language explanation and were not possible.
translation

Students did not necessarily share the same first language.
So, first-language explanation and translation were
not possible

Hence, the direct method was advocated in which the students’ own languages were
banished and everything was to be done through the language under instruction.
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Hence, was advocated in which the students’ own languages were
banished and everything was to be done through the language under
instruction.
the direct method
Hence, the direct method was advocated in which were
banished and everything was to be done through the language under
instruction.

the students’ own languages

Hence, the direct method was advocated in which the students’ own
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languages were and everything was to be done through
the language under instruction.
banished

Hence, the direct method was advocated in which the students’ own
languages were banished and everything was to be done
through .

the language under instructio

In Berlitz Schools, for example, microphones were monitored and teachers could be
fired for uttering a single word in a student’s own language.
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In Schools, for example, microphones were monitored
and teachers could be fired for uttering a single word
in a student’s own language.
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In Berlitz Schools, for example, microphones were monitored
and teachers could be fired for a single word
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In Berlitz Schools, for example, microphones were monitored
and teachers could be fired for uttering a single word
in .
a student’s own language

Success was to be measured instaed by the degree to which the learner’s language
proficiency approximated to that of the native speaker.
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Success was to be measured instaed by the degree to which
the learner’s language approximated to that of
the native speaker.
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Success was to be measured instaed by the degree to which
the learner’s language proficiency to that of
the native speaker.
approximated
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Success was to be measured instaed by the degree to which
the learner’s language proficiency approximated to that of

the native speaker

Natural language learning
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Natural language learning
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An approach in which an adult learner can repeat the route to proficiency of the native
speaking child.
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an approach in which an adult learner
can repeat the route to proficiency of the native speaking child.
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Natural language learning an approach in which an adult learner
can repeat the route to of the native speaking child.
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Natural language learning an approach in which an adult learner
can repeat the route to proficiency of

the native speaking child

Learning would take place without explanation or grading, and without correction of
errors, but simply by exposure to meaningful input.
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would take place without explanation
or grading, and without correction of errors, but simply by exposure
to meaningful input.
Natural language learning

Natural language learning would take place without
or grading, and without correction of errors, but simply by exposure
to meaningful input.
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Natural language learning would take place without explanation
or , and without correction of errors, but simply by exposure
to meaningful input.
grading
Natural language learning would take place without explanation
or grading, and without , but simply by exposure
to meaningful input.
correction of errors

Natural language learning would take place without explanation
or grading, and without correction of errors, but simply by
to meaningful input.
exposure




Natural language learning would take place without explanation
or grading, and without correction of errors, but simply by exposure
to

meaningful input

Natural language learning believed that neither explicit instruction nor conscious
learning had any effect.
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believed that neither
explicit instruction nor conscious learning had any effect.
Natural language learning

Natural language learning believed that neither
nor conscious learning had any effect.
explicit instruction

Natural language learning believed that neither
explicit instruction nor learning had any effect.
conscious

Natural language learning believed that neither
explicit instruction nor conscious had any effect.
learning

Natural language learning believed that neither
explicit instruction nor conscious learning had
any effect

Natural language learning view of SLA (Second-language Acquisition) was derived
directly from mainstream linguistics research into child first-language acquisition.
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view of SLA (Second-language Acquisition)
was derived directly from mainstream linguistics research into child
first-language acquisition.

Natural language learning

Natural language learning view of
was derived directly from mainstream linguistics research into child
first-language acquisition.
SLA (Second-language Acquisition)
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first-language acquisition.
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Natural language learning view of SLA (Second-language Acquisition)
was derived directly from mainstream linguistics research into

child first-language acquisitiém

Natural language learning suggested that learning need not involve hard work.
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that learning need not involve hard work.
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that need not involve hard work.
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Natural language learning suggested
that learning need not involve
hard work

The communicative approach
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In the communicative approach the emphasis was on meaning-focused activities and
the focus was primarily and necessarily social for the purpose of achieving a
successful communication.
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In the communicative approach the emphasis was on
meaning-focused activities and the focus was primarily and
necessarily social for the purpose of achieving

a successful communication




In the communicative approach there was a shift of attention from the language
system as an end in itself to the successful use of that system in context. (from form
to communication)
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In there was a shift of attention
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of that system in context.
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from form to communication.
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In the communicative approach there was a shift of attention
from to communication.
form

In the communicative approach there was a shift of attention
from form to

communication

In the communicative approach Language learning success is to be assessed neither
in terms of accurate grammar and pronunciation for their own sake, nor in terms of
explicit knowledge of the rules, but by the ability to do things with the language,
appropriately, fluently, and effectively.
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but by the ability to do things with the language,
appropriately, fluently, and effectively.
the communicative approach

In the communicative approach Language learning success is
to be assessed neither in terms of
for their own sake, nor in terms of explicit knowledge of the rules,
but by the ability to do things with the language,
appropriately, fluently, and effectively.
accurate grammar and pronunciation

In the communicative approach Language learning success is
to be assessed neither in terms of accurate grammar and pronunciation
for their own sake, nor in terms of :
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In the communicative approach Language learning success is
to be assessed neither in terms of accurate grammar and pronunciation
for their own sake, nor in terms of explicit knowledge of the rules,
but by the ability to do things with the language,

appropriately, fluently, and effectively

Teachers and materials designers were urged to identify things learners need to do
with the language (i.e. conduct a needs analysis) and simulate these in the classroom.
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Teachers and materials designers were urged to identify things
learners need to do with the language (i.e. conduct a needs analysis)
and simulate these in

the classroom

In the communicative approach the shift of emphasis had consequences at both the
macro level of syllabus and curriculum design and at the micro level of classroom
activity.
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At the macro level, there has been the development of English for Specific Purposes
(ESP) which tries to develop the language and discourse skills which will be needed
for particular jobs (English for Occupational Purposes (EOP)) or for particular fields of
study (English for Academic Purposes (EAP)).
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English for Specific Purposes (ESP) tries to develop
the language and discourse skills which will be needed for
particular jobs (English for Occupational Purposes (EOP))

or for

particular fields of study (English for Academic Purposes (EAP))

At the micro level there has been the development of Task-Based Instruction (TBI) in
which learning is organized around tasks related to real-world activities, focusing on
the student’s attention upon meaning and upon successful task completion.
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At there has been the development of
Task-Based Instruction (TBI).

the micro level

At the micro level there has been of
Task-Based Instruction (TBI).

the development

At the micro level there has been the development of

Task-Based Instruction (TBI)

In learning is organized
around tasks related to real-world activities, focusing on
the student’s attention upon meaning and upon
successful task completion.

Task-Based Instruction (TBI)

In Task-Based Instruction (TBI) learning is organized
around tasks related to , focusing on
the student’s attention upon meaning and upon
successful task completion.

real-world activities

In Task-Based Instruction (TBI) learning is organized
around tasks related to real-world activities, focusing on
the student’s attention upon and upon
successful task completion.




meaning

In Task-Based Instruction (TBI) learning is organized
around tasks related to real-world activities, focusing on
the student’s attention upon meaning and upon

successful task completion

In the communicative approach language, it was argued, is best handled all at once,
as it would be in the real world, as this is the learner’s ultimate goal.
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In ; language, it was argued,
is best handled all at once, as it would be in the real world,
as this is the learner’s ultimate goal.
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is best handled all at once, as it would be in the real world,
as this is the learner’s ultimate goal.

language
In the communicative approach; language, it was argued,
is best all at once, as it would be in the real world,
as this is the learner’s ultimate goal.
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In the communicative approach; language, it was argued,
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as this is the learner’s ultimate goal.

all at once

In the communicative approach; language, it was argued,
is best handled all at once, as it would be in :
as this is the learner’s ultimate goal.

the real world

In the communicative approach; language, it was argued,
is best handled all at once, as it would be in the real world,
as this is

the learner’s ultimate goal

T -y




5) 5 jalaall)

Knowing the grammar and vocabulary of the language, although essential, is one
thing. Being able to put them to use involves other types of knowledge and ability as
well.
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Knowing of the language,
although essential, is one thing. Being able to put them to use
involves other types of knowledge and ability as well.

the grammar and vocabulary

Knowing the grammar and vocabulary of the language,
although essential, is . Being able to put them to use
involves other types of knowledge and ability as well.

one thing

Knowing the grammar and vocabulary of the language,
although essential, is one thing. Being able to put them to
involves other types of knowledge and ability as well.

use

Knowing the grammar and vocabulary of the language,
although essential, is one thing. Being able to put them to use
involves other types of and ability as well.

knowledge

Knowing the grammar and vocabulary of the language,
although essential, is one thing. Being able to put them to use
involves other types of knowledge and as well.

Ability

Linguistic Competence
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Isolating the formal systems of language (i.e. its pronunciation, grammar, and




vocabulary) either for learning or for analysis, is a useful first step.
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the formal systems of language either for learning
or for analysis, is a useful first step in linguistic competence.
Isolating

Isolating of language either for learning
or for analysis, is a useful first step in linguistic competence.
the formal systems

Isolating the formal systems of either for learning
or for analysis, is a useful first step in linguistic competence.
language

Isolating the formal systems of language either for
or for analysis, is a useful first step in linguistic competence.

learning
Isolating the formal systems of language either for learning
or for , Is a useful first step in linguistic competence.
analysis

Isolating the formal systems of language either for learning
or for analysis, is first step in linguistic competence.
a useful

Isolating the formal systems of language either for learning
or for analysis, is a useful in linguistic competence.
first step

Isolating the formal systems of language either for learning
or for analysis, is a useful first step in
linguistic competence

The formal systems of language, like:
Pronunciation.
Grammar.
Vocabulary.

However, the adoption of traditional language-teaching methods need not imply that
this is all that learning a language involves, but only that a sound knowledge of the
rules and an accurate, if slow, deployment of them is the basis for further
development.
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The adoption of methods
need not imply that this is all that learning a language involves.

traditional language-teaching

The adoption of traditional language-teaching methods
need that this is all that learning a language involves.
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The adoption of traditional language-teaching methods
need not imply that this is

all that learning a language involves

The adoption of traditional language-teaching methods
imply only that of the rules and an accurate
, If slow, deployment of them is the basis for further development.

a sound knowledge

The adoption of traditional language-teaching methods
imply only that a sound knowledge of and an accurate
, If slow, deployment of them is the basis for further development.

the rules

The adoption of traditional language-teaching methods
imply only that a sound knowledge of the rules and
of them is the basis for further development.

an accurate deployment

The adoption of traditional language-teaching methods
imply only that a sound knowledge of the rules and an accurate
, If slow, deployment of them is for further development.

the basis

The adoption of traditional language-teaching methods
imply only that a sound knowledge of the rules and an accurate
, If slow, deployment of them is the basis for

further development

This has come from theoretical linguistics in the work of Noam Chomsky.
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Noam Chomsky idea is that the human capacity for language, as illustrated by a
child’s acquisition of the language around them, is not the product of general
intelligence or learning ability, but an innate, genetically determined feature of the
human species.
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Noam Chomsky idea is that the for language,
as illustrated by a child’s acquisition of the language around them,
Is not the product of general intelligence or learning ability,
but an innate, genetically determined feature of the human species.

human capacity

Noam Chomsky idea is that the human capacity for :
as illustrated by a child’s acquisition of the language around them,
is not the product of general intelligence or learning ability,
but an innate, genetically determined feature of the human species.

language

Noam Chomsky idea is that the human capacity for language,
as illustrated by ,

is not the product of general intelligence or learning ability,
but an innate, genetically determined feature of the human species.
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Noam Chomsky idea is that the human capacity for language,
as illustrated by a child’s acquisition of the language around them,
the product of general intelligence or learning ability,
but an innate, genetically determined feature of the human species.
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Noam Chomsky idea is that the human capacity for language,
as illustrated by a child’s acquisition of the language around them,
Is not the product of or learning ability,
but an innate, genetically determined feature of the human species.

general intelligence

Noam Chomsky idea is that the human capacity for language,
as illustrated by a child’s acquisition of the language around them,




Is not the product of general intelligence or :

but an innate, genetically determined feature of the human species.

learning ability

Noam Chomsky idea is that the human capacity for language,
as illustrated by a child’s acquisition of the language around them,
is not the product of general intelligence or learning ability,
but , genetically determined feature of the human species.

an innate
3 kil
Noam Chomsky idea is that the human capacity for language,
as illustrated by a child’s acquisition of the language around them,
is not the product of general intelligence or learning ability,
but an innate, of the human species.

genetically determined feature

We are born with considerable pre-programmed knowledge of how language works,
and require only minimal exposure to activate our connection to the particular
language around us.
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We are born with knowledge of
how language works, and require only minimal exposure to activate
our connection to the particular language around us.

considerable pre-programmed

We are born with considerable pre-programmed of
how language works, and require only minimal exposure to activate
our connection to the particular language around us.

knowledge

We are born with considerable pre-programmed knowledge of
, and require only minimal exposure to activate
our connection to the particular language around us.

how language works

We are born with considerable pre-programmed knowledge of
how language works, and require only exposure to activate
our connection to the particular language around us.

minimal

We are born with considerable pre-programmed knowledge of




how language works, and require only minimal to activate
our connection to the particular language around us.

exposure

We are born with considerable pre-programmed knowledge of
how language works, and require only minimal exposure to
our connection to the particular language around us.

activate

We are born with considerable pre-programmed knowledge of
how language works, and require only minimal exposure to activate
to the particular language around us.

our connection

We are born with considerable pre-programmed knowledge of
how language works, and require only minimal exposure to activate
our connection to the particular around us.

Language

In Chomsky’s view, the newborn infant brain already contains a Universal Grammar
(UG) which forms the basis of competence in the particular language the child goes
on to speak.

Lalle 2ol o Jadlly (6 ging 53V ) Fias aua )l $lad Gl ¢ Sase 0l g1 ) ann (UG) (A 56 liSll sl (S
Jahall Lhaaiin Al saaall Aall),

In view, the newborn infant brain already contains
a Universal Grammar (UG) which forms the basis of competence in
the particular language the child goes on to speak.

Chomsky’s

In Chomsky’s view, brain already contains
a Universal Grammar (UG) which forms the basis of competence in
the particular language the child goes on to speak.
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the particular language the child goes on to speak.
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In Chomsky’s view, the newborn infant brain already contains
which forms the basis of competence in
the particular language the child goes on to speak.




a Universal Grammar (UG)

In Chomsky’s view, the newborn infant brain already contains
a Universal Grammar (UG) which forms the basis of in
the particular language the child goes on to speak.

competence

In Chomsky’s view, the newborn infant brain already contains
a Universal Grammar (UG) which forms the basis of competence in
the particular the child goes on to speak.

language

In Chomsky’s view, the newborn infant brain already contains
a Universal Grammar (UG) which forms the basis of competence in
the particular language the child goes on to

speak

If we accept Chomsky’s view, language, as an object of academic enquiry, becomes
something more biological than social, and similarities between languages outweigh
differences.
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If we accept Chomsky’s view, language, as an object of academic
enquiry, becomes something more than social,
and similarities between languages outweigh differences.

biological

If we accept Chomsky’s view, language, as an object of academic
enquiry, becomes something more biological than :
and similarities between languages outweigh differences.
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If we accept Chomsky’s view, language, as an object of academic
enquiry, becomes something more biological than social,
and between languages outweigh differences.

similarities

If we accept Chomsky’s view, language, as an object of academic
enquiry, becomes something more biological than social,
and similarities between languages differences.




outweigh

If we accept Chomsky’s view, language, as an object of academic
enquiry, becomes something more biological than social,
and similarities between languages outweigh

differences

Communicative Competence
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As a deliberate contrast to Chomsky’s linguistic competence, the sociolinguist Dell
Hymes offered communicative competence in the late 1960s.
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As contrast to Chomsky’s linguistic competence,
the sociolinguist Dell Hymes offered communicative competence
in the late 1960s.

a deliberate

As a deliberate to Chomsky’s linguistic competence,
the sociolinguist Dell Hymes offered communicative competence
in the late 1960s.

contrast

As a deliberate contrast to linguistic competence,
the sociolinguist Dell Hymes offered communicative competence
in the late 1960s.
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As a deliberate contrast to Chomsky’s ,
the sociolinguist Dell Hymes offered communicative competence
in the late 1960s.

linguistic competence

As a deliberate contrast to Chomsky’s linguistic competence,
the Dell Hymes offered communicative competence
in the late 1960s.

sociolinguist

As a deliberate contrast to Chomsky'’s linguistic competence,
the sociolinguist offered communicative competence
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in the late 1960s.

Dell Hymes

As a deliberate contrast to Chomsky’s linguistic competence,
the sociolinguist Dell Hymes offered
in the late 1960s.

communicative competence

As a deliberate contrast to Chomsky'’s linguistic competence,
the sociolinguist Dell Hymes offered communicative competence
in the late

1960s

As Hymes observes, a person who had only linguistic competence would be quite
unable to communicate.
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As observes, a person who had only linguistic competence
would be quite unable to communicate.

Hymes

As Hymes observes, a person who had only
would be quite unable to communicate.

linguistic competence

As Hymes observes, a person who had only linguistic competence
would be quite to communicate.

unable

As Hymes observes, a person who had only linguistic competence
would be quite unable to

communicate

They would be a kind of social monster producing grammatical sentences
unconnected to the situation in which they occur.
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They (who had only linguistic competence) would be a kind of
social monster producing grammatical sentences to
the situation in which they occur.

unconnected
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They (who had only linguistic competence) would be a kind of
social monster producing grammatical sentences unconnected to
in which they occur.

the situation

They (who had only linguistic competence) would be a kind of
social monster producing grammatical sentences unconnected to
the situation in which they

Occur

What is needed for successful communication, Hymes suggested, is four types of
knowledge: possibility, feasibility, appropriateness, and attestedness.
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What is needed for successful communication,
Hymes suggested, is types of knowledge:
possibility, feasibility, appropriateness, and attestedness.

four
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possibility, feasibility, appropriateness, and attestedness.
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, feasibility, appropriateness, and attestedness.
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What is needed for successful communication,
Hymes suggested, is four types of knowledge:
possibility, feasibility, , and attestedness.
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What is needed for successful communication,
Hymes suggested, is four types of knowledge:
possibility, feasibility, appropriateness, and

attestedness




Possibility
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A communicatively competent speaker knows what is formally possible in a language,
i.e, whether an instance conforms to the rules of grammar and pronunciation.
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knows what is
formally possible in a language.

A communicatively competent speaker

A communicatively competent speaker knows what is
possible in a language.

formally
A communicatively competent speaker knows what is
formally in a language.
possible

A communicatively competent speaker knows what is
formally possible in

a language

A communicatively competent speaker knows whether
an instance to the rules of grammar and pronunciation.

conforms

A communicatively competent speaker knows whether
an instance conforms to of grammar and pronunciation.

the rules

A communicatively competent speaker knows whether
an instance conforms to the rules of and pronunciation.

grammar

A communicatively competent speaker knows whether
an instance conforms to the rules of grammar and

pronunciation

A communicatively competent speaker knows, for example, that ‘Me go sleep now’




transgresses rules of grammar and pronunciation.
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A communicatively competent speaker knows, ‘| am going to go to sleep now’ does
not transgresses rules of grammar and pronunciation.
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Knowledge of possibility is not sufficient in itself for communication.
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‘I am going to sleep now’ may be grammatical, meaningful, and correctly pronounced,
but it is not necessarily the ‘right’ thing to say, whereas ‘Me go sleep now’, although
‘wrong’, may be both meaningful and appropriate.
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In addition, a communicatively competent speaker may know the rules, be capable of

following them, but nevertheless break them deliberately.
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‘That was a hard day’s night'.
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In addition, a communicatively competent speaker may know the :
be capable of following them, but nevertheless break them deliberately.

rules

In addition, a communicatively competent speaker may know the rules,
be capable of following them,
but nevertheless them deliberately.

break

In addition, a communicatively competent speaker may know the rules,
be capable of following them, but nevertheless break them




deliberately
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Feasibility
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A communicatively competent person knows what is feasible.
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knows what is feasible.
A communicatively competent person

A communicatively competent person what is feasible.
knows
A communicatively competent person knows what is
feasible

Feasibility is a psychological concept concerned with limitations to what can be
processed by the mind.
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is a psychological concept concerned with
limitations to what can be processed by the mind.
Feasibility

Feasibility is concerned with
limitations to what can be processed by the mind.
a psychological concept

Feasibility is a psychological concept concerned with
to what can be processed by the mind.
limitations

Feasibility is a psychological concept concerned with
limitations to what can be by the mind.
processed
Feasibility is a psychological concept concerned with
limitations to what can be processed by

the mind




"The cheese the rat ate was green.", is an example of:

Feasibility

"The cheese the rat the cat chased ate was green.”, is an example of:

Feasibility

"The cheese the rat the cat the dog saw chased ate was green.",
is an example of:

Feasibility

"The cheese the rat the cat the dog the man beat saw chased
ate was green.", is an example of:

Feasibility
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"The man the girl the child saw talked to was from saudi Arabia

"The cheese the rat the cat the dog saw chased ate was green.", is:

Grammatical true.
Not feasible.
So difficult to process.
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Appropriateness

dag DLall

Appropriateness concerns the relationship of language or behavior to context.
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concerns the relationship of
language or behavior to context.

Appropriateness




Appropriateness concerns of
language or behavior to context.

the relationship

Appropriateness concerns the relationship of
or behavior to context.

language

Appropriateness concerns the relationship of
language or to context.

behavior

Appropriateness concerns the relationship of
language or behavior to

Context

"calling a police officer ‘darling’™, is an example of Appropriateness.
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"calling a police officer ‘darling™, is an example of

Appropriateness

“tickling them as they reprimand you", is an example of Appropriateness.
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“tickling them as they reprimand you", is an example of

Appropriateness
"using slang or taboo words in a formal letter", is an example of Appropriateness.
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"using slang or taboo words in a formal letter",
is an example of

Appropriateness

"answering a mobile phone call ‘during a funeral”, is an example of Appropriateness.
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"answering a mobile phone call ‘during a funeral”,
is an example of

Appropriateness

Attestedness
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Attestedness means whether something is done.
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means whether something is done.

Attestedness

Attestedness means whether something is

Done

The phrase ‘chips and fish’, is an example of:

Attestedness.

From one point of view this is possible (it does not break any grammar rule),
feasible (it is easily processed and readily understandable),
and appropriate (it does not contravene any sensitive social convention).
Nevertheless, it does not occur as frequently as ‘fish and chips’.
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What do we mean by context?

Olaally im0k

Tone of voice, might be involved in interpreting a real encounter.
i el Huds 8 At 8 geall 5 0,
Facial expression, might be involved in interpreting a real encounter.
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The relationship between speakers, might be involved in interpreting a real encounter.
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Speakers age, might be involved in interpreting a real encounter.
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Speakers sex, might be involved in interpreting a real encounter.
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Speakers social status, might be involved in interpreting a real encounter.
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The time and place, might be involved in interpreting a real encounter.
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The degree to which speakers do-or do not-share the same cultural background,
might be involved in interpreting a real encounter.
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, might be involved in interpreting
a real encounter.

Tone of voice

, might be involved in interpreting
a real encounter.




Facial expression

, might be involved in interpreting
a real encounter.

The relationship between speakers

, might be involved in interpreting
a real encounter.

Speakers age

, might be involved in interpreting
a real encounter.

Speakers sex

, might be involved in interpreting
a real encounter.

Speakers social status

, might be involved in interpreting
a real encounter.

The time and place

The degree to which speakers do-or do not-share
the same , might be involved
in interpreting a real encounter.

cultural background

massive thank you

In order to give a systematic description of context, Applied linguistics has drawn
upon, and also developed, discourse analysis.
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In order to give description of context,
Applied linguistics has drawn upon, and also developed,
discourse analysis.
a systematic

In order to give a systematic of context,
Applied linguistics has drawn upon, and also developed,
discourse analysis.
description




In order to give a systematic description of ,
Applied linguistics has drawn upon, and also developed,
discourse analysis.
context

In order to give a systematic description of context,
has drawn upon, and also developed,
discourse analysis.

Applied linguistics

In order to give a systematic description of context,
Applied linguistics has drawn upon, and also developed,

discourse analysis

The study of how stretches of language in context are perceived as meaningful and
unified by their users.
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The study of how stretches of language in context
are perceived as and unified by their users.

meaningful

The study of how stretches of language in context
are perceived as meaningful and by their users.

unified

The study of how stretches of language in context
are perceived as meaningful and unified by

their users

The study of how stretches of language in context is

discourse analysis

Three areas of study which contribute to discourse analysis are paralanguage,
pragmatics, and genre studies.
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Three areas of study which contribute to are




paralanguage, pragmatics, and genre studies.

discourse analysis

Three areas of study which contribute to discourse analysis are
, pragmatics, and genre studies.

paralanguage

Three areas of study which contribute to discourse analysis are
paralanguage, , and genre studies.

pragmatics

Three areas of study which contribute to discourse analysis are
paralanguage, pragmatics, and studies.

genre

Chaall Jdas 8 aalid 3l S e J5Y1 il e opall WS35 Discourse analysis:
Paralanguage

(O il 5l (g 53l and 1) dalll 2 8)

When we speak we do not only communicate through words.
LSl e dasd Jaal g Y Lol cCoastii G,

A good deal is conveyed by tone of voice-whether we shout or whisper for example,
and by the use of our bodies-whether we smile, wave our hands, touch people, make
eye contact, and so on.

e Jstiall sa aall Jaladll;

Wjich\m.\dm‘d:\.\uujcﬁi ;\y&&j&a&\'&_ﬁﬁ_

13<a (S Jual g elal el AiaDla ¢l @}m\ YOV | IV W AWONL| ehﬁu‘

When we speak we only communicate through words.

do not

When we speak we do not only communicate through

words

A deal is conveyed by tone of voice and
by the use of our bodies.




A good Is conveyed by tone of voice and
by the use of our bodies.

deal

A good deal is conveyed by and by the use of our bodies.

tone of voice

A good deal is conveyed by tone of voice and by

the use of our bodies

Tone of voice, like:

Shout or whisper.

The use of our bodies, like:

Smile.
Wave our hands.
Touch people.
Make eye contact.

Claall Jidas 8 aalis Al Sl oSG sl e (el A5 Discourse analysis:

Pragmatics

ilae ) yall gl el gl

Pragmatics is the discipline which studies the knowledge and procedures which
enable people to understand each other’s words.

ClalS agd e il (8 I le) a5 48 jaal) 2 A (anadill) alell ¢ 5l s (Slilee ] all) il hal)
Is the discipline which studies

the knowledge and procedures which enable
people to understand each other’s words.

Pragmatics

Pragmatics is which studies
the knowledge and procedures which enable
people to understand each other’s words.

the discipline

Pragmatics is the discipline which studies

AbuAl7arith ¢l s slac)



the and procedures which enable
people to understand each other’s words.

knowledge

Pragmatics is the discipline which studies
the knowledge and which enable
people to understand each other’s words.

procedures

Pragmatics is the discipline which studies
the knowledge and procedures which
people to understand each other’s words.

enable

Pragmatics is the discipline which studies
the knowledge and procedures which enable
people to each other’s words.

understand

Pragmatics main concern is not the literal meaning, but what speakers intend to do
with their words and what it is which makes this intention clear.

LSl Gl (alalS; alady o Caaniall daly Lo Laif i jall Sinall 5o (il (clilag ) all) il glaill o) alaiay)
sl 5 sdeaile Jrad i,

How are you? (asking about someone’s health or a greeting)

4 ei dina e Jadl aals Ja ("fellla (a1 J 58 Ladie Slia

main concern is not the literal meaning,
but what speakers intend to do with their words and
what it is which makes this intention clear.

Pragmatics

Pragmatics main concern is not
but what speakers intend to do with their words and
what it is which makes this intention clear.

the literal meaning

Pragmatics main concern is not the literal meaning,
but what speakers do with their words and
what it is which makes this intention clear.

intend to

Pragmatics main concern is not the literal meaning,
but what speakers intend to and

T -y



what it is which makes this intention clear.

do with their words

Pragmatics main concern is not the literal meaning,
but what speakers intend to do with their words and
what it is which makes this intention

Clear

Gllaall Jidas 8 aalid Al Sl e QAN sl e (el &S5 Discourse analysis:
Genre

zsM

Genre is a term defined by the applied linguist John Swales as a class of
communicative events which share some set of communicative purposes.

i Al Abial gl Elaal) (e (Caia) 25 ¢ ged Mo " Gy s ) s Aidatl) iy gl Alle Cay g
Aalial gl Calaa¥) (e de gana,

is a term defined by the applied linguist John Swales as
a class of communicative events which share some set of
communicative purposes.

Genre

Genre is a term defined by the applied linguist as
a class of communicative events which share some set of
communicative purposes.

John Swales

Genre is a term defined by the applied linguist John Swales as
of communicative events which share some set of
communicative purposes.

a class

Genre is a term defined by the applied linguist John Swales as
a class of events which share some set of
communicative purposes.

communicative

Genre is a term defined by the applied linguist John Swales as
a class of communicative which share some set of
communicative purposes.

events

Genre is a term defined by the applied linguist John Swales as
a class of communicative events which some set of

T -y




communicative purposes.

share

Genre is a term defined by the applied linguist John Swales as
a class of communicative events which share some set of
purposes.

communicative

Genre is a term defined by the applied linguist John Swales as
a class of communicative events which share some set of
communicative

Purposes

Other Possible examples of genres include:
conversations, consultations, lessons, emails, Web pages, brochures, prayers, news
bulletins, stories, and jokes.

t)'m" L:_‘; :\J"J.A‘Y\ L.)An:
Conversations <lialas
Consultations < sbie
Lessons w0
Emails 45 5 Jika
Web pages < il Cilada
Brochures <luis
Prayers dedl o clsla
News bulletins _La¥!) &l i
Stories gt

Jokes <la

Conversations, consultations, lessons, emails, Web pages,

brochures, prayers, news bulletins, stories, and jokes; are examples of:

Genre

7) 5 5slas)




What is language testing?

Al sl sala,

“Language Testing is the practice and study of evaluating the proficiency of an
individual in using a particular language effectively."

Jlad (S5 A A3 alasin) & 2 5all 3o US apdi] 4l jall g 4o jlaall g 4alll Ll
" is the practice and study of evaluating
the proficiency of an individual in using a particular language

effectively."
Language Testing

"Language Testing is and study of evaluating
the proficiency of an individual in using a particular language
effectively."
the practice
“Language Testing is the practice and of evaluating
the proficiency of an individual in using a particular language
effectively."
study

"Language Testing is the practice and study of
the proficiency of an individual in using a particular language
effectively."
evaluating

“Language Testing is the practice and study of evaluating
of an individual in using a particular language
effectively."
the proficiency
FAES
"Language Testing is the practice and study of evaluating
the proficiency of in using a particular language
effectively."
an individual
"Language Testing is the practice and study of evaluating
the proficiency of an individual in using a particular
effectively."
language
“Language Testing is the practice and study of evaluating
the proficiency of an individual in using a particular language

Effectivelly

Types of Tests:




Based on Purposes

Based on Response
Based on Orientation and The Way to Test
Based on Score Interpretation
Al @l L) &\}ﬁ;
Calall) Gal e Y e Al cl jlaal),
Gllaiuy Je 408 Gl jladl,
DLEY) Lo oy Al 4Gy Hhall 5 can i) o daild il i),

Based on Purposes
(alaa¥y) (=l e ) e Al ol jlaay)),
There are many kinds of tests; each test has specific purpose and a particular
criterion to be measured.
Lol [ald jlra g 2ana e Leia JSU ¢l 2 Y1 e Aailall 4l ol i) (e paml) Glila,
We will explain five kinds of tests based on specific purposes.

Those tests are proficiency test, diagnostic test, placement test, achievement test,
language aptitude test.

s 5 oal eV e Al il sy ¢ sl
Proficiency test 3¢Sl jLial
Diagnostic test (el HLisy)
Placement test <L sicall aaas sl

Achievement test luasill sy

Language aptitude test 4l &l 8 jlas)




There are many kinds of tests (based on purposes);
each test has and
a particular criterion to be measured.

specific purpose

There are many kinds of tests (based on purposes);
each test has specific purpose and
to be measured.

a particular criterion

There are many kinds of tests (based on purposes);
each test has specific purpose and
a particular criterion to be

measured

We will explain kinds of tests based on
specific purposes.

five

Tests based on purposes are:

5.l LislProficiency test
=il jlssYiDiagnostic test
b siwall paas jWiAIPlacement test
aaill jLEYIAchievement test
4l ol a8 sl anguage aptitude test

Proficiency Test ssusll sl

The purpose of proficiency test is to test global competence in a language.
Lo 4zl ‘;A ialal) 3. BEEQ RV e e B EEN I U‘)’J‘

Proficiency Test tests overall ability regardless of any training they previously had in
the language.

)\.\:\;‘}I\LAQuyﬁd\dtm;ﬁu\sw\@émug)ﬁgiucM\W&N\BJM\MB;\&S&\J&\

Proficiency tests have traditionally consisted of standardized multiple-choices item on
grammar, vocabulary, reading comprehension, and listening comprehension.

£ i) Claiad cie ) laine) el jiall ¢ saill & aantall JLERY) (e 3 g 2y (e Bile 3eLSI) LRI () oS




One of a standardized proficiency test is TOEFL.

Ja gl ksl 3 gall 3611) <l Hlasl) ..\;\

The purpose of Is to test global competence

in a language.

proficiency test

The purpose of proficiency test is to test competence

in a language.

global

The purpose of proficiency test is to test global
in a language.

competence

The purpose of proficiency test is to test global competence

in a

language

tests overall ability regardless of
any training they previously had in the language.

Proficiency Test

Proficiency Test tests ability regardless of
any training they previously had in the language.
overall
Proficiency Test tests overall regardless of

any training they previously had in the language.

ability

Proficiency Test tests overall ability regardless of
any they previously had in the language.

training

Proficiency Test tests overall ability regardless of
any training they had in the language.

previously

Proficiency Test tests overall ability regardless of

AbuAl7arith ¢l sl dae)
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o any training they previously had in

the language

have traditionally consisted of standardized
multiple-choices item on grammar, vocabulary,
reading comprehension, and listening comprehension.

Proficiency tests

Proficiency tests have traditionally consisted of standardized
item on grammar, vocabulary,
reading comprehension, and listening comprehension.

multiple-choices

Proficiency tests have traditionally consisted of standardized
multiple-choices item on:

Grammar.
Vocabulary.
Reading comprehension.
Listening comprehension.

One of a standardized proficiency test is
TOEFL
Diagnostic Test il jlidyl

The purpose is to diagnose specific aspects of a language.
Glll il s (e 2 il pandlS g Aalll il LIRS e g sl 138 (e ),

Diagnostic tests offer a checklist of features for the teacher to use in discovering
difficulties.

Proficiency tests should elicit information on what students need to work in the future;
(Jitial) 3 Al aliidipn e Jsa il slae Tagitas of Leale dpadifil) <l HLaaY!
therefore the test will typically offer more detailed sub categorized information on the
learner.
M\ oe ‘)35\ :d.\ASA) FEXTEA QLA}LLA (—ads.._i.u 3ale J\.\:\;Y‘ u}ﬁ g;l_du}

For example, a writing diagnostic test would first elicit a writing sample of the
students.

O (e A A Galiin of Ay ale G gy apditil) AUKH Laal (JUa Jpsas e

Then, the teacher would identify the organization, content, spelling, grammar, or
vocabulary of their writing.




aeillas (C'_\\J_)éa ¢l B9 elaa (5 giaa ‘("5\‘1:"") JJ;.JO‘M\(_ALQ._\;)S:\LAAQ_

Based on that identifying, teacher would know the needs of students that should have
special focus.

oald 3 5 Labhay o sy A Al claliiag Ca ey 1 aleall e Con gian sl @l e gl

In the purpose is to
diagnose specific aspects of a language.

the Diagnostic Test

In the Diagnostic Test the purpose is to
specific aspects of a language.

diagnose

In the Diagnostic Test the purpose is to
diagnose aspects of a language.

specific

In the Diagnostic Test the purpose is to
diagnose specific of a language.

aspects

In the Diagnostic Test the purpose is to
diagnose specific aspects of

a language

offer a checklist of features
for the teacher to use in discovering difficulties.

Diagnostic tests

Diagnostic tests offer a checklist of
for the teacher to use in discovering difficulties.

features

Diagnostic tests offer a checklist of features
for to use in discovering difficulties.

the teacher

Diagnostic tests offer a checklist of features
for the teacher to use in difficulties.

discovering

Diagnostic tests offer a checklist of features
for the teacher to use in discovering

difficulties

should elicit information on
what students need to work in the future.

Proficiency tests

T -y




Proficiency tests should information on
what students need to work in the future.

elicit
Proficiency tests should elicit on
what students need to work in the future.
information
Proficiency tests should elicit information on
what need to work in the future.
students
Proficiency tests should elicit information on
what students need to in the future.
work

Proficiency tests should elicit information on
what students need to work in

the future

therefore the test will typically offer more
sub categorized information on the learner.

detailed
therefore the test will typically offer more
detailed information on the learner.

sub categorized

therefore the test will typically offer more
detailed sub categorized on the learner.

information

therefore the test will typically offer more
detailed sub categorized information on

the learner

For example, a writing diagnostic test
would first a writing sample of the students.

elicit

For example, a writing diagnostic test
would first elicit sample of the students.

a writing

For example, a writing diagnostic test
would first elicit a writing of the students.

sample

For example, a writing diagnostic test
would first elicit a writing sample of

the students




Then, the teacher would identify ,
content, spelling, grammar, or vocabulary
of their writing.

the organization

Then, the teacher would identify the organization,
, spelling, grammar, or vocabulary
of their writing.

content

Then, the teacher would identify the organization,
content, , grammar, or vocabulary
of their writing.

spelling

Then, the teacher would identify the organization,
content, spelling, , Or vocabulary
of their writing.

grammar

Then, the teacher would identify the organization,
content, spelling, grammar, or
of their writing.

vocabulary

Then, the teacher would identify the organization,
content, spelling, grammar, or vocabulary
of their

writing

Based on that , teacher would know
the needs of students that should have special focus.

identifying
Based on that identifying, teacher would know
of students that should have special focus.

the needs

Based on that identifying, teacher would know
the needs of students that should have

special focus

Placement Test <l sl paa5 jlial

The purpose of placement test is to place a student into a particular level or section of
a language curriculum or school.
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Placement test usually includes a sampling of the material to be covered in the
various courses in a curriculum.

oAl Zlgiall 8y pall Caline e Lgihaad i Al ) sall (e A e Ganiy Lo Bale (5 giosall 3aa3 LA,

A student’s performance on the test should indicate the point at which the student will
find material neither too easy nor too difficult.

las Algws V5 s G salall allal) laie 2y ¥ 3 Adaiil) aasgy o) camy SLaa¥I & alldall ¢ ),

Placement tests come in many varieties:
Cilial 3axy (5 gisall aaas sl i

assessing comprehension and production
Y5 pedl) s

responding through written and oral performance
@58l sl USH oY) JBA e dlainY)

multiple choice
daxia HLidl

gap filling formats.
&\)ﬁ‘ c«d—ﬂ «L\Lc\_u.a

One of the examples of Placement tests is the English as a Second Language
Placement Test (ESLPT) at San Francisco State University.
Sl gl Y5 Aaala (8 " ARS B alaY) (s siee paat JLEAI" g8 (5 el paat Ll e QY aal

The purpose of is to place a student into
a particular level or section of a language curriculum or school.

placement test

The purpose of placement test is to a student into
a particular level or section of a language curriculum or school.

place

The purpose of placement test is to place a student into
level or section of a language curriculum or school.

a particular

The purpose of placement test is to place a student into
a particular of a language curriculum or school.




level or section

The purpose of placement test is to place a student into
a particular level or section of a language

curriculum or school

usually includes a sampling of the material
to be covered in the various courses in a curriculum.

Placement test

Placement test usually includes of the material
to be covered in the various courses in a curriculum.

a sampling

Placement test usually includes a sampling of
to be covered in the various courses in a curriculum.

the material
Placement test usually includes a sampling of the material
to be in the various courses in a curriculum.
covered

Placement test usually includes a sampling of the material
to be covered in the various courses in a curriculum.
Placement test usually includes a sampling of the material
to be covered in the various in a curriculum.

courses

Placement test usually includes a sampling of the material
to be covered in the various courses in

a curriculum

A student’s performance on the test should
indicate at which the student will find
material neither too easy nor too difficult.
the point
A student’s performance on the test should indicate the point
at which the student will find material

neither too easy nor too difficult

Placement tests come in many varieties:

assessing comprehension and production
responding through written and oral performance

multiple choice

gap filling formats.




One of the examples of Placement tests is

at San Francisco State University.
the English as a Second Language Placement Test (ESLPT)

One of the examples of Placement tests is
the English as a Second Language Placement Test (ESLPT)
at

San Francisco State University
Achievement Test luasill Lidy)

The purpose of achievement tests is to determine whether course objectives have
been met with skills acquired by the end of a period of instruction.

lacil 5 5 Al tie AundiCal) il jleal) o oilaii el Calaal i€ o) Lo maat g asdll LY (e (i il

Achievement tests should be limited to particular material addressed in a curriculum
within a particular time frame.

saas ey bl e ol Al Zleiall b Lgiadles ol A Bale o il O raty Aduasl) <l jlaaY),
Achievement tests belong to summative because they are administered at the end on
a unit/term of study.
Al Al YA Jadl) of 3aa ol Juled die adad L3 Al () oS5 Aduanl) ol LaaY),
It analyzes the extent to which students have acquired language that have already
been taught.
aed Lm0 23 ) Aall Al L€l (g0 Jlas Aluasill el jLgay),

The purpose of IS to determine whether
course objectives have been met with skills acquired
by the end of a period of instruction.

achievement tests

The purpose of achievement tests is to determine whether
course have been met with skills acquired
by the end of a period of instruction.

objectives
The purpose of achievement tests is to determine whether
course objectives have been met with acquired

by the end of a period of instruction.

skills

The purpose of achievement tests is to determine whether
course objectives have been met with skills
by the end of a period of instruction.




acquired

The purpose of achievement tests is to determine whether
course objectives have been met with skills acquired
by of a period of instruction.

the end

The purpose of achievement tests is to determine whether
course objectives have been met with skills acquired
by the end of

a period of instruction

should be limited to particular material
addressed in a curriculum within a particular time frame.

Achievement tests

Achievement tests should be to particular material
addressed in a curriculum within a particular time frame.

limited

Achievement tests should be limited to particular
addressed in a curriculum within a particular time frame.

material

Achievement tests should be limited to particular material
addressed in within a particular time frame.

a curriculum

Achievement tests should be limited to particular material
addressed in a curriculum within a particular

time frame

belong to summative because they
are administered at the end on a unit/term of study.

Achievement tests

Achievement tests belong to because they
are administered at the end on a unit/term of study.

summative

Achievement tests belong to summative because they
are administered at on a unit/term of study.

the end

analyzes the extent to which students have acquired
language that have already been taught.

Achievement test

Achievement test the extent to which students have acquired




language that have already been taught.

analyzes

Achievement test analyzes the extent to which students have
language that have already been taught.

acquired

Achievement test analyzes the extent to which students have acquired
language that have already been

taught
Language Aptitude Test 4alll &l ja8 jlsal

The purpose of language aptitude test is to predict a person’s success to exposure to
the foreign language.

L) ARl (g el 3 (ad i) mlay sl g ARl <l a8 Las) (e i ),

According to John Carrol and Stanley Sapon (the authors of MLAT), language
aptitude tests does not refer to whether or not an individual can learn a foreign
language;

sil5e) Ol Al s J5 S o sal 188 g MLAT) aae 5l a,all 5080 5l o b oSy Y Al <l 5a8 <l jlas) (o
Lal dad ales e 43,08,
but it refers to how well an individual can learn a foreign language in a given amount
of time and under given conditions.
Lima (ol g Badae dyie 3558 o diaf Aad alad (e 3 jal) (S8 (520 ) i LS,

In other words, this test is done to determine how quickly and easily a learner learn
language in language course or language training program.
&.\g)ﬁc.a\_a‘).\}\u‘)‘)u).\cMML@M&“\H}@J\}:\LM\GMQMJ&)&Y\ )2 c&)&i'&‘)\_}@
) e
Standardized aptitude tests have been used in the United States:

Caaniall Y sl 8 dall <l a8l jlis) Al e
The Modern Language Aptitude Test (MLAT)

The Pimsleur Language Aptitude Battery (PLAB)

ey 4al <l jad sl
Language Aptitude Test axlll <l )8 sl

The purpose of Is to predict




a person’s success to exposure to the foreign language.

language aptitude test

The purpose of language aptitude test is to predict
a person’s success to to the foreign language.

exposure

The purpose of language aptitude test is to predict
a person’s success to exposure to

the foreign language

According to John Carrol and Stanley Sapon
(the authors of MLAT),
does not refer to whether
or not an individual can learn a foreign language;

language aptitude tests

According to John Carrol and Stanley Sapon
(the authors of MLAT),
language aptitude tests to whether
or not an individual can learn a foreign language,;

does not refer

According to John Carrol and Stanley Sapon
(the authors of MLAT),
language aptitude tests does not refer to whether
or not can learn a foreign language;

an individual

According to John Carrol and Stanley Sapon
(the authors of MLAT),
language aptitude tests does not refer to whether
or not an individual can a foreign language;

learn

According to John Carrol and Stanley Sapon
(the authors of MLAT),
language aptitude tests does not refer to whether
or not an individual can learn X

a foreign language

but it refers to how well an individual can
learn a foreign language in a given amount of
and under given conditions.

time

but it refers to how well an individual can

=5 @AbuAI7arith &l gl e



learn a foreign language in a given amount of time
and under given

conditions

In other words, this test is done to determine
how a learner learn language in
language course or language training program.

quickly and easily

In other words, this test is done to determine
how quickly and easily a learner learn language in
language or language training program.

course

In other words, this test is done to determine
how quickly and easily a learner learn language in
language course or language

training program

Standardized aptitude tests have been used
in the United States:

The Modern Language Aptitude Test (MLAT)

The Pimsleur Language Aptitude Battery (PLAB)

8) 5 5slas)
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oaall e daldll il HLEaY) (e Wesl US Based on Purposes

Based on Response

Tlatu¥) e Ladldl) ¢ Laay)

There are two kinds of tests based on response. They are subjective test and
objective test.

dae gua gall Gl HLEAY) cdallaal) <l LAY 1 8 5 cdlainl) e Al &Gl HLEAY) (e oo o8 elllia,

There are kinds of tests based on response.




They are subjective test and objective test.

two

There are two kinds of tests based on response.
They are test and objective test.

subjective

There are two kinds of tests based on response.
They are subjective test and test.

objective

Subjective test is a test in which the learners ability or performance are judged by
examiners’ opinion and judgment. The example of subjective test is using essay and
short answer.

J\_ﬁ;\}“ ‘_;G U:\Af\w\ (.\S;j Lﬁ‘) e M‘ ;\Ji) E‘)Aﬁ L_;s: 449 (’S;M (—ﬁg_ Lfﬂ‘ JL\.\;‘)}\ 9 L;\AAM JL\:\;\}“

3
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Subjective test is a test in which the learners ability or
performance are judged by

examiners’ opinion and judgment

The example of subjective test is using and short answer.

essay

The example of subjective test is using essay and

short answer

Objective test is a test in which learners ability or performance are measured using
specific set of answer, means there are only two possible answer, right and wrong. In
other word, the score is according to right answers.

Type of objective test includes multiple choice tests, true or false test, matching and
problem based questions.

wzamkWe\mQL@uﬁ)M\ ;\Ji}ﬁ)ﬁ&@ﬂéﬂ\é@ﬂ\)@;‘ﬁ\}h&HJAS\JL\:\A‘)”
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Objective test is a test in which learners ability or performance
are measured using , means there are only two
possible answer, right and wrong. In other word, the score is
according to right answers.

specific set of answer

Objective test is a test in which learners ability or performance
are measured using specific set of answer, means there are
possible answer, right and wrong. In other word, the score is
according to right answers.

only two

Objective test is a test in which learners ability or performance
are measured using specific set of answer, means there are only two
possible answer, . In other word, the score is
according to right answers.

right and wrong

Objective test is a test in which learners ability or performance
are measured using specific set of answer, means there are only two
possible answer, right and wrong. In other word, the score is
according to answers.

right

Type of objective test includes tests,
true or false test, matching and problem based questions.

multiple choice

Type of objective test includes multiple choice tests,
test, matching and problem based questions.

true or false

Type of objective test includes multiple choice tests,
true or false test, guestions.

matching and problem based

Advantages and Disadvantages of Commonly Used of Subjective Test Types

e ==
(\\s.
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Short Answer
Advantages

Many can be administered in a brief amount of time.
Relatively efficient to score.
Moderately easy to write items.

o (i) ALY £ i anl o 5) B el LAY S e
ol Zi g A g Bl (S,
Aaill 2als e Lasnss Al
el sall A0S L Jgaall (s,

Disadvantages

Difficult to identify defensible criteria for correct answers.
Limited to questions that can be answered or completed in a few words.

3_malll LAY Qg

danall Al dasl ) julze asd Ciraan,
IS gy LISy L] (S ) AL e i

Short answer can be administered in
of time.

a brief amount

Short answer relatively to score.
efficient
Short answer moderately to write items.
easy
Short answer to identify defensible criteria for
correct answers.
difficult
Short answer difficult to identify for

correct answers.

defensible criteria




Short answer limited to questions that can be answered
or completed in words.

a few

Essay
Advantages
Can be used to measure higher order cognitive skills.
Easy to write questions.
Difficult for respondent to get correct answer by guessing.
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Disadvantages
Time consuming to administer and score.
Difficult to identify reliable criteria for scoring.
Only a limited range of content can be sampled during any one testing period.
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Essay question can be used to measure order cognitive skills.

higher

Essay question can be used to measure higher cognitive skills.

order

Essay question can be used to measure higher order skills.

cognitive

Essay question is to write questions.

easy

Essay question is difficult for respondent
to get correct answer by

guessing

One disadvantage of essay question
IS to administer and score.

time consuming




Essay question is to identify reliable criteria for scoring.

difficult
Essay question is difficult to identify for scoring.
reliable criteria
In essay question there is only range of content
can be sampled during any one testing period.
a limited
In essay question there is only a limited range of content
can be during any one testing period.
sampled

In essay question there is only a limited range of content
can be sampled during

any one testing period

Advantages and Disadvantages of Commonly Used of Objective Test Types

True or False

Advantages
Many items can be administered in a relatively short time.
Moderately easy to write and easily scored.
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Disadvantages
Limited primarily to testing knowledge of information.
Easy to guess correctly on many items, even if material has not been mastered.
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In "True or False" question many items can be administered




in a relatively

short time

"True or False" question is moderately easy to and
easily scored.

write

"True or False" question is moderately easy to write and
easily

scored

HHH
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"True or False" question is limited primarily to testing

knowledge of information

"True or False" question is easy to correctly on
many items, even if material has not been mastered.

guess

Multiple Choice

Advantages
Can be used to assess a broad range of content in a brief period.
Skillfully written items can be measure higher order cognitive skills.
Can be scored quickly.
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Disadvantages
Difficult and time consuming to write good items.
Possible to assess higher order cognitive skills, but most items assess only
knowledge.
Some correct answers can be guesses.
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Multiple choice question can be used to assess
a broad range of content in a brief period.




In multiple choice question skillfully written
items can be measure skills.

higher order cognitive

Multiple choice question can be scored

quickly
Multiple choice question is and
time consuming to write good items.
difficult

Multiple choice question is difficult and
to write good items.

time consuming

Multiple choice question is possible to assess
higher order cognitive skills, but most items assess
only

knowledge

In multiple choice question some correct
answers can be

guesses

Matching

Advantages
Items can be written quickly.
A broad range of content can be assessed.
Scoring can be done efficiently.
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Disadvantages
Higher order cognitive skills difficult to assess.
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In matching question, items can be written

quickly




In matching question, of content can be assessed.

a broad range

In matching question, scoring can be done

efficiently
In matching question, Higher order cognitive skills
is to assess.
Difficult
)9) 8 ialas
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Based on purposes
Based on responses
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Based on Orientation and The Way to Test

Based on score Interpretation

Based on Orientation and The Way to Test
DLEAY) Ay jla g as il e dailal) dall) o jlasl
Language testing is divided into two types based on the orientation. They are
language competence test and performance language test.
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Language testing is divided into types based on
the orientation.
They are language competence test and performance language test.

two




Language testing is divided into two types based on
the orientation.
They are and performance language test.

language competence test

Language testing is divided into two types based on
the orientation.
They are language competence test and

performance language test

Language competence test is a test that involves components of language such as
vocabulary, grammar, and pronunciation.
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Performance test is a test that involve the basic skills in English that are writing,
speaking, listening and reading.
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Language competence test is a test that involves components of
language such as

vocabulary, grammar, and pronunciation

Performance test is a test that involve in English
that are writing, speaking, listening and reading.

the basic skills

Performance test is a test that involve the basic skills
in English that are

writing, speaking, listening and reading

Moreover language testing is also divided into two types based on the way to test.
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Moreover language testing is also divided into types
based on the way to test.

two

Moreover language testing is also divided into two types
based on

the way to test
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Language testing based on the way to test divided into direct testing and indirect
testing.

DALl e JLEAY) bl JLEAY) tlea (e 5 ) anity Lgn ol A A5 5Ll T 5 A5l s,

Direct testing is a test that the process to elicit students competences uses basic skKill,
like speaking, writing, listening, or reading.
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Indirect language testing is a test that the process to elicit students competences does
not use basic skills.
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Language testing based on divided into
direct testing and indirect testing.

the way to test

Language testing based on the way to test divided into
and indirect testing.

direct testing

Language testing based on the way to test divided into
direct testing and

indirect testing

Is a test that the process to elicit students
competences uses basic skill, like speaking, writing, listening, or reading.

Direct testing

Direct testing is a test that the process to elicit students
competences uses , like speaking, writing, listening, or reading.

basic skill

Direct testing is a test that the process to elicit students
competences uses basic skill, like

speaking, writing, listening, or reading

testing is a test that the process
to elicit students competences does not use basic skills.

Indirect language

Indirect language testing is a test that the process

T -y




to elicit students competences basic skills.

does not use

Indirect language testing is a test that the process to
elicit students competences does not use

basic skills

19) should elicit information on what students need to wo
future.

A. Achievement tests

B. Proficiency tests

C. Placement tests

D. Diagnostic tests

thga 1 (e Und Led oS dasilla
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Diagnostic.
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Proficiency tests should elicit information on what students need to work in the future
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Diagnostic tests should elicit information on what students need to work in the future

A4 e 23S Bl 300 ) LS iy W sDiagnostict

Ul
Diagnostic tests should elicit
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on what students need to work in the future
information

sl  J) ) JS 4l @y J sl Diagnostic I isProficiency.

Thanks a lot for what you have done up to now.l have read what you wrote about the
guestion and whether it's a proficinency or diagnostic test ,so | revised the content of

the 7 th lecture from the power point it self and | found that proficinecy test is what
was acutally written and for that reason it is not a matter of translating mistake

didn't write this because | think that proficiency is the right choice here but to inform
you that it is the thing that was written by the instructor in the content of the lecture .

.I'wish all the best in all your courses ,because you deserve it fare & square

sorry , | meant fair & square

May be we can discuss this point again later, cause | am busy now in studying syntax.

Regards...

I wish you all the best in syntax and the other courses and after giving it another
eeading | think that you absultly right .1t is diagnostic test .Sorry , to bother you but |
don't the student to get confused as | was earlier about it .

Best wishes .

Therefore, language testing can be divided into four types based on orientation and
the way to test. They are:
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Direct competence test.
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Indirect competence test.
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Direct performance test.
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Indirect performance test.
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Language testing can be divided into types based on
orientation and the way to test.
four

Language testing can be divided into four types based on
orientation and the way to test.

They are:

Direct competence test.

Indirect competence test.

Direct performance test.

Indirect performance test.
)5l Ay )l o g HLEAY) A8y g 4 g e Aaldll el il Hls) o) gl e g 3 IS (e alSiy
Direct competence test.
Indirect competence test.

Direct performance test.

Indirect performance test.

Direct competence test
bl 4 gall) sele<l) Lol
The direct competence test is a test that measures the students knowledge about

language component,
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like grammar or vocabulary, which the elicitation uses one of the basic skills,




speaking, listening, reading, or writing.
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The direct competence test is a test that measures the students
knowledge about language component, like grammar or vocabulary,
which the elicitation one of the basic skills,
speaking, listening, reading, or writing.

uses

For the example, a teacher wants to know about students grammar knowledge. The
teacher ask the students to write a letter to elicit students knowledge in grammar.
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The teacher ask the students to write a letter to elicit students
knowledge in grammar, is an example of:

The direct competence test

Indirect Competence Test
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The indirect competence test is a test that measures the students knowledge about
language component,
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like grammar or vocabulary, which the elicitation does not use one of the basic skills,
speaking, listening, reading, or writing.
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The elicitation in this test uses other ways, such as multiple choice.
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The indirect competence test is a test that measures the students
knowledge about language component, like grammar or
vocabulary, which the elicitation one of the basic
skills, speaking, listening, reading, or writing.

does not use




The elicitation in indirect competence test uses other ways,
such as:

multiple choice.

For example, the teacher want to know about students grammar knowledge The
teacher gives a multiple choice test for the students to measure students knowledge
in grammar.
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The teacher gives a multiple choice test for
the students to measure students knowledge in grammar,
is an example of:

The indirect competence test

Direct Performance Test
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Direct performance test is a test that measures the students skill in reading, writing,
speaking, and listening that the elicitation is through direct communication.
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For example, the teacher wants to know the students skill in writing, the teacher asks
the students to write a letter, or to write a short story.
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Direct performance test is a test that measures the students
skill in reading, writing, speaking, and listening that
the elicitation is through

direct communication

The teacher asks the students to write a letter,
or to write a short story, is an example of:

Direct performance test




Indirect Performance Test
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Indirect performance test is a test measures the students skill in reading, writing,
speaking, and listening that the elicitation does not use the basic skill.
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For example, the teacher wants to measure the students skill in listening. The teacher
gives some picture and asks the students to arrange the pictures into correct order
based on the story that they listen to.
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Indirect performance test is a test measures the students
skill in reading, writing, speaking, and listening that
the elicitation the basic skill.

does not use

The teacher gives some picture and asks the students
to arrange the pictures into correct order based on the story
that they listen to, is an example of:

Indirect performance test
s Al il HLEAY) ¢ gl

Based on Score Interpretation
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There are two kinds of tests based on score interpretation.
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norm-referenced tests
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criterion-referenced tests.
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There are two kinds of tests based
on score interpretation.

norm-referenced tests

criterion-referenced tests.

Oe el

norm-referenced tests

Norm-referenced tests are designed to highlight achievement differences between
and among
students to produce a dependable rank order of students across a continuum of
achievement from
high achievers to low achievers (Stiggins, 1994).
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School systems might want to classify students in this way so that they can be
properly placed in
remedial or gifted programs. The content of norm-referenced tests is selected
according to how well
it ranks students from high achievers to low. In other words, the content selected in
normreferenced
tests is chosen by how well it discriminates among students.
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A student’s performance on an norm referenced test is interpreted in relation to the
performance of
a large group of similar students who took the test when it was first formed. For
example, if a
student receives a percentile rank score on the total test of 34, this means that he or




she performed
as well or better than 34% of the students in the norm group.
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This type of information can useful for deciding whether or not students need remedial
assistance or
is a candidate for a gifted program. However, the score gives little information about
what the
student actually knows or can do.
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tests are designed to highlight achievement
differences between and among students to produce
a dependable rank order of students across a continuum of
achievement from high achievers to low achievers.

Norm-referenced

Norm-referenced tests are designed to highlight
differences between and among students to produce
a dependable rank order of students across a continuum of
achievement from high achievers to low achievers.

achievement

Norm-referenced tests are designed to highlight achievement
differences between and among students to produce
of students across a continuum of
achievement from high achievers to low achievers.

a dependable rank order

Norm-referenced tests are designed to highlight achievement
differences between and among students to produce

a dependable rank order of students across

from high achievers to low achievers.

a continuum of achievement

Norm-referenced tests are designed to highlight achievement
differences between and among students to produce




a dependable rank order of students across a continuum of
achievement from

high achievers to low achievers

School systems might want to classify students in
this way (Norm-referenced tests) so that they can be
properly placed in or gifted programs.

remedial
Ao zal

School systems might want to classify students in
this way (Norm-referenced tests) so that they can be
properly placed in remedial or programs.

gifted
O st sall el

The content of norm-referenced tests is selected according
to how well it students from high achievers to low.

ranks

The content of norm-referenced tests is selected according
to how well it ranks students from

high achievers to low

The content selected in tests is chosen
by how well it discriminates among students.

norm referenced

The content selected in norm referenced tests is chosen
by how well it among students.

discriminates

A student’s performance on testis
interpreted in relation to the performance of a large group of
similar students who took the test when it was first formed.

an norm referenced

A student’s performance on an norm referenced test is
interpreted in relation to of a large group of
similar students who took the test when it was first formed.

the performance
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A student’s performance on an norm referenced test is
interpreted in relation to the performance of a large group of
students who took the test when it was first formed.

similar

A student’s performance on an norm referenced test is
interpreted in relation to the performance of a large group of
similar who took the test when it was first formed.

students

If a student receives a percentile rank score on the total
test of 34, this means that he or she performed
than 34% of the students in the norm group.

as well or better

This type of information (of Norm-referenced tests) can useful
for deciding whether or not students need oris
a candidate for a gifted program.

remedial assistance

This type of information (of Norm-referenced tests) can useful
for deciding whether or not students need remedial assistance or is
a candidate for

a gifted program

The score (in norm-referenced tests) gives information
about what the student actually knows or can do.
little

Criterion-Referenced Test
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Criterion-referenced tests determine what test takers can do and what they know,
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not how they compare to others.
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Criterion-referenced tests report how well students are doing relative to a
predetermined performance level on a specified set of educational goals or outcomes
included in the school, district, or state curriculum.
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Educators may choose to use a criterion-referenced test when they wish to see how
well students have learned the knowledge and skills which they are expected to have
mastered.
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This information may be used as one piece of information to determine how well the
student is learning the desired curriculum and how well the school is teaching that
curriculum.
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The content of a criterion-referenced test is determined by how well it matches the
learning outcomes deemed most important.
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tests determine what test takers can do
and what they know, not how they compare to others.

Criterion-referenced

Criterion-referenced tests determine:

what test takers can do and what they know.

Criterion-referenced tests determine what test takers can do
and what they know, not:

how they compare to others

tests report how well students are
doing relative to a predetermined performance level on
a specified set of educational goals or outcomes included
in the school, district, or state curriculum.

Criterion-referenced

Criterion-referenced tests report how well students are




doing relative to
a specified set of educational goals or outcomes included
in the school, district, or state curriculum.

a predetermined performance level
B:u.u RAE W ;\Ji ng.u.u

Criterion-referenced tests report how well students are

doing relative to a predetermined performance level on

a specified set of or outcomes included
in the school, district, or state curriculum.

educational goals

Criterion-referenced tests report how well students are
doing relative to a predetermined performance level on
a specified set of educational goals or included
in the school, district, or state curriculum.

outcomes

Educators may choose to use test
when they wish to see how well students have learned
the knowledge and skills which they are expected to have mastered.

a criterion-referenced

The content of a criterion-referenced test is determined
by

deemed most important.

how well it matches the learning outcomes

In other words, the content selected for the criterion-standard tests is selected on the
basis of its significance in the curriculum.
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Criterion-referenced tests give detailed information about how well a student has
performed on each of the educational goals or outcomes included in that test.
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The content selected for the criterion-standard tests is
selected on the basis of its in the curriculum.
significance

Criterion-referenced tests give detailed information about
how well a student has performed on each of
included in that test.

the educational goals or outcomes




Characteristics of a good test
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In order to judge the effectiveness of any test it is sensible to lay down criteria against
which the test can be measured, as follows:
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Validity:
Ladall

a test is valid if it tests what it is supposed to test.
o L) o o (i L ity S 1Y) lla ey lasy),

Thus it is not valid, for example, to test writing ability with an essay question that
requires specialist knowledge of history or biology —
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unless it is known that all students share this knowledge before they do the test.
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A particular kind of ‘validity’ that concerns most test designers is face validity.
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This means that the test should look, on the ‘face’ of it, as if it is valid.
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A test which consisted of only three multiple choice items would not convince students
of its face validity however reliable-or practical teachers thought it to be.
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Reliability:
EP PN
A good test should give consistent results.
(e it cAiuiliia Aiuia gilii Jany of dgle g ) LEaY)),

For example, if the same group of students took the same test twice within two days

without reflecting on the first test before they sat it again — they should get the same
results on each occasion.
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If they took another similar test, the results should be consistent.
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If two groups who were demonstrably alike took the test, the marking range would be
the same.
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In practice, reliability’ is enhanced by making the test instructions absolutely clear,
et Al g HLiaY) cilagded Jea 52 38 6 sal) ) 3 L Gl clend) 4 jlaall 8

restricting the scope for variety in the answers, and making sure that test conditions
remain constant.

(Al Alal gia b painne i JUEAY) Cagla O (e U clilaY) g gl Ui 2 ),
Reliability also depends on the people who mark the tests — the scorers.
cpnnadl QLAY G sanar ) (alas) e Liadl 438 6 al) adias,

Clearly a test is unreliable if the result depends to any large extent on who is marking
it.

Osnnaaall (g 30 dlael o adiad diagis CulS o) Bsise pe gl S JLERY) S,

Much thought has gone into making the scoring of tests as reliable as possible.

Gl S L 38 55 g LAY emaad Alee Jaa gad dny Sl




is valid if it tests what it is supposed to test.

A test

Atestis if it tests what it is supposed to test.

valid

A test is valid if it tests what it is supposed to

test

A good test should give results.

consistent

means that a test should give
consistent results.

Reliability

Writing tests

S el sl

Before designing a test and then giving it to a group of students, there are a number
of things we need to do:

5 fle oLl e Y ) e 22e elllia Alall 4y Al g aeal J:
Assess the test situation
DL pda g ass
Decide what to test
Dbl 4y idie oAl o 2alle daas
Balance the elements

aliadl G () 5l (383

Weight the scores




Glaall )
Making the test work

LAY Jae
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Assess the test situation:

DAY aia g ans

Before we start to write the test we need to remind ourselves of the context in which
the test takes place.

DRV agde s ya s Glad) S of lide LEaYI S s fas of U8,

We have to decide how much time should be given to the test-taking, when and
where.

Coals e QLAY oY anall gl 58 oS 6 o Lile
It will take place, and how much time there is for marking.
fan il Fliall 8l 8 oS5 8 LAY (5 jan o
Decide what to test
Al 4y i oAl ¢ cdlle pyass
We have to list what we want to include in our test.
BJQS‘;\‘;AMJ qg}l.g&lé;:.‘aoi\_gh_

This means taking a conscious decision to include or exclude skills such as reading
comprehension or speaking (if speaking tests are impractical).

alS o) daratll of ol il ibasind Ba cpa g Satif o cpracial ypeads oby i AT s 13n

It means knowing what syllabus items can be legitimately included (in an achievement
test),

Sy sl 8) sl b lgiaas of W g 5 pdall ol 5ol eial) jualic oale 48 e Jiay 138 5)c




and what kinds of topics and situations are appropriate for our students.

LiSUal AaDUall a8 gall 5 qpaial sall g1 53l alas,

Balance the elements:
raliall G ) 5) ) (Baas

If we are to include direct and indirect test items we have to make a decision about
how many of each we should put in our test.

b 23 G pealiall 220 Jsa 1518 235 o Uile 3 5800 e 5l 8 580 JUIAT (Jealie) a5 (panal 4 i US ¢
Lolia) S lgduias,
A 200-item multiple choice test with a short real-life writing task tacked onto the end
suggests that we think that MCQs are a better way of finding out about students than
more integrative writing tasks would be.

200 bsa¥) ddind of st Wl ) el bl #8)5 (e 3 jaad duai dadad 4US daga Lgai dantie a2y
Alal<s Y AU alga (e Agdlall LY Juadl Al g & 2zl

Weight the scores
Gl s
However well we have balanced the elements in our test,
(LAl 3 g5 Gl L oS ae

our perception of our students’ success or failure will depend upon how many marks
are given to each section or sections of the test.

LAY 3 (aLodl ) i IS 3lane da 50 oS o aiain gl ol Liidla ~las g Liaseda O ),
If we give two marks for each of our ten MCQs,
ca2aid) HLEAY) il Cpe g JSI o Liidae | )
but only one mark for each of our ten transformation items,
8yl o gail) 5 gh ABGT e IS0 Baa) g da jo Jadd g

it means that it is more important for students to do well in the former than in the latter.

A Al e dgaal T GY) ALY a8 Al 2l ol e 138,




Making the test work
DWiRY) Jae

It is absolutely vital that we try out individual items and/or whole tests on colleagues
and students alike before administering them to real candidates.

o pole Al g dasla dlla o ALIS <l LA i/ 5 438 1253 e a8 O (508 3 coibidl) Tas agall (0
aed LAY wi Sl 55 cpdll (i) cpidall Gaad yall leanii U8 o) g 28),

Such trialing is designed to avoid disaster, and to yield a whole range of possible
answers/responses to the various test items.

Al 25y Caliaal dlainal) CllaiuY1/d shall (e ALlS de gana LY 5 &5 & g galdt) 235 4y el 2 Jie
Slaayl,

This means that when other people finally mark the test we can give them a list of
possible alternatives and thus ensure reliable-scoring.

Cracan 13 g Aldiaal) Aol AlE Ayl & LAY ) aaan (pAll o AV ‘;L.ajoi Gl o adl PREERETY
nail) 48 f ge JiSys,

Marking the test

olaay) e

How to avoid subjectivity in scoring?
0l LAY el 8 A1) (galii Sy CaS
pseladl B e elld iy
Training
Gl
More than one scorer
DL (2l ) mavan e ]

Global assessment scale

e s (e




Analytic profiles

Aallas cladl
Scoring and interacting during oral tests

A 8l ol HlaaY) (U Jelall  (rusaadll) dagill sy

Training
i)

If scorers have seen examples of scripts at various different levels and discussed
what marks they should be given,

HJ@;»;@UJS\QQM\Q&S&QAUA}A&QJ;&T \Jnmdiﬂjéyi)wi‘}(\@meﬁ.k\id\dlsdj
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then their marking is likely to be less erratic than if they come to the task fresh.

sl o3 Jle mmai e cpuan 158 () ags A3 5t Uad 81 () sSms LA pgamat ol UL,
More than one scorer

Reliability can be greatly enhanced by having more than one scorer.
DL (2l ) manan o ST 2gny IR (e ST A 5 gal) 3,

The more people who look at a script, the greater the chance that its true worth will be
located somewhere between the various scores it is given.

d&wud&&saﬁyojﬁuw\woi&a}aqbw‘ua.'\ﬂoj)kgwhl\wtd\_)'SSLAS
L ziad Al Sl ),

Global assessment scale

A way of specifying scores that can be given to productive skill work is to create ‘pre-
defined descriptions of performance’.

o s Bl il e paniy Jaal la gllac Ky 3 (ol sall) ) Siath it o g 2 5 e
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Such descriptions say what students need to be capable of in order to gain the
required marks.

4 sllaall cila Hall S e 5008 15358 ST Coall 4aling Lo W J 85 Calia g¥) o8 (Jia,

Analytic profiles
aaldag sl

Marking gets more reliable when a student’s performance is analyzed in much greater
detail.

ST ey 4l oy Q) ol S (o A i ga ST ()5S0 cla ) s,
Instead of just a general assessment, marks are awarded for different elements.

aaliag (=alic) 3 g1l (QLAM\) Gl yal) e aly ‘?L’J\ sl e 1"4_99_5.

Scoring and interacting during oral tests

Scorer reliability in oral tests is helped not only by global assessment scores and
analytic profiles but also by separating the role of scorer (or examiner) from the role of
interlocutor (the examiner who guides and provokes conversation).

Sl Cisygan g Lﬁ‘m ‘)\..\355.”).
This may cause practical problems, but it will allow the scorer to observe and assess,

free from the responsibility of keeping the interaction with the candidate or candidates
going.

e Jelall o Blaall 4 g 5esa (o e caniy s ol o) zenaaall s a3 V) dglee JSLE sa 38 Y1 12a
O yall gl (o,baa) aly Al (adiill) sl pall,
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Literary Stylistics
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Al bl A ya s

Linguistic analysis, in other words, can describe and analyze the language of a literary
text but is not of itself an applied linguistic activity.

Ualii b el Gl (S35 ) (il 23 Jalas 5 G g LSy - g sall) Jilatll (g il 5 Ly sal- Al iy sl
Ledld s  dapdaill il gall,

can describe and analyze
the language of a literary text but is not of itself
an applied linguistic activity.

Literary stylistics (Linguistic analysis)

Literary stylistics (Linguistic analysis) can
the language of a literary text but is not of itself
an applied linguistic activity.

describe and analyze

Literary stylistics (Linguistic analysis) can describe and analyze
the language of but is not of itself
an applied linguistic activity.

a literary text

Literary stylistics (Linguistic analysis) can describe and analyze
the language of a literary text but is not of itself
activity.

an applied linguistic
It begins to move in that direction, however, when linguistic choices are linked to their
effects upon the reader and some attempt is made at an explanation.

e Ll iy 4 gl cal Hlad) lag 5 i (Agdail) ol sadl) olail) olai¥) @l 6 @l a8 Tas 43a¥) <y oY)
Dl Y gl Gz Tl i g (5l

begins to move in

that direction (to be an applied linguist activity), when linguistic
choices are linked to their effects upon the reader and




some attempt is made at an explanation.

Literary stylistics (Linguistic analysis)

Literary stylistics (Linguistic analysis) begins to move in
that direction (to be an applied linguist activity), when
are linked to their effects upon the reader and
some attempt is made at an explanation.

linguistic choices

Literary stylistics (Linguistic analysis) begins to move in
that direction (to be an applied linguist activity), when
linguistic choices are to their effects upon the reader and
some attempt is made at an explanation.

linked

Literary stylistics (Linguistic analysis) begins to move in
that direction (to be an applied linguist activity), when
linguistic choices are linked to their effects upon and
some attempt is made at an explanation.

the reader

Literary stylistics (Linguistic analysis) begins to move in
that direction (to be an applied linguist activity), when
linguistic choices are linked to their effects upon the reader and

some attempt is made at

an explanation
This is the endeavor of literary stylistics.

A il L) oaaia ga 128,

The endeavor of literary stylistics is:

Link linguistic choices to their effects upon the reader.
Explanation.
It is not perhaps in itself applied linguistics as it involves no practical decision making,
but it is, as we shall see, an important resource for the analysis of powerful and

persuasive uses of language in general.

Lo 5S¢ (s yinn LS 5 aS) e el ) el Al e Jaidi W LesY Leild a8 Al <l sl Led sSD Ly 3
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Literary stylistics (Linguistic analysis) is not
applied linguistic because:

it involves no practical decision making.

Literary stylistics (Linguistic analysis) begin to move in
the direction of applied linguistic because:

it is an important resource for the analysis of powerful and persuasive uses of
language in general.

Literary stylistics (Linguistic analysis) begin to move in
the direction of because it is an important
resource for the analysis of powerful and persuasive uses

of language in general.

applied linguistic

Literary stylistics (Linguistic analysis) begin to move in
the direction of applied linguistic because it is an important
for the analysis of powerful and persuasive uses
of language in general.

resource

Literary stylistics (Linguistic analysis) begin to move in
the direction of applied linguistic because it is an important
resource for the analysis of uses
of language in general.

powerful and persuasive

Literary stylistics (Linguistic analysis) begin to move in
the direction of applied linguistic because it is an important
resource for the analysis of powerful and persuasive uses

of in general.

language

It raises awareness, not only of the importance of exact wording but of how there is far
more at stake in the use of language than the literal meaning of the words.
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raises awareness,
not only of the importance of exact wording but of how
there is far more at stake in the use of language than
the literal meaning of the words.

Literary stylistics (Linguistic analysis)

Literary stylistics (Linguistic analysis) raises :

not only of the importance of exact wording but of how

there is far more at stake in the use of language than
the literal meaning of the words.

awareness

Literary stylistics (Linguistic analysis) raises awareness,
not only of the importance of but of how
there is far more at stake in the use of language than
the literal meaning of the words.

exact wording

Literary stylistics (Linguistic analysis) raises awareness,
not only of the importance of exact wording but of how
there is far more at stake in of language than

the literal meaning of the words.

the use

Literary stylistics (Linguistic analysis) raises awareness,
not only of the importance of exact wording but of how
there is far more at stake in the use of language than

the of the words.

literal meaning
Stylistic analyses tend to highlight three related aspects of literary language:

LaY) Al ddleia il s A6 o ¢ guall Jabiy (Y (ay (2 slal) Jolail:

Stylistic analyses tend to highlight related
aspects of literary language.

three




Stylistic analyses tend to highlight three related

aspects of

literary language

Stylistic analyses tend to highlight three related
aspects of literary language:

its frequent deviation from the norms of more everyday language use;
e sl Aalll aladind ael @ (e ) ySiall ddl il
its patterning of linguistic units to create rhythms, rhymes, and parallel constructions;
¢4 30 sl iy ) 5 clelay) Glad 4 sall) Cilaa sll (Liaal) Leid A
and the ways in which the form of the words chosen seems to augment or intensify

the meaning.
il S gl Bl ) Jal e Sl delpa sl o Lgy S 3kl s,

One aspect of the stylistic analyses is its
from the norms of more everyday language use.

frequent deviation

One aspect of the stylistic analyses is its frequent deviation
from of more everyday language use.

the norms

One aspect of the stylistic analyses is its frequent deviation
from the norms of more

everyday language use

One aspect of the stylistic analyses is its of
linguistic units to create rhythms, rhymes, and parallel constructions.

patterning

One aspect of the stylistic analyses is its patterning of
to create rhythms, rhymes, and parallel constructions.




linguistic units

One aspect of the stylistic analyses is its patterning of
linguistic units to create:

Rhythms.
Rhymes.
Parallel constructions.

One aspect of the stylistic analyses is in which the form of
the words chosen seems to augment or intensify the meaning.

the ways

One aspect of the stylistic analyses is the ways in which the form of
the words chosen seems to the meaning.

augment or intensify

One aspect of the stylistic analyses is the ways in which the form of
the words chosen seems to augment or intensify

the meaning

Critical Discourse Analysis (CDA)
il laall Jlas

Of more interest to applied linguists, and of more danger or being less transparent, is
the presentation of the same facts in ways which, while not altering the truth of what is
said, nevertheless influence, and are perhaps calculated to influence, the reader’s
attitude.

5o il CUadll st caa g g 4081 5 ) Jall o pladl (didail) il salll slale ST 4 aigy (sl dadl) Jilas
Lea (sl i ga (gaiil) ladl) Jalad 58l e oy o JU Lo d8a s o Y Cuany (5 Bany (3lial) L Jia
L,

Thus just as a glass might be described as half full’ or half empty’ with rather different

implications,
so the same food item can be truthfully described as either ‘90% fat- free’ or “10% fat’.

10 4 andll & (1 5l cansall e J& %90 41 (Baay) 4dia 5 (S aladall (o Chiall (uds (la SIS 504,




Both are equally true, but to a consumer bent upon reducing their calorie intake the
former description seems more attractive.

O Al yal) il el Cagad sai Jsae 4l oA Sllgiusall dailly 81 el Cpmmiaa Wl (5 5 5SA cpiia 5l SIS
Apdla ST Al danilly sans J5Y) Cauasll,

The literal meaning is the same, but the effect is very different.
Calide Cia sl o JS 580 OS) il g (i sl DISY 8 el e,

It is in precise analysis of such detail that a real contribution can be made to people’s
capacity to read and listen critically,
and to resistbeing manipulated by what is said.

o Lo daslia e 5 o sai U g Laia¥1 s sl o (ulill 508 g b anloy Jaaliil) oda Jial (38al) Jylail
Eysall b B3 G,

The analysis of such language and its effects is known as criticallinguistics, or,
when placed in a larger social context and seen as part of a process of social
change,as Critical Discourse Analysis (CDA).

&mﬁjujﬁggcw;\égugwjojui ddoasil) b galll aale -s']b..,ﬁ\):,;gE}Lﬂ‘M“ Al s Jia
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A further area of interest, less evident without linguistic analysis, is persistent patterns
of grammatical choice.

s sail SLaa (5 patusall) AU Llai¥) ;o (o salll et ¥ o) s s s JAYI) o A Alaia W) ¥l e s
el ).

There are, for example, constructions which allow a speaker or writer not be to
mention the agent (i.e the person responsible for something).

Jalall S8 Y o Sl 5 Caaaiall prand (4 sl )i e g Sl () )i Bl Juw e ligd
[Agent] (L s ae e d sl padill),

Two strategies in particular allow this to happen.
ool Jady a8 52l Gadidll) dalall jS3 Y G QUSD i dianiall laand Gl jiul ¢l 5)
One is passivization. the favoring of passive constructions over active ones,
costrall sl e sgaall oLl Juuaif iy Gam ) seall olil Luaa

for example, Five children were killed in the air attack’ Not ‘The pilots killed five
children’.

Wbl dead 1 by LAl il s " sa B8 G Jladal dced J38" () Juans e,




The other is nominahzation, when actions and processes are referred to by nouns as
though they, rather than the people doing them, were the agent,

&) Jasaill) A1 ) JED 1 a edaladl seday Y ol e Sl ol el (S g2 (5 AY) Aadl i)
Aleall 5 Choall lelall (il S5 e Liase "ab" Jie slawl e cilleal) g culaa¥) ) 3 LAY &5 Cum o (LpansY)

) c?g_us.'\\
for example, ‘Genetic modification is a powerful technique RATHER THAN
‘Researchers who modify genes have a great deal of power’.

o S )8 gl 48 ) 5l il oy 3 o Saldl” e Lia e My 8 A5 (B sl Qaandll” 1Al s Sl
5 Al

If a glass is described as either half full or half empty
this is an example related to:

Critical Discourse Analysis CDA

€11 5 _palaas 5 Al adasil)

Second-Language Acquisition (SLA)

L) Al QL)

Second-Language Acquisition (SLA)

From the 1960s onwards, great strides were made in first language acquisition
research.

sV ARl L) Elaf 85 508 Ll il Caadad daclia y oaalall o jall il (ga,

Taking its cue from these, and starting in earnest in the 1970S, SLA research
concerned itself with both explaining and describing the process of acquiring a second
language.

aball ol i 8 gaa IS oy 40U Al L) s,

Sl A S Aae C3n gy i dalene A A sl S )

(In this context, ‘second language is used to refer to any additional language,
embracing both foreign languages and second languages in the more limited sense.)
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It has looked at the route, the rate, and the end state of SLA, and the ways in which it
is affected by external factors such as instruction, interaction, and motivation.

Jie dan A ol say il 1 g8 ph 5 diledd) Leilla g Ledana 5 W sl JDIA (ge Al 4all) LuiSY jlaty:
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Dadaiill 5,

Particular areas of interest have included the degree of transfer from the first
language/s, the degree of systematicity in learners’ language, variation between
learners or within one learner, and—most of all perhaps—why the process of
acquiring a second language, as opposed to acquiring a first language, is so often
regarded as ‘incomplete’.

oo Al Aall LSy Al slaia V) s
) I/ (e i) sk
Onalxiall 430 8 (a0 58 (385 aslaiill) ASTY) ik
aa) gl aleiall Jala @ glaill gl ¢palatiall s CaBERY < lal)

WS e et -V ARl e e - Al dall) luss) 13l

research concerned itself with
both explaining and describing
the process of acquiring a second language.

Second Language Acquisition

Second Language Acquisition research concerned itself with
both explaining and describing
the process of a second language.

Acquiring

12) 5 yalas)




What is Language?
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What is Language?

A number of definitions have been suggested but we will consider the following
composite definition.

Al S pall il =l g Ll Y el iy el g ) o iy el (g pal:
Language is systematic.
o) o s 23).
Language is a set of arbitrary symbols.
Aalalic V) jsall (e de sana & A2,
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Those symbols are primarily vocal, but may also be visual.
A a5 28 Ll V) oY) plaall A A (65 ) el 020,
The symbols have conventionalized meanings to which they refer.
A) 5 Ll AaSlanal (s Ll 5505,
Language is used for communication.
Sl 5l axaiss Aall,
Language operates in a speech community or culture.
Caaaill aadiud Al aaine (o8 Jand 421),

Language is essentially human, although possibly not limited to humans.

Dl e TSa Y ol S L ddbind] il JS8 2510,




Language is acquired by all people in much the same way; language and language
learning both have universal characteristics.

saal g dalle ailad Legd cilalll Aty Zall ey yLall iy (el e e ) aniSs,

Schools of Thought in Second Language Acquisition
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Schools of Thought in Second Language Acquisition

While the general definitions of language, learning, and teaching offered above might
meet with the approval of
most linguists, psychologists, and educators, points of disagreement become
apparent after a little probing of the components of each definition.

el s el slale 5 G gall) alana (3L aaleill 5 abeil 5 2l Lga sl (B (Al i jlail 8 et (53 < )1 b
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For example, is language primarily a “system of formal units” or a “means for social
interaction”?
Or for better retention, should a teacher emerge from equally knowledgeable
scholars,
usually over the extent to which one viewpoint or another should receive primacy-

o ol (AR B e Aeliak Clan 5 (e HUiT) BICEN s gl e A S0 Gl b A da (B Jasn e
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Yet, with all the possible disagreements among applied linguists and SLA
researchers,
some historical patterns emerge that highlight trends and fashions in the study of
second language acquisition.
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These trends will be described here in the form of three different schools of
thought—primarily in the fields of linguistics and psychology—that follow somewhat
historically.




a1 §pudil) ale 5 il galll ¥ lnn B 6(RuSE (o lae) aalie 3 R Lo Lia Lga ) wa cilALaSY) o4
Lao s,

Structural Linguistics and Behavioral Psychology

St il ale 5 ((iaa sl o SLll) (o sl Zal) ole

Structural Linguistics and Behavioral Psychology

In the 1940s and 1950s, the structural, or descriptive, school of linguistics, with its
advocates—Leonard Bloomfield, Edward Sapir, Charles Hockett, Charles Fries, and
others—prided itself in a rigorous application of scientific observations of human
languages.

Cndlaall e (5 salll (Lba gl o A0Sl ) g il (A8 A yae) nde pmlal) (8 e 5 iy f
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Only “publicly observable responses” could be subject to investigation.
saiaill daiald () o5 "o Lgilaadle Sy ) Cllatu )" Lasé

The linguist’s task, according to the structuralist, was to describe human languages,
and to identify the structural characteristics of those languages.

Byl Gailadll aady (i) il Cias b ~(hea sl Sael)) (5 sl candall 3l 55 Caunm (5 5alll dagn
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An important axiom of structural linguistics was that languages can differ from each
other without limit, and that no preconceptions could apply across languages.

alias o ey Clalll G (a sl ol el 5 5 sl candall aadldll) G saial) G sl (sl dagal) Clyguad) (e
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Of further importance to the structural or descriptive linguist was the notion that
language could be dismantled into small pieces or units and that these units could be
described scientifically, contrasted, and added up again to form the whole.

Ay oy i 5y adad ) LSS (S Ral) (5088 oo sl (el (g sl (5520 il pgl (e
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Among psychologists, a behavioral paradigm also focused on publicly observable
responses—those that can be objectively perceived, recorded, and measured.
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The scientific method was rigorously adhered to, and therefore such concepts as
consciousness and intuition were regarded as mentalistic, illegitimate domains of
inquiry.
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The unreliability of observation of states of consciousness, thinking, concept
formation, or the acquisition of knowledge made such topics impossible to examine in
a behavioral framework.
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Typical behavioral models were classical and operant conditioning, rote verbal
learning, instrumental learning, discrimination learning, and other empirical
approaches to studying human behavior.
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You may be familiar with the classical experiments with Pavlov’s dog and Skinner’s

boxes; these too typify the position that organisms can be conditioned to respond in
desired ways, given the correct degree and scheduling of reinforcement.
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In only
“publicly observable responses” could be
subject to investigation.

Structural Linguistics

In Structural Linguistics only
“publicly observable responses” could be
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Generative Linguistics and Cognitive Psychology
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In the decade of the 1960s, generative transformational linguistics emerged through
the influence of Noam Chomsky and a number of his followers. Chomsky was trying to
show that human language cannot be scrutinized simply in terms of observable stimuli

and responses or the volumes of raw data gathered by field linguists.
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The generative linguist was interested not only in describing language (achieving the
level of descriptive adequacy) but also in arriving at an explanatory level of adequacy
in the study of language, that is, a “principled basis, independent of any particular
language, for the selection of the descriptively adequate grammar of each language”
(Chomsky. 1964, p. 63).
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Similarly, cognitive psychologists asserted that meaning, understanding and knowing
were significant data for psychological study. Instead of focusing rather
mechanistically on stimulus-response connections, cognitivists tried to discover
psychological principles of organization and functioning.
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Cognitive psychologists, like generative linguists, sought to discover underlying
motivations and deeper structures of human behavior by using a rational approach.
That is, they freed themselves from the strictly empirical study typical of behaviorists

and employed the tools of logic, reason, extrapolation, and inference in order to derive
explanations for human behavior.
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Both the structural linguist and the behavioral psychologist were interested in
description, in answering what questions about human behavior: objective
measurement of behavior in controlled circumstances.
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The generative linguist and cognitive psychologist were, to be sure, interested in the
what question; but they were far more interested in a more ultimate question, why:
what underlying factors—innate, psychological, social, or environmental
circumstances—caused a particular behavior in a human being?
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The was interested not only in describing language
(achieving the level of descriptive adequacy) but also in arriving at
an explanatory level of adequacy in the study of language.
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