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 APPLIED- LECTURE-4- 

 Interlanguage Theoryوظرية اللغة  

 Two Modals of Foreign Language teaching: 

 الأجىبية اللغة تدريسل شرطيةال مه اثىان:  

2. Learners use their cognitive 

abilities in a creative way to work 

out hypotheses about the structure 

of the foreign language. 
 خلالح تطشٌمح اٌّؼشفٍحلذسذُٙ  ٌّرؼٌٍٍّٓسرخذَ ا

 .الأخٕثٍح اٌٍغح حٍ٘ىٍ حٛي فشظٍاخ ػٍى ٌٍؼًّ

They construct rules, try them 

out, and modify them if they 

prove to be not enough. In this 

sense, language learning proceeds 

in a series of transitional stages, 

while learners acquire more 

knowledge of L2.  
 ثثردأ ئرا ٚذؼذٌٍٙا تٙا، ّحاٌٚحٌا ، مٛاػذاٌ ثٕاءٌ

 سٍسٍحٌ ػائذ اٌٍغح ذؼٍُ اٌّؼٕى، ٙزاٌ. وافٍح ٌٍسد

 ٌّرؼٍٍّٓا ورسابأ حٍٓ فً الأرماٌٍح، اٌّشاحً ِٓ

 .L2 ِٓ اٌّؼشفح ِٓ ِضٌذٌرطٍة 

At each stage, they are in control 

of a language that is equivalent to 

neither L1 nor L2. (Cognitivists’ 

view) 
 لا اٌرً اٌٍغح ػٍى سٍطشج فً ُٚ٘ ِشحٍح، وً فً

 ('  Cognitivists ػشض.)L2 ٚلا L1 ذؼادي

1. Foreign language learning 

is seen as a process of 

imitation and 

reinforcement; learners 

attempt to copy what they 

hear, and by regular 

practice they establish a set 

of acceptable habits in the 

new language. ( 

Behaviorists’ view) 

 
 ػٍٍّح تاػرثاس٘ا الأخٕثٍح ٗاٌٍغ ٍُرؼٌٍ ٌٕظش

 ِا ٔسخ اٌّرؼٌٍٍّٓحاٚي  ٚذؼضٌض؛ ذمٍٍذ

 ٛظغٌ تأرظاَ ّّاسسحاٌٚ ٌسّؼْٛ،

 اٌٍغح فً ّمثٌٛحاٌ اٌؼاداخ ِٓ ِدّٛػح

 (' ؼٍّاءاٌ سٍٛن ػشض. )اٌدذٌذج
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 Inter language is the type of language produced by second language 

learners who are in the process of learning language. It refers to a 

system that has a structurally intermediate status between the native 

language and the target language.  

 رؼٍُاٌ ػٍٍّح فً ُ٘ اٌزٌٓ اٌثأٍح اٌٍغح ِرؼًٍّ ٕردٙاٌ اٌرً اٌٍغح ِٓ ٔٛعى ٘ اٌّشرشوح اٌٍغح-  

 .اٌٙذف ٌٚغحصٍٍح الأ اٌٍغح تٍٓ  ٚسٍػ ٍ٘ىًٍ ٔظاَ ئٌى ٌٚشٍش

 

 Interlanguage Sources  مصادر لغة الجملة 

 The inter language system is based on a learner’s hypothesis 

about the target language made from a number of possible 

sources of knowledge: 

 ّصادسٌ ِحرًّ ػذد ٌصٕغ اٌٙذف ٌغح ػٓ ٍّرؼٌٍُ فشظٍحاٌ ٌغح ٔظاَ ٌسرٕذ 

 :اٌّؼشفح

1. Limited knowledge of the target language 

 اٌٙذف ٌٍغح ِحذٚدج ِؼشفح 

2. Knowledge about the native language 

 صٍٍحالأ اٌٍغح ِؼشفح 

3. Knowledge about the communicative function of the language 

 ٌٍغح اٌرٛاصٍٍح ٛظٍفحاٌ ِؼشفح 

4. Knowledge about the language in general 

 ػاَ تشىً اٌٍغح ِؼشفح 

5. Knowledge about life, human beings, and cultures 

 ٚاٌثمافاخ ٚاٌثشش، اٌحٍاج، ػٓ ِؼشفح   
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 The Main Premises of Interlanguage Theory 

  المشتركة اللغة لىظرية هرئيسيمقدمات مىطقية 

1. The learner constructs a system of abstract linguistic rules 

which underlies comprehension and production.  

 

 ًٕٚالإٔراج اٌفُٙ ٖٚساء ٌىّٓ اٌزي اٌّدشدج اٌٍغٌٛح اٌمٛاػذ ِٓ ٔظاَ اٌّرؼٍُ ٌث . 

 The system of rules is referred to as ‘inter language’.  

 ػاٌٍّح ٌغح" لأٔٙا اٌمٛاػذ ِٓ ٔظاَ ئٌى شٌٍش."  

 The learner draws on these rules in much the same way as the 

native speaker draws on linguistic competence.  

 ذؼرّذٚ الأصٍٍح اٌٍغح ٕفسٌ وثٍش حذ اٌى طشٌمحت اٌمٛاػذ ٘زٖ ػٍى اٌّرؼٍُ ٌؼرّذ 

 اٌٍغٌٛح اٌىفاءج ػٍى

 The rules enable the learner to produce novel sentences. They 

are also responsible for the systematicity evident in L2 learner 

language.  

 ٛٚاظح ٔرظاَأ ػٓ ِسإٌٚح أٌعا ً٘ٚ.خذٌذج خًّ لإٔراج اٌّرؼٍُ ذّىٍٓ اػذل 

  .L2 اٌٍغح ّرؼٌٍُ

 An inter language is ‘a linguistic system…..in its own right’. 

 ٌراذٗ حذ فً ٌغٛي ٔظاَ" ً٘ ػاٌٍّح ٍغحا  .....' . 

  As such it is a natural language and is entirely functional. 

 ًذّاِا ٚظٍفٍح٘ى ٚ غثٍؼٍح ٌغح أٔٙا ِث. 

2. The learner’s grammar is permeable.  

  ٔفارٌح ى٘ اٌّرؼٍُلٛاػذ.  

 The grammar that the learner builds is incomplete and 

unstable.  

 ٌِسرمشج ٚغٍش ِىرٍّح غٍش اٌّرؼٍُ ٙاٌثٍٕمٛاػذ اٌرى ا . 
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 It is amenable to penetration by new linguistic forms and 

rules, which may be derived internally (i.e.  By means of 

transfer from L1 or overgeneralization of an interlanguage 

rule) or externally (i.e. through exposure to target language 

input). 

 داخٍٍا ػٍٍٙا اٌحصٛي ٌّىٓ خذٌذج لٛاػذٚ ٌغٌٛح أشىاي لثً ِٓ ٌلاخرشاق لاتٍح 

 ِٓ) خاسخٍا أٚ( اٌذٌٍٚح اٌٍغح لاػذج رؼٌٍُّ أوثش أٚ L1 ِٓ اٌرحًٌٛ غشٌك ٓػ)

 ).اٌٍغح ئدخاي لاسرٙذاف اٌرؼشض خلاي
2. The learner’s competence is 

variable. 

  .ِٖرغٍشى ٘ اٌّرؼٍُ وفاءج

 

 

 

 At any one stage of 

development the language 

produced will display systematic 

variability.  

 اٌٍغحٌرطٛس أٔراج  ٚاحذج ِشحٍح يلأ

 . إٌّٙدً اٌرثآٌٍىشف ٌ

 

 

This variability reflects the 

particular form—function 

correlation which comprise the 

rules of the learner’s grammar at 

that stage of development. 

 ِثاششج ٚظٍفح شىً ٌؼىس اٌرثآٌ ٘زا

 ٌرٍّٕح مٛاػذاٌ  اسذثاغ ِٓ ذرىْٛ ٚاٌرً

 .رٌه فً اٌّرؼٍُ ِشحٍح

1. The learner’s competence is 

transitional. As a result of the 

permeability of an interlanguage 

system learners rapidly revise it.  

 اٌّرؼٍٍّٓ ٌٕفارٌح ٔرٍدح. ٔرماٌٍحأ اٌّرؼٍُ وفاءج

 . ؼاٌٍّحاٌ غحاٌٍ ٔظاَ تسشػح ٕمحٌ

They pass through a number of 

stages in the process of acquiring 

the target language.  

 ػٍٍّح فً اٌّشاحً ِٓ ػذد خلاي ِٓ ذّش

  .اٌٙذف ٌغح اورساب

Each stage constitutes ‘an 

interlanguage – transitional 

competence’.  

 اخرصاص - ػاٌٍّح ٌغح" ٌشىً ِشحٍح وً

 ". الأرماٌٍح

These stages are not discrete but 

overlap because every part of an 

interlanguage is subject to a 

constant revision. 

 وً لأْ ذرذاخً ٌٚىٕٙا ِٕفصٍح ٌٍسد اٌّشاحً

 ٌّشاخؼح ٌخعغ ؼاٌٍّحاٌ ٍغحاٌ ِٓ خضء

 .ِسرّشج
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1.Interlanguage development reflects the operation of cognitive learning 

strategies.  

 اٌرؼٍُ ِؼشفح اسرشاذٍدٍاخ ذشغًٍ ٌؼىس اٌٍغح ذطٛس. 

 The process by which inter languages are constructed has been 

explained in various ways. 

 ٌِخرٍفح تطشق خٍّح فً  تٕاؤ٘ا ذُ ٍغاخٔٙح ا . 

  One type of explanation identifies a number of cognitive learning 

processes such as L1 transfer, overgeneralization and simplification. 

 ٔمً ِثً اٌّؼشفً اٌرؼٍُ ػٍٍّاخ ػذد ٌحذد رفسٍشٌٍ ٚاحذ ٔٛع L1، ٍُّٚاٌرثسٍػ فٛق  اٌرؼ. 

2.Interlanguage use can also reflect the operation of communication 

strategies.  

 الاذصاي اسرشاذٍدٍاخ ذشغًٍ ؼىسٌ ٌّىٓ اٌّشرشوح اٌٍغح اسرخذاَ  أٌعا . 

 When learners are faced with having to communicate messages for 

which the necessary linguistic resources are not available, they resort 

to a variety of communication strategies.  

 ِرٛفشج، غٍش اٌلاصِح ٍغحاٌ ٌّٛاسد اٌشسائً ئٌصاي ٚخٛد ِغ اٌّرؼٍٍّٓ ذٛاخٗ ػٕذِا 

 . الاذصاي اسرشاذٍدٍاخ ِٓ ِرٕٛػح ّدّٛػحٌ ٌٍدأْٚٚ

 These enable them to compensate for their lack of knowledge. 

 ٖاٌّؼشفح ئٌى افرماسُ٘ ػٓ ٌٍرؼٌٛط ذّىٍُٕٙ ٘ز . 

  Typical communication strategies are paraphrase, code-switching and 

appeals- for – assistance. 

 اٌّساػذج - ِماتًٚغٍة  ذثذًٌ سِض صٍاغح، ئػادج ً٘ إٌّٛرخٍح الاذصاي اسرشاذٍدٍاخ. 

3.Interlanguage systems may fossilize.  

 اٌٍغح ٔظُ ذحدٍش  

 Fossilization refers to the tendency of many learners to stop 

developing their interlanguage grammar in the direction of the target 

language.  

 اٌٙذف ٌغح ذداٖلٛاػذ اٌٍغح ئ ٌٛلف اٌّرؼٍٍّٓ ِٓ اٌؼذٌذ اذداٖ ئٌى ذشٍش اٌرحدش . 

 Instead they reach a plateau beyond which they do not progress.  

 ْرمذَذ لا ِٓ تذلا ٘عثح ئٌى ذصً أ 
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 This may be because there is no communicative need for further 

development.  

 اٌرطٌٛش ِٓ ٌّضٌذ حاخح ٕ٘ان ٌٍسد لأْ اٌرٛاصً ٘زا ٌىْٛ لذ . 

 Alternatively, it may be because full competence in a L2 is 

neurolinguistically impossible for most learners.  

 فً لأْ واًِ اخرصاص ِٓ ٌىْٛ لذ رٌه، ِٓ تذلا L2 ٛ٘ ًٍاٌٍغٌٛح اٌؼصثٍح اٌّسرح 

 . اٌّرؼٍٍّٓ ٌّؼظُ

 Fossilization is a unique feature of interlanguage systems.  

 دٍّحاٌ ٌغح أٔظّح ِٓ فشٌذج سّح ٘ٛ اٌرحدش.  

 

 

 

 Exampleمثال  

Learner: I go to Disney World. 

Native speaker: You’re going to Disney World? 

Learner: What (doesn’t understand what the native 

speaker asks about?) 

Native speaker: You will go to Disney World? 

Learner: Yes. (Notice they key word ‘go ‘but doesn’t 

notice the verb tense.) 

Native speaker: When? 

Learner: 1996. 

Native speaker: Oh, you went to Disney World in 

1996. 

Learner: Yes, I go Disney World in 1996.  
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 The development of Interlanguageتطوير اللغة المشتركة  

1. Language transfer: Interfering; inter lingual transfer from L1; 

borrowing patterns from the native language. Such as using ‘the book 

of john’ instead of john’s book. 

 ًاٌٍغاخ تٍٓ ٚٔمً اٌرذخً،: اٌٍغح ٔم ِٓ L1، اسرخذاَ ِثً. الأَ اٌٍغح ِٓ الالرشاض أّٔاغ "  

the book of john’   تذلا ِٓ  john’s book. 

2. Transfer of training: Some elements of the interlanguage may result 

from specific features of the learning. For example, students make 

some errors because of a misleading explanation from the 

teacher……. incorrect presentation of a structure. 

 ًسثًٍ ػٍى. ٌٍرؼٍُ ِحذدج سّاخ ػٓ ذٕدُ لذ خٍّح فً اٌٍغح ػٕاصش تؼط: اٌرذسٌة ٔم 

 غٍش ػشض.......  اٌّؼٍُ ًٍِٓ ِع ذفسٍشا تسثة الأخطاء تؼط اٌطلابٌؼًّ  اٌّثاي،

 .ٗثٍٕاٌ صحٍح

3. Strategies of second language learning: These strategies are part of 

the context of learning; resulting from a specific approach to the 

material to be learned.  

 ػٓ إٌاخُ اٌرؼٍُ؛ سٍاق ِٓ خضء ً٘ الاسرشاذٍدٍاخ ٘زٖ: اٌثأٍح اٌٍغح ذؼٍُ اسرشاذٍدٍاخ 

 .اسرخلاصٙا ٌّىٓ اٌرً ٌٍّٛاد ِحذد ٔٙح

4. Communication strategies: expressing meanings using the words 

and grammar which are already known by a learner with limited 

knowledge of the target language. Such as using ‘That’s my building. 

I live there’ instead of ‘That’s the building where I live’. 

 ِؼشٚفح ً٘ اٌرً مٛاػذاٌٚ اٌىٍّاخ سرخذاَات اٌّؼأً ػٓ اٌرؼثٍش: صايالاذ اسرشاذٍدٍاخ 

  اسرخذاَ ِثً. اٌٙذف ٌٍغح اٌّحذٚدج اٌّؼشفح ِغ اٌّرؼٍُ لثً ِٓ تاٌفؼً

 " That’s my building. I live there ’"تذلا ِٓ "That’s the building where I 

live’.” 

5. Overgeneralization: The extension of using grammatical rules 

beyond its expected uses (e.g. mans instead men)  

 Overgeneralization :اٌّرٛلغ داٚصرذ إٌحٌٛح اٌمٛاػذ سرخذاَا ذّذٌذ (e.g. mans 

instead men) 
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 Final Thought الفكر الىهائي 

 The interlanguage theory has been fluid, constantly changing, and 

incorporating new ideas.  

 اٌدذٌذج الأفىاس ذِحذٚ ،تاسرّشاس رغٍشذٚ ،واٌسائٍح اٌٍغح ٔظشٌح ٚوأد.  

 It played a crucial role in the transformation of thinking, prediction 

and understanding the process of second language learning.  

 اٌثأٍح ٌٍغح ذؼٍُ ػٍٍّح فُٙاٌٚ ٚاٌرفىٍش اٌرٕثإ ذحًٌٛ فً حاسّا دٚسا ٌؼة. 


