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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture One — DISCOURSE ANALYSIS

definitions

1. Definitions. It is difficult to give a single definition of
discourse analysis.
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an introduction to

Discourse Analysis

Theory and Method
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Also available as a printed book
see title verso for ISBN details

2. Discourse analysis will enable to reveal the hidden
motivations behind a text or behind the choice of a particular
method of research to interpret that text
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3- Discourse analysis is meant to provide a higher awareness of the
hidden motivations in others and in ourselves, and therefore, enable
us to solve concrete problem by making us ask ontological and
epistemological questions.
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4- Though critical thinking about the analysis of texts is as ancient
as mankind, discourse analysis is perceived as the product of
postmodern period
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5- Discourse Analysis (DA) is a modern discipline of the social
sciences that covers a wide variety of different
sociolinguistic approaches.
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It aims to study and analyse the use of discourse in at least one of
the three ways stated above, and more often than not, all of them
at once.
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Analysis of discourse looks not only at the basic level of what is said,
but takes into consideration the surrounding social and historical
contexts
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6 - Making the distinction between whether a person is
described as a ‘colonization’ or a ‘occupation’ is something DA
would look at, whilst considering the implications of each term.
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e To expand, 'occupation’is a term that brings negative
Connotations of evil and damaging, whereas 'colonization' has
positive connotations of helping others to develop themselves.
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e So, one term is looked upon a lot more favorably than the
other, and this is what a Discourse Analyst would consider, as
well as looking at the relationship of these terms with a widely
used term.’
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e Discourse analysts will look at any given text, and this just
means anything that communicates a message, and
particularly, how that message constructs a social reality or
view of the world

a5 S o elaia¥) a8l gl Al )l sl 3 CaS cala Ky Al ) Jual 58
lall




ANASF

Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Second lecture — DISCOURSE ANALYSIS

1- Language has a magical property: when we speak or write
we craft what we have to say to fit the situation or context in
which we are communicating.
Jill o il Lo delim i3 gl 1S5 Loind 14 jas dnals Ll 4211 o
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e But, at the same time, how we speak or write creates that
very situation or context.
Bl o) las Al (i AU ) ISl (oS sl i gl oSl o
e [t seems, then, that we fit our language to a situation or
context that our language, in turn, helped to create in the
first place
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2- This is rather like the “chicken and egg” question: Which comes
first? The situation we’re in (e.g. a committee meeting)? Or the
language we use (our committee ways of talking and interacting)?
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e Is this a “committee meeting” because we are speaking and acting
this way, or are we speaking and acting this way because this is a
committee meeting?
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o After all, if we did not speak and act in certain ways, committees
could not exist; but then, if institutions, committees, and
committee meetings didn’t already exist, speaking and acting this
way would be nonsense.
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3- Discourses and social languages Whenever we speak or write,

we always and simultaneously construct or build six things or six

areas of “reality”:
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1. The meaning and value of aspects of the material world: | enter a
plain, square room, and speak and act in a certain way (e.g. like
someone about to run a meeting), and, low and behold, where | sit
becomes the “front” of the room.
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2- Activities: We talk and act in one way and we are engaged in
formally opening a committee meeting; we talk and act in another way
and we are engaged in “chit-chat” before the official start of the
meeting.
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3- Identities and relationships: | talk and act in one way one moment and | am
speaking and acting as “chair” of the committee; the next moment | speak and
talk in a different way and | am speaking and acting as one peer/colleague
speaking to another.
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4. Politics (the distribution of social goods): | talk and act in such a way that a
visibly angry male in a committee meeting (perhaps it’s me!) is “standing his
ground on principle,” but a visibly angry female is “hysterical.”
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5. Connections: | talk and act so as to make what | am saying here and now in
this committee meeting about whether we should admit more minority
students connected to or relevant to (or, on the other hand, not connected to or
relevant to) what | said last week about my fears of losing my job given the new
government’s turn to the right.
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6. Semiotics (what and how different symbol systems and different
forms of knowledge “count”): | talk and act so as to make the
knowledge and language of lawyers relevant (privileged), or not, over
“everyday language” or over “non-lawyerly academic language” in our
committee discussion of facilitating the admission of more minority
students.
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-- there are several “tools of inquiry” (ways of looking at the world of
talk and interaction) that will help us study how these building tasks are
carried out and with what social and political consequences.
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e The tools of inquiry that will be introduced in this chapter are
primarily relevant to how we (together with others) build identities
and activities and recognize the identities and activities that are being
built around us.
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e However, the tools of inquiry introduced here are most certainly
caught up with all the other building tasks above, as well, as we will
see progressively in this book.
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e The tools to be discussed in this chapter are:
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a. “Situated identities,” that is, different identities or social positions we
enact and recognize in different settings.
b 8y (i e Laial i) e gl Adlina iy ga o a5 lyggdi @89 e
Aakia

b. “Social languages,” that is, different styles of language that we use to

enact and recognize different identities in different settings; different

social languages also allow us to engage in all the other building tasks

above (in different ways, building different sorts of things).
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c. “Discourses” with a capital “D,” that is, different ways in which we
humans integrate language with non-language “‘stuff,” such as different
ways of thinking, acting, interacting, valuing, feeling, believing, and
using symbols tools, and objects in the right places and at the right times
so as to enact and recognize different identities and activities, give the
material world certain meanings, distribute social goods in a certain way,
make certain sorts of meaningful connections in our experience, and
privilege certain symbol systems and ways of knowing over others (i.e.
carry out all the building tasks above).
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d. “Conversations” with a capital “C,” that is, long-running and
important themes or motifs that have been the focus of a variety of
different texts and interactions (in different social languages and
Discourses) through a significant stretch of time and across an array of
Institutions.
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Fourth lecture— DISCOURSE ANALYSIS

2.2 Who's and what's

1- When you speak or write anything, you use the resources
of English to project yourself as a certain kind of person, a
different kind in different circumstances.
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e You also project yourself as engaged in a certain kind of activity,
a different kind in different circumstances.
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If | have no idea who you are and what you are doing, then |
cannot make sense of what you have said, written, or done.
b oS g (allh Lo agd aakaind W A (i i€ 13la s il a5 S8 gl hal IS 1) o
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You project a different identity at a formal dinner party than you
do at the family dinner table.
aalile ;Lic'éi\.o‘_;lsé\héﬂ.uwjd.&c dsasﬁc\ﬁl\;.ot\_\}% aﬂcjjm °
And, though these are both dinner, they are none the less different
activities.
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The fact that people have differential access to different identities
and activities, connected to different sorts of status and social
goods, is a root source of inequality in society.
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e Intervening in such matters can be a contribution to social justice.
Ao laia¥) Alaad) Gadas & daabue o sS1 ) ga¥) 038 Jia 8 JaE Gl (S @
o Since different identities and activities are enacted in and through
language, the study of language is integrally connected to matters
of equity and justice.
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2- An oral or written “utterance” has meaning, then, only if and
when it communicates a who and a what (Wieder and Pratt 1990a).
D) What s whodeal sis exie 13 9} ¢ ¢ Jine Al 5iSa gl (5588 "SI o
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e What I mean by a “who” is a socially-situated identity, the “kind
of person” one is seeking to be and enact here and now.
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e What I mean by a “what” is a socially-situated activity that the

utterance helps to constitute.
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3- Lots of interesting complications can set in when we think
about identity enacted in and through language.
Cajha Ay a8 Sa Ladie daad o (S byl Clieliadl) (e K @
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e Who's can be multiple and they need not always be people.
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e The President’s Press Secretary can 1ssue an utterance that
IS, in fact, authored by a speech writer and authorized (and
even claimed) by the President.
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e In this case, the utterance communicates a sort of

overlapping and compound who.
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e The Press Secretary, even if she Is directly quoting the
speech writer, must inflect the remark
i O g ¢ Kl S B il (il OIS 1Y) s sl 5 Sl e
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4- 14 Discourses and social languagesizsaiay) cilall) g cilidail)

with her own voice.

e In turn, the speech writer is both “mimicking” the President’s
“voice” and creating an identity for him.
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e Not just individuals, but also institutions, through the
“anonymous” texts and products they circulate, can author or issue
“utterances.”
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o For example, we will see 111111 below that the warning on an
aspirin bottle actually communicates multiple whos.
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5- An utterance can be authored, authorized by, or issued by a
group or a single individual.
Al o gl de sama b i Al ) g 03 Al SN 5 Cadll) Sy o
e Finally, we can point out that whos and whats are not really
discrete and separable.
lin dliaiia 53 Jaate Canad (558 13y WHOS Of () i O LiSay ¢ pual o
e You are who you are partly through what you are doing and
what you are doing is partly recognized for what it is by who
Is doing it.
L L Cina 9 40 (0558 Lo 4o (g sa 8 Le JDIA (e L3 il (e S 0
Ay a s Alwho edde ol e
e S0 it Is better, In fact, to say that utterances communicate an
integrated, though often multiple or “heteroglossic,” who-
doing-what
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture Five — DISCOURSE ANALYSIS

2.3 “Real Indians” ¢ s8:8a0) 3 gigl)

1- Though I have focused on language, it is important to see that
making visible and recognizable who we are and what we are
doing always requires more than language.

DS ey aial 5 JS Jadi 1ala g 0 e Il (ST AR e U RS 5 e ot )l o
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e |t requires, as well, that we act, think, value, and interact in ways
that together with language render who we are and what we are
doing recognizable to others (and ourselves).
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e |n fact, to be a particular who and to pull off a particular what
requires that we act, value, interact, and use language in sync with
or in coordination with other people and with various objects
(“props”) in appropriate locations and at appropriate times.
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2- To see this wider notion of language as integrated with “other
stuff” (other people, objects, values, times and places), we will
briefly consider Wieder and Pratt’s (1990a, b) fascinating work
on how Native Americans (from a variety of different groups,
though no claim is made that the following is true of all Native
American groups) recognize each other as “really Indian.”
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e Wieder and Pratt point out that real Indians “refer to persons who
are ‘really Indian’ in just those words with regularity and
standardization” (1990a 48).
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e Wieder and Pratt’s work will also make clear how the identities
(the whos) we take on are flexibly negotiated in actual contexts of
practice.

Ao jlaall 2ie 45 e (the WHoS) 4used) ) oS Liad 5l s 5l o Jas Lia)l @

3-The term “real Indian” is, of course, an “insiders’ term.”
(insider) gllhas g (a8all s2igll) mlluadll o
e The fact that it is used by some Native Americans in enacting their
own identity work does not license non- Native Americans to use the
term.
6 Jaa 1368 agia Gl el (i€ jaaY) ey J (e deadie Lgil ) S ddial) o
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Discourses and social languages 15

4-The problem of “recognition and being recognized” IS very
consequential and problematic for Native Americans.
¢ Ombal) s paoU Al s AIKE) Jiad ) el A o o
e While in order to be considered a “real Indian,” one must be
able to make some claims to kinship with others who are

recognized as “real Indians,” this by no means settles the
matter.
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People with such (biological) ties can fail to get recognized as
a “real Indian,” and people of mixed kinship can be so
recognized.
il jie W) e Jgmnll b Jadll (dan s sall) clidlal) oda Jie ge Gulill (e
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5-Being a “real Indian™ 1s not something one can simply be.
Al 58 O Sy Ll Cal " RSN (il (5 & ¢
e Rather, it is something that one becomes in and through the
doing of it, that is, in carrying out the actual performance
itself.

-
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e Though one must have certain kinship ties to get in the
“game,” beyond this entry criterion, there is no being (once
and for all) a “real Indian,” rather there is only doing being-
or-becoming-a- “real-Indian.”
el s "al" o J geanll Cundll clidle pand (5S5 of aag p J e
g o (A ) ssanl g5 ye) ¢S cllia Gulg ¢ Jlmall 12 J i
being-or-becoming-a- “real-Indian. ” 4 a s& <lia Y "¢ sl
e If one does not continue to “practice” being a “real Indian,”
one ceases to be one
oo il g5 aal g e aall sl 45 oS Ml laall" (8 yaien Y aal S 1)
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e Finally, doing being-and-becoming-a-“real-Indian” is not
something that one can do all by oneself. It requires the
participation of others.
£ ol " _diall 21" _=ual -hecoming s being- skl o sl e
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e One cannot be a “real Indian” unless one appropriately
recognizes “real Indians” and gets recognized by others as a
“real Indian” in the practices of doing being-and-becoming-a-
“real- Indian.”
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e Being a “real Indian” also requires appropriate

accompanying objects (props), times, and places
(Ao Al) dalaal) danliall Ll Lol bty " _siall sxigd" (G 0 o
CSLY ¢ a1

6-There are a multitude of ways one can do being-and-
becoming-a-“real-Indian.”
Lo (o L Lo 4568 A jlas (adlll (S (3 )k sac clla @
e Some of these are (following Wieder and Pratt 1990a): “Real
Indians” prefer to avoid conversation with strangers, Native
American or otherwise.
Ol (€ 5 ¢ el ) ae Cuaall ane sl saigll Juady o
e They cannot be related to one another as “mere
acquaintances,” as some ‘“‘non-Indians” might put it.
" (s LS (48 e 3 e il i laa a1 shasi (o pgSar Y 0
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e So, for “real Indians,” any conversation they do have with a
stranger who may turn out to be a “real Indian” will, in the
discovery of the other’s “Indianness,” establish substantial
obligations between the conversational partners just through
the mutual

s sain ) Jat 2 giell e pa g sibiiall 2 gl Al Balaa 51 o
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e acknowledgment that they are “Indians” and that they are
now NoO Ionger strangers to one another.
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e In their search for the other’s “real Indianness™ and in their
display of their own “Indianness,” “real Indians” frequently
engage in a distinctive form of verbal sparring.

Sl i) (e Snen g s ajak gigll G LaEa saighl e i) dic o

e By correctly responding to and correctly engaging in this
sparring, which “Indians” call “razzing,” each participant
further establishes cultural competency in the eyes of the
other.
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Instructor; Dr. Mahmoud Mohamed Ahmed Salman
lecture six— DISCOURSE ANALYSIS

1-The key to Discourses is “recognition.”
Jiaill ~Uida g8 "Recognition™ e
¢ [f you put language, action, interaction, values, beliefs, symbols,
objects, tools, and places together in such a way that others
recognize you as a particular type of who (identity) engaged in a
particular type of what (activity) here and now, then you have
pulled off a Discourse (and thereby continued it through history, if
only for a while longer).
i 5 5 gell g Calaiaall g caill 5 e Jeliill 5 cJanll g dalll Camaa g S 1Y) @
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2- It is sometimes helpful to think about social and political issues as
If it is not just us humans who are talking and interacting with each
other, but rather, the Discourses we represent and enact, and for
which we are “carriers.”
L ol el 5l LaS Al g Ao Laia ) Lladlly S8l ada Gla¥l (amy 343 @
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e The Discourses we enact existed before each of us came on the
scene and most of them will exist long after we have left the scene.
(e agedara g dalidl e ela Be aal 3 JS (a8 i 33 gan g0 CilS 2g8LELGS @
oaall (S o5 ol (g axy Ay da 3531 g s () S
e Discourses, through our words and deeds, carry on conversations
with each other through history, and, in doing so, form human
history.
e pandl lpiar e clidlaall e das s (JladY) 5 WilalS A (e cagililis o
sl gyl JSsl ceslldy ALl e g oy Ul
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e Think, for instance, of the long-running and ever-changing
“conversation” in the U.S. and Canada between the Discourses of
“being an Indian and “being an Anglo” or of the different, but
equally long-running “conversation” in New Zealand between
“being a Maori” and “being an Anglo” (or, for that matter, think of
the long-running conversation between “being a British Anglo”
and “being an American Anglo”).

& Al "conversation " ) yaiuly 3 s s ALy sha b i dia (e Dl caiic] o
OSl g cAabisdl o " lan¥I o1 saigdl M agililE G (e IS g Basiall LY
"being "s "being a Maori" " ¢ iy ) s 8 alaall 2 Al gl jaall iy
" Al gl s i M el i sall 8 Sl 5 cdlluall 038 < f) an Anglo
" being an American Anglo” s "being a British Anglo

3- Some studies argue the physics experimental physicists
“know” is, In large part, not in their heads.
s " A e ol il 8 Ay yal) ol il slale Jolad bl ) iany
g5 (A ol dde S e a8
e Rather, it is spread out (distributed), inscribed in (and often
trapped in) apparatus, symbolic systems, books, papers, and
journals, institutions, habits of bodies, routines of practice,
and other people (Latour 1987; Traweek 1988).
Ga S (B malaag) istie (@) 5) b i ey G Yoy o
“_\\.m.mj.oj cu)mj ‘Lﬁ‘)j‘} “_qu c‘\_UAJA.AL.\\jo)@A\ c(u\.ﬁa‘ﬁ\
) (ga ol nc g A Hlaal) Cle) ja) cchlingdl cilale

4- The notion of Discourses will be important throughout this
book. It is important, therefore, to make some points clear to
avoid some common misunderstandings.

oany e Al cagall ey QUSH 1A 8 daga (5 5S0w LUaAT B S8 ) @

1]
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e Imagine | freeze a moment of thought, talk, action, or interaction
for you, in the way in which a projector can freeze a piece of film.
Al (e dakad 2 e Jlea dvend (Sa
e To make sense of that moment, you have to recognize the
identities and activities involved in it Perhaps, for this frozen
moment you can’t do so, so you move the film back and forward
enough until you can make such a recognition judgment.
oh.g.] cLAJ‘)\.@_\SgﬁJJLMM\JL_\\A}QL;{:L_QM&J GM\&@M?@! °
ag Ly ale1 5 el sl alidl) Jiy cad GlAT celly aLal) i€y Baasal) ddaall
Ll yie Y a8 13 Jie anai (e (Sl s 4L
e “Oh, now I see,” you say, “it’s a ‘real Indian’ razzing another ‘real
Indian’,” or “it’s a radical feminist berating a male for a crass male
remark” or “it’s a laboratory physicist orienting colleagues to a
graph” or “it’s a first-grader in Ms. X’s class starting a sharing
time story.”

ok U e dial) il 'Cand aall suigdl M oS J i el o )i (Y1 @
ana b oSl dan il b pide SN AdaaSle e slll () s g9 A sand
doaill g andd eny XA Bapall V) Caall AU G Ly

5- This is what I call “recognition work.” People engage in such
work when they try to make visible to others (and to themselves, as
well) who they are and what they are doing
O sl Laxie Jaadl 13gs (ulall Bl 5250 " recognition Work " 4xeui Le s 132 o
Oslriy 10la s s (e (SIS caguaiil 5) (a3 G yall Jaa
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6- There is another term that it is useful in place of the
cumbersome phrase “who doing- what,” at least as far as the
language aspects of “who-doing-whats” are concerned
(remembering that language is caught up with “other stuff” in
Discourses).
" who doing what - 48 e 3 ke e Y 2iall e o AT mllacas llia o
O JS3) " dad il sy yaY) Blaty e a8 J8Y) e "who doing what”
(il 8" sl el je " o jalae 4 dAall
e This term is “social language” (Gee 1996: ch. 4; Bakhtin
1986). Each of the who-doing-whats we saw on the aspirin
bottle is linguistically expressed in different “social
languages.” All languages, like English or French, are
composed of many (a great many) different social languages.
Laald who-doing-whats (s 2y JS " dclaial 421" o xlaiadl 138 @
OS5 Apelaial) clalll Calise & L gal el oy el Aala ) e
foeLaial lal (adae) (e 2ad) e el il 5l 4 alai) Jie ccilalll auen

e Social languages are what we learn and what we speak
(A AalSE Lo g dalatii Lo & dpclda) Gl o
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman

lecture 7- DISCOURSE ANALYSIS

2.8 Two grammars

1-Each social language has its own distinctive grammar.
3 ae g aald ) 8 Lloal daelaial 42 (S o
However, two different sorts of grammars are important to
social languages, only one of which we ever think to study
formally in school.
L cdpe Laia) Gl dala o4 ac) a8l (e dabial) &\}f‘i\ e cptil oS o
A el Lian ) Al pall 8 SEilly e <l g (Y (ai Laaall
One grammar is the traditional set of units like nouns,
verbs, inflections, phrases and clauses.
(JladY) celan) Jie uadail) chlas gl (e de gana o o) sl aa] o
Loy il 5 Janl cciliy il
These are real enough, though quite inadequately described in
traditional school grammars. Let’s call this “grammar one.”
g ALl QIS ye Lgdia g ae Il Al 48 Loy ddas 8 028 @
" ac) gall aaf " 12a (st Uged Aplail) 4 jaall

The other — less studied, but more important — grammar is the
“rules” by which grammatical units like nouns and verbs, phrases
and clauses, are used to create patterns which signal or “index”
characteristic whos-doing-whats-within- Discourses.

O oy Al ol @ a e @l - aall Sl e o JBYI - Al dea (e @
Gl ¢ Ja g il s Jaadl 5 Jlad¥1 5 elawt) Jia 4y sa Calas g aladind LeIDIA
- whats Jzéi Whos-4u jlealy e " pdiiga" ol 3 5L3) Llail
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e That is, we speakers and writers design our oral or written
utterances to have patterns in them in virtue of which
Interpreters can attribute situated identities and specific
activities to us and our utterances. We will call this
“grammar two.”

G Sl gl (5 9l ADISH apanai Lal QLS 5 cpfiaaiall g e 50 18 5 @
adail g dadl gl il sl oy () Sy (aen yiall dua gan 438 Jalai] aga
" ae) A" 1A ewd (B g ad g Wnal WD) g oL dpually Baasa

2- Let me give a couple of examples from Gee of social
languages at work, beyond the example of the two different
social languages in the warning on the aspirin bottle, examples
Gee has used over the years as particularly clear instances of
different social languages (e.g. Gee 1996).
el s le cdardl 8 delaia¥) o Cilad (pe Al daiay 208 G ) snanl @
fala) e et b deLaay) ddtiad) il e Gull e (Ui
Al g YA duald g Cpind) e o Crendiind 38 s Al g o el
(0397 o die) e laia ¥ clallly dkis
e Consider, for instance, the following case of an upper-
middle-class, Anglo-American young woman named
“Jane,” 1n her twenties, who was attending one of the author
(Gee)courses on language and communication
A5 31 el (Llall ddans gial) Aadal) pe daI ALY (U Jase e Jali] o
il Al aal (b jae (e il pliall & 0pa oSG YY) sy
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e The course was discussing different social languages and, during the
discussion, Jane claimed that she herself did not use different social
languages in different contexts, but rather, was consistent from
context to context.

Al Lgwsti Ll e o) didlial) o5 cpe Laia W) coladlly dabise d8lie o3 aakally @
O e S clld e Yo oSl dxﬂ:&a\ﬁ@@@méw Ll Calidg aad%
A S Gl

e In fact, to do otherwise, she said, would be “hypocritical,” a failure to
“be oneself.” In order to support her claim that she did not switch her
style of speaking in different contexts and for different conversational
partners, Jane decided to record herself talking to her parents and to
her boyfriend.

OS8O (8 Jl) g g "B () S ld LS (@lld QA Jaii o e cadl gl S e
O s Adlide il 8 DI 8 L sll Jsad ol Ll Lgwe ) aed Jal (e " i ¢l
Leaa (Al Loall s (I Eanill Loty i (s ) 8 cddlite dalaa £1S )4

e In both cases, she decided to discuss a story the class had discussed
earlier, so as to be sure that, in both contexts, she was talking about
the same thing.

Mg el By & il g i) Addall dal 28I ¢y 8 L clld g opnllal) WIS 6 o
" Adi o 230 e Caaati il (pland) SIS L clld e Ll

e In the story, a character named Abigail wants to get across a river
to see her true love, Gregory.
il Call A5 5 el Juti o i Bla) Lpan) dpad s daill G o
(SO
e A river boat captain (Roger) says he will take her only if she
consents to sleep with him. In desperation to see Gregory, Abigail
agrees to do so.
b Ama sl e il 5 13) W) ladaly g il st (Uas0) el sl GRS e
A Sl e 381 55 dilal s sha e A5 b

2|
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e But when she arrives and tells Gregory what she has done, he
disowns her and sends her away.
Ja el )l s Led o) ys ccilad L ) 53 o2 st el s g ic (<) @
e There is more to the story, but this is enough for our purposes
here.
L Ll eV A4S L g 138 oS0 duaill s3] g sall Gl o
e Students in my class had been asked to rank order the characters
in the story from the most offensive to the least.
S e s SISV (e sl 8 a4 ) Jeadl) MU (g0 Ll o
e |n explaining to her parents why she thought Gregory was the
worst (least moral) character in the story, the young woman said
the following:
aill 8 dpad il sl (BNAY) JIY) 5 sh e S 0 Ll - 5 3 o
o La Ll 3l yall il

e Well, when I thought about it, I don’t know, it seemed to
me that Gregory should be the most offensive.
O iy s O () sam el W Ll elld 8 jSi Laxie s @
.oc«\.uj )ﬁ\ﬁ\ U)S-‘
e He showed no understanding for Abigail, when she told
him what she was forced to do.
Az el e @yl Lead clld Lavie QoY aalis sl jebl o
e He was callous.
L S o
e He was hypocritical, in the sense that he professed to love
her, then acted like that.
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e Earlier, in her discussion with her boyfriend, in an informal
setting, she had also explained why she thought Gregory
was the worst character.

).ms.il.g_\\ calld c‘sm.uJ).\.c J\.EL\ c@“e@@b@c@buﬂy ()
Apadd |l S (5 s e S8 1AL Lyl

e |n this context she said:

Clld Gl 124 4 o

e \What that guy was, you know, her boyfriend.
lea () galzd LS (il ) IS @
e | should hope, if | ever did that to see you, you would shoot
the guy. He uses her and he says he loves her. Roger never
lies, you know what | mean?
leeadiog a8l Ja i e Ul gl ¢ g el i of @iy clad 13) (JoY) a4l @
fazic] Lo aad il 5 ol QG Y e gy sy ) s
e |t was clear — even to Jane — that she had used two very
different forms of language.
(e i Gualine (plSE Caadinl B il Al - s ae Sa - lsaal g S e
a1
e The differences between Jane’s two social languages are
everywhere apparent in the two texts.
Omaill A G JS daal g dse Laia) il cpa e G @
e To her parents, she carefully hedges her claims (“I don’t know,”

“it seemed to me”); to her boyfriend, she makes her claims
straight out

(“I don’t know,” it ") ldtae Led da gai dliey Ll clld clgpall 5l o
s e Lleleal Jand Ll lld y dganal ¢("seemed to me”)
s

4|
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e To her boyfriend, she uses terms like “guy,” while to her
parents she uses more formal terms like “offensive,”
“understanding,” “callous,” “hypocritical” and “professed.”

el g ol e " oguy” Jie Alallaias adnus el culld (Leinal o
offensive,” Jic daauy JiSI cilallacas axiiud il culld
“hypocritical” “professed "“understanding,” “callous,”

e She also uses more formal sentence structure to her
parents (“it seemed to me that...,” “He showed no
understanding for Abigail, when . . .,” “He was hypocritical
in the sense that . ..”) than she does to her boyfriend (“. ..
that guy, you know, her boyfriend,” “Roger never lies, you
know what | mean?”).

(“it seemed to me leall s () vy JiSTAlea ol 223 L3l LS @
He was hypocritical in .. <Y aald gl jelaialailgthat . . .,
. that guy, you know, her Wiva J 4l 5 " .the sense that

.boyfriend,” “Roger never lies, you know what | mean?”).

e Jane repeatedly addresses her boyfriend as “you,” thereby

noting his social involvement as a listener, but does not

directly address her parents in this way

al e a4 HLiall | jude UL " you" Wlina | )l e tpa ) S5 @

44 Hlall 03¢0 Lgpall 53 ydilae 4nl 51V (S g caatonaS
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e In talking to her boyfriend, she leaves several points to be
inferred, points that she spells out more explicitly to her
parents (e.g. her boyfriend must infer that Gregory is being
accused of being a hypocrite from the information that
though Roger is bad, at least he does not lie, which Gregory
did in claiming to love Abigail).

) Balad) (Jais o)) ) bl sae o 5 Ll i dgiina ae Giaaill 8 e
O i O ang Lglina Jia) Ll s ) s um s ST IS cinas
S Lot o) e pb a4 e slall Bl il aslel) (5 50 2
(o) e my gy 8 A alzd e 25 X Y ) J3Y)

e Allin all, Jane appears to use more “school-like” language
to her parents.

AR TN g PR EA S RCIPRER Y R P TN VPIP PIVEND RPN
Ll g

e Her language to them requires less inferencing on their
part and distances them as listeners from social and
emotional involvement with what she is saying, while
stressing, perhaps, their cognitive involvement and their
judgment of her and her “intelligence.”

(e Opmainne LeS Ly liliall g agaila (oo Vi) 8 allai agl gzl o
i Hliie clayy S a4l 585 Le ae Byilalall g doe Laia ¥ AS L)
OIS Ll 5 elg] pgaSa 5 A yual
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e Her language to her boyfriend, on the other hand, stresses
social and affective involvement, solidarity, and co-
participation in meaning making.

(el s Ayilan 5 5 dpe Laia) 48 jLie X5 Lghnal Ltial (g Al dali e o
ixall pia (84S HLAN () glad

e This young woman is making visible and recognizable two
different versions of who she is and what she is doing.

Alrsilag oA (e (0 (8l plaal 8t g A e Jae sa Bl b3a @

e In one case she is “a dutiful and intelligent daughter having
dinner with her proud parents” and in the other case she is
“a girlfriend being intimate with her boyfriend.”

Leall 5 aa o Ldial) dua g J5UiT5 4 g andae A" A sl gAlls 8 @
" hia ae leh S Aapen Aaa" b g AT Al By "0 ) A4
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture 8 — DISCOURSE ANALYSIS

1-All of us master and control more than one social language.
2aly e SSY Ao laial il oSady Lia O
e So we switch among them according to the situation we are in.
L o Al Alall g L Lad Jas o &l

2.10 Big “C” Conversations: Conversation among Discourses
page 47
£V dabia LG [y Balad) -clBaadl "C" sl

e Now it is time to become clearer about what we mean by
“conversation.”
" conversation" o st e Jos s sia g SS1 muail cigll s ()
e The word “conversation,” as Gee is using it here, can be
misleading. We tend to think of conversations as “just words.”

Olias 55 o Sas (b Lgaladinl ;1 LS ¢ "conversation," 4lS
Ml o e Ll clfaladd) A ) ) Juad o
e But the sorts of conversations he is talking about involve a lot
more than words; they involve, in fact, Discourses.
JH“A\M\&Q@#L@-\L &Mg‘&uﬁ@‘&‘ﬁidﬁ
e [t is better, perhaps, to call them “Conversations” with a “big C,”

since they are better viewed as (historic) conversations between
and among Discourses, not just among individual people.

Y ("C _SI" ae " Conversations" G Of clay ) (Juzad¥) (1ad
O s Gl 5 cclladll e g cilialae (L) s Juadd) ) ks
A il alasY)
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e Think, for instance, as we mentioned above, of the long-
running, historic Conversation between biology and
creationism, or between the Los Angeles police department
and Latino street gangs.

Ao Ul Aialaiall (Al gha 3 538 die oDle | U S0 L Dl caiic| o
Silibac 5 ada p3l) aud G glail sl G s) o IAN & a5 La o gl

e More than people, and more than language, are involved in
Conversations.
e They involve, as well, at least the following three non-
verbal things:
1. controversy, that is, “sides” we can identify as constituting
a debate (Billig 1987);
Billig ) dlie JSu Lgaly pan LSy "l ¢ s 128 5 «adal) o
¢(1987
2.values and ways of thinking connected to the debate; and
3. the “symbolic” value of objects and institutions that are what we

might call non-verbal participants in the Conversation (Latour 1987).
Let me give you an example of what | am trying to get at here.

i () (S e (A Al Ol sall 5 e LY e "4 e )l daidl) @
Ve oS 28] sea  (VAAY siV) Dalaadl 8 JLadlll pe (S jLil)
L ade Jomall Joal e e
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e |t is fashionable today for businesses to announce (in
“mission statements”) their “core values” inan attempt to
create a particular company “culture” (Collins and Porras
1994, examples below are from pp. 68-9).

e (M) il s 8) (e (o o sall IS AN Apusilly Ca gl (08
ool il €) MAAEIN Aals Al liy (b) A slae "l Al
(3-TA o e (o2 oLiaf Alial ¢Y44¢ ale

e For instance, the announced core values of Johnson &
Johnson, a large pharmaceutical company, include “The
company exists to alleviate pain and disease” and
“Individual opportunity and reward based on merit,” as
well as several others.

Aalana A4S 4 a5 o) g g ) O s s AS Al Ailaal) dpulu) 2l Slia o
B3 8l Gl 5 MG sl 5 AT a8 s g AS " Jad s 65 S
R AY) O el e Slad " laad) (bl e slalSall

4- A heteroglossic aspirin bottle
Gaoead) Aala
e | want now to return to how whos and whats are
communicated in language (keeping in mind that language
alone is rarely enough and is always put together with “other
stuff” to pull off a Discourse).
) 4 & 13k whats s whos e S o Al Al Y sasall () 3y ) @

Lia Ll ada g a9 4S04 5S35 e | 5als Laas g 42l o i) 8 2aY) av)

(Al AL Cond gAY LSV ae s )

2|
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e |tis time, then, to turn to examples in order to make my
points about whos-doing-whats more concrete. Consider,
then, the warning on my aspirin bottle (Gee 1996), reprinted
below (italics and capitals are on the warning):

(s daldl) Lalail)  joam, T 9 Jal Ay ) Jainl celld amy (il ol) la @
ciala) e oaall i o hl 4l g SY whos-doing-whats Jss
(el e a3 5085 Jila) sbial 4xda aiels (1997 2) o)

5-Warnings: Children and teenagers should not use this medication for
chicken pox or flu symptoms before a doctor is consulted about Reye
Syndrome, a rare but serious illness reported to be associated with
aspirin.
oalel sl elall (s aal ol sall 13 aladind axe cpdal jall g JlaY) e cang il s o
ail S8y ad i€l 50l (m pe g5 og) A DN Jsa cudall 5 Ll Jd ) 33 5lasY)
O ) ae dasi
e Keep this and all drugs out of the reach of children.
Ay Jlie e T 4y gaY) g goda ¢lay o
¢ In case of accidental overdose, seek professional assistance or
contact a poison control center immediately
Se Ge Jlai¥) i digall sac lisall callal dUaall (3 yhay 3231 jde ja Joluidlls 3 @
)8 o sanadl 481 e

e As with any drug, if you are pregnant or nursing a baby, seek the
advice of a health professional before using this product.
dpigall Aanall 5 ) giiall ol (Jida 2aza 5 5l Slals €13 el g0 6l e Jlall 2 LS o
il 138 alasiul J8
o |TISESPECIALLY IMPORTANT NOT TO USE ASPIRIN

e DURING THE LAST 3 MONTHS OF PREGNANCY UNLESS SPECIFICALLY DIRECTED
TO DO SO BY A DOCTOR BECAUSE IT MAY CAUSE PROBLEMS IN THE UNBORN
CHILD OR COMPLICATIONS DURING DELIVERY.
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6- My interpretation of this text is that there are two who-doing-
whats in this warning, and they are interleaved.
il 138 8 who-doing-whats (s Gl lia (ol sa (aill 131 (5 j0udi
ROENRRPEL
e The first is made up of the following sentences: Children and
teenagers should not use this medication for chicken pox or flu
symptoms before a doctor is consulted about Reye Syndrome, a rare
but serious illness reported to be associated with aspirin.
LI Jeall e Yl S5 @
e |tis especially important not to use aspirin during the last 3 months
of pregnancy unless specifically directed to do so by a doctor because

it may cause problems in the unborn child or complications during
delivery.

7- Here things are referred to quite specifically (“children or
teenagers,” “this medication,” “chicken pox,” “ flu,” “Reye Syndrome,”
“aspirin,” “last 3 months,” “unborn child,” “delivery”), doctors are called
“doctor,” and matters are treated emphatically (italics, capitals, “should
not,” “rare but serious,” “especially important,” “specifically directed”).
i dle el Al ls Jliy @

n u

n n

8-The second who-doing-what is made up of the following
sentences, placed in the middle of the other two:
G Cuatia & Cuaia g cddlill Jaall (e S5 who-doing-what 24 e
G2 A)
e Keep this and all drugs out of the reach of children. In case of

accidental overdose, seek professional assistance or contact a poison
control center immediately.
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e As with any drug, if you are pregnant or nursing a baby, seek the
advice of a health professional before using this product.

e Here things are referred to more generally and
ple IS5 s Ml Ua iy o

n

9-generically (“this and all drugs,” “any drug,” and “this product,” rather
than “this medication” and “aspirin”; “children” rather than “children
and teenagers,” “pregnant” rather than “last 3 months of pregnancy”),
doctors are not mentioned, rather the health profession is referred to
more generally (“professional assistance,” “poison control center,”
“health professional”), and matters are treated less stridently with the
exception of that “immediately” (small print, “keep out of reach,”
“accidental overdose,” “seek .. . assistance,” “seek advice,” rather than
“should not” and “important not to use”).

g eses JSY dmiall gl ) JLaI Yoy L) S50 pal | Aldidiay o

"y Gl e el ae sl J8 ) saY) e Jalacl

a{i

10-These two who-doing-whats “feel” different.
alise " i who-doing-whats ()3 e
e They are authorized and issued by different “voices” to different
purposes and effects.
ol il g ddlise (al e Y Adlise "l peal" e 5 yla s agl 7 ae @
e The first speaks with a lawyerly voice responding to specific court
cases; the second speaks with the official voice of a caring, but
authoritatively knowledgeable company trying to avoid anyone
thinking that aspirin in particular is a potentially harmful drug.
() g ae Caaald g (Badme daSae VAT () galae Dlais) G gumy i J 51 @
Croed) O S8 et (ol il Al flae (8 4 530 4d 2 4S50 (S5 e M1 e
Db 058 ) (S 6l 50 8 Aald ddia,
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e Of course, this second who-doing- what partly contradicts the first.
S Wi =il who-doing- what S 13 okl e
e By the way, the second who doing-what on the aspirin bottle used to
be the only warning on the bottle (with the order of the sentences a
bit different).
Ldh ;s () oSl andis O s dala ) e who doing-what &5 ¢ il (e @
(DLl Adlida lSal (0 el aa) Aala 3 e

11-This warning, like all utterances, reflects the company it has kept, or,
to put the matter another way, it reflects a history that has given rise to
it.
cgﬁ\@ﬁﬂm&‘a)l cj; 4@4\345)&\@4?)\53\&&‘}@\ 2 o
FEIR u]\ Lgdi L.,Sm @J\.ﬂ\ S s
¢ In this case, presumably, the new sterner, more direct who-doing-
what was added to the more general and avuncular one because the
company got sued over things like Reye Syndrome.
Canal e who-doing-what b il ST s da) peay s ¢ sity 5 Allall o2a & @
Jio clat¥1 ST am dplind (5 se 3 e Caloma 3,0 (Y e sae ST aal5 )
.Lﬁ‘) MJ)&A
e The warning on the aspirin bottle is heteroglossic.
e That s, itis “double-voiced,” since it interleaves two different whos-
doing-whats together.
e whos-doing-whats ¢l Jalai ai¥ " Caeliae Cipa” sa a2 s o
e Of course, in different cases, this sort of interleaving could be much
more intricate, with the two (or more) whos-doing-whats more fully
integrated, and harder to tease apart.
S eI e Vet ST (S5 o Sy JANaN e g sill 13a ilide s b calalls
laey Ailiaal 4y gra ST 5 YS) SST whos-doing-whats (JS1 sl) ¢l ae

6|
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture 9 page 55 — DISCOURSE ANALYSIS

¢ In this chapter, Gee integrates the tools of inquiry we have
discussed in the earlier chapters into an overall model of
discourse analysis that stresses the six building tasks introduced
at the opening of Chapter 2.
23 5ad ) A8 J geadl) 8 lalizdl 3l sl <l sal s ey cJuaill 130 8 o
Jaaill i) g calaal Al Al o) alew e 2S5 A CUadl) Jalas (e Jals
2
e | will also discuss, from the perspective on discourse analysis
taken in this book, the role of transcripts in discourse analysis,
what might constitute an “ideal” discourse analysis, and the
nature of validity in discourse analysis.
alaal g0 5 (S g sadill ladl) Julas 8 jlaidga g (e cladl (38Ul @
Jalad 8 Zadtall ol 5 ccatadl) Jabail AN US98 Le clladll Jidas b
el

2-In this section, Gee summarizes the two types of meaning
that he argued, A situated meaning is an image or pattern
that we assemble “on the spot” as we communicate in a
given context, based on our construal of that context and on
our past experiences (Agar 1994; Barsalou 1991, 1992; Clark
1993; Clark 1996; Hofstadter 1997; Kress 1985, 1996; Kress
and van Leeuwen 1996).
S8 s gy el s Jola e (e (e 58 89 (o> el o) gy o
Uil ol ¢(ppma (3lans o8 Joal i LaS " gl) o™ apans Uil Jaad
1991 sle )b )99¢ Jlal) Licale @l i e g Gladl 138 (e LY
sle o £ 6199V jilinaea ¢)997 & DK 1 99F & DS )44y
(0397 sl i o S 61397 1440
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e In Chapter 3, | used the example of the following two
utterances: “The coffee spilled, get a mop”; “The coffee
spilled, get a broom” (p. 48).

o) WIS (g Jlie Craxdiiad ¢F Juadll 5 o

e In the first case, triggered by the word “mop” in the
context, you assemble a situated meaning something like
“dark liquid we drink” for “coffee”;
ire gend iy (Bl A “mop" Al (e daalil) ( IV A G o

¢" coffee" Jd "“dark liquid we drink” " Jie a&i ¢ i

3- in the second case, triggered by the word “broom” and your
experience of such matters, you assemble either a situated meaning
something like “grains that we make our coffee from” or like “beans
from which we grind coffee.”
Sy 6)}A;\Y\ XY dlcsacﬂu)mj " broom" &S (e daaldl) (Al MBJ\Gs °
s " grains that we make our coffee from" Jic P gL P Lfi e
". beans from which we grind coffee" Jis
e Of course, in a real context, there are many more signals as how
to go about assembling situated meanings for words and phrases.
prend sni A il A8 5 Ol LAY (e el iy (aal) Ghd) 8 (Jlall danday @
Jaall s LI e a8y el

4-Situated meanings don’t simply reside in individual minds;
very often they are negotiated between people in and
through communicative social interaction (Billig 1987;
Edwards and Potter 1992; Goffman 1981; Goodwin 1990).
lan a2 Le WlLe g el a1 Jsie 8 ddaloy agdi Y 4ad) ) _ilxal) @
Jaal 5ill 5 e laia¥) Jelaill MR (a5 8 Galill o Ll
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e For example, in Chapter 2, | used the example of someone in a
relationship saying “I think good relationships shouldn’t take
work.”

U8 A8Me 8 Lo aal axdin) 7 Juadll 8 e @

e A good part of the conversation following such a remark might
very well involve mutually negotiating (directly, or indirectly
through inferencing) what “work” is going to mean for the people
concerned, in this specific context, as well as in the larger context
of their ongoing relationship.

JaLll g im gl 5 ghay 38 ey il 138 Jia D Sl gall o 2S5 5n 0
Gl iy g "Jaall Le (DY) OVA (e pilae e S o b _jdil)
5 _aisall LagiBlal as oW1 (3ol 8 IS 5 conaall Blandl 128 8 ¢ iz

e Furthermore, as conversations and indeed, relationships,
develop, participants continually revise their situated
meanings.

O liiall 5 el skt g Bl 5 a8l gl 5 Cala ¥ LS celly e 3 0Me o
Azl 5l) Lgilaa ) jaiuly daal s

5- Words like “work” and “coffee” seem to have more
general meanings than are apparent in the sorts of situated
meanings we have discussed so far.
danaly (e el Glae L 0S8 " coffee” 5" “work” Jie SlalS 50 o
OV (i Al a8 Jleal ¢ ) gl 8
e This is because words are also associated with what, in

Chapters 3 and 4, | called “cultural models.”
(& 5 ¥ aliadll 8 (Lo pe Liagl Jasi 5 il Y Glls o

nwao

cultural models" oo
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e Cultural models are “storylines,” families of connected
images (like a mental movie), or (informal) “theories”
shared by people belonging to specific social or cultural
groups (D’Andrade 1995; D’Andrade and Strauss 1992;
Holland and Quinn 1987; Strauss and Quinn 1997).
aliil) Jie) dlisiall | guall ciMle e slaiall 288 I 4 L8N 23l o

Osaiiy Cpall Culal) U e AS yidiall "l Ll (s urdl) sl o Slial
o) i g sl yaila €390 (sal Haila) Barae Al o dyelaial i )
VAV sS5 ugl S €V AAY S g lailsa )44
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture 10 — DISCOURSE ANALYSIS

1-5.2 ReflexivitySaiall Jaill
When we think about how meaning is situated in actual
contexts of use, we quickly face an important property of
language, a property | will call “reflexivity” (Duranti and
Goodwin 1992; Hanks 1996; Heritage 1984; Gumperz and
Levinson 1996).
Aoy 4al b (i el AT doled Gl & el a8 oS S48 Ladic @
i 5) "OsSaial) J2dll" W e ale dpala g el ddls duala
Oswitdl 5 9y VA i Gl 5l 1997 WSila 194 e
(1341

|)I

property of language.
_":\.:1);.4.\5\" axll) 4..\.».41.; ‘_5.&) 2da @

e This is the “magica

2- We can see this property clearly by considering even so simple a
dialogue as: “How are ya?,” “Fine,” exchanged between colleagues
in an office corridor. Why do they use these words in this situation?
Aball Ao 8 in B OO (e g guin g sl 3 (55 of LS
O Aaliall “How are ya?,” “Fine,” " 1 il sadll e ) sall
RN NI PAVERGHDVN{ AT SPRER L DN U DS VO R P D |
e Because they take the situation they are in to be but a brief
and mundane encounter between acquaintances, and
these are the “appropriate” words to use in such a
situation.
ad e G A 533 55 ) g dalae o8 (815 () S5 () B sl 2AL LY o
Allad) sl Jia ‘_g Lealadniny Maalia" CilalS 2 54 g
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e But why do they take the situation to be thus? In part,
because they are using just such words, and related
behaviors, as they are.

o2 Jia Jadh aaiiui L3 cdie o jad Sellly ) €81 auza gl () 504y 13l (<) o
A LS dliall Ald Gl Ll g cenlaSl)

3-Had the exchange opened with “What’s YOUR problem?,” the
situation would have been construed quite differently.
qubijéﬁc"eﬁﬁm@u"éﬂ@dduﬁ °
e As we saw before, we face, then, a chicken and egg question:
G\ABJ\}M\ d\}w cud\ dal g cdﬁu.a\_u\JLqS °
e Which comes first? The situation or the language?
Ll JASN Y Lk e
e This question reflects an important reciprocity between language
and “reality”: language simultaneously reflects reality (“the way
things are”) and constructs (construes) it to be a certain way.
o )l Al et "B 0 Tadl) (r Jially Alebaal) agall JVadd) 138 (uSas @
Alpna 48y ke 585 Of (peadl) LS il g (M oa WS ) saY1") a5

4- While “reciprocity” would be a good term for this property of
language, the more commonly used term is “reflexivity” (in the
sense of language and context being like two mirrors facing each
other and constantly and endlessly reflecting their own images back
and forth between each other).
Lo sad SISV mllaiadll Gld (Aalll dpalad s 5 iy ) oS "0l () s 3 e
Anl 55 L) sl (e ) e 6 pme Leils 5 Al inag) Sl Jall" sa
G 1358 5 slpsll s dald ) sia GuSal Aled Dby )l il s (lanl) Lguian
(el Lpany
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5.3 Situationsgas)

5-Language then always simultaneously reflects and constructs the
situation or context in which it is used (hereafter Gee will use the
term ““situation,” rather than “context,” because he wants to define it
in a particular way). But what do we mean by a “situation”?
DAYL) Aeladinl 2h Al Gld) §f ania ol LS 5 sl 5 G gy St Ladla 23 42 @
48y yTay 13 3083 3y 30 48 <Ll e Y ¢ Sl el g 2Ry i o
O Sl iy 3l Lo (S5 (Ran
e Situations, when they involve communicative social interaction,
always involve the following inextricably connected components
or aspects (Hymes 1974; Ochs 1996):
i S e Laila (5 skt cJaal sill 5 oo laial) Jelill e 5 shii laie «cYl) o
(1297 S5 1AV E Saa) il sall ol I G 5 Ul ) ddagi 5

6- A semiotic aspect, that is, the “sign systems,” such as language,
gestures, images, or other symbolic systems (Kress and van
Leeuwen 1996), and the forms of knowledge, that are operative and
important here and now.
ji ¢y gall g clelall g cdxlll Jia c"ekauo)\.c " ga 1A c@b.a..)uu_ubg\.m °
8 shic o il G al) OS5 (1397 sl s o S) (6 AT A5 Rali
Y5 s degas
e Different sign systems and different ways of knowing have, in
turn, different implications for what is taken as the “real” world,
and what is taken as probable and possible and impossible, here
and now, since it is only through sign systems that we have access
to “reality.”
Lo o Adlide HUT 44 gl dalise (§ kg ddbise Joasd dakail 2355 s j 505 @
Y (V5 U cdlintie 5 AiSan 5 Alaias Ll e 235 Loy o asall" Lllal)

128 5 e J geanll alaill e JMA (e
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7-An activity aspect, that is, the specific social activity or

activities in which the participants are engaging; activities

are, in turn, made up of a sequence of actions (Engestrom

1987, 1990; Leont’ev 1978; 1981; Wertsch 1998).

Al yd) oy Al sadse doelaial dadsl of LLaall ¢ ga 138 5 ¢ Al Cuils o
Clel aY) (e Aadis (e 0 5ST (la)say ¢ & AaiV g (€ Ll
(19980kh 5 ¢1981 ¢ 1978 it ¢199+ ale (VAAY Lle Al jiudil)

e A material aspect, that is, the place, time, bodies and
objects present during interaction (Clark 1997; Latour
1991; Levinson 1996).

el | puala alua ¥ s ciligd) cc gl Sl ¢ sa 138 5 ¢ salall Cuilall o
(V37 il 149 50 143V & DIS) Jelal

8-A political aspect, that is, the distribution of “social goods”
in the interaction, such as, power, status, and anything else
deemed a “social good” by the participants in terms of their
cultural models and Discourses, e.g. beauty, intelligence,
“street smarts,” strength, possessions, race, gender, sexual
orientation, etc. (Fairclough 1989, 1992, 1995; Gee 1996;
Luke 1995).
3 68l) ¢ Jia ¢ Jeld L}ﬁ "Aac s cL-J\" @J}S ¢ o 1a g cu_ulzu.n cila 44 o
Eua o S Laall i (e " s Lelaial " ey AT e 23 gl 5 il
Ca i 5 elSA 5 Jlaall JBall G e ¢agilslEs 5 2ED Lgadlal
&\ Loy cgfml.aj\ da gl g e uiall g o3 yall g ccilSliaall g ¢8 gall g ¢" i Hlan
(V390 11997 2 1990 5144 5 19A% Gl ) @l
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9-A sociocultural aspect, that is, the personal, social, and cultural
knowledge, feelings, values, identities, and relationships relevant in
the interaction, including, of course, sociocultural knowledge about
sign systems, activities, the material world, and politics, i.e. all the
other aspects above (Agar 1994; Barton and Hamilton 1998;
Carbaugh 1996; Gee 1992, 1996; Hanks 1996; John- Steiner,
Panofsky, and Smith 1994; Palmer 1996; Scollon and Scollon 1981;
Sperber and Wilson 1989; Toolan 1996).
oeliias Adlei g e laial g (Auadd 48 jras oo 15 (Al cclaial Culaddd o
2 yaall 5 cJal) Fagaday Il L Lay Jeléll 8 dlia il cilidle 5 «ilysa s ads
aen o) Aulaadl 5 caldd) alladl g ddaisV) g i adas Jga 40 5 dpe Lain Y|
o VA Gslida s 8L 498 lal) el s Sl 5 AV il gl
(S il il (s 997 LSl 1997 5134Y a2 1397 il
ale Osabiy 5 0 1981 Ol sSw 5 Ol sSe 1397 b €18 Cunan
G EEARYS

10-All these aspects together constitute a system (an interrelated
network) within which each of the components or aspects
simultaneously gives meaning to all the others and gets meaning
from them.
paliall e paie JSABDA (e (el yie AS0AT) Lalas JSI3 Lae il sl 038 S @
Leie Jsmandl Jixg 138 5 ¢ AY) el ire any a5 € gy il gl
e Thatis, we have another form of reflexivity here, as well. For a
shorthand, let us call this system the “situation network.”
Gl Used oI FAY) Lo dla (uSaiall Jadll JWET e AT OS5 Lual ¢ 50 138 o
NMaoa ol ASui AUaal) e e

11-Situations are never completely novel (indeed, if they
were, we wouldn’t understand them).

(e w5 Ll o) 530S 13) ¢l gl 8 Lol 2l 5 ol o LA o
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e Rather, they are repeated, with more or less variation, over time
(that is, distinctive configurations or patterns of semiotic
resources, activities, things, and political and sociocultural
elements are repeated).

DSy ¢ 13 ) )5 50 el 51 ST S e b ) S (5 000
Al yualic 5 0o LEY) cdaiil g ¢ Slard) 3 ) sa (e Jalail gl 5 jrae LSS
(A e Laial

e Such repetition tends to “ritualize,” “habitualize,” or “freeze” situations to

varying degrees, that is, to cause them to be repeated with less variation
(Douglas 1986).

138 ¢ (A5 glate il ya GV "awad o "habitualize ¢ritualize™ ) dr ) 0SS S @
(O AAT Gdke 5) JBT QR ae ) S o) e agleal ¢ 5

12- Such repetition (e.g. imagine the old style spelling bee or the traditional

doctor— nurse—patient relationship around a hospital bed)

i des o pall g Al paall g qupal) Gy ApatES ABNe g Jadl apal Jaad A5 Jia) )il Jia e
(b

e is the life blood out of which institutions, such as distinctive types of schools,
hospitals, businesses, industries, government agencies, political parties, street
gangs, academic disciplines, colleges or college classrooms, and so on and so
forth through a nearly endless list, are created. Institutions, in turn, create
forces (e.g. laws, disciplinary procedures, apprenticeships, etc.) that ensure
the repetition and ritualization of the situations that sustain them.

Cleliall § IS Al 5 cliiinal 5 e laall a5 e ) il Jie cilisssn Y 3ball Gl yd 2 @
) LISl 5 dapalSY) Clianaddll op ) il lblbias 5 Al ) 32 5 e Sall SIS
elnns ) Lo ) 2 ¢ Ly 55 L) e Y Al DAy Sl 50 138 5 AN 8 sl ) J gl
DS e ) (A gl 32l g cdanalddl ciled jal) s ol sil) Jie) ) 8 oL cla ) g
Lele badlas Al @YW o ritualization s

e Studying the way in which situations produce and reproduce institutions, and
are, in turn, sustained by them, is an important part of discourse

(e g 5 3 sh cag caiad ) 6oy 90 g il sall ¢ a5 il sale 5 g il A5y phall A )2 @
il
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture 11 — DISCOURSE ANALYSIS

1.All these aspects together constitute a system (an
interrelated network) within which each of the components
or aspects simultaneously gives meaning to all the others and
gets meaning from them.
(o aie JSADIA e (el yie AS0AT) Laldas S35 i i) gall 038 S @
2 138 5 o AY) aeal Simae axy a5 G g il sall Gl ualiall
i J pranll
e That is, we have another form of reflexivity here, as well.
For a shorthand, let us call this system the “situation
network.”
Lo ol AV Ladl dlia (uSaiall Judll JIGT (e HAT OS5 Lual ¢ 58 134 @
Mol 4SS alail) s e Bl
e Situations are never completely novel (indeed, if they
were, we wouldn’t understand them).

(paie g OV Ll o) S 13) ¢ gl 8) Lalai ) 5,01 ol o8 VLSl o

2.Rather, they are repeated, with more or less variation, over
time (that is, distinctive configurations or patterns of semiotic
resources, activities, things, and political and sociocultural
elements are repeated).
et 138 ) Sl g pe qa o 5l ST Gl ae cla ) SE Al s A YL e
ccgﬁy\ cé\.ia...m\j cé_ah.q.u.d\ JJ\)A u.a.ln\.m\ ji 3 jaa «_d_&m J)Slij
(A5 Ao Laial g dplis ualic
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e Such repetition tends to “ritualize,” “habitualize,” or
“freeze” situations to varying degrees, that is, to cause
them to be repeated with less variation (Douglas 1986).

C¥la "aead 5l "habitualize "ritualize" G Ji H1SE Jic @

oke 50) J8 Dl ae S (o)) e aglead ¢ g 138 5 (A sliie il
(VAT

3-Such repetition (e.g. imagine the old style spelling bee or the
traditional doctor— nurse—patient relationship around a hospital
bed) is the life blood out of which institutions, such as distinctive
types of schools, hospitals, businesses, industries, government
agencies, political parties, street gangs, academic disciplines,
colleges or college classrooms, and so on and so forth through a
nearly endless list, are created.
Cundal) (s Ll A83e gl Jail sl o Jias Jia) Ll Sl Jie o
el s (5¥ Bhall Gl o (tdioall 5y Jon G sall A el
Gleliall g lS Hall g aladiuall g uplaall (e 8 jrae g 53 Jia
Claadill ¢l il Clhlac g Al Gl a5 4w Sall GV
JA Cpe Ll o0 138 5 (AWK 3 Gl jal) J seadll 5 OIS 5 Auayal<Y|
L) il Ly L A Y Al
e Institutions, in turn, create forces (e.g. laws, disciplinary
procedures, apprenticeships, etc.) that ensure the
repetition and ritualization of the situations that sustain
them.
skl 5 ¢Aalil) Cle) ) g ool sl Jia) ol g8 oLl el s c ol 5al) @
Jaalas L;\3\ OYW caritualization s ) )SE Cpaaal u—‘j\ (CJ\ Aaigall
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5- Let me give some brief examples of how all the
aspects in the situation network are integrally
intertwined.
JS Jalaill A8S e 5 ja gall ALY (g 28] () ) sna) @
sl ASd A il sald) A8 LS
e Consider a small seminar room with a circular table in
it, and blackboard on all sides.
CJAEJJ..\MMJ cﬂ&@@}\dﬂj&@owm\)aﬂ)ﬂ ).E.\j\ °
_LJ\)L‘)!\ ren
e The room has a “front” and “back” when a teacher is
standing at the “front” addressing students.
dgal sal "LV e (i alzall Lanie MCala! MLl Ll 8 jall @
Ul
e What gives the room (a material thing) a “front” and
a “back” (meanings/values) is a socioculturally
distinctive activity, teaching of a certain sort, which
some cultures engage in and others do not, an activity
realized through socioculturally distinctive forms of
language and certain sorts of sociocultural
[ (Slaall) "Rl LY e (sale g o3) d8all Lz e o
(e g 53 (e palat g AAE Do Laia ) Aalill jree JaliS oo (aall
Jgaatt ol ¢4 g Y J';S!\ M\jaﬁﬁﬂ\u@géjmgﬁ\j
L &) 5l g 42l 3 jrae JIKEL L8EH 4o laia ) Aalill ADA (e
A8l 5 e Laia ) (e
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e knowledge, attitudes, and identities.
b ged) 9 @Bl gall g o jlaall @
e Furthermore, the “front”—"back” dimension of the
room reflects the traditional political alignments of
teachers as “authorities” and students as subservient.
Sy A ) e dxall M50 sall - Mgl ol celly e 3 e o
"L aa el Cpalaal) (e Apadatl] dpaliad) clallasl)
bl e ol
e Thus, the room, the activity, the talk, sociocultural
identities, and political relations all mean together,
giving and taking meaning from each other.
447\313.\3\5 daclaiay! L_M}@J\j “_\.m;j\j ‘Lw\j Mﬁ)ﬂ\ BT JXa 5 @
Lgaazy (e iz 230 5 glac ) clae @lld JS iy il D]l
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman
Lecture 12 — DISCOURSE ANALYSIS

1. Words like “work” and “coffee” seem to have more general
meanings than are apparent in the sorts of situated meanings we
have discussed so far.

15l 3 daual g acl laa L oS " coffee” 5" “work” Jie GldS 50y o
OV a3l el a8 e

2. This is because words are also associated with what, in Chapters
3 and 4, | called “cultural models.”

"cultural models*" (o

3. Cultural models are “storylines,” families of connected images
(like a mental movie), or (informal) “theories” shared by people
belonging to specific social or cultural groups (D’Andrade 1995;
D’Andrade and Strauss 1992; Holland and Quinn 1987; Strauss
and Quinn 1997).

3 ool alidll i) dlaia y gem cBlile M shaie a3l " 4 A8ED 23l e
e Laia) i ) ¢ patiy Gual) Gulil) 0 (e A8 il "l il (am s i)
OosS s lailgn €199 (gl yidig sl yaila )90 gl Haila) Barsae Al
(VAAY oS5 e gl 1S €Y AAY

2-Cultural models “explain,” relative to the standards of the
group, why words have the various situated meanings they
do and fuel their ability to grow more.
b e SISV gaill e Lt ja (o220 4l slady a8 dalidg
e Cultural models are usually not completely stored in any
one person’s head.
h\jumu.nijéi‘;ﬁuM‘\:ﬁ\Aﬂ\ CJLA.\M w);_af.u\.a'éicj °
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e Rather, they are distributed across the different sorts of
“expertise” and viewpoints found in the group (Hutchins
1995; Shore 1996), much like a plot to a story or pieces of
a puzzle that different people have different bits of and
which they can potentially share in order to mutually
develop the “big picture.”

G gl Clga 5 M55l e ddlide £ gl e Leay j 58 Aty el e Yy o

s Auail 3 pal 5e (pe Sl Jia (1397 ed 61990 juiila) de gana

0585 O D Sy (il 5 (e alitie g L Adlitie Gl G 531 (0 Aned

M Sl B ) pall" Jaltia sl Jal (e LS Ll

3- The cultural model connected to “coffee,” for example, is, for
some of us, something like: berries are picked (somewhere? from
some sort of plant?) and then prepared (how?) as beans or grain to
be made later into a drink, as well as into flavorings (how?) for other
foods.
13 (40 g2l e Gandl Al ¢ 8 Sl " coffee,” Dhaia A #3 sl o
LS () chnef a3 (Snlall (e g 5 (e Lo 1Sa ) gl o gl o5y 1 Jaudl)
¢S5 ol gall B A5 el il (& BaY iy 8 o5 o ) gal) ol L gealdl)
AenlY) (e la e e (S
e Different types of coffee, drunk in different ways, have different
social and cultural implications, for example, in terms of status.
e Laia) HUY) dabid 5 dalise (§yha Su Alla 8 3 sl e ddlida ¢l 53l @
sl i e el Jasas e Al
e This is about all of the model | know, the rest of it (I trust) is
distributed elsewhere in the society should | need it.
1 o (A8 e Ul 5) die i Lo )5 o calel Uy sl o IS 00 50 108 o
el dals 8 i€ o) i aadaall & AT oS
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4-Cultural models link to each other in complex ways to create

bigger and bigger storylines.

S)s 5813 5 shaie il 5 (3lal Bataa (3 ylay (anall Lgany ae Jay 53 S 3Ll @

e Such linked networks of cultural models help organize the
thinking and social practices of sociocultural groups.

‘LK:LA.\AY\ QLJ.&‘)LAAM} ).\SS.J\ (a.\.’a.u L_;. pac Lua 4..19\3.1 C.J\.A.ﬂ 4.2.\.1)4\ L_\M\ IR
A e laiaY) clelaal) (g

e For example, taking a more consequential example than “coffee,”
as we saw in Chapter 4, some people use a cultural model for
raising young children that runs something like this (Harkness,
Super, and Keefer 1992):

oy s o Jaadll Ll ) LS "5 5l e dng ST QL) 8 2aY) ae Dlie @
Jadl) 138 (e Bk o A bl JakY) A il A 3 gail) ardind il
(VAT a8 5 ¢ g ¢S )

e Children are born dependent on their parents and then they go
through various stages during which they often engage in
disruptive behaviors in pursuit of their growing desire for
independence.

Leols dalise Jal po A8 (g 050y o s pgaally (Sl () paaingd JlaY) A5y @
JaY s el agia ) 3ail aaal) 8 A Al culd sl ol L Llle
doaiay)

5-This cultural model, which integrates models for children,
child-rearing, stages, development, and independence, as
well as others, helps parents explain their children’s behavior

in terms of a value the group holds (e.g. independence).
(d)@w‘)f\ d\_m) dc janall Jading daid
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e |t is continually revised and developed (consciously and
unconsciously) in interaction with others in the group, as
well as through exposure to various books and other
media.

e genalls AV re Jo i (85 ) ) paiuly L sy ka5 dian) ja o @
S AY Sle ) Jilu g s i Caliaad el JOA e SIS

6.children differently (Philipsen 1975): for example, as beings
who start out as too unsocialized and whose disruptive
behaviors are not so much signs of their growing desire for
independence as they are signals of their need for greater
socialization within the family, i.e. for less independence (less
“selfishness”).
) lSS (Jial Jass e 3(11975 menld) Calise (<35 JukY) o
s yie A ) (e LiSH Glede cand Al 5 laa unsocialized WS s
JAl dpelaa¥) A5l e b e ) agdala &l HLE) o WS SOl
(Ml Jal) I ST sl ¢ 5D A Al ld il
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman

Lecture 13 — DISCOURSE ANALYSIS

1-5.4 Six building tasks
e Discourse analysis focuses on the thread of language (and
related semiotic systems)used in the situation network.
(A 13 lpapad) 215 5) Aellly g guin sl Jilat e ladl) S5 0
ISR LR P UREC A
e Any piece of language, oral or written, is composed of a set
of grammatical cues or clues (Gumperz 1982) that help
listeners or readers (in negotiation and collaboration with
others in an interaction) to build six things (in one sense of
the word, these six things are interlinked representations,”
that is, “re-presenting's”).
Gl LEY) (e de sana o8 A 5iSa gl Ay sid Aall) (e dakad ol allis o
) Sladdill ¢ 8 ol Gumaivaad) O (1982 5 2 53) 051 3 ) Ay sl
Sl aa g Jna ) eladl o el (Jel@ill AV aa (g lai s i gl
(" il sale) M sa 13 5" ) yie OGS Al ) e 028 5 ¢

2- | want to stress that utterances are made up of cues or
clues as to how to move back and forth between language
and context (situations), not signals of fixed and
decontextualized meanings.
Ll s Llad o jacll 481 410 ol ddae (e o sS0 2S o e oadl o 4y i @
AN Aleall e Dl HLE) Y (YIS Bl g dal
.decontextualized s
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e These cues or clues are part and parcel of what we called,
in Chapter 2, “grammar one” and “grammar two” (p. 29).
il oY Jaadll 8 ¢ an La (e 1 3ah Ve Ja o8 Ao 5l il LAY 028 e

(o= YA) " i) sl gl
e Language, then, always contains cues or clues that guide us
(either as interpreters on the scene or as analysts) in the
six sorts of building tasks listed below (these were briefly
discussed in Chapter 2).
shdalul o e yieS L)) W JaS ol all ) ddaed) Laila dalll (5 giat 3 o
5 3an 5 8_yial o2 il g3) oLial 83 5 pasall Ll algw (e o) g3l A 8 ((pallne
(2 Jadll 3

3- These building tasks involve us in using language (and
other semiotic systems) to construe the situation network in
certain ways and not others.
il (AT bl alai g) Zall) aladia) 8 U g shati oLl alea elli o
LA e ) dma 3k i ol ASS
e They are carried out all at once and together.
Lra g 3aa) g 4z Lol 25 @
e And, they are carried out in negotiation and collaboration
with others in interaction, with due regard for other
related oral and written texts and situations we have
encountered before.
Dbtie) o) ae cJeld A cp AY) aa o glaill g (i gl 8 Lead 2 i @
Jé Wligal s c¥lay Llad 5 4503 Ala b (5 AY) (a gaaill a4l
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4-Even when we are silently reading, these building tasks are
carried out in negotiation and collaboration with the writer in
various guises such as the “actual writer,” “assumed writer,”
and the narrator, as well as in collaboration with other,
related texts we have read, sociocultural knowledge we bring
to the text, and discussions we have had with other people.
Oslxis (gl o algall sl oLy 25 oy (Cranay |3 ()5S Ladic s @
M i gisall oS M Ledl) (ST e jaUaal) Calisal (ol as
Lalil_3 Aleall culd gAY (a suaill pa ¢ slailly Sl g 551 I
ae Wl jal cliilia g oaill ) 3l 4800 de Laiay) G ladl
A paladl
e That is, these building tasks can be seen simultaneously as
cognitive achievements, interactional achievements, and
inter-textual achievements.
Y LS aal g iy 8 L) jlany o) Sy elad) alga oda <52 138 @
Fanadl o A8 itl) Syl 5 e latl <) Slaty) s A jual
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Instructor: Dr. Mahmoud Mohamed Ahmed Salman

Lecture 14 — DISCOURSE ANALYSIS

--The six building tasks, the tasks through which we use language to

construct and/or construe the situation network, at a given time

and place, in a certain way, are:

ASail) auzm g il gl /5 Al ol Lgadin ) algall A (e i) oLl ales @
(R Al A3y sl ¢ (pma e g S

1. Semiotic building, that is, using cues or clues to assemble
situated meanings about what semiotic (communicative)
systems, systems of knowledge, and ways of knowing, are
here and now relevant and activated.

lrall araatl Vsl cl LS alasiuly @lla g ¢ sa 138 5 o Abasad) sU) o

A8 yra (3 5k g A jrall alai g (Aolial 6ill) Alapad) adaill Le J o pail
Lebiadi g Aliall culd 91 4 Lia

2. World building, that is, using cues or clues to assemble situated
meanings about what is here and now (taken as) “reality,” what
is here and now (taken as) present and absent, concrete and
abstract, “real” and “unreal,” probable, possible, and impossible.

s il el aenil JiVa sl cl Hli) aladialy clldg ¢ sa 138 5 (allall cU) o
Dealall (8 LS) Wy La g La "l s (c0dal LeS) Y15 Lin sa e
cQSAAM cd.a'.i;.d\" cc?.’ﬁ\} J...u'd\" 9 "é:é;j\" cJM\j u.u}qLd\j c_ﬁ\.sd\j
el g

3. Activity building, that is, using cues or clues to assemble situated

meanings about what activity or activities are going on, composed

of what specific actions.

Lo Jon adil Jlaal) aaaadl JaVa ol <ol LE) alasiinly Glld g ¢ o 128 5 Aoy sl o
Baxsae Slelja) ool ) @ddads) e s ol oLl
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4. Socioculturally-situated identity and relationship building, that is,
using cues or clues to assemble situated meanings about what
identities and relationships are relevant to the interaction, with
their concomitant attitudes, values, ways of feeling, ways of
knowing and believing, as well as ways of acting and interacting.
sl L) alasinly Glld g ¢ sa 138 5 (CilBall oLl a5 (ASUER Aolaiayl Aiggdl o
L xa (Jeldl dia ld GlEMall § il gl udpéﬂ@u\ @A;ﬂds‘y;
SIS g caldie V) g 48 yzall (3 ylag ¢yl 3 kg ‘?5&\5 ce.@AS\jAsﬂhc_\ALA.\
Jelddll y o paill 3k

5. Political building, that is, using cues or clues to construct the
nature and relevance of various “social goods,” such as status and
power, and anything else taken as a “social good” here and now
(e.g. beauty, humor, verbalness, specialist knowledge, a fancy car,

etc.).

"Ll e aa Al e b ol s dddalall 5 DSl Jie Melaia) adull" Calis
«verbalness &3l 5 ¢ Jleaall JEal) Jaswe o) ¥ 5 Ua " e laial saa
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6. Connection building, that is, using cues or clues to make
assumptions about how the past and future of an
interaction, verbally and non-verbally, are connected to the
present moment and to each other — after all, interactions
always have some degree of continuous coherence.
o) il Al sl cal LEYD alaasialy Gl g ¢ g 128 5 Juaiy) sl o
Laily 5 el JS 2z - (el Lgiamy () 9 3 jualall ddaalll ) o i
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e Different grammatical devices contribute differently to
these six tasks and many devices contribute to more than
one at the same time.

e el 5 Al algall o2gd Calide JSy agud Aaliaal) 4y saill <l Y @
Al gl pudiy aal g e ST 8 sl ) gaY)

e All together these six building tasks spell out the work of
the semiotic aspect of the situation network, with special
reference here to language.
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