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 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

Lecture One – DISCOURSE ANALYSIS 

definitions 
1. Definitions. It is difficult to give a single definition of 

discourse analysis. 

 الخطاب لتحليل واحد تعريف إعطاء الصعب فمن. التعاريف. 

 
 

2. Discourse analysis will enable to reveal the hidden 

 motivations behind a text or behind the choice of a particular 

 method of research to interpret that text 

  أسلوب اختيار وراء أو النص وراء  هخفيال الدوافع عن لكشفا الخطاب تحليلليمكن 

 النص ذلك لتفسير البحوث من معين

3- Discourse analysis is meant to provide a higher awareness of the 

hidden motivations in others and in ourselves, and therefore, enable 

us to solve concrete problem by making us ask ontological and 

epistemological questions. 

  وعي أعلى من الدوافع الخفية في الآخرين، وأنفسنا، توفير تحليل الخطاب بوالمقصود

وبالتالي، تمكننا من حل مشكلة محددة من قبل مما يجعلنا نسأل الأسئلة الوجودية 

 والمعرفية.
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4- Though critical thinking about the analysis of  texts is as ancient 
as  mankind, discourse analysis is perceived as the product of 
postmodern period 

 يقدم الخطاب تحليل ان الا البشرية بقدم قديم نص بتحليل نقدي التفكير ان من بالرغم 

  الحداثة بعد ما لفترة كنتاج
 

5- Discourse Analysis (DA) is a modern discipline of the social 
sciences that covers a wide variety of different 
sociolinguistic approaches. 

 من مختلفة واسعة مجموعة يغطي الاجتماعية العلوم من حديث علم هو الخطاب تحليل 

 (لغويال الاجتماع) مناهج
 It aims to study and analyse the use of discourse in at least one of 
the three ways stated above, and more often than not, all of them 
at once. 

 وليس طرق ثلاث من الاقل على واحدة في الخطاب استخدام وتحليل دراسة الى يهدف 

 الاحيان من كثيرب واحد وقت في معا
 Analysis of discourse looks not only at the basic level of what is said, 
but  takes into consideration the surrounding social and historical 
contexts 

 الاعتبار في يأخذ لكنه قيل لما اساسي كمستوى فقط ليس اليه ينظر الخطاب تحليل 

 بالخطاب المحيطين والسياق التاريخ
 

6 - Making the distinction between whether a person is 
described as a ‘colonization’ or a ‘occupation’ is something DA 
would look at, whilst considering the implications of each term.  

 او(  احتلال) بأنه الشئ يصف الشخص كان اذا ما للتفريق فيه ينظر أمر الخطاب تحليل 

  مصطلح كللتداعيات  هاعتبار مع(  استعمار)
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 To expand, 'occupation' is a term that brings negative 
 Connotations of evil and damaging, whereas 'colonization' has 
positive connotations of helping others to develop themselves.  

 ،أن حين في ضرر،و شر دلالات  السلبية يجلب مصطلح هو' الاحتلال' لتوسيع 

 أنفسهم تطوير على الآخرين مساعدةل إيجابية دلالات له' الاستعمار'
 So, one term is looked upon a lot more favorably than the 

other, and this is what a Discourse Analyst would consider, as 
well as looking at the relationship of these terms with a widely 
used term.’  

 ،أن الخطاب كمحلل وهذا الآخر، من إيجابية من الكثير على واحدة لفترة بدأ لذلك 

 على يستخدم مصطلح مع المصطلحات هذه بين العلاقة في النظر عن فضلا تنظر

 . "واسع نطاق
 Discourse analysts will look at any given text, and this just 

means  anything that communicates a message, and 
particularly, how that message  constructs a social reality or 
view of the world 

 شيء أي أن فقط يعني وهذا معين، نص أي في الخطاب لمحللين نظري سوف 

 رؤيةك أو جتماعيلأا واقعال الرسالة هذه بنيت كيف خاص، وبشكل رسالة، صلوات

 للعالم
 

 

 

 

 



ANASF 
 

 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

Second lecture – DISCOURSE ANALYSIS 
1- Language has a magical property: when we speak or write 

we craft what we have to say to fit the situation or context in 

which we are communicating.  

 قولالعلينا أن  ما صياغة نكتب أو فعندما نتكلم: سحريةخاصية  لديها اللغة 

 .لهصنحن على  السياق الذي أو الوضع لتناسب

 But, at the same time, how we speak or write creates that 

very situation or context. 

 سياق. أو جدا حالة نشئت أو الكتابة تكلمالكيف ، الوقت ذاتهب، ولكن 

  It seems, then, that we fit our language to a situation or 

context that our language, in turn, helped to create in the 

first place 

 تههيئساعدت على ت، بدورهاو، سياقال أو لحالةل لغتنا تناسب هاأن، إذن، ما يبدو 

 أصلا
 

2- This is rather like the “chicken and egg” question: Which comes 

first? The situation we’re in (e.g. a committee meeting)? Or the 

language we use (our committee ways of talking and interacting)? 

 الوضع الذي ب أولا؟ ما الذي يأتي: السؤالالدجاجة والبيضة" " مثل هو بالأحرى هذا

 من الكلام لجنتناطرق ) اللغة التي نستخدمها أو(؟ جنةللاجتماع بأ لامث) نحن فيه

 (؟والتفاعل

 Is this a “committee meeting” because we are speaking and acting 

this way, or are we speaking and acting this way because this is a 

committee meeting?  

 تصرف نحدث ونت أم أننا، بهذه الطريقةالتصرف التحدث و لأننا" اجتماع للجنة" هل هذا

 ؟اللجنة هو اجتماع لأن هذا بهذه الطريقة
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 After all, if we did not speak and act in certain ways, committees 

could not exist; but then, if institutions, committees, and 

committee meetings didn’t already exist, speaking and acting this 

way would be nonsense. 

 ولكن موجودةالغير  اللجانيمكن ، بطرق معينة ونتصرف لم نتكلم كل شيء، إذا بعد ،

 تحدثالف، بالفعل لم تكن موجودةاجتماعات اللجنة و، واللجان المؤسسات إذا، بعد ذلك

 .كلام فارغ سيكون بهذه الطريقةتصرف الو

3-  Discourses and social languages Whenever we speak or write, 
we always and simultaneously construct or build six things or six 
areas of “reality”: 

 ستة بنين أوننشئ  واحد وقتب دائماو ،بنكت أو نتكلم كلما الاجتماعية واللغات الخطابات 
 :"واقعال" من مجالات ستة أو أشياء

 

1. The meaning and value of aspects of the material world: I enter a 
plain, square room, and speak and act in a certain way (e.g. like 
someone about to run a meeting), and, low and behold, where I sit 
becomes the “front” of the room. 

 تصرفأو تحدثأو ،غرفة مربعة، عادي أدخل أنا : المادي العالم جوانب من قيمةو معنى 
 "مام"الأ يصبح حيث أجلس ،ض خفمن ولمح(، لقاء عملوشك  كمن لامث) بطريقة معينة

 .الغرفةمن 
 

2- Activities: We talk and act in one way and we are engaged in 
formally opening a committee meeting; we talk and act in another way 
and we are engaged in “chit-chat” before the official start of the 
meeting. 

 جتماعلأ رسميال فتتاحلأا في منخرطون نحنو واحد اتجاه في ونعمل نتحدث نحن :النشاطات 
 الرسمية البداية قبل" دردشةال" في منخرطون نحنو أخرى بطريقة ونتصرف نتحدث ؛لجنةا

 جتماعللأ
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3- Identities and relationships: I talk and act in one way one moment and I am 
speaking and acting as “chair” of the committee; the next moment I speak and 
talk in a different way and I am speaking and acting as one peer/colleague 
speaking to another. 

 القادمة حظةلالو للجنة؛" كرسي" بدورو أتكلمو لحظةل واحد تجاهبأ ونعمل أتحدث :والعلاقات الهويات 
 .خرلآ يتحدث زميل / الأقران حدى كأبوصفو أتكلم أناو مختلفة قبطر تحدثأو أتكلم وأنا

4. Politics (the distribution of social goods): I talk and act in such a way that a 
visibly angry male in a committee meeting (perhaps it’s me!) is “standing his 
ground on principle,” but a visibly angry female is “hysterical.” 

 في غاضبا بدا الذكور أن الطريقة هذه مثلب عملأو أتحدث (:الاجتماعية السلع توزيع) السياسات 
 هغاضب الأنثىبوضوح  ولكن ،"المبدأ حيث من بموقفه يقف" هو) !لي حان وربما( اللجنة اجتماع

 ". اهستيري"

5. Connections: I talk and act so as to make what I am saying here and now in 
this committee meeting about whether we should admit more minority 
students connected to or relevant to (or, on the other hand, not connected to or 
relevant to) what I said last week about my fears of losing my job given the new 
government’s turn to the right. 

 علينا يجب كان إذا ما حول اللجنة جتماعأب الآنو هنا أقوله ما لجعل وذلك عملأو أتحدث أنا :تصالاتلأا 
 ذات أو لها علاقة لا ،أخرى ناحية من أو،( الصلة ذات أو متصلةال الأقليات من الطلاب من المزيد قبول
 .اليمين إلى الجديدة الحكومة بدوره نظرا وظيفتي فقدان من مخاوفي عن الماضي الأسبوعب قلت ما) صلة

6. Semiotics (what and how different symbol systems and different 
forms of knowledge “count”(: I talk and act so as to make the 
knowledge and language of lawyers relevant (privileged), or not, over 
“everyday language” or over “non-lawyerly academic language” in our 
committee discussion of facilitating the admission of more minority 
students. 

 أتحدث "): العد" المعرفة من مختلفة وأشكال النظم رمز مختلف وكيف ماذا( السيميائية 
" يومية لغة" على ،لا أم ،)المميز(صلة ذات محامين من اللغةو المعرفة لجعل وذلك عملأو
 أقلية من المزيد قبول تيسيرل جنتنال مناقشة في" كاديميةالأ لغةال غير لمحامون " أكثر أو

   الطلاب
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-- there are  several “tools of inquiry” (ways of looking at the world of 

talk and interaction) that will help us study how these building tasks are 

carried out and with what social and political consequences.  

 التي من شأنها أن( والتفاعل الحديث العالم للنظر إلىطرق )" للتحقيقأدوات " هناك العديد 

 والسياسية ماعيةالعواقب الاجت مامع  مبنىال خارج مهامتنفيذ  كيفية دراسة تساعدنا على

 The tools of inquiry that will be introduced in this chapter are 

primarily relevant to how we (together with others) build identities 

and activities and recognize the identities and activities that are being 

built around us.  

 نحن  كيف صلةذات  هي في المقام الأول هذا الفصلب التي سيتم إدخالهاستعلام الأ أدوات

التي يجري  أنشطةو هويات والتعرف على أنشطةو هويات تبنيخرين( الآشتراك مع أب)

 .من حولنا بناؤها

 However, the tools of inquiry introduced here are most certainly 

caught up with all the other building tasks above, as well, as we will 

see progressively in this book.  

 أعلاه،  البناء الأخرى مهامجميع  المحاصرين معبالتأكيد و هنا قدمت التحقيق أدوات غير أن

 .هذا الكتابب تدريجيا كما سنرى، وكذلك

 The tools to be discussed in this chapter are: 

 في هذا الفصل التي سيتم مناقشتها الأدوات 

a. “Situated identities,” that is, different identities or social positions we 

enact and recognize in different settings. 

 " في تقر تسن وجتماعية أ مواقف أو هويات مختلفة وهذا هو، " الهويات قعو

 .بيئات مختلفة
b. “Social languages,” that is, different styles of language that we use to 

enact and recognize different identities in different settings; different 

social languages also allow us to engage in all the other building tasks 

above (in different ways, building different sorts of things). 

 هويات مختلفةفي سن  التي نستخدمها اللغة أنماط مختلفة من وهذا هو، ،الاجتماعي " اللغات 

ذكورة الم المهام المشاركة في جميعأيضا  الاجتماعية اللغات مختلفتسمح لنا ؛ بيئات مختلفةل

 .( مختلفة من الأشياء أنواع بناءبطرق مختلفة، ) بناء أخرىلل أعلاه
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c. “Discourses” with a capital “D,” that is, different ways in which we 

humans integrate language with non-language “stuff,” such as different 

ways of thinking, acting, interacting, valuing, feeling, believing, and 

using symbols tools, and objects in the right places and at the right times 

so as to enact and recognize different identities and activities, give the 

material world certain meanings, distribute social goods in a certain way, 

make certain sorts of meaningful connections in our experience, and 

privilege certain symbol systems and ways of knowing over others (i.e. 

carry out all the building tasks above). 

 مع " الخطابات "D ،" ،لغةال مع غير اللغة دمجن نحن البشر مختلفة التيأساليب وهذا هو "

 واستخدام، الأعتقادالشعور، ، تقييمالالتفاعل، ، التصرف، التفكيربطرق مختلفة  "، مثلشياء أ

 عترافأوسن وذلك ل الأوقات الصحيحة وفي الأماكن الصحيحة أشياء فيو رموز،و أدوات

بطريقة  السلع الاجتماعية وتوزيع المعانيبعض  العالممختلفة، وإعطاء أنشطة الهويات و

 معينة رمز هنظمأ وامتياز تنا،تجرب في ذات مغزى تصالاتلأمعينة من ا أنواع، وجعل معينة

 .أعلاه( بناءال مهام تنفيذ جميع )أي مقارنة مع الآخرين طرق معرفة و

d. “Conversations” with a capital “C,” that is, long-running and 

important themes or motifs that have been the focus of a variety of 

different texts and interactions (in different social languages and 

Discourses) through a significant stretch of time and across an array of 

institutions. 

 "مع محادثات"ال "C،" ،كانتدوافع موضوعات مهمة أو و منذ فترة طويلة وهذا هو 

الاجتماعية  اللغاتفي مختلف ) المختلفة والتفاعلات النصوص مجموعة متنوعة من محور

 .المؤسسات مجموعة منعبر كبيرا من الوقت و امتداد من خلالنقاشاتهم( و
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Fourth lecture– DISCOURSE ANALYSIS 
2.2 Who's and what's 

1- When you speak or write anything, you use the resources 

of English to project yourself as a certain kind of person, a 

different kind in different circumstances. 

 ّفغل تشاصلإ الإّديٞضٝح ٍ٘اسد اعرخذاً َٝنْل شٜء، أٛ مراتح أٗ اىرحذز عْذ 

 ٍخريفح ظشٗف فٜ ٍخريف ّ٘ع ٕٗ٘ ، شخض ٍعِٞ مْ٘ع

 You also project yourself as engaged in a certain kind of activity, 

a different kind in different circumstances.  

 ظشٗف فٜ ٍخريف ْ٘عى اىْشاط، ٍِ ٍعِٞ ْ٘عى مَشاسك كذظ٘س أٝضا َٝنْل 

  .ٍخريفح

 If I have no idea who you are and what you are doing, then I 

cannot make sense of what you have said, written, or done.  

 أٗ ٗمرة، قيرٔ، ٍا فٌٖ أعرطٞع لا ثٌ ذفعو، مْد ٍٗارا أّد ٍِ فنشج أٛ لىذٝ ماُ إرا 

 .تٔ اىقٞاً

 You project a different identity at a formal dinner party than you 

do at the family dinner table.  

 ٍششٗعل ٕ٘ٝح ٍخريفح فٜ حفو عشاء سعَٜ ٍَا ذفعئ عيٚ ٍائذج عشاء عائيٞح 

 And, though these are both dinner, they are none the less different 

activities.  

  ُٕزٓ ٕٜ مو عشاء، فٖٜ لا شٜء أقو أّشطح ٍخريفح.ٗسغٌ أ 

 The fact that people have differential access to different identities 

and activities, connected to different sorts of status and social 

goods, is a root source of inequality in society. 

 ّ٘اع لأىيٖ٘ٝاخ ٗالأّشطح اىَخريفح، ٍرظلا ذفاضو حقٞقح أُ اىْاط ىذٌٖٝ ٗط٘ه اى

ٖ٘ ٍظذس خزسٛ ىعذً اىَغاٗاج فٜ فٍخريفح ٍِ اى٘ضع اىقائٌ ٗاىغيع الاخرَاعٞح، 

 اىَدرَع.
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  Intervening in such matters can be a contribution to social justice.  

 ِالاخرَاعٞح اىعذاىح ذحقٞق فٜ ٍغإَح رنُ٘ى الأٍ٘س ٕزٓ ٍثو فٜ ذرذخو أُ َٝن. 

 Since different identities and activities are enacted in and through 

language, the study of language is integrally connected to matters 

of equity and justice. 

 تشنو اىيغح دساعح ذ٘طٞو ٝرٌ اىيغح، خلاه ٍِ ٍخريفح ٗأّشطح ٕ٘ٝاخ عِ ذٌ ٍْز 

 .ٗاىعذاىح الإّظاف ىَغائو ٍرناٍو
 

2- An oral or written “utterance” has meaning, then, only if and 

when it communicates a who and a what (Wieder and Pratt 1990a).  

 "ًطو٘اٝر عْذٍا إرا إلا إرُ، ٍعْٚ، ىٔ ٍنر٘ب أٗ شف٘ٛ" اىنلا who ٗ what (ٗٝذس 

   (.0991A تشاخ

 What I mean by a “who” is a socially-situated identity, the “kind 

of person” one is seeking to be and enact here and now.  

 ب أعْٞٔ ٍا " who  "ٕ٘ ٗنُ٘ٞى ٝغعٚ احذ" شخض ٍِ ّ٘ع" إُ ، اخرَاعٞا قع ٕ٘ٝح 

  .ٗاُٟ ْٕا غِىٞ

 What I mean by a “what” is a socially-situated activity that the 

utterance helps to constitute. 

 ب أعْٞٔ ٍا " what  "ٕ٘ رشنواى عيٚ ٞغاعذى اىنلاً ٕزا ٝقع اخرَاعٞا اّشاط. 

3- Lots of interesting complications can set in when we think 

about identity enacted in and through language.  

  خعْذٍا ّفنش فٜ ٕ٘ٝح طذس حذدذَٝنِ أُ  َثٞشجاىاىنثٞش ٍِ اىَضاعفاخ 

  ٍِٗ خلاه اىيغح.

 Who's can be multiple and they need not always be people.  

 Who's  ْاطىيَٝنِ أُ ذنُ٘ ٍرعذدج ٗأّٖا لا ذحراج أُ ذنُ٘ دائَا  
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 The President’s Press Secretary can issue an utterance that 

is, in fact, authored by a speech writer and authorized (and 

even claimed) by the President.  

 ُأرُ ٗ، ٍِ ذأىٞف فٜ اى٘اقع ٕٗزا ٕ٘، ملاً سطذأ اىشئٞظ عنشذٞش َٝنِ أ

  .اىشئٞظ( ٍِ قثو ذعٚٝ )ٗحرٚاىنلاً  ماذة

 In this case, the utterance communicates a sort of 

overlapping and compound who.  

 ٜشمة بَاىاىرذاخو ٗ ٍِ ْ٘عتاىنلاً ٝرظو ، ٕزٓ اىحاىح ف who.  

 The Press Secretary, even if she is directly quoting the 

speech writer, must inflect the remark 

 ٜثْٚأُ ٝ ، ٝدة اىناذة ملاً ٍثاششج ٝقرثظ إرا ماُ حرٚ، اىغنشذٞش اىظحف 

 تٖزا اىرظشٝح
 

4- 14 Discourses and social languages الاجتماعية واللغات الخطابات    

with her own voice.  

 In turn, the speech writer is both “mimicking” the President’s 

“voice” and creating an identity for him. 

 ٜخيق ٕ٘ٝح ٗ "اىظ٘خ" يشئٞظىٍحاماج" " عيٚ حذ ع٘اء اىناذة ملاً اىَقاتو، فئُ ف

 .ىٔ

 Not just individuals, but also institutions, through the 

“anonymous” texts and products they circulate, can author or issue 

“utterances.”  

 اىَدٖ٘ىحٗاىْ٘اذح  اىْظ٘ص ٍِ خلاه، اىَؤعغاخ، ٗىنِ أٝضا قظف ىٞظ الأفشاد" "

 ".رظشٝحاخاى" أٗ قضٞح اىناذة َٝنِ ، ذعٌاىرٜ 

 For example, we will see 111111 below that the warning on an 

aspirin bottle actually communicates multiple whos. 

 فعلا رظوٍ الأعثشِٝ صخاخح عيٚ اىرحزٝش أقو ٍِ رىل 000000، ع٘ف ّشٙ ٍثلا 

whos ٍرعذدج  
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5- An utterance can be authored, authorized by, or issued by a 

group or a single individual. 

  ِفشد ٗاحذ. ٍدَ٘عح أٗ اىرٜ ذظذسٕا أٗاىنلاً، اىرٜ أرُ تٖا، ٗ رأىٞفاىَٝن 

 Finally, we can point out that whos and whats are not really 

discrete and separable. 

 ّشٞش إىٚ أُ، َٝنْْا أُ أخٞشا whos ٗ ُ٘حقا،  ْفظيحٍ رَٞضج ٍٗ ىٞغدٍارا ٝن 

 You are who you are partly through what you are doing and 

what you are doing is partly recognized for what it is by who 

is doing it.  

 خضئٞا ٍعرشف تٖا ذقٍُ٘٘ تٔ ٕ٘ ٍٗا ٍا ذقٍُ٘٘ تٔ ٍِ خلاه خضئٞا ٍِ أّد ْدم 

 .اىرٜ ذقً٘ تزىل  whoٍِ  عيٚ ٍا ٕ٘ عيٞٔ

 So it is better, in fact, to say that utterances communicate an 

integrated, though often multiple or “heteroglossic,” who-

doing-what 

 عيٚ اىشغٌ ٍرناٍو اىر٘اطو ملاً أُ ّق٘ه إُ، ، ىزىل فَِ الأفضو فٜ اى٘اقع ،

 heteroglossic ،"who-doing-what" أٗ رعذدٍِ ٍ مثٞش ٍِ الأحٞاٍُِ 
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 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

Lecture Five – DISCOURSE ANALYSIS 
2.3 “Real Indians” الحقيقيون الهنود   

1- Though I have focused on language, it is important to see that 

making visible and recognizable who we are and what we are 

doing always requires more than language.  

 ٌامثش ٝزطيت ٗاضخ ثشنو ّفؼو ٍٗبرا ّذِ ٍِ ادساك ىنِ اىيغخ ػيٚ رشمٞزّب ٍِ ثبىشغ 

  اىيغخ ٍِ

 It requires, as well, that we act, think, value, and interact in ways 

that together with language render who we are and what we are 

doing recognizable to others (and ourselves).  

  ٗىلأخشِٝ لأّفضْب رىل ّذسك ٝجؼيْب اىيغخ ٍغ ٗاىقٌٞ أفنبسّب ٗ رظشفْب فَلادظخ 

  الأٍ٘س ريل ٝزطيت ث٘ض٘ح ّفؼو ٍٗبرا ّذِ ٍِ لإدساك  ث٘ض٘ح

 In fact, to be a particular who and to pull off a particular what 

requires that we act, value, interact, and use language in sync with 

or in coordination with other people and with various objects 

(“props”) in appropriate locations and at appropriate times. 

 اىنبئْبد ٍٗغ الأخشِٝ الأشخبص رفبػو ٍغ ثبىززاٍِ اىيغخ اصزخذاً ئىٚ ثبلإضبفخ 

  اىَْبصت ٗاىَنبُ اىَْبصت اى٘قذ فٜ اىَخزيفخ

2- To see this wider notion of language as integrated with “other 

stuff” (other people, objects, values, times and places), we will 

briefly consider Wieder and Pratt‟s (1990a, b) fascinating work 

on how Native Americans (from a variety of different groups, 

though no claim is made that the following is true of all Native 

American groups) recognize each other as “really Indian.”  

 اىقٌٞ ، الأخشِٝ الأشخبص) الأخشٙ الأٍ٘س ٍغ ٍذٍ٘جخ ٕٜٗ ىيغخ أٗصغ ٍفًٖ٘ ىشؤٝخ 

 ٝؼشف مٞف ٍ٘ض٘ع د٘ه ٗاٝذس ٗ ثشاد ػَو ئىٚ ىْْظش(  الأٍبمِ ، الأٗقبد ،

 أُ ٝزٌ اىَطبىجخ بىشغٌ ٍِ ػذًث، اىجَبػبد اىَخزيفخ ٍِ اىؼذٝذ ٍِ)الأطيِٞٞ الأٍٞشمِٞٞ

 ْٕ٘د) اٌّٖ ػيٚ ثؼضٌٖ(  طيٞخالأٍشٝنٞخ الأ ٍِ جَٞغ اىفئبد ٝنُ٘ اىزبىٜ طذٞذب

 (  دقٞقُٞ٘
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 Wieder and Pratt point out that real Indians “refer to persons who 

are „really Indian‟ in just those words with regularity and 

standardization” (1990a: 48).  

 ْٖذٛاى) اىشخض ئىٚ ٝشٞش اىزٛ:  ٕ٘ اىذقٞقٜ اىْٖذٛ ُأ ئىٚ ٗثشاد ٗٝذس أشبسا 

  اىزشرٞت ٗثْفش اىنيَبد ثزاد ثجضبطخ ( ذقٞقٜاى

 Wieder and Pratt‟s work will also make clear how the identities 

(the whos) we take on are flexibly negotiated in actual contexts of 

practice. 

 اىٖ٘ٝخ ُئ مٞف بٞجْٞى ٗاٝذس ٗ ثشاد َوػ أٝضب (the whos  )اىََبسصخ ػْذ ٍشّخ  
 

3-The term “real Indian” is, of course, an “insiders‟ term.” 

 ٍظطيخ ٕ٘(  اىذقٞقٜ اىْٖذٛ) َظطيخاى (insider ) 

 The fact that it is used by some Native Americans in enacting their 

own identity work does not license non- Native Americans to use the 

term.  

 غٞش ٝجؼو فٖزا ٕ٘ٝزٌٖ ىزجِٞٞ الأطيِٞٞ الأٍٞشمِٞٞ ثؼض قجو ٍِ ٍضزخذٍخ أّٖب مُ٘ ذقٞقخاى 

  اصزخذأٍ فٜ ىٌٖ سخظخ لا الأطيِٞٞ الأٍشٝنِٞٞ

Discourses and social languages 15 

4-The problem of “recognition and being recognized” is very 

consequential and problematic for Native Americans.  

 الأطيِٞٞ ىلأٍشٝنِٞٞ ثبىْضجخ دقٞقخ ئشنبىٞخ رَثو الأدساك ٍشنيخ ُأ ،  

 While in order to be considered a “real Indian,” one must be 

able to make some claims to kinship with others who are 

recognized as “real Indians,” this by no means settles the 

matter.  

 ِٞٝنُ٘ قبدسا ػيٚ ٝجت ػيٚ اىَشء أُ،" اىذقٞقٜاىْٖذٛ أُ رؼزجش " ٍِ أجو فٜ د 

،" اىذقٞقٜاىْٖ٘د " اىزِٝ رؼزشف ىٌٖ ٍغ اٟخشِٝ اىْضت ئىٚ اىَطبىجبد ثؼض جؼو

 اىَضأىخ. جيٜأُ رْ لا ٝؼْٜ ٕزا
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 People with such (biological) ties can fail to get recognized as 

a “real Indian,” and people of mixed kinship can be so 

recognized. 

 الاػزشاف  فشو فٜ اىذظ٘ه ػيٚاى( )اىجٞ٘ى٘جٞخ ٍثو ٕزٓ اىؼلاقبد ٍغ َٝنِ ىيْبس

دزٚ  ٔخزيطٍ ّضتٍِ  ٝنُ٘ َٝنِ أُ"، ٗاىْبس اىذقٞقٜ اىْٖذٛ" ثبػزجبسثٖب 

  َؼزشف ثٔاى
 

5-Being a “real Indian” is not something one can simply be.  

 ُ٘ثجضبطخ َٝنِ أُ ٝنُ٘ ىٞضذ شٞئب" اىذقٞقٜ اىْٖذٛ" أُ ٝن. 

 Rather, it is something that one becomes in and through the 

doing of it, that is, in carrying out the actual performance 

itself.  

 ،فٜ  ٕٗزا ٕ٘، رىل، فؼو ٍِٗ خلاه فٜ ٝظجخ أُ ٗادذ ٕ٘ شٜء ثذلا ٍِ رىل

 .اىفؼيٜ ّفضٔ الأداء رْفٞز

 Though one must have certain kinship ties to get in the 

“game,” beyond this entry criterion, there is no being (once 

and for all) a “real Indian,” rather there is only doing being-

or-becoming-a-“real-Indian.” 

  ٌٗساء" ىؼجخ" ىيذظ٘ه ػيٚ اىْضت ػلاقبد جؼضى ٝجت أُ ٝنُ٘ػيٚ اىشغ 

اىْٖذٛ ( ػيٚ "ٗئىٚ الأثذ )ٍشح ٗادذح مُ٘، ٗىٞش ْٕبك  ٕزا اىَؼٞبس دخ٘ه

 ”.being-or-becoming-a-“real-Indian رقً٘ ثٔ ْٕبك،" ثذلا اىذقٞقٜ

 If one does not continue to “practice” being a “real Indian,” 

one ceases to be one  

 ر٘قف ػِ  دذأٗ،" اىذقٞقٜاىْٖذٛ " مّ٘ٔ" اىََبسصخ" ضزَش فٜٝ ئرا مبُ أدذ لا

 ٗادذ أُ ٝنُ٘
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 Finally, doing being-and-becoming-a-“real-Indian” is not 

something that one can do all by oneself. It requires the 

participation of others.  

 اىقٞبً ، أخٞشا  being-ٗ -becoming شٜءىٞضذ " اىذقٞقٜ اىْٖذٛ"- -أطجخ 

 ٍشبسمخ اٟخشِٝ فأّ ٝزطيت. ٍِ قجو ّفضٔ فؼو موَٝٝنِ أُ  ٗادذ

 One cannot be a “real Indian” unless one appropriately 

recognizes “real Indians” and gets recognized by others as a 

“real Indian” in the practices of doing being-and-becoming-a-

“real- Indian.” 

 ُبىْٖ٘د ث" ثشنو ٍْبصت ؼزشفٍٝب ىٌ  دقٞقٜ"ْٕذٛ ٝنُ٘ " لا ٝضزطٞغ اىَشء أ

فٜ  اىذقٞقٜ"اىْٖذٛ " ثأّٔ ٍِ قجو اٟخشِٝ الاػزشاف ٗٝذظو ػيٚ "ِٞذقٞقٞاى

 ."اىذقٞقٜ اىْٖذٛ"--أطجخٗ مّ٘ٔ- being-ٗ -becoming يقٞبًى ٍَبسصبد

  Being a “real Indian” also requires appropriate 

accompanying objects (props), times, and places  

 ُ٘بىذػبئٌ(، ث) اىَظبدجخ اىَْبصجخ اىنبئْبد أٝضب" ٝزطيت اىذقٞقٜاىْٖذٛ " أُ ٝن

 ٗالأٍبمِٗالأٗقبد، 

6-There are a multitude of ways one can do being-and-

becoming-a-“real-Indian.”  

 ثْٖٞب ٍِ دقٞقٞب ْٕذٝب مّ٘ٔ ٍَبسصخ ىيشخض َٝنِ طشق ػذح ْٕبك  

 Some of these are (following Wieder and Pratt 1990a): “Real 

Indians” prefer to avoid conversation with strangers, Native 

American or otherwise.  

 الأطيِٞٞ الأٍشٝنِٞٞ ، اىغشثبء ٍغ اىذذٝث ػذً اىذقٞقٜ اىْٖذٛ ٝفضو   

 They cannot be related to one another as “mere 

acquaintances,” as some “non-Indians” might put it.  

 غٞش " ثؼض"، مَب ٍؼبسفٍٔجشد ثأّٖب " مَؼبسف ثجؼضٌٖ اٝشرجط٘ ُأ َٝنٌْٖ لا

 ٗضؼٔ قذاىْٖ٘د" 
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 So, for “real Indians,” any conversation they do have with a 

stranger who may turn out to be a “real Indian” will, in the 

discovery of the other‟s “Indianness,” establish substantial 

obligations between the conversational partners just through 

the mutual  

 ٛدقٞقٜ ْٕذٛ ئىٚ ٝزذ٘ه اىْٖ٘د غٞش ٍغ اىذقٞقُٞ٘ ىيْٖ٘د ثبىْضجخ ٍذبدثخ أ 

 رجبده فقظ ٍِ خلاه اىَذبدثخ ششمبء جٕ٘شٝخ ثِٞ رْشئ اىززاٍبد

 acknowledgment that they are “Indians” and that they are 

now no longer strangers to one another.  

 فقظ ٝزٌ اىزٍلاء ثِٞ ٍؼزجشح ٍذبدثبد ّشبءلأ الأخشِٝ اىْٖ٘د امزشبف ػْذ ٍِ 

 ىجؼضٌٖ ثبىْضجخ غشثبء ٝؼ٘دٗا ىٌ ٗاٌّٖ ثبىْٖذٛ اىَزجبده الأدساك خلاه

 In their search for the other‟s “real Indianness” and in their 

display of their own “Indianness,” “real Indians” frequently 

engage in a distinctive form of verbal sparring.  

 اىيفظٜ اىضجبه ٍِ ٍَٞز ْ٘عث ْٝخشط اىْٖذٛ فبُ اىذقٞقٜ ْٖذٛاى ػِ اىجذث ػْذ  

 By correctly responding to and correctly engaging in this 

sparring, which “Indians” call “razzing,” each participant 

further establishes cultural competency in the eyes of the 

other. 

 ٍِ فنو( شجت) اىْٖ٘د ٝضَٞٔ اىزٛ اىضجبه ٕزا فٜ طذٞخ ثشنو اىزجبٗة خلاه 

 الأخش ػِٞ فٜ اىثقبفٞخ اىنفبءح ٍِ اىَزٝذ ٝإصش ٍشبسك
  

 

 

 

 



ANASF 
 

 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

lecture six– DISCOURSE ANALYSIS 
1-The key to Discourses is “recognition.”  

 Recognition"" ٛ٘ ٍٕمبػٌ ِفزبح 

 If you put language, action, interaction, values, beliefs, symbols, 

objects, tools, and places together in such a way that others 

recognize you as a particular type of who (identity) engaged in a 

particular type of what (activity) here and now, then you have 

pulled off a Discourse (and thereby continued it through history, if 

only for a while longer). 

 ٚا٤ش١بء ٚاٌشِٛص ٚاٌّؼزمذاد ٚاٌم١ُ، ٚاٌزفبػً، ٚاٌؼًّ، اٌٍغخ، ٚظؼذ وٕذ ئرا 

 ِٓ ِؼ١ٓ ٚٔٛع ٌىُ رؼشف ا٢خش٠ٓ أْف - اٌطش٠مخ ٘زٖ ّضًث ِؼب ٚا٤ِبوٓ ٚا٤دٚاد

 اٌخطبة ِٓ عحجذ لذ وٕذ صُ ٚا٢ْ، ٕ٘ب( إٌشبغ) ِب ِؼ١ٓ ٕٛعٌ اٌؼبٍِخ( ا٠ٌٛٙخ) اٌز٠ٓ

 .(أغٛي ٌفزشح ٌٚٛ اٌزبس٠خ، خلاي ِٓ ثزٌه ٚاعزّش)

2- It is sometimes helpful to think about social and political issues as 

if it is not just us humans who are talking and interacting with each 

other, but rather, the Discourses we represent and enact, and for 

which we are “carriers.”  

 ٗٔفمػ ١ٌغذ أٔٙب ٌٛ وّب ٚاٌغ١بع١خ الاجزّبػ١خ بٌمعب٠بث ٌٍزفى١ش ِف١ذ ا٤ح١بْ ثؼط فٟ أ 

 اٌزٟ اٌخطبثبد رٌه، ِٓ ثذلا ٌٚىٓ اٌجؼط، ثؼعُٙ ِغ ٠ٚزفبػٍْٛ ٠زحذصْٛ اٌز٠ٓ ٍجششٌ

 " .carriers " ٔحٓ ٚاٌزٟ ٚرغٓ، ّٔضٍٙب

 The Discourses we enact existed before each of us came on the 

scene and most of them will exist long after we have left the scene.  

 ُٙؼظُِّٙٚ اٌغبحخ ػٍٝ جبء ِٕب ٚاحذ وً ٔحٓ لجً ذعٕ ِٛجٛدح وبٔذ ٔمبشبر ِٓ 

 . ذساٌح ِىبْ مُٔ ٌُ ٚٔحٓ ثؼذ غ٠ٍٛخ ٌفزشح ِٛجٛد ع١ىْٛ

 Discourses, through our words and deeds, carry on conversations 

with each other through history, and, in doing so, form human 

history. 

 ،ُٙػجش اٌجؼط ثؼعٙب ِغ اٌّحبدصبد ػٍٝ ٚحًّ ٚا٤فؼبي، وٍّبرٕب خلاي ِٓ ٔمبشبر 

 اٌجششٞ اٌزبس٠خ زشى١ًٌ ثزٌه، اٌم١بَ ٚػٕذ اٌزبس٠خ،
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 Think, for instance, of the long-running and ever-changing 

“conversation” in the U.S. and Canada between the Discourses of 

“being an Indian” and “being an Anglo” or of the different, but 

equally long-running “conversation” in New Zealand between 

“being a Maori” and “being an Anglo” (or, for that matter, think of 

the long-running conversation between “being a British Anglo” 

and “being an American Anglo”). 

 ،ثبعزّشاس ِزغ١شحٚ غ٠ٍٛخ فزشح ِٕز ِٓ ،لاِض أػزمذ ""conversation " ٌفٟ ّحبدصخا 

 ٌٚىٓ ّخزٍفخ،اٌ أٚ" ٔل٤ٍٛا"  ٚ"  ٕٙذٞاٌ"  ٔمبشبرُٙ ث١ٓ ِٓ ٚوٕذا اٌّزحذح اٌٛلا٠بد

 being a Maori"" ٚ" "being"  ث١ٓ ١ٔٛص٠ٍٕذا فٟ ّحبدصخاٌ  غ٠ٍٛخ ا٤ِذ اٌمذس ثٕفظ

an Anglo (،ٚث١ٓ غ٠ٍٛخ فزشح ِٕز اٌّغزّش اٌحٛاس فٟ ٚاٌزفى١ش اٌّغأٌخ، ٘زٖ أ  "

"being a British Anglo ٚ being an American Anglo”" 

3- Some studies argue the physics experimental physicists 

“know” is, in large part, not in their heads.  

 ِؼشفخ"  اٌف١ض٠بء فٟ اٌزلش٠ج١خ اٌف١ض٠بء ػٍّبء لبدير اٌذساعبد ثؼط  "،ٛ٘ 

 سؤٚعُٙ فٟ ١ٌظ ِٕٗ، وج١ش جضء فٟ

 Rather, it is spread out (distributed), inscribed in (and often 

trapped in) apparatus, symbolic systems, books, papers, and 

journals, institutions, habits of bodies, routines of practice, 

and other people (Latour 1987; Traweek 1988). 

 وض١ش فٟ ِحبصش٠ٓٚ)ِٕمٛػ   ،(رٛص٠غ) ثٙب ٠ٕزشش رٌه، ِٓ ثذلا ِٓ 

 ِإعغبد،ٚ ِللاد،ٚ أٚساق،ٚ وزت،ٚ سِض٠خ، ٚأٔظّخ أجٙضح ،(ا٤ح١بْ

  إٌبط ِٓ ٚغ١شُ٘ اٌّّبسعخ، ئجشاءاد ا١ٌٙئبد، ػبدادٚ

4- The notion of Discourses will be important throughout this 

book. It is important, therefore, to make some points clear to 

avoid some common misunderstandings.  

 ْثؼط جؼً ٌزٌه، اٌُّٙ، ِٚٓ.  اٌىزبة ٘زا فٟ ِّٗٙ ىْٛزع اٌخطبثبد فىشح ئ 

  جؼطٌٍ اٌّشزشن فُٙ عٛء ٌزلٕت ٚاظحخ إٌمبغ
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 Imagine I freeze a moment of thought, talk, action, or interaction 

for you, in the way in which a projector can freeze a piece of film.  

 ٍاٌزٟ طش٠مخث ٌه، ثبٌٕغجخ اٌزفبػً أٚ ٚاٌؼًّ، ٚاٌحذ٠ش، اٌزفى١ش، ِٓ ٌحظخ ذرلّ هرخ١ 

 . اٌف١ٍُ ِٓ لطؼخ ػشض جٙبص رل١ّذ ٠ّىٓ

 To make sense of that moment, you have to recognize the 

identities and activities involved in it  Perhaps, for this frozen 

moment you can‟t do so, so you move the film back and forward 

enough until you can make such a recognition judgment.  

 ٌُٙٙزٖ سثّب، ف١ٙب رشبسن ٚأٔشطخ ٠ٛ٘بد ػٍٝ ٌٍزؼشف ٌذ٠ه اٌٍحظخ، رٍه ِؼٕٝ ٌف 

 ف١ٗ ثّب ا٤ِبَ ٚئٌٝ ٍٛساءٌ اٌف١ٍُ ثٕمً لّذ ٌزٌه ثزٌه، اٌم١بَ ٠ّىٕه اٌّلّذح اٌٍحظخ

  .الاػزشاف حىُ ٘زا ِضً رمذ٠ُ ِٓ رزّىٓ حزٝ اٌىفب٠خ

 “Oh, now I see,” you say, “it‟s a „real Indian‟ razzing another „real 

Indian‟,” or “it‟s a radical feminist berating a male for a crass male 

remark” or “it‟s a laboratory physicist orienting colleagues to a 

graph” or “it‟s a first-grader in Ms. X‟s class starting a sharing 

time story.” 

 ْفطش٠خ  أٔب"  أٚ"  ، اٌحم١مٟ إٌٙذٞ' شلت  اٌحم١مٟ إٌٙذٞ"  ٌىُ، مٛيأٔذ ر أسٜ، ا٢

 ٌشعُ اٌضِلاء زٛج١ٌٗ ف١ض٠بئٟ ِخزجشأٔٗ  زوشاٌ ِلاحظخ ػٍٝ اٌٍَٛ ٠ٛجْٙٛٚ ٔغ٠ٛخ

  مصخاٌ .ٚلذ رمبعُ ثذء X فئخ ' ٍغ١ذحٌ ا٤ٚي اٌصف فٟ أٔب"  أٚ"  ث١بٟٔ

 

5- This is what I call “recognition work.” People engage in such 

work when they try to make visible to others (and to themselves, as 

well) who they are and what they are doing 

 أع١ّٗ ِب ٘ٛ ٘زا  "recognition work " .٠حبٌْٚٛ ػٕذِب اٌؼًّ ٙزاث إٌبط ٔخشاغا 

  ٠فؼٍْٛ اِٚبر ُ٘ ِٓ( وزٌه ٚأٔفغُٙ،) ٣ٌخش٠ٓ ّشئٟاٌ جؼً

 

 



ANASF 
 

 3  

 

6- There is another term that it is useful in place of the 

cumbersome phrase “who doing- what,” at least as far as the 

language aspects of “who-doing-whats” are concerned 

(remembering that language is caught up with “other stuff” in 

Discourses).  

 ِش٘مخ ػجبسح ِٓ ثذلا اٌّف١ذ ِٓ أْ آخش ِصطٍح ٕ٘بن " who doing what - 

who doing what”  "ٍٝأْ رزوش)"  ٌغخ لٛأتث ا٤ِش ٠زؼٍك ِب ثمذس ا٤لً ػ 

 (. ٔمبشبرُٙ فٟ" ا٤ش١بء ِٓ غ١ش٘ب"  ِغ ِٖحبصش ٟ٘ اٌٍغخ

 This term is “social language” (Gee 1996: ch. 4; Bakhtin 

1986). Each of the who-doing-whats we saw on the aspirin 

bottle is linguistically expressed in different “social 

languages.” All languages, like English or French, are 

composed of many (a great many) different social languages. 

 ٚاحذ وً"  خجزّبػ١ا ٌغخ"  ٘ٛ اٌّصطٍح ٘زا ِٓ who-doing-whats   شب٘ذٔب

 ٚرزىْٛ .الاجزّبػ١خ اٌٍغبد فٟ ِخزٍف ٌغ٠ٛب ٠زُ اٌزؼج١ش ا٤عجش٠ٓ صجبجخ ػٍٝ

اجزّبػ١خ ( ٌغبد ػظ١ُ) اٌؼذ٠ذ ِٓ ِٓ، اٌفشٔغ١خ أٚ الإٔل١ٍض٠خ ِضً ج١ّغ اٌٍغبد،

 ِخزٍفخ

 Social languages are what we learn and what we speak 

 ٔحٓ ٗزىٍّٔ ِٚب ٔزؼٍّٗ ِب ٟ٘ الاجزّبػ١خ اٌٍغبد 

 

 

 

 

 



ANASF 
 

 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

lecture 7– DISCOURSE ANALYSIS 

2.8 Two grammars 
1- Each social language has its own distinctive grammar.  

 ١ِّضجخاصح ٚ لٛاعذ ٌذ٠ٙا ع١حاجرّا وً ٌغح 

 However, two different sorts of grammars are important to 

social languages, only one of which we ever think to study 

formally in school.  

 ٓفمط، الاجرّاع١ح ٌٍغاخ٘اِح  اٌمٛاعذ ٟ٘ ّخرٍفح ِٓاٌ ٔٛا الأاث١ٕٓ ِٓ ، ٌى 

  اٌّذسسح. فٟ سس١ّا ذساسحاٌفٟ  اٌرفى١شت ٞ ٚلد ِىٝلأ ٔحٓ٘ا أحذ

 One grammar is the traditional set of units like nouns, 

verbs, inflections, phrases and clauses.  

 الأفعاي، ، الأسّاء ِثً اٌرم١ٍذ٠ح ِٓ اٌٛحذاخ ِجّٛعح ٟ٘ مٛاعذحذ اٌأ

 .ششٚطاٌٚاٌجًّ ، رصش٠فاخاٌ
 These are real enough, though quite inadequately described in 

traditional school grammars. Let’s call this “grammar one.” 

 ٖلٛاعذ  فٟ ذّاِا غ١ش واف ٙاٚصف شغُتاٌ تّا ف١ٗ اٌىفا٠ح، ٟ حم١م١ح٘ ٘ز

 ."ٛاعذاٌم أحذ ٔسّٟ ٘زا " دعٛٔا. اٌرم١ٍذ٠ح حاٌّذسس
 The other – less studied, but more important – grammar is the 

“rules” by which grammatical units like nouns and verbs, phrases 

and clauses, are used to create patterns which signal or “index” 

characteristic whos-doing-whats-within- Discourses.  

  ٜاٌرٟ ٠رُ ِٓ " ١ٔٓاٌمٛا" ٟ٘ مٛاعذاٌ -، ٌٚىٓ الأُ٘ ادسس لًالأ -ِٓ جٙح أخش

ٌخٍك ،  ششٚطاٌٚاٌجًّ  ٚ الأسّاء ٚالأفعاي ِثً ٔح٠ٛح اسرخذاَ ٚحذاخ خلاٌٙا

-خلايفٟ  whatsذفعً  whos -تاٌّّاسسح ١ِّض" مؤشر" أٚ إشاسج أّٔاط

 .ٔماشاذُٙ 
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 That is, we speakers and writers design our oral or written 

utterances to have patterns in them in virtue of which 

interpreters can attribute situated identities and specific 

activities to us and our utterances. We will call this 

“grammar two.” 

 ،ٛ٘ ّىرٛباٌأٚ  شفٛٞاٌ اٌىلاَ ٌذ٠ٕا ذص١ُّ ٚاٌىراب اٌّرحذث١ٓ ٚٔحٓ ٚ٘زا 

ٚأٔشطح اٌٛالعح  ا٠ٌٛٙاخ٠ٕسة  ٠ّىٓ أْ اٌّرشج١ّٓ تّٛجثٗ ف١ٗ أّٔاطذ٠ُٙ ٌ

 ."اث١ٕٓ لٛاعذٔسّٟ ٘زا " ٚٔحٓ سٛف. ٌذ٠ٕااٌىلاَ تإٌسثح ٌٕا، ٚ ِحذدج

2- Let me give a couple of examples from Gee of social 

languages at work, beyond the example of the two different 

social languages in the warning on the aspirin bottle, examples 

Gee has used over the years as particularly clear instances of 

different social languages (e.g. Gee 1996).  

 َِا ٚساء فٟ اٌعًّ الاجرّاع١ح جٟ ٌغاخ ِٓ تىعح أِثٍح اسّحٛا ٌٟ أْ ألذ ،

 صجاجح عٍٝ ذحز٠شفٟ  الاجرّاع١ح ّخرٍفحاٌٍغاخ اٌ اث١ٕٓ ِٓ ِثاي عٍٝ

 ٚاضحح حالاخخاصح عٍٝ ِش اٌس١ٕٓ ٚ لذ اسرخذِد جٟأِثٍح ، ٚالأسثش٠ٓ

 .(6991 جٟ )ِثً الاجرّاع١ح تاٌٍغاخ حِخرٍف

 Consider, for instance, the following case of an upper-

middle-class, Anglo-American young woman named 

“Jane,” in her twenties, who was attending one of the author  

(Gee)courses on language and communication 

 ًِاِشأج شاتح، اٌع١ٍا اٌطثمح اٌّرٛسطح ِٓ اٌحاٌح اٌرا١ٌح، عٍٝ سث١ً اٌّثاي ٌٕرأ 

 دوأ رٟاٌ أحذ، فٟ اٌعشش٠ٕاخ ِٓ عّش٘اج١ٓ" " ذعٝذ حِش٠ى١الأ الأٔجٍٛ

  اٌٍغح ٚاٌرٛاصً فٟ ذٚساختجٟ( ) ٌٍّؤٌف حىشذ
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 The course was discussing different social languages and, during the 

discussion, Jane claimed that she herself did not use different social 

languages in different contexts, but rather, was consistent from 

context to context.  

  ٔفسٙا أٔٙا ج١ٓ ادعدأثٕاء إٌّالشح، ٚ، الاجرّاع١ح تاٌٍغاخ حِخرٍف ِٕالشح ذُتاٌطثع  ٌُ

 ِٓ واْ ِرفما تذلا ِٓ رٌه،، ٌٚىٓ س١الاخ ِخرٍفح فٟ الاجرّاع١ح اٌٍغاخ ِخرٍف ذسرخذَ

 .س١اق إٌٝ آخش

 In fact, to do otherwise, she said, would be “hypocritical,” a failure to 

“be oneself.” In order to support her claim that she did not switch her 

style of speaking in different contexts and for different conversational 

partners, Jane decided to record herself talking to her parents and to 

her boyfriend.  

 أْ ٠ىْٛ " اٌفشً فٟٔفاق"، ٚ٘ٛ س١ىْٛ "، وّا لاٌد، خلاف رٌه، عٍٝ أْ ذفعً فٟ اٌٛالع

عٓ ٚ ِخرٍفح س١الاخ فٟ فٟ اٌىلاَ أسٍٛتٙا ذحٛي أٔٙا ٌُ صعّٙا دعُ." ِٓ أجً اٌّشء ٔفسٗ

 صذ٠مٙاإٌٝ ٚ إٌٝ ٚاٌذ٠ٙا رحذزتاٌ ٔفسٙا ذسج١ً ج١ٓ خلشس، ِخرٍفح ِحادثحششواء 

 In both cases, she decided to discuss a story the class had discussed 

earlier, so as to be sure that, in both contexts, she was talking about 

the same thing. 

 ٟٚرٌه، فٟ ٚلد ساتك دٔٛلش اٌرٟاٌطثمح  لصح ٌّٕالشح لشسخ أٔٙا، ٚلاٌد وٍرا اٌحاٌر١ٓ ف 

 .عٓ اٌشٟء ٔفسٗ وأد ذرحذز، ولا اٌس١ال١ٓ فٟ رٌه، ٌٍرأوذ ِٓ

 In the story, a character named Abigail wants to get across a river 
to see her true love, Gregory.  

 ًالحقٌقً الحب لرؤٌة النهر عبرت أن رٌدت  ابٌجاٌلا اسمهشخصٌة  ،القصة ف، 
 .غرٌغوري

 A river boat captain (Roger) says he will take her only if she 
consents to sleep with him. In desperation to see Gregory, Abigail 
agrees to do so.  

 فً. معه النوم على وافقت إذا إلا ٌأخذها سوف انه ٌقول( روجر) النهر زورق كابتن 
 .بذلك القٌام على وافقت ابٌجاٌل ،غرٌغوري لرؤٌة ٌأس
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 But when she arrives and tells Gregory what she has done, he 
disowns her and sends her away.  

 بعٌدا هارسلأو لها براءو ،فعلت ما غرٌغوري ٌقول ،وصولها اعند لكن. 

 There is more to the story, but this is enough for our purposes 
here.  

 هنا لأغراضنا ٌكفً ما هو هذا ولكن ،القصة لهذه المزٌد هناك. 

 Students in my class had been asked to rank order the characters 
in the story from the most offensive to the least.  

 الأقل إلى اهجوم الأكثر من القصة فً الشخصٌات رتبة إلى الفصل طلاب من طلب. 

 In explaining to her parents why she thought Gregory was the 
worst (least moral) character in the story, the young woman said 
the following: 

 ًالقصة فً الشخصٌة سوأالأ( الأخلاقً الأقل) غرٌغوري فكرت لماذا لوالدٌها شرح ف، 
  :ٌلً ما الشابة المرأة قالت

 Well, when I thought about it, I don’t know, it seemed to 

me that Gregory should be the most offensive. 

 ٠ٕثغٟ أْ  غش٠غٛسٞ ٌٟ أْ، ٠ثذٚ لا أعشف رٌه، ٚأٔا فىشخ فٟ حسٕا، عٕذِا

 .ٖإساء الأوثش ٠ىْٛ

  He showed no understanding for Abigail, when she told 

him what she was forced to do.  

 اٌم١اَ تٗ. أجثشخ عٍٝ ِا لاٌد ٌٗ عٕذِا، ت١جا٠ًلا أٞ ذفاُ٘ أظٙش 

 He was callous.  

 ْلاس١ا وا 

 He was hypocritical, in the sense that he professed to love 

her, then acted like that. 

 ْ٘زا اٌمث١ً. ذصشف ثُحثٙا، اٌّعٍٓ ٌ أٗ، تّعٕٝ إِافم وا ِٓ 
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 Earlier, in her discussion with her boyfriend, in an informal 

setting, she had also explained why she thought Gregory 

was the worst character.  

 فسش ذ أٔٙالاٌد ، ئطاس غ١ش سسّٟت، صذ٠مٙا ِع ٌٙا ِٕالشح فٟ، ٛلد ساتكت

 .شخص١ح أسٛأ واْ غش٠غٛسٞ فىشخ أ٠ىا ٌّارا

 In this context she said: 

 لاٌد فٟ ٘زا اٌس١اق 

 What that guy was, you know, her boyfriend.  

 ْصذ٠مٙا، وّا ذعٍّْٛ، رٌه اٌشخص ِا وا 

 I should hope, if I ever did that to see you, you would shoot 

the guy. He uses her and he says he loves her. Roger never 

lies, you know what I mean? 

 ٙاأٗ ٠سرخذِ. اٌشجً ك إٌاس عٍٝاطٍ، ٚوٕد أْ أسان رٌه فعٍد إرا، الأًِ أٚد 

 ؟ِا أع١ٕٗذعشف  ٚأٔد، لا ٠ىزب أتذا سٚجش. ٠حثٙا٠مٛي أٗ ٚ

 It was clear – even to Jane – that she had used two very 

different forms of language.  

 جذا شى١ٍٓ ِخرٍف١ٓ وأد لذ اسرخذِد اٌرٟ - ِع ج١ٓ حرٝ - واْ ٚاضحا ِٓ 

 اٌٍغح.

 The differences between Jane’s two social languages are 

everywhere apparent in the two texts.  

 إٌص١ٓ فٟ ِىاْىً ت ٚاضحح اجرّاع١ح ٌغر١ٓ ج١ٓت١ٓ  اٌخلافاخ. 
 To her parents, she carefully hedges her claims (“I don’t know,” 

“it seemed to me”); to her boyfriend, she makes her claims 

straight out   

 ٌِطاٌثاخ )" ٌٙا ذحٛط تعٕا٠ح أٔٙالاٌد ، ٛاٌذ٠ٙا(“I don’t know,” it 

seemed to me”) عٍٝ اٌرٛاٌٟ  ادعاءاذٙا جعًذ أٔٙا، ٚلاٌد ٌصذ٠مٙا"(؛

 اخاسج
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 To her boyfriend, she uses terms like “guy,” while to her 
parents she uses more formal terms like “offensive,” 
“understanding,” “callous,” “hypocritical” and “professed.”  

 مثل مصطلحات تستخدم أنها التق ،لصدٌقها " guy "، ًوالدٌها أن حٌن ف 
 ”,offensive مثل رسمٌة أكثر مصطلحات تستخدم أنها قالت

“understanding,” “callous,”"  “hypocritical” “professed 

 She also uses more formal sentence structure to her 
parents )“it seemed to me that . . . ,” “He showed no 
understanding for Abigail, when . . . ,” “He was hypocritical 
in the sense that . . .”( than she does to her boyfriend )“. . . 
that guy, you know, her boyfriend,” “Roger never lies, you 
know what I mean?”(. 

 والدٌها إلى ارسمٌ أكثر جملة بناء تستخدم أنها كما )“it seemed to me 
that . . . , بٌجاٌللا تفاهم أي تظهر لم انهو، .. He was hypocritical in 

the sense that."، صديقها إلى انهو. that guy, you know, her 
boyfriend,” “Roger never lies, you know what I mean?”).. 

 Jane repeatedly addresses her boyfriend as “you,” thereby 
noting his social involvement as a listener, but does not 
directly address her parents in this way  

 صدٌقها مرارا جٌن كررت " you "، ًله الاجتماعٌة لمشاركةل مشٌرا وبالتال 
 الطرٌقة بهذه والدٌها مباشرةواجه ت لا ولكن ،كمستمع
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 In talking to her boyfriend, she leaves several points to be 
inferred, points that she spells out more explicitly to her 
parents (e.g. her boyfriend must infer that Gregory is being 
accused of being a hypocrite from the information that 
though Roger is bad, at least he does not lie, which Gregory 
did in claiming to love Abigail).  

 ًالنقاط التً، ستدلتأن  إلى عدة نقاط تركت أنهاقالت ، صدٌقها التحدث مع ف 
 أن نستنتج ٌجب أن صدٌقها )مثل إلى والدٌها بشكل أكثر وضوحا تحدد

على  ،سٌئ روجر الرغم منبأنه  لمعلوماتل منافق بأنه اتهامه ٌتم غرٌغوري
 (.ابٌجاٌل حب ٌدعً غرٌغوري فً هوهو ما فعل لا ٌكذب، انه الأقل

 All in all, Jane appears to use more “school-like” language 
to her parents.  

 إلى " المدرسة  مثل "لغة  أكثر تماستخد اهأن جٌن ٌبدو ، اجمٌع كل شًء
  .والدٌها

 Her language to them requires less inferencing on their 
part and distances them as listeners from social and 
emotional involvement with what she is saying, while 
stressing, perhaps, their cognitive involvement and their 
judgment of her and her “intelligence.” 

 ِسرّع١ٓ وّا ت١ٕٙا ٚاٌّسافاخ جأثُٙ ِٓ سرذلايا ألً رطٍةذ ٌُٙ ٌغرٙا ِٓ 

 ِشاسورُٙ ستّا، اٌرأو١ذ، ِع ذمٌٛٗ، ِا ِع ٚاٌعاطف١ح الاجرّاع١ح اٌّشاسوح

 ".زواءاٌ" ٌٚٙا ٌٙا، ٚحىُّٙ اٌّعشف١ح
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 Her language to her boyfriend, on the other hand, stresses 
social and affective involvement, solidarity, and co-
participation in meaning making.  

 تضامنو وجدانٌةو جتماعٌةا مشاركة تؤكد لصدٌقها لغتها ،أخرى ناحٌة من 
 معنىال صنع فً للمشاركة تعاونو

 This young woman is making visible and recognizable two 
different versions of who she is and what she is doing.  

 تفعله ماو هً من من مختلفٌن صدارٌنلإ تعرفو مرئًعمل  هو الفتاة هذه. 

 In one case she is “a dutiful and intelligent daughter having 
dinner with her proud parents” and in the other case she is 
“a girlfriend being intimate with her boyfriend.” 

 ًوالدٌها مع لعشاءا وجبة تناولت هوذكٌ مطٌع ابنة" هً واحدة حالة ف 
 ".صدٌقها مع كونها حمٌمة صدٌقة" هً أخرى حالة وفً" ٌنفخورال

 

 

 

 

 

 

 

 



ANASF 
 

 Instructor: Dr. Mahmoud Mohamed Ahmed Salman 

Lecture 8  – DISCOURSE ANALYSIS 

1-All of us master and control more than one social language.  

 واحد من كر لأ جتماعٌةا لغةب تحكمٌ منا كل. 

 So we switch among them according to the situation we are in.  
 ف١ٙا ٔحٓ اٌرٟ ٌٍحاٌح ٚفما ت١ٕٙا ف١ّا يثذٔ ٔحٓ ٌزٌه 

 

2.10 Big “C” Conversations: Conversation among Discourses 

page 47 

 اٌىث١شج "C "ٌ74 طفحح ٔماشاخ ت١ٓ اٌّحادثح: ٍّحادثاخ 

 Now it is time to become clearer about what we mean by 

“conversation.”  

 ْب ٔؼ١ٕٗ ِا حٛي ٚػٛحا أوثش ٌرظثح اٌٛلد حاْ ا٢ " conversation ." 
 The word “conversation,” as Gee is using it here, can be 

misleading. We tend to think of conversations as “just words.”  

 " وٍّح "conversation, ٠ّىٓ أْ ٠ىْٛ ِؼٍلا، ٕ٘ا ا٘ٛ اعرخذاِٙ جٟ، وّا .

 ".ِجشد وٍّاختأٔٙا " اٌّحادثاخ  ػرماداً إٌٝ ٔحٓ ١ّٔ

 But the sorts of conversations he is talking about involve a lot 

more than words; they involve, in fact, Discourses.  

 ِٓجشد ِٓ أوثش اٌىث١ش ػٍٝ ذٕطٛٞ ػٕٙا رحذزٔ اٌرٟ اٌّحادثاخ أٔٛاع ٌى 

 .خطاتاخ اٌٛالغ، فٟ ذٕطٛٞ، تً وٍّاخ،
 It is better, perhaps, to call them “Conversations” with a “big C,” 

since they are better viewed as (historic) conversations between 

and among Discourses, not just among individual people.  

 ّٓغ١ّٙأ أْ ستّا، الأفؼً، ف " Conversations  "ىث١شاٌ" ِغ C"، ٗٔلأ 

 ت١ٓ فمؾ ١ٌٚظ اٌخطاتاخ، ػّٓٚ ت١ٓ ِحادثاخ( عاتما)ٚ فؼًالأ إٌٝ ٠ٕظش

 .اٌفشد٠ح الأشخاص
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 Think, for instance, as we mentioned above, of the long-

running, historic Conversation between biology and 

creationism, or between the Los Angeles police department 

and Latino street gangs. 

 ،ت١ٓ اٌراس٠خ١ح اٌّحادثح ؽ٠ٍٛح، فرشج ِٕز أػلاٖ، روشٔا وّا ،لاِث أػرمذ 

 ٚػظاتاخ اٌششؽح لغُ ٛطٍأٔج ٌٛط ت١ٓ أٚ اٌخٍك، ٚٔظش٠ح اٌث١ٌٛٛج١ا

 .لاذ١ٕٟ اٌشٛاسع

 More than people, and more than language, are involved in 
Conversations. 

 اٌّحادثاخ فٟ ٌغح، ِٓ ٚأوثش شخض، ِٓ أوثش ٠شاسن 
 They involve, as well, at least the following three non-

verbal things: 

 ،ٌفظ١ح غ١ش أش١اء ثلاثحٌ الألً ػٍٝ اٌرا١ٌح ذٕطٛٞ أٔٙا أ٠ؼا: 
1. controversy, that is, “sides” we can identify as constituting 

a debate (Billig 1987); 

 ،مناقشة تشكل بأنها تحدٌد ٌمكننا" الجانبٌن" هو، وهذا الخلاف (Billig 
 ؛(1987

2. values and ways of thinking connected to the debate; and 

 ُإٌماػت ِرظلا اٌرفى١ش ٚؽشق اٌم١ 
3. the “symbolic” value of objects and institutions that are what we 

might call non-verbal participants in the Conversation (Latour 1987). 
Let me give you an example of what I am trying to get at here.  

 ٔغّٟ أْ ٠ّىٓ ِا ٟ٘ اٌرٟ ٚاٌّؤعغاخ الأش١اء ِٓ" اٌشِض٠ح" اٌم١ّح 

 ِثالا ٌىُ ألذَ دػٟٛٔ  (.7894 لاذٛس) اٌّحادثح فٟ اٌٍفظٟ غ١ش اٌّشاسو١ٓ

 .ٕ٘ا ١ٗػٍ اٌحظٛي أحاٚي ِا ػٍٝ
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 It is fashionable today for businesses to announce (in 
“mission statements”) their “core values” inan attempt to 
create a particular company “culture” (Collins and Porras 
1994, examples below are from pp. 68–9).  

 ّٓػٍٝ"( اٌثؼثح ذظش٠حاخ" فٟ) ؼٍٓٔ أْ ا١ٌَٛ ٌٍششواخ تإٌغثح اٌّأٌٛف ف 

 ٚتٛساط و١ٌٕٛض)" ٍثمافحٌ" خاطح ششوح لإٔشاء إٔاْ ِحاٌٚح" الأعاع١ح اٌم١ُ"

 (.8-89 ص ِٓ ٟ٘ أدٔاٖ أِثٍح ،7887 ػاَ
 For instance, the announced core values of Johnson & 

Johnson, a large pharmaceutical company, include “The 
company exists to alleviate pain and disease” and 
“Individual opportunity and reward based on merit,” as 
well as several others. 

 ،ط١ذ١ٌح ششوح ٟٚ٘ جٛٔغْٛ، أذ جٛٔغْٛ ٌششوح اٌّؼٍٕح الأعاع١ح اٌم١ُ ِثلا 

 اٌفشد٠ح اٌفشص" ٚ" ٚاٌّشع الأٌُ ٌرخف١ف ِٛجٛدج ششوح" ٚذشًّ وثشٜ،

 .ا٢خش٠ٓ ِٓ ذ٠ذاٌؼ ػٓ فؼلا" اٌجذاسج، أعاط ػٍٝ ٚاٌّىافأج
 

4- A heteroglossic aspirin bottle 
الأسبرين زجاجة  

 I want now to return to how whos and whats are 
communicated in language (keeping in mind that language 
alone is rarely enough and is always put together with “other 
stuff” to pull off a Discourse).  

 إتلاغٙا ٠رُ اٌرٟ اٌى١ف١ح إٌٝ ٌٍؼٛدج ا٢ْ أس٠ذ whos ٚ whats اٌٍغح فٟ ٠ىْٛ ِارا 

 جٕثا دائّا ٚػغ ٠ٚرُ واف١ح ذىْٛ ِا ٔادسا ٚحذ٘ا اٌٍغح أْ الاػرثاس فٟ الأخز ِغ)

 (.اٌخطاب لثاٌح ٌغحة" الأخشٜ الأش١اء" ِغ جٕة إٌٝ
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 It is time, then, to turn to examples in order to make my 
points about whos-doing-whats more concrete. Consider, 
then, the warning on my aspirin bottle (Gee 1996), reprinted 
below (italics and capitals are on the warning): 

 ْتٟ اٌخاطح إٌماؽ تؼغ ذٛػ١ح جًلأ الأِثٍح إٌٝ ٕرمًٌٕ رٌه، تؼذ اٌٛلد، حا 

 رٟصجاج ػٍٝ سحزاٌ ثُ، ٔظش،أ. ٚالؼ١ح وثشلأ  whos-doing-whats حٛي

 (:رحز٠شاٌ ػٍٝ ٟ٘وث١شج ٚ ِائً) أدٔاٖ ؽثؼٗ ٚأػ١ذ ،(7888 جٟ) الأعثش٠ٓ
5-Warnings: Children and teenagers should not use this medication for 
chicken pox or flu symptoms before a doctor is consulted about Reye 
Syndrome, a rare but serious illness reported to be associated with 
aspirin.  

 أع اض أو الماء لجد ي الدواء هذا استخدام عدم والم اهقٌن الأطفال على ٌجب: تحذٌ ات 
 هأن وذك  خطٌ  لكنه ناد  م ض وهو  اي، متلازمة حول الطبٌب استشا ة قبل الأنفلونزا

 الأسب ٌن مع ٌ تبط

 Keep this and all drugs out of the reach of children.  
 الأؽفاي ِرٕاٚي ػٓ تؼ١ذا الأد٠ٚح ٚج١ّغ ٘زٖ إتماء. 

 In case of accidental overdose, seek professional assistance or 
contact a poison control center immediately 

 ِٟشوض ػٍٝ الاذظاي أٚ ا١ٌّٕٙح اٌّغاػذجأؽٍة  اٌخطأ، تطش٠ك صائذج جشػح ذٕاٚي حاٌح ف 

 فٛسا اٌغَّٛ ِشالثح

 As with any drug, if you are pregnant or nursing a baby, seek the 
advice of a health professional before using this product.  

 ا١ٌّٕٙح ٌٍظحح اٌّشٛسج ٝؽٍثأ ؽفً، ٟذشػؼ أٚ حاِلا ٟوٕر إرا دٚاء، أٞ ِغ اٌحاي ٘ٛ وّا 

 .إٌّرج ٘زا اعرخذاَ لثً
 IT IS ESPECIALLY IMPORTANT NOT TO USE ASPIRIN 
 DURING THE LAST 3 MONTHS OF PREGNANCY UNLESS SPECIFICALLY DIRECTED 

TO DO SO BY A DOCTOR BECAUSE IT MAY CAUSE PROBLEMS IN THE UNBORN 
CHILD OR COMPLICATIONS DURING DELIVERY.  
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6- My interpretation of this text is that there are two who-doing-
whats in this warning, and they are interleaved.  

 من ارنٌن هناك أن هو النص لهذا تفسٌ ي who-doing-whats ًالتحذٌ ، هذا ف 

 .تداخل فٌهاو

 The first is made up of the following sentences: Children and 

teenagers should not use this medication for chicken pox or flu 
symptoms before a doctor is consulted about Reye Syndrome, a rare 
but serious illness reported to be associated with aspirin.  

 ْٛاٌرا١ٌح اٌجًّ ِٓ أٚلا ٠رى 
 It is especially important not to use aspirin during the last 3 months 

of pregnancy unless specifically directed to do so by a doctor because 
it may cause problems in the unborn child or complications during 
delivery. 

7- Here things are referred to quite specifically (“children or 

teenagers,” “this medication,” “chicken pox,” “ flu,” “Reye Syndrome,” 
“aspirin,” “last 3 months,” “unborn child,” “delivery”), doctors are called 
“doctor,” and matters are treated emphatically (italics, capitals, “should 
not,” “rare but serious,” “especially important,” “specifically directed”). 

 ذحذ٠ذا غا٠ح الأِٛس إٌٝ ٕ٘ا ٠ٚشاس  
8-The second who-doing-what is made up of the following 
sentences, placed in the middle of the other two: 

 رانًال who-doing-what ارنٌن منتصف فً وضعت التالٌة، الجمل من تتكون 

 آخ ٌن
 Keep this and all drugs out of the reach of children. In case of 

accidental overdose, seek professional assistance or contact a poison 
control center immediately.  
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 As with any drug, if you are pregnant or nursing a baby, seek the 
advice of a health professional before using this product. 

 Here things are referred to more generally and  

 ػاَ تشىً الأِٛس إٌٝ ٕ٘ا ٠ٚشاس 
9-generically (“this and all drugs,” “any drug,” and “this product,” rather 
than “this medication” and “aspirin”; “children” rather than “children 
and teenagers,” “pregnant” rather than “last 3 months of pregnancy”), 
doctors are not mentioned, rather the health profession is referred to 
more generally (“professional assistance,” “poison control center,” 
“health professional”), and matters are treated less stridently with the 
exception of that “immediately” (small print, “keep out of reach,” 
“accidental overdose,” “seek .. . assistance,” “seek advice,” rather than 
“should not” and “important not to use”). 

 ٠ٚرُ .....ػِّٛا لأوثش اٌظح١ح ّٕٙحاٌ إٌٝ ١شاسٌ تذلا الأؽثاء، روش ٠شد ٌُ ....شاٍِح تظفح 

 "فٛسا" رٌه ِٓ اعرثٕاء ِغ حادج ألً الأِٛس ِغ اٌرؼاًِ
10-These two who-doing-whats “feel” different.  

 هذان  who-doing-whats"مختلف  "وشعل 

 They are authorized and issued by different “voices” to different 
purposes and effects.  

 ات ٌرتأو مختلفة غر اضلأ مختلفة" أصوات" عن صاد ةو لهم مص ح. 

 The first speaks with a lawyerly voice responding to specific court 
cases; the second speaks with the official voice of a caring, but 
authoritatively knowledgeable company trying to avoid anyone 
thinking that aspirin in particular is a potentially harmful drug.  

 سعّٟ طٛخ ِغ ذحذز ثأٟٚ ِحذدج، ِحىّح ٌحالاخ ِحاِْٛ عرجاتحا تظٛخ ذحذز أٚي 

 الأعثش٠ٓ أْ ٠فىش شخض أٞ ٌرجٕة ِحاٌٚح فٟ ِٗخٌِٛؼشفٗ  ششوح ٌٚىٓ اٌشػا٠ح، ِٓ

 .ػاس ى٠ْٛ أْ ٠ّىٓ دٚاء ٘ٛ خاطح تظفح
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 Of course, this second who-doing- what partly contradicts the first.  

 ،اٌثأٟ ٘زا تاٌطثغ who-doing- what الأولى جزئٌا ٌتناقض. 

 By the way, the second who doing-what on the aspirin bottle used to 
be the only warning on the bottle (with the order of the sentences a 
bit different).  

 والرانً ، جانب من  who doing-what فقط تحذٌ  لٌكون تستخدم الأسب ٌن زجاجة على 
 ).قلٌلا ةمختلف أحكام من أم  مع( زجاجةال على

11-This warning, like all utterances, reflects the company it has kept, or, 
to put the matter another way, it reflects a history that has given rise to 
it.  

  ٌبط ٌقة أخ ى، مسألة لوضع، أو، اهأبقت الش كة قد ٌعكس، الكلام كل مرل، هذا التحذ 
 ذلك. أدى إلى التا ٌخ الذي وهً تعكس

 In this case, presumably, the new sterner, more direct who-doing-
what was added to the more general and avuncular one because the 
company got sued over things like Reye Syndrome.  

 ًمباش ة أكر  ،جدٌدة ص امةبو وٌفت ض، ،الحالة هذه ف who-doing-what أضٌف ما 
 مرل الأشٌاء أكر  ضد قضائٌة دعوى على حصلت الش كة لأن عمومٌة أكر  واحد إلى

 . اي متلازمة

 The warning on the aspirin bottle is heteroglossic.  

 That is, it is “double-voiced,” since it interleaves two different whos-
doing-whats together.  

 اث١ٕٓ تداخل لأٔٗ" ، ػفاؼطٛخ ِ" ٘ٛ ٘ٛ، ٚ٘زا whos-doing-whats  ِؼا 

 Of course, in different cases, this sort of interleaving could be much 
more intricate, with the two (or more) whos-doing-whats more fully 
integrated, and harder to tease apart. 

 ،تىث١ش، رٌه ِٓ ذؼم١ذا أوثش ٠ىْٛ أْ ٠ّىٓ اٌرذاخً ِٓ إٌٛع ٘زا ِخرٍفح، حالاخ فٟ تاٌطثغ 

 تؼ١ذاّؼا٠مح ٌ طؼٛتح ٚأوثش اورّالا، أوثش whos-doing-whats( أوثش أٚ) اث١ٕٓ ِغ
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Lecture 9  page 55 – DISCOURSE ANALYSIS 

 In this chapter, Gee integrates the tools of inquiry we have 
discussed in the earlier chapters into an overall model of 
discourse analysis that stresses the six building tasks introduced 
at the opening of Chapter 2.  

 ًنموذج إلى السابقة الفصول فً ناقشناها التً التحقٌق أدوات جً ٌدمج ،الفصل هذا ف 
 الفصل افتتاح فً أدخلت التً ستةال بناءال مهام على ٌؤكد الذي الخطاب تحلٌل من شامل

2.  

 I will also discuss, from the perspective on discourse analysis 
taken in this book, the role of transcripts in discourse analysis, 
what might constitute an “ideal” discourse analysis, and the 
nature of validity in discourse analysis. 

 اىَحبضش ودوس اىنخبة، هزاب اىَخخزة اىخطبة ححيٍو فً ّظش وجهت ٍِ أٌضب، سأّبقش 

 ححيٍو فً صلاحٍتاى وطبٍعت اىخطبة، خحيٍوى" َثبىٍتاى" ٌشنو قذ ٍب اىخطبة، ححيٍو فً

 .اىخطبة

2-In this section, Gee summarizes the two types of meaning 
that he argued, A situated meaning is an image or pattern 
that we assemble “on the spot” as we communicate in a 
given context, based on our construal of that context and on 
our past experiences (Agar 1994; Barsalou 1991, 1992; Clark 
1993; Clark 1996; Hofstadter 1997; Kress 1985, 1996; Kress 
and van Leeuwen 1996).  

 أو صورةب ٌقع والمعنى جادل، معنى من نوعٌن هذٌن جً ٌلخص القسم، هذاب 
 لدٌنا استنادا معٌن، سٌاق فً نتواصل كما ،"الفور على" تجمٌع أننا نمط

 1991 بارسلو  ؛4991 آجار) ماضٌنا خبرات وعلى السٌاق هذا من لاستنتاج

 عام كرٌس ؛4991 هوفستاتر ؛4991 كلارك ؛4991 كلارك ؛4991 و
 (.4991 لٌوٌن وفان كرٌس ؛4991 ،4991
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 In Chapter 3, I used the example of the following two 
utterances: “The coffee spilled, get a mop”; “The coffee 
spilled, get a broom” (p. 48).  

 ًاىخبىٍٍِ اىنلاً ٍِ ٍثبه اسخخذٍج ،3 اىفصو ف: 
 In the first case, triggered by the word “mop” in the 

context, you assemble a situated meaning something like 
“dark liquid we drink” for “coffee”; 

 ًميَت عِ اىْبجَت الأوىى، اىحبىت ف "“mop  ًٍعْى حجٍَع ٌَنْل سٍبق، ف 

 ؛" coffee " ه"  ”dark liquid we drink“" ٍثو حقع شًء
3- in the second case, triggered by the word “broom” and your 
experience of such matters, you assemble either a situated meaning 
something like “grains that we make our coffee from” or like “beans 
from which we grind coffee.”  

 ًكلمة عن الناجمة الثانٌة، الحالة ف " broom  "ٌمكنك الأمور، هذه مثل فً وتجربتك 

 أو"  grains that we make our coffee from " مثل تقع شًء معنى أي تجمٌع

 ."beans from which we grind coffee " مثل

 Of course, in a real context, there are many more signals as how 
to go about assembling situated meanings for words and phrases. 

 حجٍَع ّحى اىخىجه ومٍفٍت الإشبساث ٍِ اىعذٌذ هْبك حقٍقً،اى سٍبقاى فً اىحبه، بطبٍعت 

 واىجَو اىنيَبث عيى ٌقع اىَعبًّ

4-Situated meanings don’t simply reside in individual minds; 
very often they are negotiated between people in and 
through communicative social interaction (Billig 1987; 
Edwards and Potter 1992; Goffman 1981; Goodwin 1990).  

 ًجدا التفاوض ٌتم ما وغالبا ،الأفراد عقول فً ببساطة تقٌم لاالواقعة  المعان 
 والتواصل الاجتماعً التفاعل خلال ومن فً الناس بٌن أنها
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 For example, in Chapter 2, I used the example of someone in a 
relationship saying “I think good relationships shouldn’t take 
work.”  

 ،قبئلا علاقت فً ٍبأحذ  اسخخذً ،2 اىفصو فً ٍثلا 

 A good part of the conversation following such a remark might 
very well involve mutually negotiating (directly, or indirectly 
through inferencing) what “work” is going to mean for the people 
concerned, in this specific context, as well as in the larger context 
of their ongoing relationship.  

 خببدهىي اجٍذ اىخفبوض طىيٌ قذ اىخصشٌح هزا ٍثو اىخبىً اىحىاس ٍِ مبٍش جزء 

ىيْبس  ٌعًْ سىف" اىعَو" ٍب( الاسخذلاه خلاه ٍِ ٍببشش غٍش بشنو أو ٍببششة،)

 .اىَسخَشة علاقخهَبى الأوسع اىسٍبق فً ومزىل اىَحذد، اىسٍبق هزا فً ٍعًْ،

 Furthermore, as conversations and indeed, relationships, 
develop, participants continually revise their situated 
meanings. 

 واىَشبسمٍِ وحطىٌشهب، واىعلاقبث واىىاقع، الأحبدٌث مَب رىل، عيى علاوة 

 .اىىاقعت ٍعبٍّهب ببسخَشاس ٍشاجعت
5- Words like “work” and “coffee” seem to have more 
general meanings than are apparent in the sorts of situated 
meanings we have discussed so far.  

 مثل كلمات ٌبدو "“work  "و "coffee  "واضحة من أعم معان لها لٌكون 

 الآن حتى ةناقشالم تقع المعانً أنواع فً

 This is because words are also associated with what, in 
Chapters 3 and 4, I called “cultural models.”  

 4 و 3 اىفصيٍِ فً ٍب، ٍع أٌضب حشحبظ اىنيَبث لأُ رىل،  
 "cultural models“" حسَى
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 Cultural models are “storylines,” families of connected 
images (like a mental movie), or (informal) “theories” 
shared by people belonging to specific social or cultural 
groups (D’Andrade 1995; D’Andrade and Strauss 1992; 
Holland and Quinn 1987; Strauss and Quinn 1997). 

 فٍيٌاى ٍثو) َخصيتاى اىصىسعبئلاث " اىَْظىسة، اىىقبئع" هً ثقبفٍتاى َْبرجاى 

 ٌْخَىُ اىزٌِ اىْبس قبو ٍِ اىَشخشمت" ْظشٌبثاى( "سسًَ غٍشاى) أو ،(اىعقيً

 وشخشاوس داّذسادي ؛5995 داّذسادي) ٍحذدة ثقبفٍت أو اجخَبعٍت فئبث إىى

 (.5991 ومىٌِ شخشاوس ؛5991 مىٌِ و هىىْذا ؛5992
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Lecture 10  – DISCOURSE ANALYSIS 

1-5.2 Reflexivityالفعل المنعكس  
When we think about how meaning is situated in actual 
contexts of use, we quickly face an important property of 
language, a property I will call “reflexivity” (Duranti and 
Goodwin 1992; Hanks 1996; Heritage 1984; Gumperz and 
Levinson 1996).  

 بسرعة نواجه ونحن للاستخدام، فعلٌة سٌاقات فً ىالمعن ٌقع كٌف نفكر عندما 
 دٌورنتى)" المنعكس الفعل" هاسأدعو خاصٌة وهً للغة، هامة خاصٌة

 ٌفنسونل و جٌمبرز. 2991 سنة التراث ؛2991 هانكس ؛2993 وغودوٌن
2991.) 

 This is the “magical” property of language. 

 ةالسحرٌ" لغةال خاصٌة هً هذه". 
2- We can see this property clearly by considering even so simple a 

dialogue as: “How are ya?,” “Fine,” exchanged between colleagues 
in an office corridor. Why do they use these words in this situation?  

 اٌجضبطخ غب٠خ فٟ ززٝ إٌظش خلاي ِٓ ثٛضٛذ اٌخبص١خ ٘زٖ ٔشٜ أْ ٠ّىٕٕب 

 ث١ٓ اٌّزجبدٌخ  ”,How are ya?,” “Fine“: "اٌزبٌٟ إٌسٛ ػٍٝ سٛاسٌٍ

 اٌسبٌخ؟ ٙزٖث اٌىٍّبد ٘زٖ رضزخذَ لا ٌّبرا. ِىزت ِّش فٟ اٌزِلاء
 Because they take the situation they are in to be but a brief 

and mundane encounter between acquaintances, and 
these are the “appropriate” words to use in such a 
situation.  

 ِؼبسفٗ ث١ٓ د٠ٛ١ٔخٚ ِٛخزح ِدبثٗ ٌمبء ٌٚىٓ رىْٛ أْ فٟ اٌٛضغ رأخز لأٔٙب ،

 .اٌسبٌخ ٘زٖ ِثً فٟ لاصزخذاِٙب" ِٕبصجخ" وٍّبد ٟ٘ ٚ٘زٖ
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 But why do they take the situation to be thus? In part, 
because they are using just such words, and related 
behaviors, as they are. 

 ٓ٘زٖ ِثً فمظ رضزخذَ لأٔٙب ِٕٗ، دزءٌ ثزٌه؟ ٌزىْٛ اٌٛضغ ٠أخزْٚ ٌّبرا ٌى 

 .ٟ٘ وّب اٌصٍخ، راد ٚاٌضٍٛو١بد اٌىٍّبد،
3-Had the exchange opened with “What’s YOUR problem?,” the 
situation would have been construed quite differently. 

 رّبِب ِخزٍف ٚضغ رفض١ش رُ لذ ،"؟ِشىٍزه ٟ٘ ِب" فزر ِغ رجبدي لذ. 
 As we saw before, we face, then, a chicken and egg question:  

 ٚاٌذخبخخ اٌج١ضخ صإاي ئرْ، ٚٔٛاخٗ، لجً، ِٓ سأ٠ٕب وّب 

 Which comes first? The situation or the language? 

 ؟اللغة أو الحالة أولا؟ ٌأتً ما 

 This question reflects an important reciprocity between language 
and “reality”: language simultaneously reflects reality (“the way 
things are”) and constructs (construes) it to be a certain way. 

 فً الواقع اللغة تعكس": الواقع" و اللغة بٌن بالمثل المعاملة مهمال السؤال هذا ٌعكس 
 .معٌنة بطرٌقة تكون أن) تفسر) التركٌباتو") هً كما الأمور)" واحد وقت

4- While “reciprocity” would be a good term for this property of 
language, the more commonly used term is “reflexivity” (in the 
sense of language and context being like two mirrors facing each 
other and constantly and endlessly reflecting their own images back 
and forth between each other). 

 " كثر يٌوعاالأمصطلح ال، فإن لغةلا خاصٌةل جٌدة فترةب" ستكون التبادلٌةفً حٌن أن 
 التً تواجه اثنٌن من المراٌا ٌجري مثل هاسٌاقاللغة و )بمعنى" الفعل المنعكس" هو

 بٌنهكذا  و للوراء  خاصة بهم صور تعكس وبلا نهاٌةباستمرار بعضها البعض، و
 .بعضها البعض(
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5.3 Situations الأوضاع   

5-Language then always simultaneously reflects and constructs the 

situation or context in which it is used (hereafter Gee will use the 

term “situation,” rather than “context,” because he wants to define it 

in a particular way). But what do we mean by a “situation”?  

 ب٢خشث) اصزخذاِٗ ٠زُ اٌزٞ اٌض١بق أٚ اٌٛضغ رشو١جبد ٚازذ ٛلذث ؼىشر دائّب ثُ اٌٍغخ 

 ثطش٠مخ رٌه رسذ٠ذ ٠ش٠ذ لأٔٗ ،"اٌض١بق" ِٓ ثذلا ،"اٌٛضغ" ِصطٍر ضزخذ٠َ صٛف خٟ

 ؟"ٛضغاٌ" ؼ٠ٗ١ٕ اٌزٞ ِب ٌٚىٓ(. ِؼ١ٕخ

 Situations, when they involve communicative social interaction, 

always involve the following inextricably connected components 

or aspects (Hymes 1974; Ochs 1996): 

 ،ِىٛٔبد ػٍٝ دائّب رٕطٛٞ ٚاٌزٛاصً، الاخزّبػٟ اٌزفبػً ػٍٝ رٕطٛٞ ػٕذِب اٌسبلاد 

 (:4771 أٚوش ؛4791 ٘ب٠ّز) اٌدٛأت أٚ اٌزبٌٟٚث١مب  اسرجبطب ِشرجطخ

6- A semiotic aspect, that is, the “sign systems,” such as language, 
gestures, images, or other symbolic systems (Kress and van 
Leeuwen 1996), and the forms of knowledge, that are operative and 
important here and now.  

 أو والصور، والإٌماءات، اللغة، مثل ،" نظم علامة " هو، وهذا سٌمٌائً، جانب ثمة 
 همنطوق هً التً المعرفة، وأيكال ،(2991 لٌوٌن وفان كرٌس) أخرى رمزٌة أنظمة

  .والآن هنا همهمو

 Different sign systems and different ways of knowing have, in 
turn, different implications for what is taken as the “real” world, 
and what is taken as probable and possible and impossible, here 
and now, since it is only through sign systems that we have access 
to “reality.” 

 ،فٟ ِب ػٓ ِخزٍفخ آثبس ٌّؼشفخ ِخزٍفخ ٚطشق ِخزٍفخ رضد١ً أٔظّخ إخزر ٚثذٚس٘ب 

 ٘ٛ لأٔٗ ٚا٢ْ، ٕ٘ب ِٚضزس١ٍخ، ِّٚىٕخ ِسزٍّخ أٔٙب ػٍٝ رإخز ِٚب ،"اٌسم١مٟ" اٌؼبٌُ

 ."ٚالؼخ" ػٍٝ ٍسصٛيٌ ٕظُاٌ ػلاِخ خلاي ِٓ فمظ
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7-An activity aspect, that is, the specific social activity or 
activities in which the participants are engaging; activities 
are, in turn, made up of a sequence of actions (Engestrom 
1987, 1990; Leont’ev 1978; 1981; Wertsch 1998(. 

 إيراك ٌتم التً محددة جتماعٌةا أنيطة أو النياط هو، وهذا آخر، جانب 
 الإجراءات من سلسلة من تتكون بدورها، هً، والأنيطة المياركٌن،

 (.1998 رٌتش ؛1981 ،1978 لٌنتئف  ؛2991 عام ،2991 عام انقسترام)

 A material aspect, that is, the place, time, bodies and 
objects present during interaction (Clark 1997; Latour 
1991; Levinson 1996). 

 أثٕبء زبضشا ٚالأخضبَ ا١ٌٙئبد اٌٛلذ، اٌّىبْ، ٘ٛ، ٚ٘زا اٌّبدٞ، اٌدبٔت 

 (.4771 ١ٌفٕضْٛ ؛4774 ارٛس ؛4779 ولاسن) اٌزفبػً
8-A political aspect, that is, the distribution of “social goods” 
in the interaction, such as, power, status, and anything else 
deemed a “social good” by the participants in terms of their 
cultural models and Discourses, e.g. beauty, intelligence, 
“street smarts,” strength, possessions, race, gender, sexual 
orientation, etc. (Fairclough 1989, 1992, 1995; Gee 1996; 
Luke 1995). 

 القوة مثل، تفاعل، فً" الاجتماعٌة السلع" توزٌع هو، وهذا سٌاسً، جانب ثمة 
 حٌث من المياركٌن قبل من"  جٌد اجتماعٌا " ٌعتبر آخر يًء وأي والمكانة،
 سترٌت"و والذكاء الجمال المثال سبٌل على ونقاياتهم، الثقافٌة نماذجها

 إلى وما الجنسً، والتوجه والجنس، والعرق، والممتلكات، والقوة، ،"سمارتس
 (.2991 لوقا ؛2991 جً ؛2991 و 2993 و 2999 فٌركلوف) ذلك
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9-A sociocultural aspect, that is, the personal, social, and cultural 
knowledge, feelings, values, identities, and relationships relevant in 
the interaction, including, of course, sociocultural knowledge about 
sign systems, activities, the material world, and politics, i.e. all the 
other aspects above (Agar 1994; Barton and Hamilton 1998; 
Carbaugh 1996; Gee 1992, 1996; Hanks 1996; John- Steiner, 
Panofsky, and Smith 1994; Palmer 1996; Scollon and Scollon 1981; 
Sperber and Wilson 1989; Toolan 1996). 

 مياعرو ثقافٌة،و ،جتماعٌةاو يخصٌة، معرفةو هو، وهذا ،ثقافًو جتماعًا جانب ثمة 
 والمعرفة الحال، بطبٌعة ذلك، فً بما التفاعل، فً صلة ذات علاقاتو هوٌات،و قٌمو

 جمٌع أي والسٌاسة، المادي، والعالم والأنيطة تسجٌل نظم حول والثقافٌة الاجتماعٌة
 ٌعطً ؛2999 وهامٌلتون بارتون ؛2991 آجار) أعلاه المذكورة الأخرى الجوانب
 بانوفسكً، ستاٌنر، جون ؛2991 هانكس ؛2991 و 2993 جً ؛2991 تأمٌنات

 عام وٌلسون سبربر و ؛1981سكولون  و سكولون ؛2991 بالمر ؛2991 وسمٌث

 (. 2991 تولان ؛2999
10-All these aspects together constitute a system (an interrelated 
network) within which each of the components or aspects 
simultaneously gives meaning to all the others and gets meaning 
from them.  

 العناصر من عنصر كل خلاله من( مترابطة يبكةل) نظاما تيكل معا انبالجو هذه كل 
 .منها لوحصال ٌعنً وهذا الآخرٌن، لجمٌع معنى ٌعطً واحد وقتب الجوانب أو

 That is, we have another form of reflexivity here, as well. For a 
shorthand, let us call this system the “situation network.” 

 ٔطٍك دػٛٔب لاخززاي،ا. أ٠ضب ٕ٘ب، إٌّؼىش اٌفؼً أشىبي ِٓ آخش شىً ٌذ٠ٕب ٘ٛ، ٘زا 

 ".اٌٛضغ شجىخ" إٌظبَ ٘زا ػٍٝ

11-Situations are never completely novel (indeed, if they 
were, we wouldn’t understand them).  

 ًمنهم( نفهم فإننا لن كانوا، إذا، )فً الواقع تماما الرواٌة أبدا الحالات ه. 
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 Rather, they are repeated, with more or less variation, over time 
(that is, distinctive configurations or patterns of semiotic 
resources, activities, things, and political and sociocultural 
elements are repeated).  

 ٜٚرزىشس ٘ٛ، ٚ٘زا) اٌٛلذ ِشٚس ِغ ألً، أٚ أوثش رجب٠ٓ ِغ رىشاس٘ب، ٠زُ ثبلأزش 

 ص١بص١خ ػٕبصشٚ الأش١بء، أٔشطخ،ٚ اٌض١ّ١بئٟ، ِٛاسد ِٓ أّٔبط أٚ ١ِّزح رشى١لاد

 (.ثمبف١خٚ خزّبػ١خاٚ
 Such repetition tends to “ritualize,” “habitualize,” or “freeze” situations to 

varying degrees, that is, to cause them to be repeated with less variation 
(Douglas 1986). 

 ًئٌٝ ١ّ٠ً رىشاس ِث "ritualize"، "habitualize  ٚٚ٘زا ِزفبٚرخ، ثذسخبد زبلاد" رد١ّذ" أ 

  (.4791 دٚغلاس) ألً اخزلاف ِغ ٠زىشس أْ ػٍٝ ٌسٍُّٙ ٘ٛ،
12- Such repetition (e.g. imagine the old style spelling bee or the traditional 
doctor– nurse–patient relationship around a hospital bed) 

 سرير حول والمريض والممرضة الطبيب بين تقليدية علاقة أو لنحل قديم نمط تخيل مثل) تكرارال مثل 
 (المستشفى

 is the life blood out of which institutions, such as distinctive types of schools, 
hospitals, businesses, industries, government agencies, political parties, street 
gangs, academic disciplines, colleges or college classrooms, and so on and so 
forth through a nearly endless list, are created. Institutions, in turn, create 
forces (e.g. laws, disciplinary procedures, apprenticeships, etc.) that ensure 
the repetition and ritualization of the situations that sustain them.  

 ٛ٘ ْٚاٌصٕبػبد ٚاٌششوبد ٚاٌّضزشف١بد اٌّذاسس ِٓ ١ِّزح أٔٛاع ِثً ِإصضبد، ٞلأ اٌس١بح شش٠ب 

 أٚ ٚاٌى١ٍبد الأوبد١ّ٠خ اٌزخصصبد اٌشٛاسع، ٚػصبثبد اٌض١بص١خ ٚالأززاة اٌسى١ِٛخ ٚاٌٛوبلاد

 اٌّإصضبد،. ئٔشبؤ٘ب ٠زُ ، رمش٠جب ٌٙب ٔٙب٠خ لا لبئّخ خلاي ِٓ دٚا١ٌه ٘ىزاٚ اٌى١ٍخ، فٟ اٌذساص١خ اٌفصٛي

 اٌزىشاس رضّٓ اٌزٟ( اٌخ ا١ٌّٕٙخ، ٚاٌزٍّزح اٌزأد٠ج١خ، ٚالإخشاءاد اٌمٛا١ٔٓ ِثً) لٛاد ئٔشبء ثذٚس٘ب،

ٚritualization ِٓ ػ١ٍٙب رسبفظ اٌزٟ اٌسبلاد. 

 Studying the way in which situations produce and reproduce institutions, and 
are, in turn, sustained by them, is an important part of discourse 

 خزء ٘ٛ ثُٙ، ٌسمذ اٌزٟ ثذٚسٖ،ٚ اٌّإصضبد، لأٚضبع جزبٔأ أػبدٖٚ رٕزح اٌزٟ اٌطش٠مخ دساصخ ُِٙ ِٓ 

 اٌخطبة
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Lecture 11  – DISCOURSE ANALYSIS 

1.All these aspects together constitute a system (an 
interrelated network) within which each of the components 
or aspects simultaneously gives meaning to all the others and 
gets meaning from them.  

 من عنصر كل خلاله من( مترابطة لشبكة) نظاما تشكل معا الجوانب هذه كل 
 ٌعنً وهذا الآخرٌن، لجمٌع معنى ٌعطً واحد بوقت الجوانب أو العناصر

 .منها الحصول

 That is, we have another form of reflexivity here, as well. 
For a shorthand, let us call this system the “situation 
network.”  

 دػىّا الاختزاه،. أٌضا هْا، اىَْؼنش اىفؼو أشناه ٍِ آخش شنو ىذٌْا هى، هزا 

 ".اىىضغ شثنح" اىْظاً هزا ػيى ّطيق
 Situations are never completely novel (indeed, if they 

were, we wouldn’t understand them). 

 (ٍْهٌ ّفهٌ ىِ فئّْا ماّىا، إرا اىىاقغ، فً) تَاٍا اىشواٌح أتذا هً اىحالاخ. 
2.Rather, they are repeated, with more or less variation, over 
time (that is, distinctive configurations or patterns of semiotic 
resources, activities, things, and political and sociocultural 
elements are repeated).  

 هو، وهذا) الوقت مرور مع أقل، أو أكثر تباٌن مع تكرارها، ٌتم بالأحرى 
 الأشٌاء، وأنشطة، السٌمٌائً، موارد من أنماط أو ممٌزة تشكٌلات وتتكرر

 .(وثقافٌة واجتماعٌة سٌاسٌة وعناصر
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 Such repetition tends to “ritualize,” “habitualize,” or 
“freeze” situations to varying degrees, that is, to cause 
them to be repeated with less variation (Douglas 1986). 

 إىى ٌٍَو تنشاس ٍثو "ritualize"، "habitualize  حالاخ" تجٍَذ" أو 

 دوغلاس) أقو اختلاف ٍغ ٌتنشس أُ ػيى ىحَيهٌ هى، وهزا ٍتفاوتح، تذسجاخ

6891.) 
3-Such repetition (e.g. imagine the old style spelling bee or the 

traditional doctor– nurse–patient relationship around a hospital 
bed) is the life blood out of which institutions, such as distinctive 
types of schools, hospitals, businesses, industries, government 
agencies, political parties, street gangs, academic disciplines, 
colleges or college classrooms, and so on and so forth through a 

nearly endless list, are created.  

 الطبٌب بٌن تقلٌدٌة علاقة أو لنحل قدٌم نمط تخٌل مثل) التكرار مثل 
 مؤسسات، لأي الحٌاة شرٌان هو(المستشفى سرٌر حول والمرٌض والممرضة

 والصناعات والشركات والمستشفٌات المدارس من ممٌزة أنواع مثل
 التخصصات الشوارع، وعصابات السٌاسٌة والأحزاب الحكومٌة والوكالات
 خلال من دوالٌك وهكذا الكلٌة، فً الدراسٌة الفصول أو والكلٌات الأكادٌمٌة

 .إنشاؤها ٌتمل ، تقرٌبا لها نهاٌة لا قائمة

 Institutions, in turn, create forces (e.g. laws, disciplinary 
procedures, apprenticeships, etc.) that ensure the 
repetition and ritualization of the situations that sustain 
them. 

 ،واىتيَزج اىتأدٌثٍح، والإجشاءاخ اىقىاٍِّ ٍثو) قىاخ إّشاء تذوسها، اىَؤصضاخ 

 تحافظ اىتً اىحالاخ ٍِ ritualizationو اىتنشاس تضَِ اىتً( اىخ اىَهٍْح،

 .ػيٍها
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5- Let me give some brief examples of how all the 
aspects in the situation network are integrally 
intertwined. 

 تشنو تذاخواى مٍفٍح ػِ َىجزجاى الأٍثيح تؼض أقذً أُ ىً اصَحىا 

 اىىضغ شثنح فً اىجىاّة نافحى ٍتناٍو
 Consider a small seminar room with a circular table in 

it, and blackboard on all sides.  

 من والسبورة ذلك، فً دائرٌة طاولة مع صغٌرة دراسٌة غرفةل النظر 
 .الأطراف جمٌع

 The room has a “front” and “back” when a teacher is 
standing at the “front” addressing students.  

 َىاجهحى"  ٍاًالأ" ػْذ ٌقف اىَؼيٌ ػْذٍا" خيف" و" أٍاً" ىذٌها اىغشفح 

 .اىطلاب
 What gives the room (a material thing) a “front” and 

a “back” )meanings/values) is a socioculturally 
distinctive activity, teaching of a certain sort, which 
some cultures engage in and others do not, an activity 
realized through socioculturally distinctive forms of 
language and certain sorts of sociocultural 

 اىَؼاًّ" )خيفاى" و" ٍاًالأ" ػيى( ٍادي شًء) اىغشفح ٌؼطً ٍا  /

 ٍؼٍِ، ّىع ٍِ وتؼيٌٍ اىثقافٍح، الاجتَاػٍح يْاحٍحى ٍٍَز ّشاط هى( اىقٌٍ

 تتحقق ّشاط وهى لا، اَخش واىثؼض اىثقافاخ تؼض فً تشاسك واىتً

 ٍؼٍْح وأّىاع يغحى ٍٍَزج أشناهت اىثقافٍح الاجتَاػٍح اىْاحٍح هخلاى ٍِ

 واىثقافٍح الاجتَاػٍح ٍِ
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 knowledge, attitudes, and identities.  

 واىهىٌاخ واىَىاقف، اىَؼاسف 
 Furthermore, the “front”–“back” dimension of the 

room reflects the traditional political alignments of 
teachers as “authorities” and students as subservient.  

 ٌؼنش اىغشفح ٍِ اىثؼذ" اىؼىدج" -" اىجثهح" فئُ رىل، ػيى ػلاوج 

 "اىضيطاخ" تاػتثاسهٌ اىَؼيٍَِ ٍِ اىتقيٍذٌح اىضٍاصٍح اىتحاىفاخ

 .تاتغ أّه ػيى واىطلاب
 Thus, the room, the activity, the talk, sociocultural 

identities, and political relations all mean together, 
giving and taking meaning from each other. 

 ،والثقافٌة الاجتماعٌة والهوٌات والحدٌث، النشاط،و الغرفة، فإن وهكذا، 
 بعضها من عنىم وأخذ إعطاء ،معا ذلك كل ٌعنً السٌاسٌة العلاقاتو

 .البعض
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Lecture 12   – DISCOURSE ANALYSIS 

1. Words like “work” and “coffee” seem to have more general 
meanings than are apparent in the sorts of situated meanings we 
have discussed so far.  

 مثل كلمات ٌبدو "“work  "و "coffee  "أنواع فً واضحة أعم معان لها لٌكون 

 الآن حتى ناناقش المعانً قعمو
2. This is because words are also associated with what, in Chapters 

3 and 4, I called “cultural models.” 
 4 ٚ 3 اٌفص١ٍٓ فٟ ِب، ِغ أ٠عب حشحبػ اٌىٍّبث لأْ رٌه،  

 "cultural models"“ حغّٝ
3. Cultural models are “storylines,” families of connected images 

(like a mental movie), or (informal) “theories” shared by people 
belonging to specific social or cultural groups (D’Andrade 1995; 
D’Andrade and Strauss 1992; Holland and Quinn 1987; Strauss 
and Quinn 1997). 

 ٌأٚ ،(اٌؼمٍٟ ف١ٍُاٌ ِثً) ِخصٍت صٛسػبئلاث " ،ِٕظٛسة ٚلبئغ" ٟ٘ ثمبف١تاٌ ّٕبرجا 

 اجخّبػ١ت فئبث إٌٝ ٠ٕخّْٛ اٌز٠ٓ إٌبط لبً ِٓ اٌّشخشوت" ٕظش٠بثاٌ"( سعّٟ غ١شاٌ)

 و٠ٛٓ ٚ ٌٕ٘ٛذا ؛5991 ٚشخشاٚط دأذسادٞ ؛5995 دأذسادٞ) ِحذدة ثمبف١ت أٚ

 (.5991 ٚو٠ٛٓ شخشاٚط ؛5991

2-Cultural models “explain,” relative to the standards of the 
group, why words have the various situated meanings they 
do and fuel their ability to grow more.  

 ٌِؼبْ ٌٙب اٌىٍّبث ٌّبرا ّجّٛػت،اٌ ِؼب١٠ش إٌٝ ٔغبت ،"ششحح" ثمبف١تاٌ ّٕبرجا 

 .رٌه ِٓ وثشلأ إٌّٛ ػٍٝ لذسحٙب حغزٜ ٠فؼٍٛٔٗ، حمغ ِخخٍفت
 Cultural models are usually not completely stored in any 

one person’s head.  

 ٚاحذ شخص سأطأٞ  فٟ حّبِب اٌثمبف١ت إٌّبرج حخض٠ٓ ٠خُ ِب ٚػبدة. 
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 Rather, they are distributed across the different sorts of 
“expertise” and viewpoints found in the group (Hutchins 
1995; Shore 1996), much like a plot to a story or pieces of 
a puzzle that different people have different bits of and 
which they can potentially share in order to mutually 
develop the “big picture.” 

 ٚجذث ٔظش ٚجٙبث" اٌخبشة" ِٓ ِخخٍفت أٔٛاع ػبش حٛص٠ؼٙب ٠خُ رٌه، ِٓ بذلا 

 أٚ ٌمصت ِؤاِشة ِٓ اٌىث١ش ِثً ،(5996 شٛس ؛5995 ٘بحش١ٕض) ِجّٛػت فٟ

 حىْٛ أْ ٠حخًّ ٠ّىٓ ٚاٌخٟ ِٓ ِخخٍف بج ٌٙب ِخخٍفت إٌبط أْ ٌغض ِٓ لطؼت

 ".اٌىب١شة اٌصٛسة" ِخببدي حط٠ٛش أجً ِٓ ِشبسوخٙب
3- The cultural model connected to “coffee,” for example, is, for 
some of us, something like: berries are picked (somewhere? from 
some sort of plant?) and then prepared (how?) as beans or grain to 
be made later into a drink, as well as into flavorings (how?) for other 
foods.  

 متصلا الثقافً النموذج  coffee,”"، هذا من شًء منا، للبعض بالنسبة هو، ،لامث 

 كما( كٌف؟) أعدت ثم( ؟النبات من نوع من ما مكان فً) التوت انتقاؤه ٌتم: القبٌل
 نكهة المواد فً وكذلك الشراب، فً لاحق وقت فً ٌتم أن إلى الحبوب أو الفاصولٌا

 .الأطعمة من غٌرها عن( كٌف؟)

 Different types of coffee, drunk in different ways, have different 
social and cultural implications, for example, in terms of status.  

 الاجخّبػ١ت ا٢ثبس ِٚخخٍفت ِخخٍفت، بطشق عىش حبٌت فٟ اٌمٙٛة، ِٓ ِخخٍفت أٔٛاع 

 .اٌٛظغ ح١ث ِٓ اٌّثبي، عب١ً ػٍٝ ٚاٌثمبف١ت،
 This is about all of the model I know, the rest of it (I trust) is 

distributed elsewhere in the society should I need it. 
 أٞ فٟ( ثمت ػٍٝ ٚأٔب) ِٕٗ حبمٝ ِب حٛص٠غ ٠خُ أػٍُ، ٚأٔب إٌّٛرج ِٓ وً ػٓ ٘ٛ ٘زا 

 .إ١ٌٙب حبجت فٟ وٕج أْ ٠ٕبغٟ اٌّجخّغ فٟ آخش ِىبْ
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4-Cultural models link to each other in complex ways to create 
bigger and bigger storylines.  

 ٌٚأوبش أوبش ِٕظٛسة ٚلبئغ ٌخٍك ِؼمذة بطشق اٌبؼط بؼعٙب ِغ حشبػ ثمبف١تاٌ ّٕبرجا 

 Such linked networks of cultural models help organize the 
thinking and social practices of sociocultural groups.  

 ٖالاجخّبػ١ت ٚاٌّّبسعبث اٌخفى١ش حٕظ١ُ فٟ ِغبػذة ثمبف١ت ّٕبرجٌ ِشحبطت اٌشبىبث ٘ز 

 اٌثمبف١ت الاجخّبػ١ت اٌجّبػبث ِٓ

 For example, taking a more consequential example than “coffee,” 
as we saw in Chapter 4, some people use a cultural model for 
raising young children that runs something like this (Harkness, 
Super, and Keefer 1992):  

 ،ٚبؼط ،4 اٌفصً فٟ سأ٠ٕب وّب ،"اٌمٙٛة" ِٓ حبؼ١ت أوثش اٌّثبي فٟ الأخز ِغ ِثلا 

 اٌمب١ً ٘زا ِٓ ش١ئب حذ٠ش اٌخٟ اٌصغبس الأغفبي ٌخشب١ت اٌثمبفٟ إٌّٛرج َغخخذح إٌبط

 (:5991 ٚو١فش عٛبش، ٘بسوٕظ،)
 Children are born dependent on their parents and then they go 

through various stages during which they often engage in 
disruptive behaviors in pursuit of their growing desire for 
independence. 

 خلاٌٙب ِخخٍفت ِشاحً خلاي ِٓ ٠ز٘بْٛ ثُ ِٚٓ ٚاٌذ٠ُٙ ػٍٝ ١ؼخّذْٚف الأغفبي ٠ٌٛذ 

 جًلأ اٌّخضا٠ذة سغبخُٙ ٌخحم١ك اٌغؼٟ فٟ اٌخخش٠ب١ت اٌخصشفبث فٟ حشبسن ِب غبٌبب

 .الاعخملاي

5-This cultural model, which integrates models for children, 
child-rearing, stages, development, and independence, as 
well as others, helps parents explain their children’s behavior 
in terms of a value the group holds (e.g. independence).  

 ومراحل، الأطفال، وتربٌة للأطفال، نماذج بٌن ٌجمع الذي الثقافً، النموذج هذا 
 حٌث من أبنائهم سلوك شرح الآباء ٌساعد غٌرهم، عن فضلا والاستقلال، التنمٌة،

 (.الاستقلال مثال) المجموعة تحتفظ قٌمة
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 It is continually revised and developed (consciously and 
unconsciously) in interaction with others in the group, as 
well as through exposure to various books and other 
media. 

 ُبٌّجّٛػت،ب ا٢خش٠ٓ ِغ حفبػً فٟ الأسرة بعخّشاسب ٚحط٠ٛش٘ب ِشاجؼخٗ ٠خ 

 .الأخشٜ الإػلاَ ٚٚعبئً اٌىخب ٌّخخٍف اٌخؼشض خلاي ِٓ ٚوزٌه
6.children differently (Philipsen 1975): for example, as beings 
who start out as too unsocialized and whose disruptive 
behaviors are not so much signs of their growing desire for 
independence as they are signals of their need for greater 
socialization within the family, i.e. for less independence (less 
“selfishness”). 

 الذي ككائنات المثال، سبٌل على(: 1975 فٌلٌبسن ) مختلف بشكل الأطفال 

 متزاٌدة رغبة من الكثٌر علامات لٌست والتً جدا unsocialized كما تبدأ

 داخل الاجتماعٌة التنشئة من مزٌد إلى حاجتهم إشارات هً كما للاستقلال
 "(.الأنانٌة" أقل) ستقلالا أقل أي ، لأسرةل التخرٌبٌة التصرفات
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Lecture  13  – DISCOURSE ANALYSIS 

1-5.4 Six building tasks 

 Discourse analysis focuses on the thread of language (and 
related semiotic systems)used in the situation network.  

 ( صلت راث السٍوٍائً وًظن) اللغتب الوىضىع ححلٍل ػلى الخطاب ٌشكض

 .الىضغ شبكت فً تالوسخخذه
 Any piece of language, oral or written, is composed of a set 

of grammatical cues or clues (Gumperz 1982) that help 
listeners or readers (in negotiation and collaboration with 
others in an interaction) to build six things (in one sense of 
the word, these six things are interlinked representations,” 
that is, “re-presenting's”). 

 الإشاساث هي هجوىػت فً هكخىبت، أو شفىٌت اللغت، هي قطؼت أي حخألف 

 فً) خؼلٍواثال قشاء أو الوسخوؼٍي أى( 1982 جومبرز) القشائي أو الٌحىٌت

 للكلوت واحذ هؼٌى فً) أشٍاء سج لبٌاء (خفاػلالب اَخشٌي هغ حؼاوىو حفاوض

 "(.  خوثٍلال إػادة" هى وهزا" هخشابطت، حوثٍلاث هً السخت الأهىس وهزٍ ،
2- I want to stress that utterances are made up of cues or 
clues as to how to move back and forth between language 
and context (situations), not  signals of fixed and 
decontextualized meanings.  

 وإٌابا ذهابا التحرك كٌفٌةل أدلة أو عظة من تكونٌ الكلام أن على أشدد أن أرٌد 
 ةالثابت المعانً من إشارات لا ،(الحالات) سٌاقو لغة بٌن

 .decontextualizedو
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 These cues or clues are part and parcel of what we called, 
in Chapter 2, “grammar one” and “grammar two” (p. 29). 

 ٍالٌحى" ،2 الفصل فً ٌسوى، ها هي ٌخجضأ لا جضء هً الأدلت أو الإشاساث هز 

  (.ص 22" ) الٌحى اثٌٍي " و" واحذ
 Language, then, always contains cues or clues that guide us 

(either as interpreters on the scene or as analysts) in the 
six sorts of building tasks listed below (these were briefly 
discussed in Chapter 2). 

 أو الساحة على كمترجمٌن إما( لنا دلٌلك القرائن أو العظة دائما اللغة حتويت ثم 
 وجٌزة لفترة هذه نوقشت( أدناه المسرودة بناءال مهام من أنواع ستة فً (محللٌن

 .(2 الفصل فً
3- These building tasks involve us in using language (and 
other semiotic systems) to construe the situation network in 
certain ways and not others.  

 لتفسر( أخرى السٌمٌائً ونظم) اللغة استخدام فً لنا تنطوي البناء مهام تلك 
 .غٌرها دون معٌنة بطرق الوضع شبكة

 They are carried out all at once and together.  

 ومعا واحدة دفعة تنفٌذها ٌتم 
 And, they are carried out in negotiation and collaboration 

with others in interaction, with due regard for other 
related oral and written texts and situations we have 
encountered before. 

 عتبارا إٌلاء مع تفاعل، فً الآخرٌن مع والتعاون التفاوض فً فٌها تنفذ التًو 
 قبل واجهتاها حالاتو خطٌةو شفوٌة صلة ذات الأخرى للنصوص الواجب
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4-Even when we are silently reading, these building tasks are 
carried out in negotiation and collaboration with the writer in 
various guises such as the “actual writer,” “assumed writer,” 
and the narrator, as well as in collaboration with other, 
related texts we have read, sociocultural knowledge we bring 
to the text, and discussions we have had with other people.  

 تعاونو تفاوض فً المهام هذه بناء تنفٌذ ٌتم بصمت، أقرن نكون عندما حتى 
 ،" فترضالم الكاتب " ،"الفعلً لكاتبا" مثل مظاهرال مختلفل الكاتب مع

 اهقرأنا صلةال ذات خرى،الأ نصوصال مع بالتعاون وكذلك والراوي،
 مع أجرٌناها مناقشاتو النص، إلى أتًت ثقافٌةالو جتماعٌةلاا معارفالو

 .آخرٌن أشخاص

 That is, these building tasks can be seen simultaneously as 
cognitive achievements,  interactional achievements, and 
inter-textual achievements. 

 الإًجاصاث كوا واحذ وقج فً اإلٍه ٌٌظش أى ٌوكي البٌاء ههام هزٍ هى، هزا 

 .الٌصٍت بٍي الوشخشكت والإًجاصاث خفاػلٍت،ال والإًجاصاث الوؼشفٍت
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Lecture 14   – DISCOURSE ANALYSIS 

--The six building tasks, the tasks through which we use language to 
construct and/or construe the situation network, at a given time 
and place, in a certain way, are: 

  الشبكة وضع ستة، من خلال المهام التً نستخدمها لبناء اللغة و / أو تفسر البناء المهام
 معٌن ، بطرٌقة معٌنة، هً:ومكان فً وقت 

1. Semiotic building, that is, using cues or clues to assemble 
situated meanings about what semiotic (communicative) 
systems, systems of knowledge, and ways of knowing, are 
here and now relevant and activated. 

 المعانً لتجمٌع دلائل أو إشارات باستخدام وذلك هو، وهذا ،السيميائي البناء 
 معرفة، وطرق المعرفة، ونظم ،(التواصلٌة) السٌمٌائً نظمال ما حول تقعل

 .وتفعٌلها الصلة ذات والآن وهنا
2. World building, that is, using cues or clues to assemble situated 

meanings about what is here and now (taken as) “reality,” what 
is here and now (taken as) present and absent, concrete and 
abstract, “real” and “unreal,” probable, possible, and impossible. 

 حول تقعل المعانً لتجمٌع دلائل أو إشارات باستخدام وذلك هو، وهذا العالمي، البناء 
 الحاضر( اتخذت كما) والآن هنا هو ما ،"واقعال( "اتخذت كما) والآن هنا هو ما

 ممكن،ال محتمل،ال" واقعً، غٌرال" و" حقٌقًال" مجرد،الو ملموسالو والغائب
 .مستحٌلالو

3. Activity building, that is, using cues or clues to assemble situated 
meanings about what activity or activities are going on, composed 
of what specific actions. 

 ما حول تقعل المعانً لتجمٌع دلائل أو إشارات باستخدام وذلك هو، وهذا ،الأنشطة بناء 
 .محددة إجراءات من تتألف التً الأنشطة، على تسٌر أو النشاط
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4. Socioculturally-situated identity and relationship building, that is, 
using cues or clues to assemble situated meanings about what 
identities and relationships are relevant to the interaction, with 
their concomitant attitudes, values, ways of feeling, ways of 
knowing and believing, as well as ways of acting and interacting. 

 أو إشارات باستخدام وذلك هو، وهذا العلاقات، بناءل وتقع ،الثقافية الاجتماعية الهوية 
 ما مع تفاعل، صلة ذات والعلاقات الهوٌات ما حول تقعل المعانً لتجمٌع دلائل

 وكذلك ،والاعتقاد معرفةال وطرق الشعور، وطرق والقٌم، مواقفهم، ذلك ٌصاحب
 .والتفاعل التصرف طرق

5. Political building, that is, using cues or clues to construct the 
nature and relevance of various “social goods,” such as status and 
power, and anything else taken as a “social good” here and now 
(e.g. beauty, humor, verbalness, specialist knowledge, a fancy car, 
etc.). 

 وأهمٌة طبٌعة لبناء دلائل أو إشارات باستخدام وذلك هو، وهذا ،السياسي البناء 
 " أنها على تؤخذ آخر شًء وأي والسلطة، المكانة مثل ،"الاجتماعٌة السلع" مختلف

 ،verbalness والنكتة، المثال الجمال ، سبٌل على) والآن هنا"  اجتماعٌة جٌدة

  (.الخ فاخرة،ال سٌارةال المتخصصة، المعرفة

6. Connection building, that is, using cues or clues to make 
assumptions about how the past and future of an 
interaction, verbally and non-verbally, are connected to the 
present moment and to each other – after all, interactions 
always have some degree of continuous coherence. 

 لوضع القرائن أو الإشارات باستخدام وذلك هو، وهذا ،الاتصال بناء 
 لفظٌا، وغٌر لفظٌا التفاعل، من والمستقبل الماضً كٌفٌة حول افتراضات

دائما  و شًء، كل بعد - البعض بعضها وإلى الحاضرة اللحظة إلى وترتبط
 المستمر التماسك منلدرجة  التفاعلات
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 Different grammatical devices contribute differently to 
these six tasks and many devices contribute to more than 
one at the same time.  

 هن االعديد الستة الوهام لهذه هختلف بشكل تسهن الوختلفة النحوية دواا الأ 

 .الوقت نفسب ااحد هن أكثر في تساهن دواا الأ
 All together these six building tasks spell out the work of 

the semiotic aspect of the situation network, with special 
reference here to language.  

 الوضع، شبكة من السٌمٌائً الجانب عمل معا توضح ستةال البناء مهام هذه كل 
 .اللغة إلى هنا خاصة إشارة مع

 

 عام وانتم بخيركل  


