modern strategy of teachini\

the use of a general plan to achieve the desired goals and reduce the chance of getting
unwanted targets
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cooperative learning -
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students working in small groups to complete tasks or projects
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success is based on the performance of the group rather than on the performance of
individual students
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benefits

cooperative learning activities play an important role in increasing students' respect for and
understanding of each other's abilities interests and need
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these activities encourage students to take responsibility for their learning
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a - think-pair-share
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in think-pair-share, the teacher poses a topic or question
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students think privately about the question for a given amount of time, usually one to three
minutes
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each student then pairs with a partner to discuss the question, allowing students to clarify
their thoughts
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next, each pair has an opportunity to share their answers with the whole class
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think-pair-share is a cooperative learning strategy that provides opportunities for students
to

Participate

learn from others

make connections
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b- group discussions
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group discussions help students learn to articulate their views and respond to opinions that
differ from their own
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group discussions may involve the whole class or a small group
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participating in group discussions help students consider other people's perspectives and
develop effective program solving skills
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C- brainstorming
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brainstorming is an effective technique for generating lists, and creating interest and
enthusiasm for new concepts or topics
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brainstorming provides teachers and students with an overview of what students know and
/ or think about a specific topic
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:establish brainstorming ground rules such as
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accept all ideas without judgement
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everyone participates
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focus on quantity rather than quality
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review the ideas and look for ways to combine and /or sort
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portfolio development
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portfolios are a chance for students to gather, organize and illustrate examples of their
learning and accomplishments
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it is the process of creating, collecting, reflecting on and selecting work samples that engages
students in continues reflection and self- assessment
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a basic portfolio contains

(PRI IPY R PR

a cover page
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a table of contents
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a statement of students goals
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items that represent understanding of concepts
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items that illustrate the process of learning, such as examples from learning logs and
journals or a sample project in all its stage
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role- playing
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role- playing is the spontaneous acting out of situations, without costumes or scripts
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role-playing provides students with opportunities to explore and practice new
communication skills in a safe, non threatening environment
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"express feelings, and take on the role of another person by " walking in another's shoes
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at the conclusion m, students have an opportunity to discuss how they felt and what they
learned about that particular situation
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the most important part of role- play is the follow - up discussion
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cognitive organizes

cognitive organize also known as key visual or graphic organizers
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are formatted for organizing information and ideas graphically or visually
b ) by e sbeall 5 lbd) ala 5 Gouil dlec (8

W (55

S Gl oy

just as cooperative learning groups make students thinking audible, cognitive organizers
make students thinking visible
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students can use cognitive organizers to generate ideas, record and reorganize information,
and see relationships
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they demonstrate not only what students are thinking but also how they are thinking as they
work through learning tasks

a- T- charts
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T- charts help students organize their knowledge and ideas, and see relationships between
.prices of information
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b- Vernon diagrams

Venn diagrams compare and contrast information about two or more object, concept or
.idea
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they help students organize information and see relationships
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they can be used after such activities as reading text , listening to a speaker or vowing a film
Venn diagrams aaaiu) )3 i
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C- concept map
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represents ideas and information as boxes or circle, which it connects with labeled arrows in
a downward-branching hierarchical structure
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d- mind maps

are based on radial hierarchies and tree structure denoting relationships with a central
governing concept

ol (55 a3 IS 50

.mind maps focus only one word or idea

mind maps are based on radial hierarchies and tree structures denoting relationships

with a central governing concept
M\J




ol 5 )

Ay Sl el

plia e VI g i o seda iny
oS Lo 58 (53 o pall i (53
RSSO Y anladl Ay A
daual g al¥s cay il more S
Lals 1XX

Flowcharts

A flowchart is a visual representation of the sequence of steps and decisions needed to
perform a process. Each step in the sequence is noted within a diagram shape. Steps are
linked by connecting lines and directional arrows. This allows anyone to view the flowchart
.and logically follow the process from beginning to end
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E-learning
i A oLl

The use of the Internet and related technologies for the development, distribution and -
. enhancement of learning resources
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¢« E-learning includes numerous types of media That deliver text -
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audio , images
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and includes technology applications and processes such as audio or video tape , satellite TV
, CD and computer -based learning as well as local internet ,extranet and Web -based
. learning
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E- learning is sited distance learning
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¢ But it can also be used in conjunction with <<<<face -to- face teaching
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. in which case the term blended learning is commonly used
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Involves the exchange of ideas and information with one or more participate during the
. same period of time
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Synchronous =at the same time

¢« Face-to_face discussion is an example of synchronous communications
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include online real-time live teacher instruction and feedback
Jadin g

An s pilae alaf V) CB ) udiy dral ) 40085 agde 3L A 5 ) sagdy GOl 5 alay aledd) (Y () 5¥) s S
(e alzd sa 130 Qall (o il slra Jary g 2l aleall jady 8l Gudly 5 Y Ol OIS S s aa )

« Skype conversations
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Or chat rooms
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. Where is everyone is online and working collaborative at the same time
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Asynchronous learning
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May use technologies such as

Email
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Blogs
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Wikis

And discussion boards
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As well as Web_supported textbooks
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Hypertext documents
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Audio

s=land)

Video course
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And social networking using web
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"Not in the same time
Student-center learning

Student-centered learning is an approach to education focusing on the interests of the e-)
students, rather than those of others involved in the educational process, such as
.teachers and administrators
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This approach has many implications for the design of the curriculum, course content -Y
.and interactivity of courses
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Student-centered learning, that is, putting students interests first, is in contrast to °-V
traditional education, by proponents of ""student-centered learning"" also dubbed

.""teacher-centred learning
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Student-centred learning is focused on each student's interests, abilities, and *-¢
earning styles, placing the teacher as a facilitator of learning
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This classroom teaching method acknowledges student voice as central to the learning -°
experience for every learner, and differs from many other learning methodologies. In a
student-centred classroom, students choose what they will learn, how they will learn,

.and how they will assess their own learning
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Self learning
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Autonomous learning strategies
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a set of skills which can be learned and applied in self_directed learning *
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Advantages and disadvantages
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student learn important communicative and collabrative skills through group work-\

cle gana 8 Ul Jae JSA (e i sbail) alall s Joal 5ill g agd 355 2 (Y1 oaldl

student learn to direct thier own learning ,ask questions and complete task independently -¥
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students learn more intersted in learning activites when they can intract with one another -¥
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cons le J s o) Disdvantages

because students are talking ,classroom are often busy ,noisy and chaotic -\
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some students prefer to work alone, so group work can become problematic -¥
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because the teacher does not deliver instruction to all at once, some students may miss -¥
important fact
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teacher must attempt to manage all student's activities at once, which can be difficult -¢
when students are working on different stage of the same project
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Teacher center learning
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Solving problem"
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Problem based learning
PBL W jLaiil
i <5
Student learn a subject through the experience of problem solving
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Active learning

active learning is a process whereby engage in activities such as reading ,writing ,discussion
or

problem solving that promote analysis and evaluation of class content
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Active learning is a model of instruction that focuses the responsibility of learning on
learners. It

was popularized in the 1990s by its appearance on the AssociaOon for the Study of Higher

Education
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There are diverse range of alternatives for the term ""active learning"" like learning through

«play
technology based learning, activity based learning, group work, project method, etc. the
underlying factor behind these are some significant qualities and characteristics of active

learning
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Active learning is more than just listening, active participation of each and every student is a

necessary aspect in active learning
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] Active learning should transform students from passive listeners to active participants
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Principal active learning

Purposive: the relevance of the task with the students concerns.-)
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Reflective: student's reflection on the meaning of what is learnt.-Y
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Negotiated: negotiation of goals and methods of learning between students and teachers.-Y
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Critical: student's appreciate different ways and means of learning the content
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Complex: student's compare learning tasks with complexities existing in real life and -¢
making

reflective analysis.
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Situation-driven: the need of the situation is taken into consideration in order to establish-©

learning tasks.
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Engaged: real life tasks are reflected in the activities conducted for learning-1
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Characteristics of learning environment are
Aligned with constructivist strategies and evolved from traditional
philosophies
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Promoting research based learning through investigation and contains authentic scholarly-A

content.
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Encouraging leadership skills of the students through self-development activities.-4
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Creating atmosphere suitable for collaborative learning for building knowledgeable -\
learning




communities.
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Cultivating a dynamic environment through interdisciplinary learning and generating high -
profile

activities for better learning experience
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puzzle game™

Puzzle games are often require the player to solve puzzles or problems and can involve the
exercise of logic,memory,pattern matching reaction ,time. In these puzzle games,the players

decision making skills play a large role in determining the outcome. So,learning style of
playing is

to exploit the play activities in the acquisition of knowledge ,e.g logic puzzle
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It is an important means of educational means familiar in Education plans in order to
achieve

the objectives ....
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The general objectives «««

\ / deepening of Islamic values in the souls and development aspects of morality stones.
Y / to encourage reading and deduction in the fields of science and knowledge.
Y / guidance to scientific research.

¢ / production talent and capacity development.

° / enrichment of information in various aspects.

1/ build self-confidence and get used to the order of ideas and connect them to each other.
V[ training usually learn and study and ethics of listening.

A | Giving strength of purpose, responsibility and good choice.

4 / accustom the youth to invest leisure time what is useful.
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provide the opportunity to show the potential of the talents of the students-
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develop the spirit of good and useful competition.-Y
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Y. help students build self-confidence and courage.-¥
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Deductive vs Inductive MethodsPl
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BIDeductive-inductive method of teaching allows the teacher to educate students according
.to their specific learning style
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BIDeductive teaching starts with a general theory and then teaches the student specific
.examples
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Deductive teaching is a more traditional form of teaching. In deductive teaching you
typically provide information (lecture), share specific examples of the concept or skill being
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BEDeductive
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.B Inductive teaching starts with a specific case and leads to the general theory
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Blinduction takes place when you have observed that something happens in a certain way
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Blindeductive
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Critical thinking * 1

. is a way of deciding whether a claim is always true, sometimes true, or false
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Critical thinking the objective analysis and evaluation of an issue in order to form a */Y
judgment
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The list of core critical thinking skills includes/Y
e s (il Sl a1 il jlgall (pe 4nili Ellia
4ba3ll observation

«Jda3 analysis

JYxuY) inference

~58 evaluation «

«z 4 explanation ¢

4 yadl ¢l 55 W - and meta-cognition
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Critical thinking calls for the ability to /¢

«Recognize problems-)
to find workable means for meeting ,those problemse
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Understand-Y

,problem solving<the importance of prioritization and order of precedence in
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Gather and marshal pertinent (relevant) information-¥
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Recognize unstated assumptions and values-¢
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Comprehend and use language with accuracy, clarity, and discernment
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Draw warranted conclusions

and generalizations

«Put to test the conclusions and generalizations at which one arrives
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Task-based language learning (TBLL),

( also known as task-based language teaching (TBLT) or task-based instruction (TBI
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focuses on the use of authentic

language and on asking students to do meaningful tasks using the target language
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Task-based language learning/\
The focus of the teaching is on the completion of a task which in itself is interesting to the
.learners
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Learners use the language they already have to complete the task and .there is little /¥
correction of errors
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This is the predominant method in middle school ESL teaching at Frankfurt ) International /Y
.School
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.The tasks are subsumed in a major topic that is studied for a number of weeks /¢




In the topic of ecology, for example, students are engaged in a number of tasks culminating
.in a poster presentation to the rest of the class
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The tasks include reading, searching the internet, listening to taped material, selecting /°
(.important vocabulary to teach other students etc
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Task-Based Learning, one of the most talked- about recent methods, can be traced back to
sthe ""strong Communicative Approach
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Call strategy
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computer-assisted language learning
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sl

call is any process in which a learner uses a computer and, as a result, improves his or her
language
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Types of CALI programs
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CALL-specific software -\

applications designed to develop and facilitate language learning
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CD-ROMs

Web- based interactive language learning experiences
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generic software -Y

applications designed for general purposes
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Word-processor

word gt s

Presentation software
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PowerPoint s

web-based learning programs -¥
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online dictionaries )
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online encyclopedias

el b ) e gas sall

Wiki
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computer-mediated communication -¢

CMC &
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Online chat

ARl alas 8 ) o0 Led cilsin yall el
discussion forum
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roles of the computer in language learning and teaching
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computer as tutor for language drills or skills practice -\
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computer as a tool or writing, presenting, and researching -¥

computer as a medium of global communication -¥
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Multimedia CALL




Lagi) i) (s3¢) saneial) Ll )

they create a more authentic learning environment using different media -\
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language skills are easily integrated through multimedia -Y
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students have a high degree of control over their learning through hypermedia -Y
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it facilitates a principle focus on the content without sacrificing a secondary focus on -¢
language form
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How computer can be used in class language
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teaching with one computer in the class -\
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delivery of content

s siaall arlis

pelais (ald 05 e i) e 4dska 5 Gl S sy Ul () (Sae

bl e ey aleadl U o sl

PowerPoint 13 cal sl ¢ 5 (San

word- processor s

webpages
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(teaching in the computer network room ( network-based language teaching -Y
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task-based group work
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Computer-mediated communication asynchronous/ synchronization
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Tandem learning
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(Self- access learning ( independent learning
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drills and exercises
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Word processing
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Resource searching
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distance learning -¢
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Strategy of Reading skills

Seven Strategies to Teach Students Text Comprehension
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Monitoring comprehension .\
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Students who are good at monitoring their comprehension know when they understand
.what they read and when they do not
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They have strategies to ""fix"" problems in their understanding as the problems arise.

Research shows that instruction, even in the early grades, can help students become better

.at monitoring their comprehension
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:Comprehension monitoring instruction teaches students to
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Be aware of what they do understand**
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Identify what they do not understand™*
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Use appropriate strategies to resolve problems in comprehension**
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Metacognition .Y
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"".Metacognition can be defined as ""thinking about thinking.. - e 23
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Good readers use metacognitive strategies to think about and have control over their
.reading
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.Before reading, they might clarify their purpose for reading and preview the text
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During reading, they might monitor their understanding, adjusting their reading speed to fit
.the difficulty of the text and ""fixing"" any comprehension problems they have
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After reading, they check their understanding of what they read
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Students may use several comprehension monitoring strategies
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Identify where the difficulty occurs
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Identify what the difficulty is
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Restate the difficult sentence or passage in their own words
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Look back through the text
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Look forward in the text for information that might help them to resolve the difficulty
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Graphic and semantic organizers .Y
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Graphic organizers illustrate concepts and relationships between concepts in a text or using
diagrams. Graphic organizers are known by different names, such as maps, webs, graphs,
charts, frames, or clusters
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Regardless of the label, graphic organizers can help readers focus on concepts and how they

are related to other concepts. Graphic organizers help students read and understand
.textbooks and picture books
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:Graphic organizers can

Help students focus on text structure ""differences between fiction and nonfiction"" as -\

they read

Provide students with tools they can use to examine and show relationships in a text-Y
Help students write well-organized summaries of a text-¥
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venn-diagram -)
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Used to compare or contrast information from two sources. For example, comparing two Dr.
.Seuss books
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storybord/Chain of events-Y
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Used to order or sequence events within a text. For example, listing the steps for brushing
.your teeth

Jaliis ) s 4yl Juolly 4l 33a3 i Cilaa¥) Jues 4 podid
story map -¥
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Used to chart the story structure. These can be organized into fiction and nonfiction text
structures. For example, defining characters, setting, events, problem, resolution in a fiction
.story; however in a nonfiction story, main idea and details would be identified
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cause and effect-¢
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Used to illustrate the cause and effects told within a text. For example, staying in the sun too
.long may lead to a painful sunburn
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Answering questions . ¢
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:Questions can be effective because they

Give students a purpose for reading-\

Focus students' attention on what they are to learn-Y

Help students to think actively as they read-Y¥

Encourage students to monitor their comprehension-¢

Help students to review content and relate what they have learned to what they already -°
know
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The Question-Answer Relationship strategy (QAR) encourages students to learn how to
answer questions better. Students are asked to indicate whether the information they used




to answer questions about the text was textually explicit information (information that was
directly stated in the text), textually implicit information (information that was implied in the
.text), or information entirely from the student's own background knowledge
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There are four different types of questions
""Right There""

Questions found right in the text that ask students to find the one right answer located in
.one place as a word or a sentence in the passage

"Example: Who is Frog's friend? Answer: Toad
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""Think and Search™"-Y

Questions based on the recall of facts that can be found directly in the text. Answers are
typically found in more than one place, thus requiring students to ""think"" and ""search""
.through the passage to find the answer

.Example: Why was Frog sad? Answer: His friend was leaving

e G Glile aadl JN& G Sl 5 anad) Ll (e Al 4 a3 L)




Ja) dbna J 48 o il g guai g Led i il JBIA (e a5 ed il dle $0p da gatiall (il S

o sh 5 il clin () 6 adla ) IS8 Calsl) Sl SR (e 4d jmal) g alilad) Gl e adA000 o HY ey KT )
Jsadl da @ adlad lile aghay 55 Gaill A e g8 lial ga Le g Sl glaa (e B jatle G

Gulad B e el Jla o Lyl Gas 585 JIsaall @l s (Saa

s A e s e Y b4l Gall JVA e eVl Aiiia aa s Letic paiall e S i Jid) b
&MY\@PY\J@\)}\ &)ﬂ\

Your Own-¢

Questions are answered based on a students prior knowledge and experiences. Reading the
.text may not be helpful to them when answering this type of question

Example: How would you feel if your best friend moved away? Answer: | would feel very sad
.if my best friend moved away because | would miss her
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Generating questions .°

By generating questions, students become aware of whether they can answer the questions
and if they understand what they are reading. Students learn to ask themselves questions
that require them to combine information from different segments of text. For example,
students can be taught to ask main idea questions that relate to important information in a
text
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Recognizing story structure .1

In story structure instruction, students learn to identify the categories of content
(characters, setting, events, problem, resolution). Often, students learn to recognize story
structure through the use of story maps. Instruction in story structure improves students'

.comprehension
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Summarizing .V

Summarizing requires students to determine what is important in what they are reading and
‘to put it into their own words. Instruction in summarizing helps students

Identify or generate main ideas
Connect the main or central ideas
Eliminate unnecessary information
Remember what they read
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these 5 strategies you can practice that will improve your listening skills
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Slow your listening down .\
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Take a minute to breathe and think about listening and to be aware and present. Listen from
.your head to your toes. Listen as if what you are hearing could change your life
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We speak an average of 120 words per minute, but listen four times faster. Your mind fills **
the gap by thinking of other things and wandering off. Stay focused. Slow down your
listening and listen more than you talk
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IPay attention. Watch out for shiny objects .Y
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Stay focused. Don’t get distracted, but rather offer a statement of observation. For example:
say, “It sounds like you're angry” (or sad/upset/frustrated, etc.). Listen and watch for the
.tone of voice, body language, and facial expressions of the person you're talking to
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Get clarification .Y
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Listen first, then, ask questions. Find a way to understand their story — their facts,
.their feelings, and their perceptions
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Say, “Tell me more,” or clarify by saying, “help me understand,” or “do you mean to say
"¢...that
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If you still don’t understand, ask again in a different way. Sometimes you may need to ask
for different words. My daughter may say something like, “the thing didn’t work and it’s just




not fair!” | may have to ask her to find a different word to use for “thing” to understand
what she is trying to communicate
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.Validate the speaker .¢
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.Show some compassion for how they are feeling

Say things like: “It sounds like you are feeling left out,” or, “It sounds like you are feeling
” tired and don’t want to go
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Paraphrase .°
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Repeat in your own words what was said to make sure you understand
Cragd il U5 Lile dran L el 4alall LI, i Sil)

bl Cmans Mia

el LS, (fin oy il 2055 0

Sl Y

a)«qa.,aa)acuﬁjgﬁdu&A};ﬁjhﬁ)’aw)\déﬂew.\sm\h&

Y\}dtﬁ\‘éﬂ\im@éw\ﬁ\\)uL@.L..})'.\')Y}\&\A@.é\'J\d#aﬁdaaﬁc;j}d}ﬁuﬂ&.«a&\m)&\d&a\&t_'e)..fi
‘}SJAQ}SLA

After listening carefully, respond genuinely. Don’t fake it. An insincere response is worse
than no response. Give non-verbal communication. Use eye contact and head nods to show
your concern and interest. And, here’s a tip: a response that demonstrates you really
.weren’t listening is not a good response




oS Cimansy Sl ) Caagh il ¢ Y LS ualls Jeal i) 51 Gl

@Mdﬁg&ﬁu\dﬂ\ﬁ;ﬁﬁ;@bﬁﬁwé\d@;ﬂajaﬁj
Ciaghy ba guae Cirans padA (S

A simple change in the way we listen will change the way we understand and how we
respond. Active listening will increase the odds of success at understanding what the real
issue is. This may take some practice, but you will get better at it, and it may even transform
.a relationship or two
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Speaking
Chaaill

Speaking skill:is the art of communications and one of 4 productive skill, that must mastered
.in learning foreign language

.Good speaking skills is the act of generating words that can be understood by listener

.A good speaker is clear and informative
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Tips to improve the speaking skill
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Find native English speakers -\

listen to music of English-Y

slow down-Y




record yourself- ¢

speak English at home-°
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Strategies for Developing speaking skills
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using minimal responses-)
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Language learners who lack confidence in thier ability to participate succesfully in oral
. interaction often listen in silence while others do the talking
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One way to encourage such learners to begin to participate is to help them build up a stock
.of minimal responses that they can use in differnt types of exchanges
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Such responses can be especially useful for beginners
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Recognizing scripts -¥
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Some communication situations are associated with a predictable set of spoken exchanges ..
a script . Greetings, apologies, compliments,invitations,and other functions that are
.influenced by social and cultural norms often follow patterns or scripts

So do the transactional exchanges involved in activities such as obtaining information and
.making a purchase
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using language to talk about language-Y¥
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Language learners are often too embarrased or shy to say anything when they do not
understand another speaker or when they realize that a conversation partner has not
.understood them
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Instructors can help students overcome this reticence by assuring them that

misunderstanding and the need for clarification can occur in any type of interaction
whatever the participants' language skill level
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Micro- skills
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pronounce the distinctive sounds of a language clearly enough so that people can -\
distinguish them. This includes tonal distinctions

S ol pe iy madile i Ledn (58t Glile (ulll 4 Adiley prall g JSG 4alll (8 o jpaal) Ol pea¥) (3has
Jsi Gl @il 5 salke ol

use stress and rhythmic patterns, and intonation patterns of the language clearly enough -¥
.so that people can understand what is said
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use the correct form of words. This may mean, for example changes in the tense,case or -Y
gender
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put words together in correct word order-£
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use vocabulary appropriately -°
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use the register or language variety that is appropiate to the situation and the relationship -1
.to the conversation partner
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make clear to the listener the main sentence constituents, such as subject, verb,object ,by -V
.whatever means the language uses
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make the main ideas stand out from supporting or information-A
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short speeches, student may be given some easy topics .They must prepare them in -}
verbal
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role play.. this is a form of dialogue-Y
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discussions-¥
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"http://www.slideshare.net/mobile/mal23moscoso/speaking-skills-39222813
Writing skill" »
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teach letters-)
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Teaching the fundamentals of letters (what a letter is, what each letter is called, and how it

sounds) is where you should begin if you want to teach literacy effectively. Regardless of age
level or language, literacy must begin with an understanding of letters. If you are teaching a
.language with a non-roman alphabet, the same principle applies: teach the characters first
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Teach your students how to recognize the different shapes of the letters. They will need to -\
be able to easily differentiate between letter which look the same or letters which sound the

.same
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Size variation is an important part of learning to write letters. Teach your students about -Y
capital letters and lowercase letters and when to use them. If teaching a non-roman
.alphabet, this will be less of a problem
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Directionality is another important skill. Your students will need to know what direction -Y
letters face and how to properly place them next to each other. For roman lettering, this will
be right to left and horizontal. For other languages it can also be left to right or vertical,
.depending on the region
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Spacing is an important skill as well. Teach your students how to place space in between - £
.words, sentences, paragraphs, etc
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Teach phonics
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Teach your students to hear. They need to be able to listen to speech and recognize that -\
those words are composed of individual sounds
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Once they grasp the concept of those sounds, teach them to identify the sounds. For -Y
example, your students will need to be able to hear an “aaaaahhhh” sound and know that it
is written with an “a
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Once they are comfortable identifying sounds, you will also need to teach them how to ¥
manipulate sounds within words. They should be able to recognize when words rhyme or
when one word out of a set begins or ends with a different sound than the others. They
.should be able to think of their own examples as well

Teach compound sounds as well. You will need to explain that when certain letters appear -¢
together, it changes how they sound. For example, in English the “th” or “sh”, in Spanish the

”Ml IM

,and in German the “ch” or “eu
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.Teach the forming of words
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An important part of teaching word formation is teaching your students the difference
between vowels and consonants. Teach them which letters are which and explain the
necessity of vowels within a word. Teach the basic principles regarding where in a word
.vowels can go
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.Understand sentence structure
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.Teach proper grammar
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.Don’t forget punctuation
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Teaching Small Children and Preteens

Focus on the simplest skills-
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For elementary age children, literacy skills will place a stronger emphasis on things like
«spelling
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.Introduce the types of writing-Y
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.Teach your students to recognize narrative writing
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.Teach your students to recognize persuasive writing
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Teach your students to recognize expository writing
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.Teach the elements of storytelling
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Elements of storytelling include beginning, middle and end, crisis or climax, and character
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Introduce the Five Paragraph Essay
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Introductory assignments could include a review of their favorite toy or game, a persuasive
essay about why they should be allowed to eat more candy, or a biography of their favorite
.family member
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Teach the use of voice
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*you ezl 2235 Second person

he she they #2334 Third person
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Avoid setting limits-1
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Children will also learn better by being forced to think for themselves, so giving them
opportunities to do that (by leaving assignments and exercises open-ended) will help them
.significantly

Keep it as fun as possible-Y
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Teach pre- and post-writing process skills-A
AU daile 5 UK Jila 4l pa o jlga pgalad

Oy ylay Laly) agalat g

Outlines are an example of a pre-writing skill. Outlining what they intend to write will help -
learners work through logical processes. It will also teach them to think of elements of
writing (different paragraphs or subtopics) as a unified whole, rather than pieces simply
.placed next to each other
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Editing is an example of a post-writing skill. Editing their own work, as well as the work of
others, will build language skills. This will make your students more competent writers, as
well as increasing their confidence in their writing. If they know how to look for mistakes and
.correct them, they will be less restrained by fear of failure
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outline....pre-writing 13

Editing....post -writing
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Teaching for teenager

.Build on earlier skills-\

alsalall (8 Lgalad Al Ol g & 4z (5550 Lid 4SSN Jinay

Just because your students should have learned basic grammar or spelling when they were
younger does not mean that those skills should be neglected now. Continue to build on and
maintain skills like grammar, spelling, parts of speech, voice, tense and writing style. This will
keep their skills sharp, as well as helping any students who may have fallen through the
.cracks
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Encourage creativity -Y
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Writing is one of the best opportunities for students to bring creativity into their academics.
.Encourage them to take new approaches to assignments and methods of reading
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.Emphasize critical thinking-¥
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Have your students ask questions about their own writing. Why did | choose this voice? Why
do | have the opinion I've expressed? Why is this something | care about? What would |
rather be writing? These kinds of questions can lead your students to learn a lot about
themselves but it will also help them make more conscious decisions about the things they
.write
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.Prepare for real, academic writing- ¢
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Prepare for real, academic writing. If you want your students to have a real opportunity at
getting a higher education, they will need to be able to do the more complex types of writing
which are common in colleges, universities, and training programs. This means employing
argumentative skills, expressing themselves clearly, using logic, and following proper
formats. Give them opportunities to practice these skills while pursuing topics that interest
.them
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Develop handwriting skills-Y
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.Give teens lots of opportunity to practice their handwriting
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Give handwriting exercises as minor extra credit
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teaching adult <l ¢ 3l

Sagd A I o Ll ol e N sda
simplify-)
ey adalil)

Adults should learn literacy in many of the same ways as a child would. These are basic
building blocks and should not be skipped, just because they are simplistic. Streamline the
learning process by giving your students the most basic skills so that they will be prepared

.for the more complex ones
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Build trust-Y
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Most of all, show them that you make mistakes too. Show them when you don’t know
things. Let them see you look a word up in a dictionary, to find its spelling or meaning. Let
them see you ask for help when you need it, such as if you are unsure of the grammar of a

sentence. Modeling behavior in this way will show your students that not knowing
.something is not a sign of stupidity or weakness of character
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.Build self confidence-Y
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.Foster passion-¢
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People who love something will always put more work into it and do it better at it than
those who are doing something they don’t like. Give your students a reason to love what
.they are doing
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.Build skills to correct levels
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CD-ROMs = is a pre- pressed optical computer disk which contains data -\
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word - processor = a computer program that provided special capabilities beyond that of -¥
a text editor such as the wordpad program that comes as part of Microsoft's Windows
operating systems
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presentation software ( PowerPoint) = a software package used to display information in -¥
the form of a slideshow

(Csr sk ) aondl i

A e JSE b e slaal) (el Radiiusall el all (he e sana

= online encyclopedias -£

one branch of knowledge in an exhaustive manner
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e-text = a general term for any document that is read in digital form -°
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web- quests = an inquiry- oriented lesson format in which most or all the information that -1
learners work with comes from web
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web publishing = the process and execution of publishing original content onto the -V
internet
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blog = a website containing a writer's or group of writer's own experience, observations, -A
opinions and often having images and links to other websites
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wiki = a website that allows anyone to add, delete, or revise content by using a web -9
browser
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online chat = refer to any kind of communication over the internet that offers a real- -+
time transmission of text messages from sender to receiver
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email = a system for sending and receiving messages electronically over a computer -}
network
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discussion forum = an online discussion site where people can hold conversation in the -Y
form of pasted messages
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messages board = website or section of a website that is used for public discussion of a -\¥
specific topic and on which users can submit or read messages
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web - based interactive language learning exercises/ quizzes -\ ¢
oy sall G LERY) Sl i i1 4SS e Al alad o L
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online concordances -°

i i) e 0 oS8 A s led

news / magazine sites -1
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What does each Hat mean?

Red Hat Feelings. Emotions and Intuition.

Black Hat Difficulties, potential problems- why
something may not work.
(Disadvantages)

Creativity- possibilities, alternatives,
solutions, new ideas.

Blue Hat Manages the thinking process, focus,
next steps, action plans.
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What does each Hat mean? White Hat |:]:lData, Facts, Information known or needed Red
Hat L Feelings. Emotions and Intuition.

Yellow Hat I‘Values and Benefits- Why something may work. (Advantag

Black Hat o Difficulties, potential problems- why something may not work.

(Disadvantages) Creativity- possibilities, alternatives, Green Hat = solutions, new ideas.
Manages the thinking process, focus,

Blue Hat L next steps, action plans.
Hats sequence in meeting

Facilitator (Blue Hat) Open Clarifying the problem

Present the facts of the case (White Hat).

Generate ideas, how the case could be handled (Green Hat) Evaluate the merits of the
ideas, List benefits (Yellow Hat).

List drawbacks (Black Hat).

Get everybody's gut feeling about the alternatives (Red Hat). Summarize (Blue Hat).




VocabularygSitrategies

Appositior
—

The word is followed by
the definition, which
is set off by a comma.

Context Clues

Find other words in
the sentence to figure
out the meaning of
the unknown word.

Word Structure
‘@L-ﬁg@ag?g-

Break up the word
into meaningful pieces.

Word Structure

Base Word
Prefix Suffix

Apposition
The definition is before

or after thhe comma...

and sometimes after
the signal word “or”™

*.?3"—9‘
P Cognates
S€ of Native Langua9g
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w Vocabulary Strategiesﬁ’

Apposition R The word is followed by the definition, which is set off by a comma.

Context Clues Q

Find other words in the sentence to figure out the meaning of the unknown word. .
Word Structurel Break up the word into meaningful pieces

Context Clues sentences paragraphs ¢pictures,words

Word Structure Base Word Prefix Suffix
Apposition The definition is

before or after the comma. and sometimes after the signal word "or"

Cognates
, use of a native language
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