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Lecture "1"
Animals and human language | gl 4als il gt 43

Communication:
Properties of human language:
* Displacement
* Arbitrariness
*  Productivity
*  Cultural transmission

*
0.0
*
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% Communication: &¥lai)
We should first distinguish between communicative signhals and informative signals.
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1- Informative Signals | 4 siaall &) LEY)
If someone is listening to you, he /she may be informed about you through a number of signals that you
have not intentionally sent. For example, he /she may note that you have a cold (you sneezed), that
you are not at ease (you shifted around in your seat), that your are disorganized (non-matching socks).
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2- Communicative Signals | dlal gill <) LaY)
When you use language to tell this person, I'm one of the applicants for the vacant position of senior
brain surgeon at the hospital, you are normally considered to be intentionally communicating
something.
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Informative Signals
The blackbird is not normally taken to be communicating anything by having black feathers, sitting on a
branch and looking down at the ground. ‘ ‘ ‘ ‘
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Communicative Signals
But is considered to be sending a communicative signal with the loud squawking produced when a cat
appears on the scene.
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Properties of human language | & 4l 43l yailad |
1- Displacement | (lSall g Glajl) Basaa y:
When your pet cat comes home and stands at your feet calling meow, you are likely to understand this
message as relating to that time and place. If you ask your cat where it has been and what it was up to,
you’ll probably get the same meow response. Animal communication seems to be designed exclusively
for this moment, here and now. It cannot be used to relate events that are far removed in time and
place.
Humans can refer to past and future time. This property of human language is called displacement. It
allows language users to talk about things and events not present in the immediate environment.
Displacement allows us to talk about things and places (ogre, Superman) whose existence we cannot
even be sure of.
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2- Arbitrariness | 4dail);

There is no natural connection between a linguistic form and its meaning. The connection is quite
arbitrary. We can't just look at the Arabic word < and, from its shape, for example, determine that it
has a natural and obvious meaning any more than we can with its English translation form dog. The
linguistic form has no natural or ‘iconic’ relationship with that hairy four-legged barking object out in the
world. This aspect of the relationship between linguistic signs and objects in the world is described as

arbitrariness.
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3- Productivity | 4l :
Humans are continually creating new expressions by manipulating their linguistic resources to describe
new objects and situations. This property is described as productivity (or ‘creativity or ‘open-
endedness’) and essentially means that the potential number of vocal expressions in any human
language is infinite.
The communication systems of other creatures are not like that. Cicadas have four signals to choose
from and vervet monkeys have thirty-six vocal calls. It is not possible for creatures to produce new
signals to communicate. The honeybee, normally able to communicate the location of a nectar source
to other bees, will fail to do so if the location is really ‘new.” the bees cannot manipulate its
communication system to create a ‘new’ message including vertical distance.
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4- Cultural transmission | <@l Juss) ;

The process whereby a language is passed on from one generation to the next is described as cultural
transmission. We inherit physical features such as brown eyes and dark hair from our parents, we do
not inherit their language. We acquire a language in a culture with other speakers and not from parental
genes. An infant born to Korean parents in Korea, but adopted and brought up from birth by English
speakers in the United States, will have physical characteristics inherited from his or her natural

parents, but will speak English. ‘
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Study questions:

1- What is the difference between formative and communicative signals?

2. Is it true that animals can refer to past and future time when they communicate?

3. Is it true that there is no natural connection between a linguistic form and its meaning?

4. Is it true that humans cannot create new expressions to describe new objects and situations?

Answers:

1- Informative Signals

Someone may be informed about you through a number of signals that you have not intentionally sent.
Communicative Signals

You are normally considered to be intentionally communicating something.

2- No, it is not true.

3- Yes, it is true.

4- No, it is not true.

-
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The sounds of language:

‘The sounds of spoken English do not match up, a lot of the time, with letters of written English’
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< Phonetics | sy alle

_.|u43$::uéi tics + "Qgpa" S a5 SUs phone AWK Jal
Greek ‘phone’ = sound or voice

DS il gaaly paing (3 alall g
The general study of the characteristics of speech sounds.

< Articulatory phonetics | < g2 (ki
The study of how speech sounds are made.
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% Voiced and voiceless sounds | 4l 53 g 45 58y <l gua¥)

® When the vocal cords (vocal folds) are spread apart, the air from the lungs passes between them
unimpeded. SSSSS or FFFFF (no vibration)
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® When the vocal cords (vocal folds) are drawn together, the air from the lungs repeatedly pushes
them apart as it passes through. ZZZ7Z or VVVVV (vibration)
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palate

Place of articulation | (sl ¢Ske : S

oral cavity

® Bilabials 4

® Labiodentals W ul..h.n\f\ e L.s"é“'“n aail welum
® Dentals L) Wl cali s lulll Gyl
lips | pharynx

® Alveolars Wal Ll e aa gladl) (e a1 ¢ 30l
® Palatals adll aiu i bl

® \Velars 4~

® Glottals 4k

epiglottis

230pnagus

. larynx {vocal cords)
DS ) paal pial o) gell Leia & A (piithaia 2a g
oral cavity (sewis jiall ol dikiall -
nasal cavity (euss s 3 (sl dakidl Y
() a3 ysall dan s )

Place of articulation | (aail) oSl :

¢ Bilabials:

These are sounds formed using both upper and lower lips. The first sounds in the words pat, bat, and
mat are all bilabials. They are represented by the symbols [p], which is voiceless, and [b] and [m],

which are voiced.
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® Labiodentals:

These are sounds formed with the upper teeth and the lower lip. The first sounds in of the words fat and
vat and the final sounds in the words safe and save are labiodentals. They are represented by the

symbols [f], which is voiceless, and [v], which is voiced. Cough and photo, are both pronounced as [f].
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¢ Dentals:

These are sounds formed with the tongue tip behind the upper front teeth. The initial sound of thin and
the final sound of bath are both voiceless dentals. The symbol used for this sound is [6]. The voiced

dental is represented by the symbol [@] like the, there, then and thus.
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¢ Alveolars:

These are sounds formed with the front part of the tongue on the alveolar ridge. The initial sounds in
top, dip, sit, zoo and nut are all alveolars. The symbols for these sounds are easy to remember [t], [d],
[s], [z], [n]. Of these, [t] and [s] are voiceless whereas [d], [z] and [n] are voiced. Other alveolars are the

[l] sound as in lap and [r] as in right.
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¢ Palatals:

These are sounds formed with the tongue and the hard palate. The initial sounds in the words shout
and child, which are both voiceless. The “sh” sound is represented as [[]] and the “ch” sound is
represented as [tf]. The word shoe-brush begins and ends with the voiceless palatal sound [f] and the
word church begins and ends with the other voiceless palatal sound [tf]. The sound [3] such as freasure
and pleasure which is voiced palatal. The other voiced palatal is [d3] as in joke and gem. The sound [j]

is also voiced palatal as in yet .
M\guumwcﬁwmu\y;\z\@j
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® Velars:
Sounds produced with the back of the tongue against the velum are called velars. . The sound [k] as in
cook is voiceless. The sound [g] as in go. The voiced sound [n] as in bang.
elial e gl AT ez a3 G pal) a s
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® Glottals:
There is one sound that is produced without the active use of the tongue and other parts of the mouth.
It is the voiceless sound [h] as in horse .
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Lecture 2" ‘
Manner of articulation | (ki) 4& b i (ghaill o gbu

+« Manner of articulation:
®  Stops sl

®  Fricatives J\iaY)

®  Affricates g asV)

®  Nasals "l &Y

®  Liquids <l

®  Glides &Y

Manner of articulation:

¢  Stops:
The set [p], [b], [t], [d], [K], [g] are all produced by some form of “stopping” of the air stream (very briefly)
then letting it go abruptly. This type of consonant sound , resulting from a blocking or stopping effect on
the air stream, is called a stop (or a “plosive”). Example: bed.
explosive sl plosive L ey . de s 4S5 8 S sell Jll wias L o 0 Dl ol (o 1 i sl
-[p], [b], [t], [d], [K], [g] = sl s 5 5

®  Fricatives:
The set of sounds [f], [v], [0], [8], [s], [z], []], [3] involved almost blocking the air stream and having the
air push through the very narrow opening. As the air is pushed through, a type of friction is produced
and the resulting sounds are called fricatives. Example: fish, those. ‘
AT e g s ) g e G peall Lgie 7 )30 8 e da @l g ol sl ua e 85 Gl paal ; AKESY)
171, V1, 181, 6, [s], [2], [, [3] sl a0

¢ Affricates:
If you combine a brief stopping of the air stream with an obstructed release which causes some friction,
you will be able to produce the sounds [t]] and [d3] these are called affricates . Example: cheap and
jeep.

[d3]s [t] : din . Hlsed Ll aa e ) Gpall a0 s laisY)

® Nasals:
When the velum is lowered and the air stream is allowed to flow out through the nose to produce [m],
[n] and[n], the sounds are described as nasals Example: moming and name. ‘

[M], [N], [N]: @ ol saal 3G Al (A3adl ) Y (o gz LA &gl

e Liquids:

The initial sounds in led and red are described as liquids. They are both voiced. The [I] sound is called
a lateral liquid and formed by letting the air stream flow around the sides of the tongue as the tip
of the tongue makes contact with the middle of the alveolar ridge. The [r] sound at the beginning
of red is formed with the tongue tip raised and curled back near the alveolar ridge.

ST sl e . olaalll il sa o 5 AL 6 sell landl (e 8l Cgaall a5 7 Casliall
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o Glides:

The sounds [w] and [j] are described as glides. They are both voiced and occur at the beginning of we,
you and yes. These sounds are typically produced with the tongue in motion (or “gliding”) to or
from the position of a vowel and are sometimes called semi-vowels.

Uall Cia ) gaal 2 Lgle Qi ¢ BY 331 dgmm sy Glaalll Jaa (g gl gl 3 48V 31
( semi-vowels) alall Cis s and Ulal e el LS

Place Bilabial | Labiodental Dental | Alveolar| Palatal Velar | Glottal
Voicing V| +V -V +V| V| +V| V| +V|-V| +V| -V | +V| V]| +V
Manner

Stops p b t d k g
Fricatives f vl © o) s z| | 3 h
Affricates tf| d3
Nasals m n n
Liquids Ir
Glides w j
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Study questions:

1. Which of the following words normally end with voiceless (- V) sounds and which end
with voiced sounds (+ V) sounds?
a. bang d. fizz g. splat
b. crash e. rap h. thud
c. ding f. smack i. wham
2. Try to pronounce the initial sounds of the following words and indentify the place of
articulation of each one (e.g. bilabial, alveolar, etc.).
a. calf e. hand i. shoulder
b. chin f. knee j. stomach
c. foot g. mouth k. thigh
d. groin h. pelvis l. toe
3. ldentify the manner of articulation of the initial sounds in the following words (stop,
fricative, etc.).
a. cheery d. funny g. merry
b. crazy e. jolly h. silly
c. dizzy f. loony i. wimpy
¢ saall Bhi gl ¢ gl Blai Gl aaa Lie Csllaall (S 13) agii ) sl Arpeal 4 Al 8 1 Jagusy g
?ujm‘);\5\@\&@}@J}\JSU\Q}M\&)§}M\
Answers:

1. , (
2. velar, (b) palatal, (c

+V, (b) -V, (0) +V, (d) -V, (€) +V, () -V (9) -V (h) +V (i) +V . -
)| blodental (d) velar, (e) glottal, (f) alveolar, (g) bilabial, (h) bilabial, (i)

a
palatal, (j) alveolar, (k) dental, () alveolar
s

3. affricate, (b) stop, (c) stop, (d) fricative, (e) affricate, (f) liquid, (g) nasal, (h) fricative, (i) glide
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< Vowels | 4all Cig sa:

Vowel sounds are produced with a relatively free flow of air. They are typically voiced. To describe
vowel sounds, we consider the way in which the tongue influences the shape through which the
air must pass. To talk about a place of articulation, we think of the space inside the mouth as
having a front versus a back and a high versus a low area. Thus, in the pronunciation of heat and
hit, we talk about ‘high, front’ vowel sounds because the sound is made with the front part of the
mouth in a raised position.

In contrast, the vowel sound in hat is produced with the tongue in a lower position and the sound in hot
can be described as a ‘low, back’ vowel.

CAgisa sSilasdle 5 el sel) e Lut al) 3803 pa Al Ca g ya L) Ay
Rl 5 gl YN OIS o) g aidy sl adi g Glulll ) @ peall (3l die Gl Ly (S5 48 Hlall Jaa Dl dlall Cog G gam Gl
85 i ot V* (Bl oL il Cigual) o i 13 IS il ol s gite adl) o16 Aals (e ge AT sl Ll dadie b
leaghy haill die il pal) pled ) gall ¢ LYl
heat, hit your mouth will stay fairly closed
hat, hot sound your tongue will move lower and cause your mouth to open wider.
Ol JSE A pe o gaal) (3o Ayl 8 (3 s Dl s 35Sl AU ) gl (gl A3y yha ) e Ui

Vowel sounds are produced with a relatively free flow of air. They are having a

Front Front Central Back
_ | u
High
I 4]
Mid e o 0
£ A 2
Low &
d a
Figure 3.3
Front vowels Central vowels Back vowels
[i] bead, beef, key, me [2] above, oven, support [u] boo, move, two, you
(1] bid, myth, women [a] butt, blood, dove, tough [u] book, could, put
[e] bed, dead, said [2] bomn, caught, fall, raw
[e] bad, laugh, wrap [a] Bob, cot, swan

uz.és_u}m“},i@3),‘015\53Qmufﬁ\aﬂm}@umqjﬁa\yai‘)yjmﬂ_z:w_a,ﬂ\yﬁm,L";
S3a) Gn ey IS ailad A3kl el s S 5iSall 2l g a0 e 3 Vs ¢ Bl 48 sl pgdl &Y (e gana ey OS cailay S35
© sl JShy e i s 33 s al)
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Diphthongs | s&Y) :
The combination of two sounds is known as diphthongs.

[ 3] buy, eve, I, pie, sigh [ U] boat, home, throw, toe
[ aU | doubt, cow, bough [ 21] boy, noise

[ e1 ] bait, eight, great, late, say

Homework

common pronunciation of the following words..

a. catch e. noise i. thought

b. doubt f. phone j- tough

c.gem g. shy k. would

d. measure h. these l. wring
Answers:

diz, (1) 0at, (j) taf, (k) wod, (1) rm

(2 A 5 jenladll Al

() shi ) eye 4alS LS gl = (g + 1) dhe, a5 Cgn pgic il Giigen zad 545
S Glagind shaill 48 5k plewd sl @ pualaall aa 55

1. Using symbols introduced in this chapter, write a basic phonetic transcription of the most

(a) kaetf, (b) daut or dawt, (c) dzem, (d) me3zor, (€) no1z or nojz, (f) foun (g) far or Jaj, (h)
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Lecture "3" -
The sound patterns of language | 4l & < gal) s g o glui

The sound patterns of language :
Phonology

Phonemes

Phones and allophones
Minimal pairs and sets
Syllables

Consonant clusters
Assimilation

Elision

< Phonology: is the description of the systems and patterns of speech sounds in a language.
Al ) lale ol (logy ) S adadall g ¢ g ) ((phon ) Geedaie (e &5 K6 ALK a1 o ol 53 54l)
Al DSl Tl 5 ala A yo el e Loy e LSy Ml

« Phonemes: are meaningful sounds, if one sound is used instead of the other in a word its meaning
will change. /f/ and /v/ fat and vat

fat and vat : Jis . il i W sy )5 ¢ e sl AV Jaad 3l eal) o 7 i sl

Tae Cpya (e 8l sl Cgeall Lo ol ¢ Gia e ST e aan g3 sl sl gl e an il Gl Lia

Gl cpd a8 G geall Gl 1 phoneme = multiple letters /k/ =‘c’in ‘cat’

s(c)dcm A (k/d P @pa: Jig ‘K’ in ‘bike’
(k)

(1) Fos Jieanly pa glidaay (sl 2 letters together = 1 phoneme ‘th’ = /68/ as in ‘thing’
(&) Ghuy (0 ) caya bdaxy (h )

(€ ) o Jie mly G libany Gl 2 letters together = 1 phoneme ‘ch’ = /k/ in ‘chemistry’
(k) G by (h )

% Phones and allophones: phones are different versions of sound-type regularly produced in
actual speech. They are phonetic units and appear in square brackets. When we have a set of
phones, all of which are versions of one phoneme, we add the prefix “allo-" (one of a closely related
set) and refer to them as allophones of that phonemes. [t] sound in the word tar is normally
pronounced with a stronger puff of air than is present in the [t] sound in the word star . (aspiration)

OaY) Gany (3 (S) ¢« phONes (sessi s A 48 shay Bhails Gami 3o 8 O e L) e Ul Lo i ) 1 305859315 536

kil G ol o) allophones oess a5 ¢ Sl 3055 o s (31l 48, )l (e ST Al 58 aal5l) & puall

&6 sf) Ai,ll odn s atl o) sn 438 ae BRI & Cuny | star B 1] D e 8l Akl GhE far A8 b [t] Sl 1 Jl

. aspiration b s (325 ¢ 5l

< Minimal pairs and sets: when two words such as pat and bat are identical in form except for a
contrast in one phoneme, occurring in the same position, the two words are described as a minimal
pair. site — side, bet — bat, night — right, might — fight. One minimal set based on the vowel
phonemes (heat, hit, hat, hot, hut, hate), and another minimal set based on consonant phonemes

(big, pig, rig, fig, dig, wig).

13 4asm Adsgsa e | el ) das




----------------------------------------------------------------------------------------------------------------------------------------------------

Sl Caall 3 CGRY) o)) Ll et — bat del Dliad ¢ ekl L S il 8 Calidg Jash aal g Coga oo e Al il s
) ) ) ) Al Ay ) A
e Cigea 5l (Sl Cigen () 5Sy B GDUAY Lay
. sets s pairs ) ow @A
. (site — side) , (bet — bat) , (night — right) , (might — fight) : Jis ki ;e 8 NAY) i sets I o]
(big, pig, rig, fig, dig, wig) : Jis QLI (e de sana & LAY i 48 pairs I L
. (heat, hit, hat, hot, hut, hate) s

% Syllables: A syllable must contain a vowel or vowel like sound, including diphthongs. The
most common type of syllable in language also has a consonant (C) before the vowel (V) and is
typically represented as CV. The basic elements of the syllabus are the onset (one or more
consonants) followed by the rhyme. The rhyme (sometimes written as “rime”) consists of a
vowel which is treated as the nucleus, plus any following consonant(s), described as the coda.

: hdlll ahaid) ol Lall

forget 4S Wi ¢( 1 syllable ) ( book ) sl il aiia Lo (5 5ini hOOK 4alS Diad | aaly dle &ga Lo (5 ging adlll adaiall

. (2 syllables ) cahia e 4l sk Wl 6 (for + get ) cpbdl cualia o (g 5ind 48
Al Gioa gl vowel AdS (e s Jsf sa s JUIS i (V) JSEL Al geal e
. Sl s sl consonant A e s Jsf a5 JUS S (C) JSll SL < geall e WS

syllable
il daial)

onset
JsY) il adaiall 5l 2ol

rhyme

DY) hadll) alaiall of gl
1

Syllables like me, to or no have an onset and a nucleus, but no coda. They are known as open

syllables.

Al oS Goa il aa g Yy e sy (V) Al Cijay gaiiis m st s (C) oSl iy s me Jiiall 8 Gulailll (Lol
s side Gl il 138 e Jlillde ) 5 5 e Gy da)

| 1
Consonant(s) Nucleus coda
BSl ) gl ) (Sl i yam e Cisa Sl Cgam
vowel Consonant(s)
e & pa LSl @l gaaal ol (Sl O g

When a coda is present, as in the syllables up, cup, at or hat, they are called closed syllables.

Sld p I Gaa 5 (C) oSle caoa AT U sas (V) dle Caja Ll aas yp AalS Jie S Ciay il adaial) gl 13) o
il Ladll) adaiad) 138 ey

Adsgsadael | el ) dis.




The basic structure of the kind of syllable found in English words:
green (CCVC), eggs (VCC), and (VCC), | (V), do (CV), not (CVC),
like (CVC), them (CVC), Sam (CVC), am (VC)

(oSl sl e ) Cun (e bl alaliall o iy Liad Ll Ly JaaDls

green : Jie laals Usa cb pall lgd yiies Ol any of Jaa3l | ) o] 0y 4 oo Al (3l o 58

(CCVC) JSill 13gy (uiSi imy oSlu + Ao + (Slu+ (Sl Cipa g sl g +r+ee + N Qigpa e 3 e

eggs i : Al Jls

(VCC) JSall 13gy i€y oSl + (Sl + e Gipa il i@ + gg + 8 Qiga 0o 3 e

like 4l ; Jlia

Cigea b iiad Do 3hii Y @ I o LaMig L+ j + K gm0 3ke

ARV A g 13S0 5 . (CVC) S gy i€ Ll (g ¢ oSl + Ao o (Sla S (6 Ml

s Consonant clusters:

Both the onset and the coda can consist of more than one consonant, also known as a consonant
cluster. The combination /st/ is a consonant cluster (CC) used as onset in the word stop, and as coda in

the word post. Examples, black, bread, trick, flat.
o Adlall Gl de gene ot Al o3 iy ¢ piSle s e 35ke (Syllable)d! @l ) eall ahaidl ¢Sy Ual
consonant cluster
(CC) 0l (i s (30 (158 il (e 35kie 58 pOSE LS JAT L Lal 5 Stop 3alS Jsf 3 25 50 /ST sl : Jlia
black, bread, trick, flat. : Jis a0 kil

+ Assimilation:
When two sound segments occur in sequence and some aspect of one segment is taken or “copied”
by the other, the process is known as assimilation. ‘
Gllh g AR (po 3 pamial) Jinall gy qdiusall (K15 ¢ s i) e Ciline JSE) CISH (may (31t (Apalad) dagllly (ol ) Liasdll sLall 3
. assimilation (e L 13 5 ¢ 45 ya g il (585 Glaill 43 5k Y

Examples:
have | hafe to go (in everyday speech)
good girl goog girl
good boy goob boy
LTS Calias Laiy ¢ Ghill vie Cajal) e s Baadl Al ARG 8

« Elision:
The process of not pronouncing a sound segment that night be present in the deliberately careful
pronunciation of a word in isolation is described as elision. ‘ ‘
. elision = (e L 138 5 3haii ¥ D) vie (s Y] (any Loadl

Examples:
you and me (d sound is not pronounced)
Ghi Y d wall of ba Jaadu

friendship (d sound is not pronounced)
Loyl Lis haiy ¥ d <asal

he must be (t sound is not pronounced)

Ghi ¥ t <Al
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Study questions :
Do exercises 2, 3 and 6 in page 49.

2) What is an aspirated sound and which of the following words would normally

be pronounced with one: Kill, pool, skill, spool, stop, top?

An aspirated sound is one pronounced with a stronger puff of air. Words containing aspirated
consonants in initial position are kill, pool and top.

3) Which of the following words would be treated as minimal pairs?

ban, fat, pit, bell, tape, heat, meal, more, pat, pen, chain, vote, bet, far, bun,

goat, heel, sane, tale

ban-bun, fat-pat, fat-far, pit-pat, bell-bet, bet-vet, tap-tape, tape-tale, heat-heel, meal-heel, chain-
sane, vet-vote, vote-goat

6) Which segments in the pronunciation of the following words are most likely
to be affected by elision?
(a) government (b) postman (c) pumpkin (d) sandwich

(@) /n/
(b) /t/
(c) /p/
(d) /d/

(3 A 5 jalaall Al
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Lecture "4"
dalsl) o oS i JiS43 |Word formation

Word formation:

e Etymology
Coinage
Borrowing
Compounding
Blending
Clipping
Backformation
Conversion
Acronyms
Derivation
Prefixes and suffixes

% Etymology :
Etymology is the study of the history of words, their origins, and how their form and meaning have
changed over time. By an extension, the term "etymology (of a word)" means the origin of a
particular word.
L paaal 5 A ABGY) Taa D5 | Wl Cilia y (oS g Al (51 (e Ll saaal ¢ Al ual 5 ey )15 Al 53 4y 3 pacaiall
(b= om — oailid — ) — iy — )
* Spanish: has contributed many words, particularly in the southwestern United States. Examples
include buckaroo, alligator, rodeo, and states' names such as Colorado and Florida.
* Portuguese: Albino, lingo, verandah, and coconut.
» ltalian: diva, prima donna, pasta, pizza, paparazzi, and umbrella.
* Finnish: sauna
* Arabic: adobe, alcohol, algebra, apricot, assassin, caliber, cotton, hazard, jacket, jar, mosque,
Muslim, orange, safari, sofa, and zero.
» Japanese: sushi, and tsunami.

% Coinage :
Coinage is the word formation process in which a new word is created either deliberately or accidentally
without using the other word formation processes and often from seemingly nothing. For example, the
following list of words provides some common coinages found in everyday English: aspirin, escalator,
band-aid, Frisbee, Google, kerosene, Kleenex, Xerox, zipper.
Ve | ddslian sl daall 53k (e ulS o s (e 30 e Ledlanind &5 a5 ¢ A A8 (e Jgmal 5l F )l L) ol ) LS gy aaiy
d;};‘w‘)m\dhaajbﬁua\ﬁyﬁm\a&cﬁm

% Borrowing
Borrowing is the word formation process in which a word from one language is borrowed directly into
another language.
el Gy (ial 8 Lgaladil oy Cumy ¢ ial (A8 jiial) LS Ly duail g ¢ 5 jlaiusY)
- (Akallall — AUayy) — A gl — A 5l — Al — Ay jall ) (e B laie ¢ A ARGY) 8 Laa DU LS

For example, the following common English words are borrowed from foreign languages:
algebra — Arabic
chowmein — Chinese
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murder — French
paprika — Hungarian
pizza — ltalian

yo-yo — Tagalog

Borrowed words are also referred to as loanwords.
. =zl (i L LIS ¢ Joanwords sl Borrowed lle (sl Wil iea

% Compounding
Compounding is the word formation process in which two or more lexemes combine into a single new
word. Compound words may be written as one word or as two words joined with a hyphen.
et Al (55 5 (ielSl (e Bl (o) Cada o) (5 50 Baaa AlS (5 58 e (el pas Lin Lgy a5 S il
LS 8 Gany ae lalined Wl (815 ¢ Jembia ne L 4K JS | QUS Lalias ( bOOK) 2alS + uia jida a3 ( nOte ) 4l ; Jla
L5 eall daa sl 8 5eaY) LY I TLENgP oo Liidac | ( notqbook)
LAl ABaY) daay
For example:
1) noun-noun compound: note + book — notebook
2) adjective-noun compound: blue + berry — blueberry
3) verb-noun compound: work + room — workroom
4) verb-preposition compound: break + up — breakup

D)5l Bae Al S ) ) A AERY (e LDl
note + book — notebook au! + aul ()
blue + berry — blueberry aul + dia (¥
work + room — workroom asl + J=i (¥
break + up — breakup —s b + J=é (¢

Compounds may be compositional, meaning that the meaning of the new word is determined by

combining the meanings of the parts, or non-compositional, meaning that the meaning of the new word

cannot be determined by combining the meanings of the parts. For example, a blueberry is a berry that
is blue.

o  Cnleatio at 5 Gl ira A3 4l GialS e ire (05K Ja b e adl SY

ol 0 pialSll e ine Slael 351 + @s Laiy L Galiaiio a5 Wiline o Lalai Calide e e lgaad | QLS + g3 i

LGBV gl

% Blending:
Blending is the word formation process in which parts of two or more words combine to create a new
word whose meaning is often a combination of the original words.
s Al ALRYL el Laadl | oY) sy Cada e (S5 Baa AalS Uidany Cainy (31alS mad 5

For example:

advertisement + entertainment —advertainment

biographical + picture — biopic

breakfast + lunch — brunch

motor + hotel — motel

smoke + fog — smog

Spanish + English — Spanglish

spoon + fork —spork
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% Clipping :
Clipping is the word formation process in which a word is reduced or shortened without changing the
meaning of the word. Clipping differs from back-formation in that the new word retains the meaning of
the original word.
o L) Al g ealld AU ABYT 8 Gl Jaad ¢ Jadd LaiAV) o jaal Sy L el Suad e Gl 3 jualill ff LaiAV) s
) ) - L Jhaial o yaa

For example:

examination — exam

influenza — flu

laboratory — lab

mathematics — math

photograph — photo

telephone — phone

The four types of clipping are back clipping, fore-clipping, middle clipping, and complex clipping.
() sl Al ) @l laiall g
(gonse (o SIS 3 Al laia) o5 Cumy S ) Laia) — A Jans s slaind — Al Jl lain) — AN AT jlaidl )
Back clipping is removing the end of a word as in gas from gasoline. Fore-clipping is removing the
beginning of a word as in gator from alligator. Middle clipping is retaining only the middle of a word as in
flu from influenza. Complex clipping is removing multiple parts from multiple words as in sitcom from
situation comedy.

sl bVl o) sl o Al aas Baw Lad

gasoline %K (1 gas Jis back clipping

alligator 4«8 (s« gator Ji fore-clipping

influenza 4« o flu Jis middle clipping

situation comedy 4« ¢« sitcom Jis complex clipping

+ Back-Formation :
Back-formation is the word formation process in which an actual or supposed derivational affix
detaches from the base form of a word to create a new word.
DALY 8 Laadl ¢ (sl Al Bali ) clilaY) 6l ) Leie Gal sl Cadan ) 5S5 Bale 5 el QS sale )

For example, the following list provides examples of some common back-formations in English:

Original — Back-formation

babysitter — babysit

donation — donate

gambler — gamble

moonlighter — moonlight

television — televise

% Conversion :
Conversion is the word formation process in which a word of one grammatical form becomes a word
of another grammatical form without any changes to spelling or pronunciation.
Cdxd ) dda e sl Jad ) el (e Sl Lsat et 0815 el s 0 050 Ly Al JS sl
For example, the nouns bottle, butter, chair have come to be used, through conversion, as verbs: We
bottled the home-juice last night; Have you buttered the toast?; someone has to chair the meeting;
They are vacationing in Florida.

Jpand) ety Ll ) Alaad) 8 LeS (b raal Cumy Ly gat LS ke ) o (€05 sl (5,58 Sl dile) 4l o Gilad) JUa 8 Jaadls
s dad Y Al U g Ll 4000 ALY e Jaa DU 138 5 () S g siadll gl il
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Examples:
Adjectives Verbs
dirty to dirty
empty to empty

Noun to Verb Conversion : The most productive form of conversion in English is noun to verb
conversion.
DAl ALY 3 LS ¢ Jad () an) (e s AR (g g 4 salal) ARl 8 )

The following list provides examples of verbs converted from nouns:

Noun — Verb

access — to access

bottle — to bottle

can —to can

closet — to closet

email — to email

fool — to fool

Google — to google

name — to name

salt — to salt

ship — to ship

% Acronyms :
Acronyms are words formed by the word formation process in which an initialism is pronounced as a
word.
L5 kad) 84S JS (e aid G aY) J 0 2l el 5 il ) jlaial

For example, HIV is an initialism for Human Immunodeficiency Virus that is spoken as the three letters
H-I-V.
However, AIDS is an acronym for Acquired Immunodeficiency Syndrome that is spoken as the word
AIDS.
Other examples of acronyms in English include:

ASAP — as soon as possible

PIN — personal identification number

radar - radio detection and ranging

TESOL - Teachers of English to Speakers of Other Languages

Acronyms are related to the word formation process of abbreviation.

% Derivation :
Derivation is the word formation process in which a derivational affix attaches to the base form of a
word to create a new word. Affixes, which include prefixes and suffixes, are bound morphemes.
Morphemes are the smallest linguistic unit of a language with semantic meaning. Bound morphemes,
unlike free morphemes, cannot stand alone but must attach to another morpheme such as a word.
e Lahast O (S W Ll LS ¢ 4 5lasVI 2SN 8 4 gad Bas g jaal (o8 5 4K (e e Ja (el 58 piaa o)l e 40 5S) clialdl 8
e L it i SN AT Y it Ll Alie
a1l 5 59 5 T prefixes and suffixes J) dedi 4 5
For example, the following two lists provide examples of some common prefixes and suffixes with
definitions in English:
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Prefixes

a- — without, not

co- — together

de- — opposite, negative, separation
dis- —opposite, negative

en- — cause to be

ex- — former, previous, from
in- — negative, not

non- — absence, not

re- — again, repeatedly

un- — negative, not, opposite

Suffixes

-able — sense of being

-er — agent

-ful — characterized by

-fy — make, become, cause to be
-ism — action or practice, state or condition
-less — lack of

-ly — -like

-ology — study, science

-ship — condition, character, skill
-y — characterized by, condition

‘I\.ASS\mqwﬁuﬁ\ﬁiéﬁéi&;\}mg@u&:&wcl.gjééeagf\.dﬂldjz{quéﬁ&d\;\}?\gi@q\g\@qwﬁﬂ\
(askos 2SI i 53 () sSnad Al 0 (IS0 s Al () U yie ) 13) ) Sl S5 (S8 ) ey Ada i) 5 g 5 3BV Laadli

(1 5l 5 pumladll Al

AdsE s e) | abell ) dia.



Lecture "5"
diyall ale | Morphology

Morphology
Morphemes
* Free and bound morphemes
* Lexical and functional morphemes
» Derivational and inflectional morphemes
* Morphological description
* Morphs and allomorphs

*
0.0
*
0.0

+ Morphology :
Morphology is the study of word formation. The basic unit in the study of morphology is the
morpheme.

(sl ) (o Caall Al Al saa ) AWK JSE AL 0 ple g 1 ol

«» A morpheme or morph :

is a minimal unit of meaning or grammatical function. Units of grammatical function include forms
used to indicate past tense or plural.

gl ol el e ANV e (AaeBadhg ) ol (e ) ghaad D) el Bas gl a
For example:
The police reopened the investigation

reopened consists of three morphemes. One minimal unit of meaning is open, another minimal unit of
meaning is re- (meaning ‘again’) and a minimal unit of grammatical function is —ed (indicating past
tense).

( retopented) Clad ) 40 AU e & giaf AalS) o reopened 4alS & La Ladl

LGaY gl GSin od g ¢ g ginay (Jad) lalinay Aliive 4aS 8 5 OpeN 4alS ¢ ) S5 5l Bale) inay D0k gl (S8 5 Liiati re
(g ae’l) | paldl (a3l e VAl i Sl AY Cilas

tourists
tour = one minimal unit of meaning.
-ist = another minimal unit of meaning. (person who does something)
-s = a minimal unit of grammatical function (indicating plural).
(tour+ist+s) Clad ;50 2 e il tourists 4alS 1 AT Jlie
ol (sl gaallg 1y ¢ il (sl Jadlls o5y (531 Gaddll 2l gt ) ¢ (aasl) UaLinay Aliine AalS a5 Aalon (5l toUr 4alS

Morphemes are two types | (x5 ad sl 1530

Free and bound morphemes.
Baie Clagh ) 50 5 Aliise Clad ) 50
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Free morphemes: are morphemes that can stand by themselves as single words.
For example: open and tour

open : &S Jie Liaf Jiie inae Ll Ly dliiall Cilagd ) sall (4 57 Aliisall Cilas ) 5l

Bound morphemes : are morphemes that cannot normally stand alone and are typically
attached to another form.
For example: re-, -ist, -ed, -s (prefixes and suffixes)

e : i (5 )31 IS, Alsia 55 o 3 Y Laily Und ey on s 13 ina Led G We 3 a7 il e 5 5l
(G5l 530l 51 (il (il s )

Free morphemes can generally be identified as the set of separate English word forms such as basic
nouns, adjectives, verbs, etc
(... d2d s dda gl an) ) 0S5 Ll g clilia) () 52 Jite  Jaaiin JS5 Lewladiin) (Say 1 3 5all Cilad ) sl
When free morphemes are used with bound morphemes attached, the basic word forms are
technically known as stems. ‘ ‘
oY) 3 ol stem AdS) (e ol 6 Gl e ld Jiiiall ad ) sall 2 2 ) sa Ciliay Ladie

For example: undressed
(un- bound= prefix) (dress free = stem) ( -ed bound= suffix)

d&me:\éj}ag@jéhl} dress & Slila) o s Ll iﬂl&;!d.a\&@ul.’gkaj‘g!\ Gl AR ) a6 undressed KASS‘_;
adilia) vie (S Sra gl Ly ¥ oo 8 45Y bound e ad)se s UN- aisal O s / stem b)) canss free
iny ((Wan S dda al IS Jaadl ) Al Il Gadll 4 (salsd) e (5 S8 a s oSl ) ALE ) e Ju s Al A
—ed adsall O Liay) Laal / 4l 25 Y 5 (S5 un D) o s il Ll Giliat i) &S S a8 o Jia Wile Jeus
ATGL Y Gal gl e (5] S g8 5 oalall e Jy (s AT A i) vie (K15 Jine ol Liskany ¥ 02s 1 43 Lail bound e

AEY b by LAY Gl Ll agiind 2K (S o Aol o LA ol (Leld i€ dla all (S Jaal ) Al

example: carelessness

care -less -ness
stem suffix suffix
(free) (bound) (bound)

oS 5 bk il ) ge Al Ll Lulu¥) ol )3a) 568 Wl care s Jidll ad ) sall o Liadl carelessness JaY) Jual
Gl A i gl LY

Free morphemes consist of two cateqgories :
Aty e ) ge [ Aanne Slaidy g ) 1 Cpe 5 Ll i) Slad ) sall
1) Lexical morphemes | dsaans cilad jsa
ordinary nouns, adjectives, and verbs that we think of as the words that carry the “content” of
the messages we convey.
For example: girl, man, house, tiger, sad, long, yellow, open, look, follow, break.
Jd 5 laall 5 o lasll 8 a5 Ll aay e Jand 1) Gl sall (8 Gpaneall Cilad ) sl
(they are described as “open”)
o Led aaa lalS Al Wiy (Says L) pean ¥ A S (e L3S0 (6 sy aaaall e ¢ Lgd joan Y - gide lasae 4Y ;s gike e
Coadll s e
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2) Functional morphemes | 4l g cled)sa
conjunctions, prepositions, articles and pronouns.
For example: and, but, when, because, on, near, above, in, the, that, it, them.
- el 5 Gy pail) i el S Calaall gl day ) Jie Aigme Al g (g5 Alaa) 8 Caan g U b 2 Aiida 5l e ) sall
(they are described as “closed”)
32 S e gana ged  Ld Baaa LS Ailia) Sy Vg Aall) 8 g yra LY ; Al e

Bound morphemes consist of two cateqories :
(Al e 5o [ ASide ey 50 ) 1 (e 5 Led Bl Cilad ) sall
1) Derivational morphemes | diidn cilag sa :
Derivational morphemes are used to make new words.

For example: careful + -ful or careless + -less, foolish + -ish, quick + -ly, payment + -

ment. re- + reopen, mis-+ misused. (suffixes and prefixes)
o Aes ) Jab Gl i ) e (o SIS 55ty RIS gl A il sal) (o 7 AT e ) el
(e ad ) careful die caspal ful dila) xie (Sl (Adic) aul care : Jis
G0l (520l e ¢ 5S5 Lle AEA a5 sall

2) Inflectional morphemes | & pas cilad jga
Inflectional morphemes are used to indicate aspects of grammatical function of a word. English has

only eight inflectional morphemes.
Al ARVl Wass Jadd Al lasae 5 dgac ) 58 il o) com g L) 5 Aadl) 8 i L Gl ) a5l oa

1. Jim’s two sisters are really different. (possessive, plural)
sisters 4alS 8 1l S / Jim’s 4dlS 84Sk S

2. One likes to have fun and is always laughing. (3rd person singular, present participle)
laughing 48 4 ¢ jladling / likes 4l & uilall 5l S
3. The other liked to read and has always taken things seriously. (past tense, past participle)
taken S & Juaidl il oy jeails Lalall en / liked S & sl ed
4. One is the loudest person in the house and the other is quieter that a mouse. (comparative,
superlative)

quieter Al & oyl o Jaadil er / loudest 3alS b bl e ST o Juadill est

(inflectional morphemes are all suffixes) 4elSll JaT Gali gf Bl sl (e Lails Ay yusilll Clad ) sl
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Ay ol Al ol o o i 5 pgdl 503 iy il

SN g g i Y A el W e dia ) an) i (S DS g g e e AR Cilad ) gl

older &K teacher 4l ; &l e JGa

derivational morphemes3iis aé ) s 4c 5 ad ) ol teacher 48 3 (Sl (el L or 2iall ad ) sall La JaadU
(m) alae sl teacher Cossal er ) ddlia) aay (S g ¢ (Jad) o1ad siteach 2 er o 4 dual oY

ol G Jxd e rd Al g5 G Jaals

er 4zl ayy (Aa) ol 1S sl old & er usv 4l Jal oY inflectional morphemes & »<i 4= 53 older &S i Ll
(8 Apac 8 Aah o) ) Jadd 45 el (el er ) Lkl WY | ddia @)y L (Rba) e ouds STl older casaal Jaaidl)

b yse ey @lly lae L il | inflectional morphemes iyl cilad ; sally dualall &bl )6 e 38 5 gl (Saa
. derivational morphemes (@i

lexical (child, teach)

(and, the)

functional

morphemes

derivationaIH (re-, -ness) possessive

plural

3rd person
singular

present
participle
inflectional

pasttense

past
participle

Jsia JS3 e 4 i) 2,80 i
Lalos Ao Cabuial 5 (5 98 435 ) ¢ puaida

plural &5 7 &l ) siSall

comparative

superlative
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Morphological description :

The child’s wildness shocked the teachers
Sl o Lo sy J sty Ltia s e ) sall 7 jainl CaS Aalul) dleadl Ca ol Lin

The child+’s wild+ness shock+ed the teach+er+s

The child ihs wild -Ness shock | -ed the teach -er, -5

functional lexical | inflectional | lexical | derivational | lexical | inflectional | functional | lexical | derivational | inflectional

Morphs and allomorphs :

cats consists of two morphs cat + s (a lexical morpheme and an inflectional morpheme)
(e s sa A &y oy se + (aul) Adad & 5 Jiis midy 50 ) cAt + 8 Ol (i 30 (0 ST cats dalS
buses consist of two morphs bus + es (a lexical morpheme and an inflectional morpheme)
() es Ay o mal ad ) s + (aml) Jal 58 5 JEiue aid ) 50 ) bus + €5 (il (paid ) 50 (0 O 5ST buses 4lS

(-s and -es) are called allomorphs
o sasYs il Gl 18 S SN (Seay [ § ) g e ilidg Ulal Leilai o ol 5 oy 5aYT el (-5 and -es) )
85l sl 33686 (6 LAYl jlaall sd an 13gly laill b ddlide 5k sae ol G jlaca) Bae Csa JS) o gy il gl Gle
(€Z) Ubals(Z) Uunls (S) s Leilati Ul el 5 0¥

(Coosasll 530)) oans Ll pandl g Led ilay ¥ 5 Al Lo i ¥ 35 33LAN pand) Vs S

Al ALY A LS
sheep + plural = sheep — zero allomorph
man + plural = men —» zero allomorph
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Study questions :
Do exercises 1,2abc,3abcd, 4in page 74.

1) What are the functional morphemes in the following sentence?
When he arrived, the old man had an umbrella and a large plastic bag full of books.
When, he, in, the, the, an, and, a, of

2) (a) List the bound morphemes in these words:
fearlessly, misleads, previewer, shortened, unhappier
-less, -ly, mis-, -s, pre-, -er, -en, -ed, un-, -er

(b) Which of these words has a bound stem:
construct, deceive, introduce, repeat?
all of them (-struct, -ceive, -duce, -peat)

(c) Which of these words contains an allomorph of the morpheme “past tense”:
are, have, must, sitting, waits?
none of them (were, had, sat, waited)

3) What are the inflectional morphemes in these expressions?
Have you eaten yet?

Do you know how long I've been waiting?

She’s younger than me and always dresses in the latest style.
We looked through my grandmother’s old photo albums.

(a
(b
(c
(d

)
)
)
)

4) What are the allomorphs of the morpheme ‘plural’ in this set of English words?
criteria, dogs, oxen, deer, judges, stimuli
-a (OR -on —-a), -s, -en, @, -es, -i(OR -us—i)

( . AalAll E‘)...'A\A.AM ‘L\L@A
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Lecture "6"
il | Grammar

« Grammar
« Traditional grammar
« The parts of speech
*  Nouns
* Atrticles
* Adjectives
*  Verbs
* Adverbs
* Prepositions
* Pronouns
* Conjunctions
« Agreement
+« Traditional analysis
+»+» The prescriptive approach

% Grammar
The process of describing the structure of phrases and sentences in such a way that we account for all
the grammatical sequences in a language and rule out all the ungrammatical sequences.
el 8 ol 8y ae ) 8 Led A8 play Jaally ol lal) s 5 Alee 1 sl

% Traditional grammar:
When we label the grammatical categories “article,” “adjective” and “noun” of the words in the phrase
the lucky boys we use traditional grammar. The best-known terms from that tradition are those used in
describing the parts of speech.

” W

(cone.. Jad o dda sl and ) 22 o el oy 2DISN Capiat dilae ;i) al)

% The parts of speech:
& G g dad gl sl A JS Cariad Jaa D5 4000 dleall 8 L 5 22K ¢ o]

“The lucky boys found a backpack in the park and they opened it carefully”

The lucky boys found a backpack in
article adjective noun verb article noun preposition
iy g 31a) dda o Jad iy 2 31a) o o2 80

the park and they opened it carefully
article noun conjunction | pronoun verb pronoun adverb
iyt 314l ] cihe 314 sl Jad Jhaa I3 EN
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% The parts of speech | 25! &) 5ai:

* Nouns are often defined as words, which name persons, places or things. For example: boy,
river, friend, Mexico, day, school, university, idea, John, movie, vacation, eye, dream, flag,
teacher, class, grammar. John is a noun because it is the name of a person; Mexico is a noun
because it is the name of a place. - - ‘ ‘

oY) LY (alai) elanl add ) LIS oo Lls ¢ an)
. O anl Y noun sl (Mexico) 4alS s ¢ adns aul 0¥ noun s (John) : S

* Articles are words (a, an, the) used with nouns to form noun phrases classifying those “things”
(you can have a banana or an apple) or indentifying them as already known (/'ll take the apple).
il Rl LS ¢3Sl o QA el a0ds (@, an, the) Sl a5 ca il &) ol

* Adjectives are words used, typically with nouns, to provide more information about the things
referred to (happy people, large objects, a strange experience).
sh ) a5 Ul B (e Jalall ) (oS3 Vgl ) i agie ST e glas ellae |5 agiia sl slan) e padins @l : i)
. . :~n

* Verbs are words used to refer to various kinds of actions (go, talk) and states (be, have)
involving people and things in events (Sarah is ill and has a sore throat so she can't talk or go
anywhere).

. (be, have) Jis sxclus Jlail i (O, talk) Jhe Jad culS o) g ¢ Aipne Al 5l Cpare Cira Cauad GlaS 1 JladY)

* Adverbs are words used, typically with verbs, to provide more information about actions, states
and events (slowly, yesterday) . Some adverbs (really, very) are also used with adjectives to
modify information about things (Really large objects move slowly. | had a very strange
experience yesterday).

y AT s We (L g ¢ sk ) dadll e ST e slae glac ) 5 aghon ol JladY) g a2dis LS sl

* Prepositions are words (at, in, on, near, with, without) used with nouns in phrases providing
information about time (at five o’clock, in the morning) , place (on the table, near the window)
and other connections (with a knife, without a thought) involving actions and things.

ey Gl o day S8 OIS e STl slaa elac) 5 Caia ol clan) aa padiios s cCagylall g el <

* Pronouns are words (she, herself, they, it, you) used in place of noun phrases, typically referring
to people and things already known (she talks to herself. They said it belonged to you).
e LSy Gan ol o palaal s 5L axdius Gl a0 il

* Conjunctions are words (and, but, because, when) used to make connections and indicate
relationship between events (Dana’s husband was so sweet and he helped her a lot because

she couldn't do much when she was pregnant)

Agreement | s s> (3853l :
Agreement is the grammatical connection between two parts of a sentence (number, person, tense,
voice and gender ) as in the connection between a subject Cathy and the form of a verb loves
chocolate. (agreement in number (singular and plural) and person)
oo ) Lete s Alaadl dipa Cum a5 (gan 5l 280 ) 2aall Cam (g A (g 0l G o G815 i 00 0 a1 g a3 58
C(S3e 5) S ) il Cum ey (42 dsrde sl g e
L1Sa L Ciise 3 ke e aadiug )Y e 3 jke o ST G iy
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___________________________________________________________________________________________________________________________________________________

aall 1S5 First person (singular) love chocolate

A lalal) Second person (singular) You love chocolate
2l cailad) Third person (singular) He, she, it (or loves chocolate
Cathy)

. J
Y

(s sl S Al ol g ) Jadl) ga il gia ypaciall f JaaSls agree with

% Cathy is loved by her dog or Cathy is loved (agreement in tense)

% Cathy is loved by her dog. (agreement in gender)

t t

(loved ) 4 Jsxaal dxpa go G853 J V) JU b
(Cise ) ouindl ge 3ol sia LAY JU
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< Traditional analysis | 83 Juail);

24l ISl 4saa | First person singular write
24l chlilll 4.4 Second person singular | You write
2,4l Cilsll 4ad Third person singular He, she, it | writes
Present tense, active voice
el JK5all A3 q First person plural We write
el Qhladll Zauq Second person plural You write
el il 4aq Third person plural They write

+ The prescriptive approach:
An approach taken by a number of grammarians, mainly in eighteen-century England, who set out rules
for the “proper” use of English.

1 ga dikala S 1 sl dananial) sl anadl aay
Who did you go with? With whom did you go?
Marry runs faster than me. . Marry runs faster than I.
Me and my family. My family and I.

-
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Study questions :
Do exercises 1 and 3 (i and ii) in page 92.

1) Identify all the parts of speech used in this sentence (e.g. woman = noun):
The woman kept a large snake in a cage, but it escaped recently.

3) What prescriptive rules for the “proper” use of English are not obeyed in the following sentences and
how would they be “corrected”?

(i) The old theory consistently failed to fully explain all the data.

(i) I can’t remember the name of the person | gave the book to.

Answers :

1- The (= article), woman (= noun), kept (= verb), a (= article), large (= adjective), snake (=
noun), in = preposition), a (= article), cage (= noun), but (= conjunction), it (= pronoun),
escaped (= verb), recently (= adverb)

3- (i) “You must not split an infinitive.” (to fully explain to explain fully)
(ii) “You must not end a sentence with a preposition” (the person | gave the book to

(¢ bl 5 pumladl) g

-
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Lecture "7"
il ¢l | Syntax

% Syntax
* Deep and surface structure
»  Structural ambiguity
* Recursion
Tree diagrams
Symbols used in syntactic analysis
Lexical rules
Movement rules

e

¢

e

¢

e

¢

R/
0.0

Syntax :
Syntax is the study of the principles and processes by which sentences are constructed in particular
languages.
Al 8 Alaadl ol LA e ay (Al Clleall 5 foabial) Al ja o8 7 dlaadl ol
(Aaend) Al 5 Aadasall Aill ) 1 e 55

% Surface structure: (superficial level)
1. Charlie broke the window (in traditional grammar it is called an active sentence focusing on what
Charlie did)

I Al L e S 1 5 L s o sbeall diie Alas Ll oD A Alanll b
2. The window was broken by Charlie. (in traditional grammar it is called a passive sentence focusing
on the window and what happened to it)
BN Joas 13 o 38 il 5 L5 ) sgaall duine dlen Lol Jaa D ) Al i
1 & 2 have different syntactic forms. But very closely related
s le imall ST Leadi 5 Aals (e dlead) oLy CAERIY 5 ) Gileall UK 8

% Deep structure: (underlying level)
An abstract level of structural organization in which all the elements determining structural interpretation
are represented. ‘
Ll il S A b G Aleadl e il AR ey adie QS I 058 Jeadl el (e g sl 18
1. It was Charlie who broke the window.
2. Was the window broken by Charlie?

* Structural ambiguity:
| shot an elephant in my pajamas. (two underlying structures with the same surface structure)

1. I shot an elephant (while | was) in my pajamas
2. I shot an elephant (which was) in my pajamas

((ielan o8 dail) o clhal W) dalid) 5 jlall (e aliall meaal 5 g Waline ¢ 5 U aelad) CaS )

Dot skl o2 e Leaiiial (S (I Jead)

Laladl i S Laty Judl) e il g -

elan (8 a5 e OIS A Jall e cilla) L) - Y

* Recursion : (repeating any number of times) :
The gun was on the table. (create a prepositional phrase again and again)
(on the table) (near the window) (in the bedroom)
The gun was on the table near the window in the bedroom.
Cathy knew that Mary helped George.

-
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John believed that Cathy knew that Mary helped George. (no end)
el (35 5 (e ST il Gui ) ST () (e 1S
e A0l (K] S LIS sl A8 e 8/ 3380 il / ALl e Ly Adail) (1S Caay JUA)
e Ve IS8 5) L zoss el gl o Caps JIS ol St g [ s @l g e of Gl JIS 1 A JE) Jd Ly
(Osaad) i aedl Jes oy Bale ) LSy

< Tree diagrams | ¢l hahaiil);

NP
[The] [girl]
e 05SE Al ) Jaa Ui A
(o) + iy yrislal)
Ll dlaa gd Ul
NP a0l ted e NP
noun phrase !
Art N
| |
The girl
S
NP VP
e S Alaad) o Jaadl Leayl Ui
( Aled s + dpand Alan ) /. RN
Art N V NP

D Oe OsSE Apladl) dlaad)

(sl an + Jub ) 7\

DOm0 ) Aaall £ A
() + iy yrilal) | |
The girl saw  a dog

-
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----------------------------------------------------------------------------------------------------------------------------------------------------

<+ Symbols used in syntactic analysis:

: Alead) Ay Jilad) Lgariisi 31 5 gl

% Symbolsused in syntactic analysis:

NP — ArtN ArtN

NP — Pro NP> Pro NP— (ArtN, Pro, PN)
NP — PN PN

S sentence NP noun phrase PN propernoun

N noun VP verb phrase Adv adveb

V verb Adj adjective Prep preposition

Artarticle Pro pronoun PP prepositional phrase

hiad it ) sl ¢ geaiie JSE G yea ) a el ) Ands sa gabe ) g el U
% Lexical rules 4maaall x| gdl):
PN {Mary, George} (s ¢« gole ) lall ol Ler 2y
N {girl, boy, dog} (S ¢ als ¢ iy ) Jia elas¥) 3 puaiall
Art  {a, the} wa il &l

Pro {it, you} szl
\'} {followed, helped, saw}J=sY)

A dog followed the boy

(3 iy O399 sl aa i ¢ Lalic ) AN gl quay dlaad) s Uy Jlad Uia

35 dada DA)sgss e | sl ) das



<% Movement rules &sall x| gal):
il i 553 LIS Sl s Ly sy

You will help Mary

Will you help Mary

Study Question :
Do exercises 4 and 6 in page 107 :

4) Which of the following expressions would be generated by this phrase structure
rule: NP — {Art (Adj) N, Pro, PN}?
(a) alady
b) the little girl
) her
) Annie
) the widow
f) she’s an old woman

c
d
e

(
(
(
(
(

Answers :

(@), (b), (c), (d), (e),

but not (f) because it's a sentence,not just a noun phrase.

-
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Lecture "8"
(Hlaall als of AVl Ale | Semantics

K/
0.0

Semantics
Meaning
Semantic features
Semantic roles
* Agent and theme
Lexical relations
*  Synonymy
* Antonymy
* Hyponymy
* Prototypes
* Homophones and homonyms
* Polysemy
*  Word play
*  Metonymy

X3

¢

X3

¢

K/
0.0

K/
0.0

Semantics is the study of the meaning of words, phrases and sentences.
. daadly @l jlall g Gl lae 4l jo ple 58
Semantic features :
NP \Y NP
The hamburger ate the boy

This sentence is syntactically good, but semantically odd. Since the sentence The boy ate the

hamburger is perfectly acceptable.
AhlA b e ple Ll e o815 ¢ daman Gl Sl Aal (e dleal) o aad AL 5 L)

Agent and theme | 4 Jgiadl g Joldli:

The boy kicked the ball
The boy as “the entity that performs the action,” technically known as the agent.
L Jeld ey Jedlly S8 1) () )
The ball as “the entity that is involved in or affected by the action,” which is called the theme
4 Jsrie e Jadll Lo a8 1 (3801

The wind blew the ball away.
A car ran over the ball.
The dog caught the ball.

Agents and themes are the most common semantic roles.
CAVA e (atliad aal (e lea 43 J griall 5 Je il
Although agents are typically human (The boy), they can also be non-human entities that cause
actions, a natural force (The wind), a machine (A car), or a creature (The dog), all of which affect the
ball as theme.
2B sSAal ABGY) O s S (dile e ) deld) oS of pSaad) e ST ¢ (Ol ) deldll (o sSyEale
() Ol S e il I Qi) s (5l ) diSle o Jelall U QU] s (ol ) danda s el s Jeldll JY1 JU)
The theme is typically non-human, but can be human (the boy), as in The dog chased the boy.
DSl JEA) b s WS (gl ) 0sSo OF Saall e 15 ¢ (e e ) 40 Jmiall (S B0le
4l e Sy sl

-
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Lexical relations | <ilalsll ¢ dsaaall il
Words “relationships” In everyday talk, we often explain the meanings of words in terms of their
relationships.

Ll GlESe aa g Wl L e ead) Jead ele € S atad o oS Y

"conceal" It's the same as hide,”
This approach is used in the semantic description of language and treated as the analysis of lexical
relations. The lexical relations we have just exemplified are synonymy (conceal/hide), antonymy
(shallow/deep) and hyponymy (daffodil/flower). ‘ ‘

s ooh e il Lo S g ¢ &l g sl sl 5 Canl il s e 583 b€l (s 28Dl

Synonymy :
Two or more words with very closely related meanings are called synonyms.
common examples of synonyms are the pairs: almost/nearly, big/large, broad/wide, buy/purchase,
cab/taxi, car/automobile, couch/sofa, freedom/ liberty.
(a3 [ a8 ) il aidy ST Sl ol gl 2 caal il

Antonymy :
Two forms with opposite meanings are called antonyms.
Alive/dead, big/small, fast/slow, happy/sad, hot/cold, long/short, male/female, married/single, old/new,
rich/poor, true/false.
([ Jish ) (Sl pany e il 6 o almdll

Hyponymy :
When the meaning of one form is included in the meaning of another, the relationship
is described as hyponymy. Examples are the pairs: animal/dog, dog/poodle, vegetable/
carrot, flower/rose, tree/banyan.
(bl ol Gyl con QIS /g 3 Caiad Can (an 5l ) Db | Le 8 o Agae Al Gl of (g 1 Gl s joia

living thing
|
crea|ture pla|nt
| |
anit|nal incht vege|table flov‘\rer trLe
| |
N |
dog horse snake ant cockroach carrot rose  banyan pine|

poodle asp

Prototypes :

The idea of “the characteristic instance” of a category is known as the prototype.

Given the category label furniture, we are quick to recognize chair as a better example than bench or

stool. Given clothing, people recognize shirts quicker than shoes, and given vegetable, they accept

carrot before potato or tomato. ‘ ‘

flanll 8 (e g 53 gl sa ) shianll G 5l ) shianl) Wl 8 jladgud ) galall U S5 ol : Dlied ¢ 338 e 5edV1 g sill ) 1 g3 sl
ool UL G shadd G5 pad A Unas 5l o S WL 3 jladpd I AalS Linan o) Dla ¢

-
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Homophones and homonyms :
When two or more different (written) forms have the same pronunciation, they are described as
homophones
bare/bear, meat/meet, flour/flower, pail/pale, right/write, sew/so and to/too/two.
s S Ll 5 el 4
. calide Waling 5 LeiliS JRG (815 4l (pialSl) (3hat IS 1Y) (5580 5 5 nlll agLil) < Homophones

We use the term homonyms when one form (written or spoken) has two or more unrelated meanings,
as in these examples:
bank (of a river) — bank (financial institution)
bat (flying creature) — bat (used in sports)
mole (on skin) — mole (small animal)
pupil (at school) — pupil (in the eye)
race (contest of speed) — race (ethnic group)
saeliia ()5S Lgilae o) sy ine e ST Ll (815 JSEIL Lalat (figdbiiie (il <l 13 0 5S 5 5 SN 4l 5 homonyms
L Ohelie Glind) > s () s ) AT e Ll s alall e Gl Waliee mole 4alS : Dlie Siay (ans

Polysemy :

When we encounter two or more words with the same form and related meanings ,we have what is
technically known as polysemy.

Examples are the word head, used to refer to the object on top of your body, froth on top of glass of
beer, person at the top of a company or department, and many other things. Other examples of
polysemy

are foot (of person, of bed, of mountain) or run (person does, water does, colors do).

4 e lee Jands Ay yha (e Y axiid A Gl 8 0 Sy 0 el 20
s Gl Lo a2l Ll oLl () yad Lgeadiss (Sany . g ym sed OlaiDl Lgeddiios (Saa . (s sl run 4alS Jis
A Eie el > Lgalad 51 4S80 Gl ) Ly aals o | 0S4

Word play
Mary had a little lamb, we think of a small
animal, but in the comic version Mary had a little lamb, some rice and vegetables, we
think of a small amount of meat. The polysemy of lamb allows the two interpretations.
(e Ol Ll sl ) Db aaie (e ST Jant O (S ) LS g ;LS e DU
c bl aad (e AL A0S g hae dan Ll (5 ke O a0 5l ¢ i o 588 ke ghia s el (s e O aeal O LSy

Metonymy
The relatedness of meaning found in polysemy is essentially based on similarity. The head of a
company is similar to the head of a person on top of and controlling the body.

There is another type of relationship between words, based simply on a close connection
in everyday experience. That close connection can be based on a container—contents
relation (bottle/water, can/juice), a whole—part relation (car/wheels, house/roof) or a
representative—symbol relationship (king/crown, the President/the White House). Using
one of these words to refer to the other is an example of metonymy.

(el A e /355l ) AalS Dliadie sl Ay il 8 e Uale ) asi 3 il g AT S 8 addi 4K lacall o 40UST
= [ )50 2 R ) D Pty Al e (S D B)

-

40 4xsa A Esa e | el U das



Study questions :
Do exercises 4, 5 and 6 in page 123

4) What is the basic lexical relation between each pair of words listed here?
(a) damp/moist (c) furniture/table (e) move/run
(b) deep/shallow (d) married/single (f) peace/piece

5) Which of the following opposites are gradable, non-gradable, or reversive?
(a) absent/present (c) fail/pass (e) fill it/fempty it
(b) appear/disappear (d) fair/unfair (f) high/low

6) Are these underlined words best described as examples of polysemy
or metonymy?

(a) The pen is mightier than the sword.

b) | had to park on the shoulder of the road.

c) Yes, | love those. | ate a whole box on Sunday!

d) The bookstore has some new titles in linguistics.

e) Computer chips created an important new technology.

(
(
(
(

Answer :

4- (a) synonymy, (b) antonymy, (c) hyponymy, (d) antonymy, (e) hyponymy, (f) homophony (or
homophones)

5- (a) non-gradable, (b) reversive, (c) non-gradable, (d) gradable, (e) reversive, (f) gradable

6- (a) metonymy, (b) polysemy, (c) metonymy, (d) metonymy, (e) polysemy (f) metonymy

23l Lgdual a5l S L S5 e el Jlgad) 8 Adass

el A6 ey Sl dpala gl el 8

e O 0l — (e 2T ] e el — (e skl ) e Jpadill 8 Lgaladin) (S S @l 6 gradable -
Bl [ da) - e ] a ) e Jaadil) 8 Lgaladind (S Y Gl @l sT non-gradable -Y

..... A/ Gl — aa /3 Jie dadlly dilaial) sabiaiall Gl 6l reversive -Y

( s AN 3 palaall Cagi)

-

41 4xba DASsEsAs ) | sl U Jase



Lecture "9"
Pragmatics | &k

X3

*

Meaning

Context

* Deixis

Reference

* Inference

*  Anaphora

*  Presupposition

« Speech acts

+ Direct and indirect speech acts
Politeness

Negative and positive face

X3

*

0.0

*

X3

*

X3

*

Pragmatics :

Pragmatics is the study of what speakers mean, or “speaker meaning,”. In many ways, pragmatics is
the study of “invisible” meaning, or how we recognize what is meant even when it isn’t actually said or
written. In order for that to happen, speakers (or writers) must be able to depend on a lot of shared
assumptions and expectations when they try to communicate. The investigation of those assumptions
and expectations provides us with some insights into how more is always being communicated than is
said.

S g QB Laa ST agdg ¢ alSial) oaualy Le Al o 1 Aglad ) sl

Aadalll JA (10 438 5all ) gucall (0 3 gl agdi 2SSl Ul -y AN adal) 8

Driving by a parking garage, you may see a large sign like the one in the
picture. You read the sign, knowing what each of the words means and
what the sign as a whole means. However, you don’t normally think that the
sign is advertising a place where you can park your “heated attendant.”
(You take an attendant, you heat him/her up, and this is where you can park
him/her.) Alternatively, the sign may indicate a place where parking will be
carried out by attendants who have been heated.

The words in the sign may allow these interpretations, but we would normally
understand that we can park a car in this place, that it's a heated area, and that there will be an
attendant to look after the car. So, how do we decide that the sign means this when the sign doesn’t
even have the word car on it? We must use the meanings of the words, the context in which they occur,
and some pre-existing knowledge of what would be a likely message as we work toward a reasonable
interpretation of what the producer of the sign intended it to convey. Our interpretation of the “meaning”
of the sign is not based solely on the words, but on what we think the writer intended to communicate.

-
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In the other picture, assuming things are normal and this store
has not gone into the business of selling young children, we can
recognize an advertisement for a sale of clothes for those babies
and toddlers. The word clothes doesn’t appear in the message,
but we can bring that idea to our interpretation of the message as
we work out what the advertiser intended us to understand. We are actively involved in creating an
interpretation of what we read and hear.

Context :

In our discussion of the last two examples, we emphasized the influence of context. There are different
kinds of context. One kind is described as linguistic context, also known as co-text. The co-text of a
word is the set of other words used in the same phrase or sentence. The surrounding co-text has a
strong effect on what we think the word probably means.

ped Ly el gl (e 0815 e (pe S8 L cilalsll Gy o ¢ AalS) (e 3 gualall agd UiSey Aaadl Gl DA e 1 Gl
Aal) 48 e PA 21 sl physical gbal) (Ghwd) o AalSil Aanal) Jaad) S (10 gl linguistic @ salll (] (a5 g ) 3 gaaiall
(oSl gl gl

In the last chapter, we identified the word bank as a homonym, a single form with more than one
meaning. How do we usually know which meaning is intended in a particular sentence? We normally do
so on the basis of linguistic context. If the word bank is used in a sentence together with words like
steep or overgrown, we have no problem deciding which type of bank is meant. Or, if we hear someone
say that she has to get to the bank to withdraw some cash, we know from this linguistic context which
type of bank is intended.

More generally, we know how to interpret words on the basis of physical context. If we see the word
BANK on the wall of a building in a city, the physical location will influence our interpretation. While this
may seem rather obvious, we should keep in mind that it is not the actual physical situation “out there”
that constitutes “the context” for interpreting words or sentences. The relevant context is our mental
representation of those aspects of what is physically out there that we use in arriving at an
interpretation. Our understanding of much of what we read and hear is tied to this processing of
aspects of the physical context, particularly the time and place, in which we encounter linguistic
expressions.

Deixis:

There are some very common words in our language that can’t be interpreted at all if we don’t know the
context, especially the physical context of the speaker. These are words such as here and there, this or
that, now and then, yesterday, today or tomorrow, as well as pronouns such as you, me, she, him, it,
them. Some sentences of English are virtually impossible to understand if we don’t know who is
speaking, about whom, where and when. For example:

You'll have to bring it back tomorrow because she isn’t here today.

Out of context, this sentence is really vague. It contains a large number of expressions (you, it
tomorrow, she, here, today) that rely on knowledge of the immediate physical context for their
interpretation (i.e. that the delivery driver will have to return on February 15 to 660 College Drive with
the long box labeled “flowers, handle with care” addressed to Lisa Landry). Expressions such as
tomorrow and here are obvious examples of bits of language that we can only understand in terms of
the speaker’s intended meaning. They are technically known as deictic (/daiktik/) expressions, from the
Greek word deixis, which means “pointing” via language.

-
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We use deixis to point to things (it, this, these boxes) and people (him, them, those students),
sometimes called person deixis. Words and phrases used to point to a location (here, there, near that)
are examples of spatial deixis, and those used to point to a time (now, then, last week) are examples of
temporal deixis.

All these deictic expressions have to be interpreted in terms of which person, place or time the speaker
has in mind. We make a broad distinction between what is marked as close to the speaker (this, here,
now) and what is distant (that, there, then). We can also indicate whether movement is away from the
speaker’s location (go) or toward the speaker’s location (come). If you’re looking for someone and she
appears, moving toward you, you can say Here she comes!. If, however, she is moving away from you
in the distance, you’re more likely to say There she goes!. The same deictic effect explains the different
situations in which you would tell someone to Go to bed versus Come to bed.

Reference:
In discussing deixis, we assumed that the use of words to refer to people, places and times was a
simple matter. However, words themselves don’t refer to anything. People refer. We have to define
reference as an act by which a speaker (or writer) uses language to enable a listener (or reader) to
identify something. To perform an act of reference, we can use proper nouns (Chomsky, Jennifer,
Whiskas), other nouns in phrases (a writer, my friend, the cat) or pronouns (he, she, it). We sometimes
assume that these words identify someone or something uniquely, but it is more accurate to say that,
for each word or phrase, there is a “range of reference.” The words Jennifer or friend or she can be
used to refer to many entities in the world. As we observed earlier, an expression such as the war
doesn’t directly identify anything by itself, because its reference depends on who is using it.
We can also refer to things when we’re not sure what to call them. We can use expressions such as the
blue thing and that icky stuff and we can even invent names. For instance, there was a man who
always drove his motorcycle fast and loud through my neighborhood and was locally referred to as Mr.
Kawasaki. In this case, a brand name for a motorcycle is being used to refer to a person.
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Inference:
As in the “Mr. Kawasaki” example, a successful act of reference depends more on the listener’s ability
to recognize what we mean than on the listener's “dictionary” knowledge of a word we use. For
example, in a restaurant, one waiter can ask another, Where’s the spinach salad sitting? and receive
the reply, He’s sitting by the door. If you're studying linguistics, you might ask someone, Can / look at
your Chomsky? And get the response, Sure, it's on the shelf over there. These examples make it clear
that we can use names associated with things (salad) to refer to people, and use names of people
(Chomsky) to refer to things. The key process here is called inference. An
inference is additional information used by the listener to create a connection between what is said and
what must be meant. In the last example, the listener has to operate with the inference: “if X is the
name of the writer of a book, then X can be used to identify a copy of a book by that writer.” Similar
types of inferences are necessary to understand someone who says that Picasso is in the museum or
We saw Shakespeare in London or Jennifer is wearing Calvin Klein.
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Anaphora:
We usually make a distinction between introducing new referents (a puppy) and referring back to them
(the puppy, it).
We saw a funny home video about a boy washing a puppy in a small bath.
The puppy started struggling and shaking and the boy got really wet.
When he let go, it jumped out of the bath and ran away.
In this type of referential relationship, the second (or subsequent) referring expression is an example of
anaphora (“referring back”). The first mention is called the antecedent. So, in our example, a boy, a
puppy and a small bath are antecedents and The puppy, the boy, he, it and the bath are anaphoric
expressions.
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Presupposition:
When we use a referring expression like this, he or Shakespeare, we usually assume that our listeners
can recognize which referent is intended. In a more general way, we design our linguistic messages on
the basis of large-scale assumptions about what our listeners already know. Some of these
assumptions may be mistaken, of course, but mostly they’re appropriate. What a speaker (or writer)
assumes is true or known by a listener (or reader) can be described as a presupposition.
If someone tells you Your brother is waiting outside, there is an obvious presupposition that you have a
brother. If you are asked Why did you arrive late?, there is a presupposition that you did arrive late. And
if you are asked the question When did you stop smoking?, there are at least two presuppositions
involved. In asking this question, the speaker presupposes that you used to smoke and that you no
longer do so.
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Speech acts:
We have been considering ways in which we interpret the meaning of an utterance in terms of what the
speaker intended to convey. We have not yet considered the fact that we usually know how the
speaker intends us to “take” (or “interpret the function of”) what is said. In very general terms, we can
usually recognize the type of “action” performed by a speaker with the utterance. We use the term
speech act to describe actions such as “requesting,” “commanding,” “questioning” or “informing.” We
can define a speech act as the action performed by a speaker with an utterance. If you say, I'll be there
at six, you are not just speaking, you seem to be performing the speech act of “promising.”
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We usually use certain syntactic structures with the functions listed beside them in the following table.

Al Ak
Structures Functions
Did you eat the pizza? Interrogative Question
Eat the pizza (please) ! Imperative Command (Request)
You ate the pizza. Declarative  Statement

When an interrogative structure such as Did you...?, Are they...? or Can we...? is used with the
function of a question, it is described as a direct speech act. For example, when we don’t know

-
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something and we ask someone to provide the information, we usually produce a direct speech act
such as Can you ride a bicycle?

Compare that utterance with Can you pass the salt?. In this second example, we are not really asking a
question about someone’s ability. In fact, we don’t normally use this structure as a question at all. We
normally use it to make a request. That is, we are using a syntactic structure associated with the
function of a question, but in this case with the function of a request. This is an example of an indirect
speech act. Whenever one of the structures in the set above is used to perform a function other than
the one listed beside it on the same line, the result is an indirect speech act.
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Politeness:
We can think of politeness in general terms as having to do with ideas like being tactful,
modest and nice to other people. In the study of linguistic politeness, the most relevant
concept is “face.” Your face, in pragmatics, is your public self-image. This is the emotional and social
sense of self that everyone has and expects everyone else to recognize. Politeness can be defined as
showing awareness and consideration of another person’s face.
If you say something that represents a threat to another person’s self-image, that is called a face-
threatening act. For example, if you use a direct speech act to get someone to do something (Give me
that paperl), you are behaving as if you have more social power than the other person. If you don’t
actually have that social power (e.g. you’re not a military officer), then you are performing a face
threatening act. An indirect speech act, in the form associated with a question (Could you pass me that
paper?), removes the assumption of social power. You're only asking if it's possible. This makes your
request less threatening to the other person’s face. Whenever you say something that lessens the
possible threat to another’s face, it can be described as a face-saving act.
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Negative and positive face:
We have both a negative face and a positive face. (Note that “negative” doesn’t mean “bad” here, it's
simply the opposite of “positive.”) Negative face is the need to be independent and free from imposition.
Positive face is the need to be connected, to belong, to be a member of the group. So, a face-saving
act that emphasizes a person’s negative face will show concern about imposition (I'm sorry to bother
you...; I know you’re busy, but...). A face-saving act that emphasizes a person’s positive face will show
solidarity and draw attention to a common goal (Let’s do this together...; You and | have the same
problem, so...).
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Discourse analysis :

When we ask how we make sense of what we read, how we can recognize well constructed texts as
opposed to those that are jumbled or incoherent, how we understand speakers who communicate more
than they say, and how we successfully take part in that complex activity called conversation, we are
undertaking what is known as discourse analysis.
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Cohesion
Cohesion describes the way in which a text is tied together by linguistic devices, such as And . .
., Additionally . . ., Therefore . . ., However. . . and On the other hand . . .

A text has coherence if its constituent sentences follow on one from the other in an orderly
fashion so that the reader can make sense of the entire text.

The property of unity in a written text or a segment of spoken discourse that stems from links
among its surface elements, as when words in one sentence are repeated in another, and especially
from fact that some words or phrases depend for their interpretation upon in material or following text,
as in the sequence.

My father once bought a Lincoln convertible. He did it by saving every penny he could. That car
would be worth a fortune nowadays. However, he sold it to help pay for my college education.
Sometimes | think I'd rather have the convertible.
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Coherence:

The key to the concept of coherence (‘everything fitting together well”) is not something that
exists in words or structures, but something that exists in people. It is people who “make sense” of what
they read and hear.

My father bought a Lincoln convertible. The car driven by the police was red. That color doesn’t
suit her. She consists of three letters. However, a letter isn’t as fast as a telephone call.

The property of unity in a written text or a segment of spoken discourse that stems from links
among its underlying ideas and from the logical organization and development of its thematic content
e Jaadl o sand Mg rall b dag) i) 4y dually ; idaial) Jay) )
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Speech events :
In exploring what it is we know about taking part in conversation, or any other speech event
(e.g. debate, interview, various types of discussions), we quickly realize that there is enormous
variation in what people say and do in different circumstances. In order to begin to describe the sources
of that variation, we would have to take account of a number of criteria. For example, we would have to
specify the roles of speaker and hearer(or hearers) and their relationship(s), whether they were friends,
strangers, men, women, young, old, of equal or unequal status, and many other factors. All of these
factors will have an influence on what is said and how it is said. We would have to describe what the
topic of conversation was and in what setting it took place.
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Co-operative principle:

The co-operative principle is stated in the following way: “Make your conversational contribution
such as is required, at the stage at which it occurs, by the accepted purpose or direction of the talk
exchange in which you are engaged” (Grice, 1975: 45). Supporting this principle are four maxims, often
called the “Gricean maxims.”
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The Quantity maxim: Make your contribution as informative as is required, but not more, or
less, than is required.
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The Quality maxim: Do not say that which you believe to be false or for which you lack
adequate evidence.

e 488 Al el Cad ol Lgtina e Sl il Gl glae JJaad Y 1 de 53l

The Relation maxim: Be relevant.

ey yie Jaadl 055 o cang 1 A8
The Manner maxim: Be clear, brief and orderly.
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Hedges:

We use certain types of expressions, called hedges, to show that we are concerned about
following the maxims while being co-operative participants in conversation. Hedges can be defined as
words or phrases used to indicate that we're not really sure that what we’re saying is sufficiently correct
or complete. We can use sort of or kind of as hedges on the accuracy of our statements, as in
descriptions such as His hair was kind of long or The book cover is sort of yellow (rather than It is
yellow). These are examples of hedges on the Quality maxim. Other examples would include the
expressions listed below that people sometimes put at the beginning of their conversational
contributions.

As far as | know ...,

Now, correct me if ’'m wrong, but ...

I’'m not absolutely sure, but ....

We also take care to indicate that what we report is something we think or feel (not know), is
possible or likely (not certain), and may or could (not must) happen. Hence the difference between
saying Jackson is guilty and | think it's possible that Jackson maybe guilty. In the first version, we will

be assumed to have very good evidence for the statement.
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implicatures:

CAROL: Are you coming to the party tonight?
LARA: I've got an exam tomorrow.

On the face of it, Lara’s statement is not an answer to Carol's question. Lara doesn’t say Yes or

No. Yet Carol will immediately interpret the statement as meaning “No” or “Probably not.” How can we

account for this ability to grasp one meaning from a sentence that, in a literal sense, means something

else? It seems to depend, at least partially, on the assumption that Lara is being relevant and

informative, adhering to the maxims of Relation and Quantity. (To appreciate this point, try to imagine

Carol’s reaction if Lara had said something like Roses are red, you know.) Given that Lara’s original

answer contains relevant information, Carol can work out that “exam tomorrow” conventionally involves

“study tonight,” and “study tonight” precludes “party tonight.” Thus, Lara’s answer is not simply a

statement about tomorrow’s activities, it contains an implicature (an additional conveyed meaning)
concerning tonight’s activities.
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Background Knowledge:

John was on his way to school last Friday.

He was really worried about the math lesson.

Most people who are asked to read these sentences report that they think John is probably a
schoolboy. Since this piece of information is not directly stated in the text, it must be an inference.
Other inferences, for different readers, are that John is walking or that he is on a bus. These inferences
are clearly derived from our conventional knowledge, in our culture, about “going to school,” and no
reader has ever suggested that John is swimming or on a boat, though both are physically possible, if
unlikely, interpretations.

An interesting aspect of the reported inferences is that they are treated as likely or possible
interpretations that readers will quickly abandon if they do not fit in with some subsequent information.
Here is the next sentence in the text.

Last week he had been unable to control the class.

On encountering this sentence, most readers decide that John is, in fact, a teacher and that he
is not very happy. Many report that he is probably driving a car to school.
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Schemas and scripts:

A schema is a general term for a conventional knowledge structure that exists in memory. We
were using our conventional knowledge of what a school classroom is like, or a “classroom schema,” as
we tried to make sense of the previous example. We have many schemas (or schemata) that are used
in the interpretation of what we experience and what we hear or read about. If you hear someone
describe what happened during a visit to a supermarket, you don’'t have to be told what is normally
found in a supermarket. You already have a “supermarket schema” (food displayed on shelves,
arranged in aisles, shopping carts and baskets, check-out counter, and other conventional features) as
part of your background knowledge.
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Similar in many ways to a schema is a script. A script is essentially a dynamic schema. That is,

instead of the set of typical fixed features in a schema, a script has a series of conventional actions that

-
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take place. You have a script for “Going to the dentist” and another script for “Going to the movies.” We
all have versions of an “Eating in a restaurant” script, which we can activate to make sense of this short
text.

(U G ) Gl ) Jia, Wgale ciatial) Aagliiall g ddayl el GlaaY) Al 4y aly g : sCTipt s2bid)

Trying not to be out of the office for long, Suzy went into the nearest place, sat down and ordered an
avocado sandwich. It was quite crowded, but the service was fast, so she left a good tip. Back in the
office, things were not going well.

On the basis of our restaurant script, we would be able to say a number of things about the
scene and events briefly described in this short text. For example, although the text doesn’t have this
information, we would assume that Suzy opened a door to get into the restaurant, that there were
tables there, that she ate the sandwich, then she paid for it, and so on. The fact that information of this
type can turn up in people’s attempts to remember the text is further evidence of the existence of
scripts. It is also a good indication of the fact that our understanding of what we read doesn’t come
directly from what words and sentences are on the page, but the interpretations we create, in our
minds, of what we read.
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Acquisition:

The process of language acquisition has some basic requirements. During the first two or three years of

development, a child requires interaction with other language-users in order to bring the general

language capacity into contact with a particular language such as English.
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The child must also be physically capable of sending and receiving sound signals in a language. All

infants make “cooing” and “babbling” noises during their first year, but congenitally deaf infants stop

after about six months.
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Input:

Under normal circumstances, human infants are certainly helped in their language acquisition
by the typical behavior of older children and adults in the home environment who provide language
samples, or input, for the child. Adults such as mom, dad and the grandparents tend not to address the
little creature before them as if they are involved in normal adult-to-adult conversation.
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There does seem to be a lot of this: Oh, goody, now Daddy push choo-choo? The
characteristically simplified speech style adopted by someone who spends a lot of time interacting with
a young child is called caregiver speech.

baby talk child’s environment (choo-choo, poo-poo, pee-pee, wa-wa).

L al€h (% b gl s Jilall A gall g el QR 43 a9 1 caregiver speech dls ) qilbd
Built into a lot of caregiver speech is a type of conversational structure that seems to assign an
interactive role to the young child even before he or she becomes a speaking participant. If we look at
an extract from the speech of a mother to her child (aged 1 year 1 month) as if it were a two-party
conversation, then this type of structuring becomes apparent. Notice how the mother reacts to the
child’s actions and vocalizations as if they were tums in the conversation. (This example is from
Brunner, 1983.)

MOTHER: Look!

CHILD: (touches pictures)

MOTHER: What are those?

CHILD: (vocalizes a babble string and smiles)

MOTHER: Yes, there are rabbits.

-
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CHILD: (vocalizes, smiles, looks up at mother)
MOTHER: (laughs) Yes, rabbit.

CHILD: (vocalizes, smiles)

MOTHER: Yes. (laughs)

The acquisition schedule | <bwiS™ a3l Jgaad) -

I. Cooing and babbling:

The earliest use of speech-like sounds has been described as cooing. During the first few
months of life, the child gradually becomes capable of producing sequences of vowel-like sounds,
particularly high vowels similar to [i] and [u]. By four months of age, the developing ability to bring the
back of the tongue into regular contact with the back of the palate allows the infant to create sounds
similar to the velar consonants [k] and [g], hence the common description as “cooing” or “gooing” for
this type of production. Speech perception studies have shown that by the time they are five months
old, babies can already hear the difference between the vowels [i] and [a] and discriminate between
syllables like [ba] and [ga].
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Between six and eight months, the child is sitting up and producing a number of different vowels
and consonants, as well as combinations such as ba-ba-ba and ga-ga-ga. This type of sound
production is described as babbling In the later babbling stage, around nine to ten months, there are
recognizable intonation patterns to the consonant and vowel combinations being produced, as well as
variation in the combinations such as ba-ba-da-da. Nasal sounds also become more common and
certain syllable sequences such as ma-ma-ma and da-da-da are occurred and interpreted by parents
as versions of “mama” and “dada” and repeated back to the child.
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As children begin to pull themselves into a standing position during the tenth and eleventh months, they
become capable of using their vocalizations to express emotions and emphasis. This late babbling
stage is characterized by more complex syllable combinations (ma-da-ga-ba), a lot of sound-play and
attempted imitations. This “pre-language” use of sound provides the child with some experience of the
social role of speech because adults tend to react to the babbling, however incoherent, as if it is
actually the child’s contribution to social interaction.
“pre- Aaje e be gag (Lla 12 L) i A8 e pdilha ) W gkl AN ) gual) okl agibiay gl VY — Ve e
A pa el Jo Ul B abluy Adrad L 9 < dall) 4 L da e sllanguage”

Il. The one-word stage:

Between twelve and eighteen months, children begin to produce a variety of recognizable
single-unit utterances. This period, traditionally called the one-word stage, is characterized by speech in
which single terms are uttered for everyday objects such as “milk,” “cookie,” “cat,” “cup” and “spoon”
(usually pronounced [pun]). Other forms such as [As.] may occur in circumstances that suggest the
child is producing a version of What'’s that, so the label “one-word” for this stage may be misleading and
a term such as “single-unit” would be more accurate. We sometimes use the term holophrastic
(meaning a single form functioning as a phrase or sentence) to describe an utterance that could be
analyzed as a word, a phrase, or a sentence.

— dkd — Cula ) Jia ¢ g aadiiad A ClalSl) (gl agiSarg 3an) gl AalS) &) il Jakal) oy Sl VA — VY G Baa) gl) Al Ads e
( Asala — s

While many of these holophrastic utterances seem to be used to name objects, they may also
be produced in circumstances that suggest the child is already extending their use. An empty bed may
elicit the name of a sister who normally sleeps in the bed, even in the absence of the person named.

” o« ” o«
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During this stage, then, the child may be capable of referring to Karen and bed, but is not yet ready to
put the forms together to produce a more complex phrase. Well, it is a lot to expect from someone who
can only walk with a stagger and has to come down stairs backwards.

L Aals 3 e of Alan Jikl) Ly dualy Al Baa) gl AalS) o) Bas) gl) disall s Malyg : Holophrastic

lll. The two-word stage:

the two-word stage can begin around eighteen to twenty months, as the child’s vocabulary
moves beyond fifty words. By the time the child is two years old, a variety of combinations, similar to
baby chair, mommy eat, cat bad, will usually have appeared. The adult interpretation of such
combinations is, of course, very much tied to the context of their utterance. The phrase baby chair may
be taken as an expression of possession (= this is baby’s chair), or as a request (= put baby in chair),
or as a statement (= baby is in the chair), depending on different circumstances.

Whatever it is that the child actually intends to communicate through such expressions, the
significant functional consequences are that the adult behaves as if communication is taking place.
That is, the child not only produces speech, but also receives feedback confirming that the utterance
worked as a contribution to the interaction. Moreover, by the age of two, whether the child is producing
200 or 300 distinct “words,” he or she will be capable of understanding five times as many, and will
typically be treated as an entertaining conversational partner by the principal caregiver.

O5Ss Ofiad) e ) Juay Ladic g, AalS 00 L il B Jakal) ol A gall) il phal) Asas 095 jgd Yo — VA Gz (LIS A e
(A g o — U5 Laba — Jikal) a8 ) Jia laa (pflalS quS 5 AdlSaly

IV. Telegraphic speech:

Between two and two-and-a-half years old, the child begins producing a large number of
utterances that could be classified as “multiple-word” speech. The salient feature of these utterances
ceases to be the number of words, but the variation in word forms that begins to appear. Before we
investigate this development, we should note a stage that is described as telegraphic speech. This is
characterized by strings of words (lexical morphemes) in phrases or sentences such as this shoe all
wet, cat drink milk and daddy go bye-bye. The child has clearly developed some sentence building
capacity by this stage and can get the word order correct.

) o A8 o cilalS LAY (o 4SS AN 4y galll il jiall (pa Aluan Jibal) g (¢S Ciuaill g i) ) Gpiid) jae A 480 Gllad
g Aaad) el Aali (e Undid Lnd johafip ¢ (ol by 3L ) (s i ddad

While this type of telegram-format speech is being produced, a number of grammatical
inflections begin to appear in some of the word forms and simple prepositions (in, on) are also used. By
the age of two-and-a-half, the child’s vocabulary is expanding rapidly and the child is initiating more talk
while increased physical activity includes running and jumping. By three, the vocabulary has grown to
hundreds of words and pronunciation has become closer to the form of adult language. At this point, it
is worth considering what kind of influence the adults have in the development of the child’s speech

. Jwgﬁimwjaﬂjﬂi Sl pdall (e clialf Jikat) gﬁc-.\mg&ﬂb.'\u&w\ﬁgé

Developing morphology:
By the time a child is two-and-a-half years old, he or she is going beyond telegraphic speech forms and
incorporating some of the inflectional morphemes that indicate the grammatical function of the nouns
and verbs used. The first to appear is usually the -ing form in expressions such as cat sitting and
mommy reading book. The next morphological development is typically the marking of regular plurals
with the -s form, as in boys and cats. Finally, the regular -s marker on third person singular present-
tense verbs appears. It occurs first with full verbs (comes, looks) and then with auxiliaries (does, has).
hall § ) cisdayg ¢ JdY) B ing I aadiey Al gl Agadl) Aalill fe 4B ) ghali Chualll g cpiiad) jae & Jikl) 1 g adll ) ghal)
L 38 g ailad)
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Developing syntax:
The child understands what the adult is saying. She/he just has her/his own way of expressing it.
(imitation)

(el A lagdolby dad ) | Aall) (8 Janll (AU G ) Auall (e gy dually g 1 Adaall A ) phal

Forming questions:
In forming questions, the child’s first stage has two procedures. Simply add a Wh-form (Where, Who) to
the beginning of the expression or utter the expression with a rise in intonation towards the end, as in
these examples:
Where kitty? Doggie?
Where horse go? Sit chair?
dLaall L1 WH Question ) s Jleg ¢ff Jikad) 31 13) Dabow (A A jal) B 1 Jigead) (oS
In the second stage, more complex expressions can be formed, but the rising intonation strategy
continues to be used. It is noticeable that more Wh-forms come into use, as in these examples:
What book name? You want eat?
Why you smiling? See my doggie? ) ‘
el gl s 5 S e s (e (oSay A A jal) A
In the third stage, the required movement of the auxiliary in English questions (I can have ... ! Can |
have ...?) becomes evident in the child’s speech, but doesn’t automatically spread to all Wh-question
types. In fact, some children beginning school in their fifth or sixth year may still prefer to form Wh
questions (especially with negatives) without the type of inversion found in adult speech (e.g. Why Kkitty
can’t ...? instead of Why can’t kitty ...?). Apart from these problems with Wh-questions and continuing
trouble with the morphology of verbs (e.g. Did | caught ...? instead of Did | catch ... ?), Stage 3
questions are generally quite close to the adult model, as in these examples:
Can | have a piece? Did | caught it?
Will you help me? How that opened?
What did you do? Why kitty can’t stand up?
. Jseall ALl (g gl € ) alay 1 ABIEY s jal)

Forming negatives:
In the case of negatives, Stage 1 seems to involve a simple strategy of putting No or Not at the
beginning, as in these examples:
no mitten - not a teddy bear - no fall - no sit there
. hdé Al Jgi 2 no — not Aals iy ;A g¥) Adajal) B
In the second stage, the additional negative forms don’t and can’t appear, and with no and not,
are increasingly used in front of the verb rather than at the beginning of the sentence, as in these
examples:
He no bite you - | don’t want it
That not touch - You can’t dance
.don't — can't 4als aadiey ; LU Aa jal)
The third stage sees the incorporation of other auxiliary forms such as didn’t and won’t while the
typical Stage 1 forms disappear. A very late acquisition is the negative form isn’t, with the result that
some Stage 2 forms (with not instead of isn’t) continue to be used for quite a long time, as in the
examples:
| didn’t caught it - He not taking it
She won't let go - This not ice cream
Al 5 ) S A i e el S0y Al Jaad) (3 685 (e Sy 1 AT Ada sl (B
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Lecture "12"
Second language learning | %Gl 4l alas

Foreign language (EFL)
Second language (ESL)
Acquisition
Learning
Focus on method

i.  The Grammar-translation method

i.  The Audio-lingual method

iii.  Communicative approaches:

K/
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Second language learning :
A “foreign language” (learning a language that is not generally spoken in the surrounding community)
Example: Japanese students in an English class in Japan are learning English as a foreign language
EFL
(=) LAl Al B Lgs Gaad Y ) AR Lgy duallyg 1 Ania) ARL
S OLL ) Aniaal) agiii ¢ ABNA LY Agial 43 pfiad Ua L LY A Al ARl Gga iy G sl DM 1 (s
A “second language” (learning a language that is spoken in the surrounding community).
Example: If those same students were in an English class in the USA, they would be learning English
as a second language (ESL).
cAbaall Al B Lgy diaay ) ARl gy daly g 1 400N ARl
Al ol LY dpinl ol g 400 A3d s U | £S5 5aY) Saniall ¥ gl (8 Ay Sl AR (g sty abbl) DY udi 1 Jlia
’ (10l ) L o gant sial ) 00
In either case, they are simply trying to learn another language, so the expression second language
learning is used more generally to describe both situations.
S AiSal) agad 5 ) pd Aailly B 481 ¢ galay agh Gallat) s B

Acquisition and learning | «lwis¥) g alail):
The term acquisition is used to refer to the gradual development of ability in a language by using it
naturally in communicative situations with others who know the language.
L Adea e fisadiall G il dall Juaay 1) andal) gl g 1 LSy
The term learning applies to a more conscious process of accumulating knowledge of the features,
such as vocabulary and grammar, of a language, typically in an institutional setting. (Mathematics, for
example, is learned, not acquired.)
_Q\JJLJ&\JEL@J&J\J&MW%&Q@A . ekﬂ\
Activities associated with learning have traditionally been used in language teaching in schools and
have a tendency to result in more knowledge “about” the language (as demonstrated in tests) than
fluency in actually using the language (as demonstrated in social interaction).
L Adaa Lgalat (e 48 289 L g ST ¢ 90 Gulall (B A3l alai Bile
Activities associated with acquisition are those experienced by the young child and, by analogy, those
who “pick up” a second language from long periods spent in interaction.
Those individuals whose L2 exposure is primarily a learning type of experience tend not to develop the
same kind of general proficiency as those who have had more of an acquisition type of experience.

The grammar-translation method:
The most traditional approach is to treat L2 learning in the same way as any other academic subject.
Vocabulary lists and sets of grammar rules are used to define the target of learning, memorization is
encouraged, and written language rather than spoken language is emphasized.

L i)y dgail) ao) gl g il el adl g8 aladinly Clall) alett dadail) 48y phal) a4 g 1 Aggadl) daa jil) A8y 4k
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The audio-lingual method:
A very different approach, emphasizing the spoken language, became popular in the middle of the
twentieth century. It involved a systematic presentation of the structures of the L2, moving from the
simple to the more complex, in the form of drills that the student had to repeat. This approach, called
the audio-lingual method, was strongly influenced by a belief that the fluent use of a language was
essentially a set of “habits” that could be developed with a lot of practice. Much of this practice involved
hours spent in a language laboratory repeating oral drills. Versions of this approach are still used in
language teaching, but its critics have pointed out that isolated practice in drilling language patterns
bears no resemblance to the interactional nature of actual spoken language use. Moreover, it can be
incredibly boring.

L ARy pdail il il ) S5 aa AR (il gl pdadl ¢ Al Chaila L8 Gy 1 A gual) A3 A8, 4k

Communicative approaches:
More recent revisions of the L2 learning experience can best be described as communicative
approaches. They are partially a reaction against the artificiality of “pattern practice” and also against
the belief that consciously learning the grammar rules of a language will necessarily result in an ability
to use the language. Although there are many different versions of how to create communicative
experiences for L2 learners, they are all based on a belief that the functions of language (what it is used
for) should be emphasized rather than the forms of the language (correct grammatical or phonological
structures). Classroom lessons are likely to be organized around concepts such as “asking for things” in
different social settings, rather than “the forms of the past tense” in different sentences. These changes
have coincided with attempts to provide more appropriate materials for L2 learning that has a specific
purpose, as in “English for medical personnel” or “Japanese for business people.”

L Lgalad Gha Wy Aadl) aladiicd YA (e alail) Gulid o a 985 AR a4 gralia Lgw dualyg ;s gl gl
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Lecture "13"
Gestures | <lsla)

* Meaning

* Types of gestures
1. lIconics
2. Deictics
3. Beats

* Types of sign languages
1. Alternate sign languages
2. Primary sign languages
* The structure of signs
1. Shape and orientation
2. Location and movement
3. Primes, faces and finger-spelling

Gestures :
Although both Sign and gestures involve the use of the hands (with other parts of the body), they are
rather different. Sign is like speech and is used instead of speaking, whereas gestures are mostly used
while speaking.
Examples of gestures are making a downward movement with one hand while talking about not doing
very well in a class or making a twisting motion with one hand as you describe trying to open a bottle or
jar.
The gestures are just part of the way in which meaning is expressed and can be observed while people
are speaking and signing.
LAY Ald ¢ La lo g Laguiany oo CMAliA L ¢ ) (pe s AT slal ga cpadl aladial e s Laadls cilpla) g 8 LAY AR
(A aa sl ) adl S aadiins LIS clelady) Lady ¢ aNS) (e ALy o pDSN 0 Lage aadicd
Y slaa rmd g s & 500 AS a Jany aLY i ¢ play) 138 Jau) )l BLAY) pa Juadl) (B pand) AW 08 alS Laie 1
L ol 1igh La 8 g 8 il
. pdnas ol Gl o Lglaadl jaatll 48 & clelady) 8 AUl

Types of gestures | <lsla¥) £l :

Iconics are gestures that seem to be a reflection of the meaning of what is said, as when we
trace a square in the air with a finger while saying I'm looking for a small box. By itself, an iconic
gesture doesn’t “mean” the same as what is said, but it may add “meaning.”

Bgaia culy Ja ) La paddd Jipw g bl Lot e JS& ¢ gl (B by anl GlS, JlBy Le o (usais AN clplagy) © cilighyl =)
L Aalsl ral) (ary Gt 8 gt g ¢ JUy Lad WiUaa U cilighl) g3 (daas 0 519 pall cpa uilg ¢ (€ Vs

Another common group of gestures can be described as deictics. The term “deictic’ means
“pointing” and we often use gestures to point to things or people while talking. We can use deictics in
the current context, as when we use a hand to indicate a table (with a cake on it) and ask someone
Would you like some cake?. We can also use the same gesture and the same table (with cake no
longer on it) when we later say That cake was delicious. In this case, the gesture and the speech
combine to accomplish successful reference to something that only exists in shared memory rather
than in the current physical space.

LA e Ul e Ldl gl paldEY) ) BLEY) L daly gr <l LEN) - Y
) ) 8l agr <l Ly
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There are other gestures, such as those described as beats, which are short quick movements
of the hand or fingers. These gestures accompany the rhythm of talk and are often used to emphasize
parts of what is being said or to mark a change from describing events in a story to commenting on
those events. As with other gestures, these hand movements accompany speech, but are not typically
used as a way of speaking. When hand movements are used in order to “speak,” we can describe them
as part of a sign language.

L Adea gljal o Glaad e 58 A Lgte Cisgd) 0 98 LS g aNSY) U padied ailiaWU gl 2l dag g B uaad ASa A g1 clBa — ¥
L aOSl) aa A8 yia addiid Ladlg ¢ aDISH (e Y Lgaddiad Y g
L BLAY) AR et Uid M) e i ) S i Lanic

Types of sign languages | 3Ly 4l g1 il:

There are two general categories of language involving the use of signs:
alternate sign languages and primary sign languages.
(A BLEY) AR — ALl B LAY AR ) 1 nand ) Al B LAY AR

By definition, an alternate sign language is a system of hand signals developed by speakers for limited
communication in a specific context where speech cannot be used. In some religious orders where
there are rules of silence, restricted alternate sign languages are used (e.g. by monks). Among some
Australian Aboriginal groups, there are periods when speech is avoided completely and quite elaborate
alternate sign languages are used instead. Less elaborate versions are to be found in some special
working circumstances (e.g. among bookmakers at British racecourses or traders in commodity
exchanges). In all these examples, the users of alternate sign languages have another first language
that they can speak.
A agilSaly (6% Y Ladie ¢ Bataa gyl b 3 ganal) JLaill () gal€iall Wy jgha (Al ) ) LS pUST & ¢ Aad) B LEY) 43
(O Jia)
In contrast, a primary sign language is the first language of a group of people who do not use a spoken
language with each other. British Sign Language (BSL) and French Sign Language (SLF), as used for
everyday communication among members of the deaf communities of Britain and France, are primary
sign languages. Contrary to popular belief, these different primary sign languages do not share identical
signs and are not mutually intelligible.
(ol 1 Jia ) pandl Lgudany pa aDISH ddd padiead o) aodaied ¥ Al Galil) (e Ae ganal dplea) g A oY) ARl 4 9 1 A gY) 3 _LaY) dad

British Sign Language is also very different from American Sign Language (ASL) which, for historical

reasons, has more in common with French Sign Language. ‘

Ao Al 3 LAY AR e AS fldia il B Lol (A el B LAY AR 1) ANl A el B LEY) A3 Ge RS dyilay ) 3 LAY AR
A Gl

The structure of signs | </ L&Y (st

As a natural language functioning in the visual mode, (American Sign Language) ASL is designed for

the eyes, not the ears. In producing linguistic forms in ASL, signers use four key aspects of visual

information. These are described as the articulatory parameters of ASL in terms of shape, orientation,

location and movement. We can describe these parameters in the use of the common sign for THANK-

YOU.

Al B LAY ARl Ay all) JSEY) L) A8 ¢ QI Gudg Cpet) DA e Lgaa Je il Al S Cleaa S8 ¢ A je AR B LAY A3 e
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e Shape and orientation | 4asilly Jsi :

To describe the articulation of THANK-YOU in ASL, we start with the shape, or configuration of the

hand(s), used in forming the sign. The shape may differ in terms of which fingers are used, whether the

fingers are extended or bent, and the general configurations of the hand(s). The configuration shown in

the illustration is a “flat hand” (not a “fist hand” or a “cupped hand”).

The orientation of the hand is “palm up” rather than “palm down” when signing THANK-YOU. In other

signs, the hand may be oriented in a number of other ways such as the “flat hand, palm towards signer”

form used to indicate MINE.

Loy Jaadl ¢ Jiud af e ¢« L gia gl Ao gausa Ll G (ha AalSl) o JuSl Lgh ofig &) JS& Baad ¢ A8, aY) 5 LaY) 43t B
bl gaddga giag Ao g Asgusa (198 ) Ol () S) Jgb die | il gad ol alial) ad 8 Ja 4l Agag

o Location and movement | ¢Salls Asal) ;
Whatever the shape and orientation of the hand(s), there will also be a location (or place of articulation)
in relation to the head and upper body of the signer. In THANK-YOU, the sign begins near the mouth
and is completed at chest level. Some signs can only be distinguished on the basis of location, as in the
difference between signing SUMMER (above the eyes) and UGLY (below the eyes) because hand
shape, palm orientation and movement are the same in both of these signs. In some two-handed signs
(e.g. MEDICINE, SHIP), one hand acts as the base location while the other hand moves on or above it.
The movement element in THANK-YOU is “out and downward” toward the receiver. The difference
between faster and slower movement in signing also has an effect on meaning.
Cpiad) (e Aol ) Lgd 688l LEY) (lany ligh | 5 LEY) ddd B Adlida dlaa gl e lia A aiadl g (il (e Gt (lsa ()8 Uia
QoS (&l 8d) dals B calila na aay o8 5 LAY) LT eayg de e Ll | ) GIS ardiid @l LY Glany Ay Lie Jiud
Lol (s sian Ao g all) (e Ay B )

e Primes, faces and finger-spelling | &ba¥l (a¢illg o528
The contrasting elements within these four general parameters can be analyzed into sets of features or
primes. We say that “flat hand” is a prime in terms of shape and “palm up” is a prime in terms of
orientation. ldentifying each of these primes allows us to create a complete feature analysis of every
sign in much the same way as we can analyze the phonological features of spoken language.
In addition to these parameters and primes, there are important functions served by non-manual
components such as head movement, eye movement and several specific types of facial expressions.
Under normal circumstances, THANK-YOU is articulated with a head nod and a smiling face. If a
sentence is functioning as a question, it is typically accompanied by a raising of the eyebrows, widened
eyes and a slight leaning forward of the head.
Also, if a new term or name is encountered, signers can use finger-spelling, which is a system of hand
configurations conventionally used to represent the letters of the alphabet. From these brief
descriptions, it is clear that ASL is a linguistic system designed for the visual medium, in face-to-face
interaction. The majority of signs are located around the neck and head. If a sign is made near the
chest or waist, it tends to be a two-handed sign.
Lag ... e g LgilSay Lgaladly &l JSG Gajh oo dldy ¢ & gl A4 Jadl LaS Lalad ladld) Julas de Uaelud 5 LaY) 44 JIsdi
i Y
(13say ., Aalai) gl cpalad) ady b (ul MU slad) ) Jla Cilplads Ay gaian ¢S ilall) (any ¢ Lagl Badl
diguall ) e allh cls a oo ke say alall gl aladin) diSed Byaa AalS gl al ge el caa i 1) B LAY AR B
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Lecture "14"
Revision | geilal)
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1. Animals and human language

* Properties of human language

* Displacement

* Arbitrariness

*  Productivity

*  Cultural transmission

2. The sounds of language
¢ Phonetics
* Voiced and voiceless sounds
* Place of articulation
Bilabials
* Labiodentals
Dentals
Alveolars
Velars and Glottals
Charting consonant sounds
* Manner of articulation
Stops
e Fricatives
« Affricates

* Nasals
* Liquids
« Glides

« Vowels

« Diphthongs

1. Animals and human language

- One of the human properties which organized at two levels or layers simultaneously.
A. Displacement

B. Arbitrariness

C. Productivity

D. Duality

2. The sounds of language

- The two sounds /f/ and /v/ are described as
A. Bilabial

B. Labiodental

C. Dental

D. Alveolar

3. The sound patterns of language
* Phonology

-
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*  Phonemes

* Phones and allophones
* Minimal pairs and sets
+ Syllables

* Consonant clusters

« Assimilation

e Elision

4. Word formation:
« Etymology
+ Coinage
+ Borrowing
*  Compounding
+ Blending
* Clipping
* Backformation
* Conversion
* Acronyms
* Derivation
* Prefixes and suffixes

3. The sound patterns of language
- Which of the following words are considered as a minimal pair
A. night and dark
B. site and side
C. high and low
D. sun and light

4. Word formation:
- Words formed from the initial letters of a set of other words.
A. Coinage
B. Blending
C. Clipping
D. Acronyms

5. Morphology
*  Morphemes
* Free and bound morphemes
* Lexical and functional morphemes
» Derivational and inflectional morphemes
* Morphological description
* Morphs and allomorphs

6. Grammar
« Traditional grammar
* The parts of speech

*  Nouns

« Articles

* Adjectives
« Verbs

-
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* Adverbs

* Prepositions

*  Pronouns

* Conjunctions

* Agreement

* Traditional analysis

* The prescriptive approach

5. Morphology
- The underlined word in the sentence “the child’s wildness shocked the teachers” is
A. functional
B. lexical
C. inflectional
D. derivational

6. Grammar
- Words used to refer to various kinds of actions.
nouns
articles
adjectives
verbs

oowp

7. Syntax
* Deep and surface structure

Structural ambiguity

Recursion

Tree diagrams

Symbols used in syntactic analysis

Lexical rules

*  Movement rules

8. Semantics

* Meaning

* Semantic features
Semantic roles
Agent and theme
Lexical relations
Synonymy
Antonymy
* Hyponymy
Prototypes
Homophones and homonyms
Polysemy
Word play
Metonymy

7. Syntax
- is the study of the principles and processes by which sentences are constructed in

particular languages.

A. Deep structure

-
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B. Surface structure
C. Syntax
D. Recursion

8. Semantics
- The underlined word in the sentence “the boy kicked the ball” is
agent
theme
instrument
experiencer

OO w>»

9. Pragmatics

* Meaning

* Context

* Deixis

+ Reference
« Inference
* Anaphora

*  Presupposition

* Speech acts

» Direct and indirect speech acts
+ Politeness

* Negative and positive face

10. Discourse analysis
* Meaning
+ Cohesion
+ Coherence
* Speech events
* Conversation analysis
» Co-operative principle:
* Hedges
* implicatures
« Background Knowledge
* Schemas and scripts

9. Pragmatics
- Expressions such as tomorrow and here are obvious examples of bits of language that we can
only understand in terms of the speaker’s intended meaning. They are technically known as
A. content
B. deixis
C. anaphora
D. Inference

10. Discourse analysis
- describes the way in which a text is tied together by linguistic devices
A. Cohesion
B. Coherence
C. Hedges
D. Implicatures

-
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11. First language acquisition

* Acquisition

* Input
The acquisition schedule
Cooing and babbling
The one-word stage
The two-word stage
* Telegraphic speech
* Developing morphology
+ Developing syntax
* Forming questions
* Forming negatives

12. Second language learning
* Foreign language (EFL)
+ Second language (ESL)
* Acquisition
* Learning
* Focus on method
* The Grammar-translation method
* The Audio-lingual method
e Communicative approaches:

11. First language acquisition
- The earliest use of speech-like sounds has been described as
A. two-word stage
B. holophrastic
C. one-word stage
D. cooing

12. Second language learning

- The gradual development of ability in a language by using it naturally in communicative situations with
others who know the language is known as

learning

input

acquisition

method

COow>

13. Gestures

* Meaning

* Types of gestures
* Iconics

* Deictics

* Beats

* Types of sign languages
+ alternate sign languages
* primary sign languages

-
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* The structure of signs

Shape and orientation

* Location and movement

* Primes, faces and finger-spelling

13. Gestures
- One type of gestures that seem to be a reflection of the meaning of what is said
A. deictics
B. beats
C. iconics
D. oralism

(@ GRS .. L
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