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Languages
and Learning

In This Chapter

Genre Focus: Descriptive

Wwriting Product
in this chapter, you'll write about learning a language.

Writing Process

Discuss photos of people speaking a second language.

Read about learning a second language.

Recognize cultural references.

Interview people about their language-learning experiences.
Learn and use vocabulary for writing about language learning.
Discover essay form and function.

Write and evaluate an essay.

il “ To havea.notherlanguagels to possess
‘asecond soul. 33 |

| -chazlemagn wagne
Frankish king (742-814)







necting to the Topic

Vhat are some reasons to learn a second language?
Vhat are some ways to learn a second language?
Vhat are some places you might go to learn a second language?







EZERD Preparing to Write

f i Discussing Second and Foreign Languages What are the advantages
' learning a second language? Look at the photos and answer the questions that follo

i

A 3 Studying in a foreign country A 4 working in a health ¢linic
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2. What are some other reasons to learn a second or foreign language?

3. What are some ways Lo learn a second or [oreign language?

' Interviewing Interview a classmate about his or her language-learning
experiences. Use the following guestionnaire and add your own questions, if you wish.

Questionnaire

1. How many languages do you know?

2. Rate your ability in your second language(s):

Foreign language 1: -

[
)

(Circle the appropriate number.) ] 4 ) G
poor excellent

Foreign language 2:

{Circle the appropriate number.,) 1 2 3 4 5 [
poor excellent

Foreign language 3:

{Circle the appropriate number.) 1 2 3 1 5 (5]
poor excellent

3. Think about the forcign language that you are the most fluent in. How did
yvou learn it (for example, in school, while traveling, working, studying in the
country, or a combination)?

4. Did a teacher help you learn? How much?

(continued on the next page)
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5. Could vou have learned the language without & teacher? Explain.

6. What else helped vou learn this language (books, Liutors, classmates, a com-
puter program, Lthe language itself was easy to learn, native speakers were
helplul or friendly)?

7. What strategies did you use while you were learning this language?
Examples of strategies are:

Having conversations with lots of different people
Keeping a notebook wilth vou at all times

Asking native speakers for help

Making lashcards

Watching TV with captions turned on

Preparing to Read On the next page is an article from the New York Times
about learning a new language. Before you read it, answer the questions below.

1. In your opinion, what makes a good language learner?

2. What makes a good language teacher?

3. What’s Lhe best way 10 learn a new language? In a class? On your own? What
types of materials are best? How long should a language course last? What else
is important?







Want to Learn a Language?
Don’‘t Make It a Mount Everest

A It’s common to see and hear foreign languages every day in New York
City: riding with Creole-speaking cabdrivers, reading menus written half
in Chinese and half in Spanish, or making midnight purchases in Korean-
owned delicatessens.

B Learning them, on the other hand, is another matter and it almost al- 5
ways costs money. Finding a bargain in learning any language is rare, even
though the Manhattan Yellow Pages alone list some 70 foreign language
schools.

c Experts in the field of foreign langnage teaching say that if you want to
become a polyglot, you should consider several things before you sign up 1w
for a language course:

Motive

D Why do you need to learn a foreign lan-
guage? Being able to order a drink on the
French island of Martinique is very different
from doing business in Tokyo. Or, if all you
want to know is how to find a telephone
booth while walking near the Are de Triom-
phe in Paris, a practical program in which
you first learn to speak, and later to read and
write, would do fine.

: “In this age of global travel, it is increas-
ingly likely that students have spent time
or will spend time in the country of the lan-
guage that they want to learn,” said Anthony
Niesz, associate director of the Yale Univer- y
sity Language Laboratory. This means that studying Engll
knowing how to ask for a hotel room or for
directions—and to understand the answer you receive—is more important
than being able to read a newspaper like Le Monde, or even knowing the 30

15

25

sh in a language lab

pluperfect tense.
E But if real proficiency is your goal—from being able to conjugate verbs
to reading Madame Bovary in French—a university or an institute may be
the best place for you.
Method 35
G What's the best way to leamn a language? Language teaching programs ‘
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immersion, students 1 the classroom speak, nsten to, ana reaa oniy e
foreign language they are learning. And for some, total immersion is the
closest thing to learning a language while living in the foreign country. 40

H Since most programs emphasize dialogue in the classroom, class size is
crucial. If there are more than 15 students, individuals are likely to spend
too much time silent, Mr. Niesz said. The experts, however, say smaller and
more expensive classes are not necessarily better.

I For serious students who don’t have a lot of time, private tutoring may 4s
be best. But groups work well for most people because they provide the op-
portunity to participate in games, skits, and conversation.

Teacher

] What makes a good teacher? When you consider a language class, you
must, of course, consider the teacher. Learning a language from native S50
speakers has its advantages, bul “being a native speaker is no guarantee
that a person will be a good teacher,” Mr. Niesz said. He added, “By far the
most important criterion is whether he or she is an enthusiastic teacher.”

K Phyllis Ziegler, the director of second-language programs for the New
York Public Schools’ division of bilingual education, said that “the non- 55
native teacher may sometimes better understand the student’s questions
because he or she has also studied the target language.”

L So, before inquiring about the authenticity of the teacher's accent, ask
about educational experience and credentials.
M Fabio Girelli-Carasi, the director of foreign languages at New York &0

University’s School of Continuing Education, said that “the tanning-booth
approach to language doesn't work.” He added, “Just sitting there ten hours
won’t make you darker than five.” In other words, do your homework.

—Adapted [rom an article by Tish Durkin, The New York Times

{ﬁ II Understanding the Reading In small groups, answer these questions:

1. What three things should you consider belore you sign up for a Janguage
course?

2. Do you agree with this article? Why or why not.?
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3. Whal are vour motives for learning English? Complete this sentence: “I need
tofwant Lo learn English in order to - . " Be as specific as possible, Then share

your answer with a partner,

Strategy

Using a Graphic Organizer

A graphic organizer is a kind of chart. It can help you visualize the main ideas
and the details in a reading. It can also help you visualize connections be-
tween ideas. In Activity 5, you will use a graphic organizer to organize ideas
from the article you read above. First, in the boxes on the left, list what a
student should consider before signing up for a language course. Then, in the
boxes on the right, give examples for each consideration.

—— !

H Completing a Graphic Organizer Complete the following graphic organizer
with ideas from the article “Want to Learn a Language? Don't Make It a Mount Everest.”

Considerations Examples

to do business

1. Motive: Why do people

need to learn a language?







—n-
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Thinking Critically: Recognizing Cultural References

To get and keep the reader’s attention, magazine and newspaper writers often
use puns, idioms, proverbs, and other words and expressions that peopie in the
same culture recognize. These are called cultural references. Recognizing and un-
derstanding these references is an important critical thinking skill.

An example is the title of the articie that you just read: “Want to Learn a Lan-
guage? Don’t Make It a Mount Everest” It comes from a North American English
idiom: “Don’t make a mountain out of a molehill” (A molehill is a small pile of dirt).
i means: “Don’t turn a small or easy job into a difficult one.”

TSI ST

TR = e

E Recognizing Idioms Below are some more idioms. How many do you know?
Match the meaning with the idiom. Write the letters on the lines.

1. Don't look a gift horse in
the mouth.

2. Don't make waves,

S - Don't make a federal case
out of 1L.

4. Don't stick your neck out.

5. Don’t wash your dirty linen

in public,

6. __ Don’t count your chickens
before they hatel.

7. Don't beat around the bush.

8. Don'tgo there.

. Don't let other people see your

faults.

. Don't eriticize a gift or an

opportunity.

Don't talk about unrelated issues; get
to Lthe point.

. Don't make plans before you have all

the necessary information or items.

. Don't bring up that topic,

= Don't exaggerale a sibuation.

~ Don't interfere; don't cause

problems.

. Dom’t take unnecessary chances.

Freewriting means writing anything that comes to mind without worrying about
grammar, spelling, and other writing conventions. It can help you become a
more fluent writer.

Chapter 1 ma&







Freewriting write on the topic below for ten minutes without stopping. Give
specific examples from your own experience to support your point of view.

In your opinion, what is the best way to learn a foreign language: in a class, on

your own {outside of class), or a combination of the two?

ﬂ Gathering Information Find three people who speak a foreign language, and
interview them about their language-learning experiences. Use the questionnaire
on pages 5-6 and add your own questions.

ﬂ Sharing Results Share the results of your interviews with the class and discuss
the following questions.

1. How many people thought that their ability in a foreign language was
excellent?

2. How did most of the people learn their main foreign language? Did they learn it
in a class or on their own?

3. How many people thought Lhat a teacher was important for learning a lan-
guage? How many people thought that they conld have learned the language
on their own?

4. What were the most interesting language-learning strategies that people had?







Y2EJ Focusing on Words and Phrases

Describing Foreign Language Learning

Finding Meaning in Context Below are some words and expressions from
“Want to Learn a Language? Don't Make It a Mount Everest.” Find them in the passage.
Notice their contexts—how they are used in a sentence—and try to guess their
meanings. Then match the meanings on the right to the words and expressions on the
left. Write the letters on the lines.

Words and Expressions | Meanings
1. criterion (Line 53) a. a person who speaks more than one language
2. crucial (Line 42) b. a course for learning something that you can use

immediately, in & real situation

3. institute (Line 33) c. the condition of being very good at something
4, polyglot (Line 10) d. a way of learning a foreign language in which only
the target language is spoken in class
5. native speakers e. people who speak a language as their first language
{Lines 50-51)

___ 6. nonnative {Lines 55-56) | f. a quality or a value that you use to make a judgment

7. practical program g. the language that you want to learn
(Line 19)

__ 8 proficiency (Line 32) h. a person who does not speak a language as his or
her first language

___ 9. targetlanguage i. extremely important
{Line 57)
____10. total immersion j. a school or organization where learning takes place
{Line 37)
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using Expressions Study these expressions for discussing language learning.
Notice the prepositions in each.

he good at
be successful at
be proficient in

3 + a subject or a skill
succeed at
have success with

keep [someone] rom VERB-ing
make |a lot offa little] progress in

Examples

I'm good at language learning, but I'm not good at music.
Jason has made a lot of progress in Spanish this year.

A lack of free time keeps Rafael from learning Japanese.

Now complete the sentences. Use the correct prepositions.

1. Chris is prolicient three languages: Spanish, Eng-

lish, and Japanese. |
2. Jake has made alot of progress I'rench this year ;

because he attended every class. i
3. If you want to succeed - speaking a foreign lan-

guage, you must practice, practice, practice!
4. Anxiely can keep students becoming proficient

a foreign language.

5. The class had a lot of success the lesson because

they did their homework.

Paragraph Practice !

Using New Words and Expressions Use the new words and expressions
from this section to complete the following activities:

1. Write a paragraph about someone you know who has or has not been success-
ful at learning a foreign language. Use the expressions from aclivity 2.

2. Write a paragraph about one of the people that you interviewed for the lan-
guage-learning questionaire on pages 5-6. Use the words and expressions on






- Reing foreign language newspapers
IZITEN Orsanizing and Developing Your Ideas

Review Points
= |n a paragraph, you develop and support one main idea.
= In an essay, you develop and support a thesis, which may contain more than one
main idea.

New Points
= An essay usually has several paragraphs.
= The purpose of an essay is to express an idea or an opinion and support it.
= |n an essay, you can analyze, explain, or describe someone or something; state an
opinion and support it; show a relationship between two or more things; solve a
problem; or a combination of all of these.

DISCOVERING THE ACADEMIC ESSAY
An academic essay usually contains the following parts:
= An introductory paragraph, which introduces the essay. The purpose of this
paragraph is to make the reader interested in your topic.
= A thesis or main idea statement, which expresses the main idea of the essay. A
thesis statement expresses your main ideas and can also suggest how you will
develop your main ideas. The thesis statement usually appears in the introductory
paragraph.
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= Body paragraphs, each of which develops the main ideas that you express in your
thesis statement. These paragraphs contain specific details, examples, and facts
that illustrate your approach to the topic. They can also contain your interpretation
or analysis of these details, examples, and facts. Transition words and phrases
connect the ideas in these paragraphs (as well as the paragraphs themselves)
to each other. These help the reader follow your ideas. In this course, you will be
writing essays that have two or more body paragraphs.

8 A concluding paragraph, which summarizes your main points and tells the reader
that you have completed the essay. This paragraph is the last in the essay.

Note: Begin each paragraph in an essay by indenting the first line.

Studying the Parts of an Academic Essay Study the following diagram of
an essay and label its parts.

Paragraph 1 Paragraph 4
1
Paragraph 2 Paragraph 5 ‘
st
Paragraph 3 Paragraph 6 ’

Analyzing an Academic Essay (Part 1) with a partner, read the following
student essay. Then identify and label these parts: ,

= The introductory paragraph

= The thesis statement/main idea

= The body paragraphs

= Words and phrases that
connect ideas

= The concluding paragraph







student Essay: The Benefits of Online
Language Learning

A In today’s global environment, knowing a foreign language is increas-
ingly important. The ability to speak a foreign language with clarity and
fluency is invaluable for business, education, and when working, living,
or traveling in another country. Most foreign language teaching occurs
in 2 classroom with an instructor, textbooks, and several students. In my 5
opinion, however, one of the best ways {0 learn a foreign language is a self-
study, online course. Online language learning is a good way to learn a sec-
ond language because it’s convenient, it's individualized, and it takes place
in a low-stress environment.

B Classroom learning is not practical for many people due to time and 10
cost constraints. In addition, taking time away from work or other respon-
sibilities to attend language courses at an institution is difficult for many
people. With a self-study, online course, students can take lessons at home
or in the office whenever they want. All they need is a computer and an
Internet connection. For example, a busy exccutive can take a language 15
lesson during her lunch hour. A parent with small children can study online
at night. In addition, because the student doesn’t have to drive anywhere,
online learning saves money.

c A benefit of online language learning is that it’s individualized. Many on-
line language courses have pre-tests that assess each student’s level. Online 20
language programs can also collect information about the student’s learn-
ing style and need for studying the foreign language so that the material can
be adapted to the student’s actual situation. In a classroom, there are many
students, each with different proficiency levels, different learning styles,
and different needs for speaking a foreign language. Furthermore, because 25
online material is not as static as it is in a textbook, it can be constantly up-
dated and refreshed. This makes the learning experience more interesting
and relevant for the student.

D Finally, with online learning, the learning takes place in a low-stress
environment—a private setting with no one else around. This is very im- 20
portant because many studies have shown that stress and anxiety inhibit
perception, performance, and retention of linguistic material. In a class-
room with several other students, all at different levels and with different
needs, students may feel inhibited and fearful of making a mistake. They
may be afraid to try making new sounds or expressing their thoughts in 5
the new language. In addition, an atmosphere of competition that exists in
many classrooms can be deadly for some students. In fact, the fear of mak-
ing mistakes or seeming foolish or childlike in front of others inhibits many
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people from succeeding in foreign language courses. Online learning solves
all of these problems. Alone with a computer, a good online language
course, and a microphone, many students can make tremendous progress
without the fear of appearing foolish in front of others.

The benefits of online self-study courses are that they are low-cost,
people can do them at any time, and they can do them alone in the privacy
of their own home or office. This last benefil is especially important in that
many people feel less inhibited about acquiring and practicing language
skills when they are alone. In addition, class size at many institutions limits
the opportunities for foreign language students to get adequate individual
attention. These are just a few of the reasons that an online course is a
good way for many people to learn a foreign language.

Analyzing an Academic Essay Answer these questions about the essay.

1. What is the main idea of the essay?

2. Whal is the writer's purpose in writing this essay? Check all of the choices that
are correct.

7o analyze someone or something

To explain someone or samething

_ Todescribe someone or something

__ To state an opinion arncl support, it

___ To show a relationship between two or more things
__ Tosolve a problem

_ Other (explain)

A combination of the above

3. Are there connecting words and phrases within and between paragraphs?
If so, whal are they?

4. Ts the essay casy to understand? Why or why not?

45

50







El Writing About Language Learning Write an essay on the topic below.
Express your opinion clearly. Also, remember to include:

= An introductory paragraph

A thesis statement that expresses your main idea
= Two or more body paragraphs

= Connecting words and phrases

= A concluding paragraph

What do you think is the best way to learn a foreign language: in class, out of class, a
combination of the two, or some other way? Write an essay to explain your opinion.
Use the ideas that you've discussed and written about so far in this chapter, You may
refer to the information you gathered from your interviews in Part 1.

EFL® IBT Focus on Testing
c

hecking Your Responses
Activity 3 on page 17 asks you to identify parts of a student essay. Your written
responses on the TOEFL® iBT test should have at least some parts mentioned in
the activity:

= Introductory paragraph (with thesis statement)

& Body paragraphs
This list does not inciude a concluding paragraph, because the TOEFL™ IBT rubric
does not place any value on one. Your score will not be affected if there is no
conclusion,

when you take the TOEFL® iBT test, you will have 30 minutes to write one re-
sponse (the “independent” task) and 20 minutes to write the other (the “inte-
grated” task). In such a short period of time, you are likely to need every minute to
express the things you want to express. Still, you should leave about five minutes
near the end of the time period to review and lightly edit your response. Check
for all necessary parts. Are they there? Are they clear? If not, quickly try to make
repairs.

Since all TOEFL™ iBT test writing is done with a computer, you can rearrange sen-
tences and paragraphs by copying and moving text. This helpful feature has o be

used carefully. It can lead to so-called “cut-and-paste” errors. Check to make sure
that:

= any pieces of text moved to another location fit well into place.
= after a piece of text has been removed, the text in its old location flows
smoothly.

TPOEFL s i vegistered trademark of Educational Testing Service (ETS). This publication
is nol endorsed or approved by E'TS

Chapter 1 mm»







Word processing programs also allow you to fix spelling or word-choice errors.
Again, be careful. Review any words or phrases you have retyped. If there are any
extra letters—or missing letters—fix the problems.

Advice: Do most of your revising AFTER you have written the whole response.
Most people get distracted and write inefficiently if they fix text errors as they
are trying to express their ideas.

Practice: Choose one of the following prompts and write a response. Then
revise it as much as you can in five minutes. Time limits for each prompt are
given at the end of the prompt. With one or two other students, review each
person's response and look for misplaced ideas, misspelled words, and other
errors that could be easily fixed.

Prompts

1. Public universities in the United States allow students a great deal of
academic and personal freedom. Students can choose many of their classes;
live wherever they like {(usually after their first year); and choose their own
friends, activities, and schedules. Do think this freedom is good or bad for
students? Support your point of view with specific examples, details, or
reasons, (25 minutes to plan and write a response; 5 minutes to revise)

2. The reading about continental climates (like the climate of the Great Plains
states in the U.S.) and the lecture about maritime climates (like those of
England or the Pacific coast of the U.S. and Canada) mention several factors
that influence climate. Explain these factors. Support your explanations
with specific examples, details, and reasons. (15 minutes to plan and write a
response; 5 minutes to revise)

Note: Since you do not have either the reading or the lecture mentioned in
this prompt, you may want to research maritime and continental climates for
about 45 minutes in a library or on the Internet. If you do not research these
topics, don’t worry. You can make up your own “facts” for the purposes of
this exercise.

3. Using information from the reading and the lecture, explain how certain
bacteria can be both helpful and harmful to humans. Support your
explanation with specific examples, details, or reasons. (15 minutes to plan
and write a response; 5 minutes to revise)

Note: Since you do not have either the reading or the lecture mentioned
in this prompt, you may want to research the topic of helpful and harmful
bacteria for about 45 minutes in a library or on the Intemet. If you do not
racparch thic tonic don't worry Yout can make un vour own “facts” for the







EZRTN Evaluating Your Writing

Use the following holistic rubric to score your writing. A holistic rubric evaluates the
“whole” of your paragraph, not the separate "pieces.” Read the rubric with your class,
and then give your writing a score. A classmate and a teacher will score your writing
also. If you want to revise and improve your paragraph, you can do it now or you can
wait and do it after Chapter 3.

Rubric for Writing about Learning a New Language

Description

3 = Content: Writing presents clear opinion and supports opinion
with reasons, examples, and/or facts to convince the reader.
Excellent = Form: Ideas are presented in an essay which includes an

introduction, main idea, body paragraphs, and a conclusion.
= Vocabulary and Sentence Structure: Writing is correct,
mistakes don't interfere with writer's meaning.

2 = Content: Writing presents an opinion; reasons, examples,
and/or facts can be brief and reader may not be convinced.
Adequate = Form: Some essay parts may be missing.

= Vocabulary and Sentence Structure: Writing is mostly
cotrect; there are a few mistakes.

1 = Content: Writing does not present opinion clearly or does
not support opinion with sufficient reasons, examples, and/or
Developing facts.

= Form: Ideas do not follow essay format and are confusing.
= Vocabulary and Sentence Structure: There are too many
mistakes to understand and/or follow the ideas.
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f-Assessment LOgZ

‘chapter, you worked through the following activities. How much did they help you become a
writer? Check A lot, A little, or Not at all.

A lot A little Not at all

1ssed photos of people speaking a second language. o a o
about learning a second language. Q a Q
gnized cultural references. a a 8
viewed people about their language-learning experiences. u ] Q
\ed to use vocabulary for writing about language learning. 8] 0 J
overed essay form and function. a J 0
e and evaluated my essay. 8] a Q
something) S 8| ¥ B

== Languages and Learning







Danger and Daring

In This Chapter

Genre Focus: Information

Writing Product
In this chapter, you'll write about an explorer.

Writing Process

Discuss photos of explorers.

Read about women mountain climbers.

Make predictions.

Gather information about a person who has done.
something daring and dangerous.

Learn and use vocabulary for describing explorers.
Write thesis statements.

= Provide supporting information.

Y —ankBannani
Ammcan ast‘mnaut (1938—-)- :







onnecting to the Topic

l why do people do daring and dangerous things?
l Have you ever done anything daring or dangerous?
l Do you know of someone who has done something daring or dangerous?







ISR Preparing to write

Discussing Explorers Since the beginning of human history, people have left
familiar places to explore different parts of the world. What motivates these explorers?
Look at the following photos of some explorers. Scan the information about them.
Complete the chart on page 25, and then answer the questions that follow,

4 Matthew Henson {(American) was the co-discoverer A Sydney Possuelo (Brazilian) is an Amazonian rainforest
of the North Pole with Robert Peary in 1909. explorer. He received the Patron’s Medal of the Royal
Geographical Society in 2004

__FL SR 3

A Chiaki Mukai (Japanese) was the first Japanese woman 4 Arlene Blum (American) was the leader of the first group
to fly in space and was part of 8 NASA mission in 1985. of American climbers to reach the the top of Annapurna

in 1972,
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Where Was He What Did He or When Did He
or She From? She Do? or She Do It?

First Japanese woman
to fly in space

China

1o

1972

1. Which of these explorers seems the most interesting? Why?

2. Which explorers are vou familiar with? Which did you learn about for the first
time?

3. Look at the information on two of the explorers. What dangers do you think
thev faced? What do you think motivated them to travel to the unfamiliar
places?

4. lave you ever thought of exploring something? Why or why not?

Brainstorming Think of other types of explorers (for example, people who
discovered new places or developed new ideas). They can be from any country and
from any time period. Write their names and major achievements in the chart below.

Names l Major Achievements







In 1978, Arlene Blum led a group to the top of Annapurna | (26,603 feet/8108.5
meters), a mountain in Nepal. Not only was this the first group of Americans to
reach the top, but it was the first all-woman expedition to Annapurna |. When
Arlene Blum returned, she wrote a book about her experiences. The following
selection is from her book, Annapurna: A Woman's Place. In the selection you
will read, Blum gives the history of women and mountain climbing.

Preparing to Read Before you read, answer the following questions.

1. Annapurna is a large mountain range in the Himalaya Mountains. What do vou
know about the Himalayan region? What words and images come Lo mind when
you think about it?

2. Are there particular personality characteristics a mountain climber must have?
What are they?

3. Have you ever done any mountain climbing or gone liking in the mountains?
If s0, where? Did yvou enjoy it? Why or why not?

4. What kind of physical condition is helpful for a mountain climber to be in? Why
is being in good physical condition important?
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Annapurna: A Woman'’s Place

It is clear that women mountain climbers have felt the urge to explore
remote regions and ascend high peaks for many years. On Top of the World:
Five Women Explorers in Tibet describes five of the many women who
explored the high Himalayas between 1850 and 1920. One of them, Isabella
Byrd, had been sickly for most of her life in England, but she experienced
a dramatic change as she traveled at high elevations in Kashmir. Unlike her
experiences in England, as a pioneer and traveler she laughed at fatigue,
she was unafraid of danger, and she didn’t worry about her next meal.

Another woman explorer of her time was Alexandra David-Neel from
France. Her journeys across the high Tibetan plateau from 1911 to 1944
have been characterized as the most remarkable ever made by any ex-
plorer, man or woman, in Tibet. At the age of 55 she disguised herself as a
Tibetan beggar woman and walked two thousand miles across numerous
high snowy passes to reach the forbidden city of Lhasa.

Fanny Bullock Workman and her husband, Dr. W. H. Workman, of Mas-
sachusetts, traveled and explored in the Himalayas between 1890 and 1915.
They wrote six books about their adventures. Fanny, an ardent suffragette,
was once photographed on a high pass in the Himalayas carrying a newspa-
per bearing the headline “Votes for Women.”

Another early woman climber
and a rival of Mrs. Workman was
Annie S. Peck, a New England pro-
fessor. She began her climbing ca-
reer with an ascent of the Matter-
horn when she was 45. In 1908, at
the age of 58, she made the first
ascent of Huascaran, the highest
mountain in Peru. At 21,837 (eet,
she claimed it was the altitude re-
cord for any American. Peck de-
scribed herself as a “firm believer
in the equality of the sexes . . .
[A]ny great achievement in any line &5
of endeavor would be an advantage Te
to my sex.” (Annie S. Peck, High | 4—“
Mountain Climbing in Peru and  * Cimbing Annapurna
Bolivia, 1912)

In the years since World War II, women have made numerous signifi-
cant climbs in the Andes and the Himalayas. One of the most remarkable of
them was the late French climber Claude Kogan. British women have also

-
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been successful climbers. From the 1950s onward, they have carried out
many small, well-organized expeditions to previously unexplored regions

of the Himalayas and written about them in an understated, characteristi-
cally British fashion. In addition to the British and other small expeditions,
women climbers throughout the world have made significant contributions 45
to climbing in the last 100 years. However, until quite recently, women have
been notably absent on the world’s highest mountains. There are 14 mourn-
tains in the world that soar above 8.000 meters (26,200 feet)—all located

in the Himalayas. For many years, mountaineers have wanted to figure out

a way to reach their summits. Attempts to climb them began in the nine- so
teenth century; in the first half of the twentieth century, hundreds of men
participated in dozens of expeditions (o these peaks. But even after Fanny
Workman’s example, only a handful of women participated in such climbs.
Elizabeth Knowlton was a member of the joint German-American climb to
Nanga Parbat in 1932. In 1934 Hettie Dyhrenfurth took part in an expedi- 55
tion that explored and mapped the Baltoro Glacier region of the Karakoram
Himalaya; she reached the top of Queen Mary Peak (24,370 feet), which
gave her the world altitude record for women for which Annie Peck and
Fanny Workman had competed.

F It was not until 1950 that an 8,000-meter peak was climbed by anyone. ¢
The legendary ascent of Annapurna | by Maurice Herzog’s French team
was closely followed by successes on all 8,000-meter giants over the next
reter peal oy e s v e s period the orly attempt on an 8,00

: was the ill-fated 1959 International Woman’s

65

~Arlene Bhumy, Avnapurna- A Worman’s Piace.
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Understanding the Reading Summarize the information from the reading
selection by filling in the following graphic organizer. Skim the reading selection for
details about the women explorers that Blum describes. Note their home countries,
the years in which they traveled, and their achievements.

Who/Home
Country?/Years Achievements
Alexandra Walked 2000 miles across Tibet.
David-Neel. France Disguised herself as a beggar.
1911-1944
R
—
—
o o
e
—
Y i
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& In small groups, answer the following questions.

1. Why was Alexandra David-Neel's Journey through Tibet remarkable?

2. Fanny Bullock Workman was a suffragette. What. is a suffragettoe?

3. What kind of personality characteristics do vou think Mrs. Peck had?

4. What are some obstacles women elimbers have faced? Do you think Lhesy still
face obstacles Loday?

5. What interested you most about this reading selection? Whal would vou like to
know more abont?

Strategy ;

Thinking Critically: Making Predictions

Making predictions means making guesses about the future based on what you
know about the present. It's an important critical thinking skill. When you predict,
you use expressions of possibility such as could, may, might, maybe, It's possibie
that. .. , and so on. For example, you might predict that now that Chiaki Mukai
and other Japanese women have flown in space, it's possible that many more
Japanese women will become astronauts.

H Practicing Making Predictions make some predictions about possible
achievements of explorers in the twenty-first century by completing the following chart.
What will they do?

- What might they What dangers might
Who might they be? try to do? they face?
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Freewriting Write for 15 minutes about the topic below.

Think about the explorers you've read about and discussed in this section. What
do these people have in common? What motivated them to do what they did?

Money? Fame? Ambition? National loyalty? A sense of adventure? Personal pride?

B Gathering Information Find out more about an explorer from this section or
ahout someone else who interests you: an explorer, an athlete, a scientist, an astronaut,
etc. Choose anyone who has accomplished something daring or dangerous, or who has
accomplished something that no one has ever done before. As you read about the person,
take notes, and try to find answers to as many of the following questions as possible.

1. What was the person's background (nationality, time, and culture in which he
or she lived, and so on)?

. How would you describe his or her personality?

. TTow and why did this person become an explorer (or other prolession)?

. What particular types ol danger did this person face?

“r B W N

. How did he or she overcome the danger?

6. What were his or her achievements?

ﬂ Sharing Results Give a presentation on the person you researched. Try to find a
picture of the person to show to the class. Prepare for your presentation completing the
following list:

1. Name: &

2. Nationality:

3. Main achievement(s):

4. Dates of main achievement(s):

5. Motivation for becoming an explorer {or other profession):

{continued on the next page)
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6. Challenges the person faced:

7. How the person overcame the challenges:

8. The person’s characteristics:

9. Other interesting or relevant information:

10. Your personal reaction 1o or opinion of this persori:

m Focusing on Words and Phrases

Finding Meaning in Context Below are some words and expressions from
“Annapurna: A Woman's Place” on page 27. Find them in the passage. Notice their
contexts—how they are used in a sentence—and try to guess their meanings. Then match
the meanings on the right to the words and expressions on the left. Write the letters on

the lines.
Words and Expressions , Meanings
_ 1. ardent (Line 17) a. person who is competing against another
2. ascent (Line 27) b. far away from civilization

3. endeavor (n.) (Line 34) ¢. passionate; enthusiastic

4 feltthe urge {Line 1) d. obviously not present
5. summit {Line 50) e, climb
6. legendary (Line 61) f. someone who is the first to explore a new place

7. notably absent (Line 47) | g. the top of a mountain
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E 8. ploneey (Lne 7) \h. had a very strong desire \
______9.remote(line 2) 1. efforf; an attempt \
10, rival (Line 21) j. famous \

EXPRESSIONS TO DESCRIBE PERSONALITIES AND
ACHIEVEMENTS OF EXPLORERS

The following list of expressions from “Annapurna: A Woman'’s Place” on page 27 can
be used to discuss the personalities and achievements of explorers. Notice and try to
memarize the prepositions in each.

Personalities Achievements

be unalraid of (danger) travel at (high elevations)

laugh at (fatigue) carry oul. (expeditions)

not worry about {(her next meal) make significant contributions Lo
figure oul. a way Lo participate in (expeditions)

take part in (expeditions)
reach the sumunit of

Examples

Bachendri Pal was the first Incian woman 1o reach the summit of
Mount Everest.
An astronaul must be unafraid of danger.

Sydney Possuelo has made significant contributions to our knowledge
of the Amazon.

Using Expressions Complete the sentences with the correct prepositions.
Try to do this without looking at the expressions above.

1. Mark took part several expeditions to the summits
of mountains in the Himalayan region.

2. A scientist who tries to figure a way

cure cancer is also a Kind of explorer.

3. Many of the early female explorers didntworry
hunger or fatigne.

4. Chris laughs danger; she has no lear.

5. Jake participated a 500-mile hike in Northern
Australia last, fall,

6. Arlene Blum has carried . many mountaineering
expeditions.
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Paragraph Practice

Using New Words and Expressions Use the new words and expressions
learned in this section to complete the following activities:

1. Choose one of the explorers you've read aboul or researched in this chapter
and write about him or her using words and expressions from this seetion, Use
your knowledge of the explorers, Lhe photos in Parl 1, and your imagination to
make your writing interesting.

2. Imagine that you are on a government commil tec hiring a person to travel into
space th make some Important discoveries, In a paragraph, describe the char-
acteristies Lhis person should have. Use the words and expressions from this
section.

3. Rewrite your freewriting from Activily 7 on page 11 using the words and
expressions on pages 3293,

IZEY orsanizing And Developing Your Ideas

rReview Points

= An essay is composed of three or more paragraphs and communicates an
attitude or opinion about an issue.

= The thesis statement tells the reader the main idea of the essay.

= The reader should be able to predict what the essay is about by reading the
thesis statement.

= The thesis statement usually appears in the introductory paragraph.

BEEs

( New Points

= The thesis statement usually contains two parts: the topic and the approach
to the topic.

= The topic presents the general subject of the essay.

= The approach presents the writer's attitude or opinion about the topic and
indicates how the writer will develop the essay.
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STUDYING AN EXAMPLE OF A THESIS STATEMENT
Read the following thesis statement: u

Sydney Possuelo is a great explorer because he has not
only made significant contributions to our knowledge of the
Amazon but has also worked to defend the rights of the indig-
enous people of Brazil.

In this thesis statement, the topic is Sydney Possuelo. The writer's approach is to show
why Possuelo is a great explorer. From this thesis statement, the reader can predict
that the writer will explain that Possuelo has increased our knowledge of the Amazon
while also defending the rights of the indigenous (native) people who live in that region.

Analyzing Thesis Statements For the thesis statements that follow,

1. Many explorers have the urge to explore due to their own curiosily and a
desire to make a contribution Lo the world. '

2. The adventures of medieval travelers such as Marco Polo and Ibn Battita led
to cross-cultural exchange and expanded international trade. '

3. Alexander the Great was one of the ancient world’s grealest explorers because
he solved many mysteries about the earth’s geography and weather,

Making Predictions from Thesis Statements Look at the thesis |
statements in Activity 1. Predict how each writer will develop an essay based on the
information in the thesis statement.

Thesis Statement 1: _The writer will explain how curiosity and the desire to

‘make a contribution motivate meny explorers,

Thesis Statement 2:

Thesis Statement 3: : '
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Supporting Ideas

( New Points
= The approach may include two or more supporting ideas about the topic.

= The writer will generally develop these ideas in separate paragraphs.

= Each supporting idea should have the same degree of generality or specificity.
= Each supporting idea should have the same degree of importance in relation
to the topic.

Each supporting idea should be distinct.

ANALYZING SUPPORTING IDEAS
In the thesis statement about Sydney Possuelo on page 35, the supporting ideas are
(1) he has made significant contributions to our knowledge of the Amazon, and (2) he
has worked to defend the rights of the indigenous people of Brazil.
Note the following:
= Making contributions and defending rights are equally general topics; one isn‘t
more specific than the other.
= Both have the same degree of importance in relation to why Possuelo is a great
explorer.
= They don’t overlap; making contributions is different from defending indigenous
people’s rights. They can each be discussed in their own parts of the essay.

9 Revising Thesis Statements The following three thesis statements need

rewriting. Working with a partner, decide what’s wrong and rewrite each one according
to the guidelines above.

1. Space exploration and undersea exploration have two things in common: both
are motivaled by the thirst for knowledge and the desire 1o learn more aboul
the world.

What's wrong?

2. Yuri Gagarin’s single orbit of the earth on April 12, 1961, was newsworthy be-
cause the Russian cosmonaut was the first man to travel in space and the name
of his spaceship was Vostok.

Whalt's wrong?
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F. Allhough A.lz}n Shepard and Yuri Gagarin represented different countries, their
f*.url_v flights in space took them both to altitudes of over a hundred miles and
mercased our knowledge of humans' ability to live in space.

What's wrong?

!I Identifying Topic and Supporting Ideas Read each of the following thesis
statements. Underline the topic and put a dashed line under the supporting ideas. If the
thesis statement is good, circle good. If it is not good, circle needs work and rewrite it

according to what you learned in this section.

1. The Brazilian explorer Sydney Possuelo risked his life when he tried to protect
the Korubo Indians of the Amazon.
good needs work

Rewrite:

2. From earliest times, humans have been driven by a desire to know the un-

known and to find food.
good needs work

Rewrite:

3. Ferdinand Magellan and Christopher Columbus, two lilteenth-century sailors,
were similar because they believed they could find a westward passage to India
and because they received no support for their beliefs.
good needs work

Rowrite:

4. (reat strides in space exploration were made in 1984, when two American
astronauts Noated free in space: They gathered some important information
about humans’ ability to live in space and returned Lo the spacecraft on their
OWIL.
qood neeeds work

Rewrite:

5. Amelia Earhart was the first woman to fly a plane across the Atlantic.
oo needs work

Rewrite:
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Writing Thesis Statements The following are sets of notes on topics related
to explorers and exploring. Read the notes and then write a good thesis statement for

each set below.

Set |
Jacques Cousteau

= Born in France in 1910

® Undersea explorer

= Helped invent the aqualung. which enables people to breathe underwater
® Wrote 7he Silent World

» Perfected watertight movie cameras

® Salvaged cargo from many sunken ships underwater

= Made many films

= Invented the bathyscaphe. which encbles observation two miles below the
surface of the water

et 2

angers in Space

* People in space are totally dependent on their vehicle.

= Meteors can fear holes in spaceships.

= Cosmic rays could be a threat.

= |f people travel far from Earth. certain kinds of radiation could be harmful

» Ultraviolet rays could cause burns.

Cousteau

Dangers in Space
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d: 158 Focus on Testing

Writing Thesis Statements

You just learned about writing a good thesis statement. This is especially chal-
lenging on the TOEFL® iBT test, which gives you very little time to plan, write,
and review your responses. Time that you would ordinarily spend in carefully
deciding on a thesis statement is simply not available under TOEFL® iBT condi-
tions. This means that you have to compose a strong thesis statement quickly
and without a lot of thought.

The best way to find the basis for a thesis statement is to look carefully at the
prompt. It contains ideas, and even phrases, that can guide you to a relevant
and meaningful thesis statement.

N e

Practice Read the following sample prompts. identify and underline parts of
each prompt that could be paraphrased to make a good thesis statement. Then
write a thesis statement for a response. The first two are done for you as
examples.

1. Prompt: Because accidents have been increasing, the university is
considering closing many roads to cars. Only foot traffic and bicyclists
would be allowed on these roads. Do you think this is a good idea or not?

Sample thesis statement: Keeping cars off many university roads would |
definitely reduce the number of accidents on campus.

2. Prompt: Using information from both the reading and the lecture, explain
the goals of the U.S. Social Security system. '
Sample thesis statement: Both the reading and the lecture point out that
the Social Security system in the U.S. aims to provide basic financial support B
for retired persons and for disabled workers.

Note: In this situation, certain phrases (e.g., Social Security system) from j
the prompt should be directly borrowed because there is no convenient '
way to paraphrase them. !
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3. Prompt: How does the lecture cast doubt on the reading’s claims ahout the
dangers of traveling by airplane?
Sample thesis statement:

Note: The phrase cast doubt on something means “cause you to think some-
thing is not true.” It is very common in TOEFL® iBT prompts, so you should get
used to seeing and using it.

4. Prompt: Most universities offer students free access to the Internet. Would
you prefer to get most of your news through the Internet or through a more
fraditional source, such as television or newspapers? Support your choice
with specific reasons.

Sample thesis statement:

S. Prompt: Describe the influence that a teacher, counselor, or other school
official has had on vour academic life. Support your claim that this per-
son has been influential with specific examples or details.

Sample thesis statement:
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Writing Product

ﬂ Wwriting about Explorers Write an essay about the following topic:

—
Choose one of the explorers presented in this chapter or someone else who has

“explored” in other ways, and write an essay about him or her. You might consider
one of the following people:

= |saac Newton = Malcolm X
= Marie Curie = |bn Battuta
« Mohandas Gandhi = Wangari Maathai

Do library or internet research to get information about the explorer you've chosen.
If you do Internet research, try putting the person’s name into a search engine such
as Google” (google.com). Put quotes around the person’s name. This way, you get
fewer results.

In writing your essay, use the ideas, words, and expressions discussed in this chapter.
Remember to:

= help the reader “get to know” the explorer you've chosen.

= describe the explorer and his or her accomplishment(s), motivation, challenges,
and other facts. :

= make sure your thesis statement contains two parts—the topic and the approach '
to the topic.

A Underwater explorer
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m Evaluating Your Writing

Use the following rubric to scare your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve your essay, you can do it
now or you can wait and do it after Chapter 3.

Rubric for Writing About an Explorer

Description
3 = Content: Writing presents an expiorer and develops a complete
characterization through description, accomplishment(s), moti-
Excellent vations, challenges, and/or facts to help the reader get to know
the person.

= Organization: Ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs, and
a conclusion; ideas follow a logical sequence and are easy to
follow.

= Vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied,

= Grammar: Subjects and verbs agree; commaon grammar
problems {pronouns, articles, and plurals) are minimal so that
meaning is clear.

= Spelling and Mechanics: Most words are spelled correctly
and punctuation is correct.

2 = Content: Writing presents an explorer and develops a descrip-
tion through accomplishment(s), motivations, challenges,
Adequate and/or facts.

= Organization: Ideas are organized and there is a clear begin-
ning, middle and end; main idea is clear; some parts may be
undeveloped.

= Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

= Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: Some distracting spelling and/or
punctuation mistakes are included.

42 Chapter 2 mmu







1 = Content: Writing does not present an explorer clearly or

does not develop characterization with sufficient details.

Developing | =« Organization: Ideas do not follow essay format and are
confusing or too brief.

= Vocabulary and Sentence Structure: vocabulary is limited
and/or there are too many mistakes to understand and/or
follow the ideas; sentences have mistakes.

= Grammar: Many commaon grammar problems (pronouns,
articles, and plurals) appear that are confusing to the reader.

= Spelling and Mechanics: Many distracting spelling and/or
punctuation mistakes are made.

Assessment Log

apter, you worked through the following activities. How much did each of them help you
, better writer? Check A lot, A little, or Not at all.
A lot Alittle Notatall
Hyut mountain climbers. a O ]
»d explorers with my classmates. u 8] #]
d information about a person who has done a u 1]}
thing daring and dangerous.
words for describing explorers. 8] u o
hesis statements. 2 5] a
d supporting information. a a |
ed my essay. 4 4 a
mething) — a a B
—E,
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Gender and
Relationships

In This Chapter

Genre Focus: Descriptive

Writing Product
In this chapter, you'll write about communication style differences
between men and women.,

Writing Process

Discuss photos of women and men communicating.
Read about gender differences in communication.
Recognize supporting information from experts.
Collect examples of the differences between male.
and female communication styles.

Learn and use vocabulary for discussing differences.
Develop paragraphs by answering readers’ questions.

£& The biggest mistake is believing there is one right
- way to hst,en to talk, to have a conversation—or

a relationship. 39

—Deborah Tannen
American sociolinguistics professor (1951-)







Connecting to the Topic

ll When is it easy to talk to a person of the opposite sex?
E When is it difficult to talk to a person of the opposite sex?
EI What kinds of communication problems do men and women sometimes have?







Discussing Gender Communication Styles Look at the following photos
and read the captions. Then answer the questions that follow,

A MAN: Will you please go to the store for some egps? 4 WOMAN: | really need a few things from the store, but

I'm so tired,

A MAN: It's a nice day.

A WOMAN: It's a nice day, isn't it?
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1. Are the men and women in the pairs of photos saying the same thing?

2. What is the difference between what the man in each photo is saying and what
the woman in each photo is saying?

3. What is the reason for the difference, in your opinion?

Brainstorming Form small groups, including both male and female classmates
in each. Discuss communication difficulties that each of you sometimes has with the
opposite sex. Try to think of the reasons for these difficulties. Choose one student to
take notes on the group’s ideas. When you have finished, have one student report on
the results of your brainstorming session. As a class, compare your results. Did you
find the same difficulties appear over and over again? Do you agree or disagree on the
reasons for the difficulties? What affect does age or culture have on your ideas about
gender communication?

Preparing to Read The reading selection on page 48 is about the differences
between men and women’s communication styles in English. Before you read, answer
the following questions. I

1. Who do vou think has a more direct style of communication in your first lan-
guage, men or woren?

2. Who do you think is more likely to do each of the following, men or women? 1

a. Want to talk aboul [eelings

P -

b. Use language to try to become closer to others

¢. Interrupt

d. Insult others or not care about being insulted by others

3. When you read discussion-board postings or chat on the Internet, can you
usually tell if the person writing is a man or woman? Why or why not?

== Gender and Relationships 47

e







48

A

Chapter 3 mm=

o e
Gender Differences in Communication

All of us have different styles of conununicating with other people.
Our style depends on a lot of things: where we're from, how and where
we were raised, our educational background, and our age. It also can
depend on our gender. Generally speaking, men and women talk dif-
ferently, although there are varying degrees of masculine and feminine
speech characteristies in each of us. But women do speak in very par-
ticular ways that are associated with gender.

Some researchers describe the styles that men and women use to
communicate as “debate vs. relate,” “report vs. rapport,” or “competi-
tive vs. cooperative” (with the first term in each pair describing men).
In other words, men often seek direct solutions to problems and useful
advice, whereas women tend to try to establish intimacy by discussing
problems and showing concern and empathy.

In her book Women, Men and Language (New York: Longman Inc.,
1986), Jennifer Coates studied men-only and women-only discussion
groups. She found that when women talk to each other, they reveal
a lot about their private lives. They also stick to one topic for a long
time, let all speakers finish their sentences, and try to have everyone
participate. Men, on the other hand, rarely talk about their personal
relationships and feelings, but “compete to prove themselves better
informed about current affairs, travel, and sports.” They change topics
often and try to dominate the conversation.

Dr. Lillian Glass’s book He Says, She Says: Closing the Commiu-
nication Gap Belween the Sexes (The Putnam Berkeley Group) pres-
ents her findings on the many differences in the way men and women
communicate, both verbally and nonverbally. For example. she found

among other things that men speak more loudly than women do, that
they interrupt more often than women do, and that they use fewer
intensifiers (“really,” “much,” *quite”) than women. She also found
that while men make more declarative statements, women make state-
ments sound like questions by using tags and question intonation (“It’s
anice day, isn’t it?") at the end of statements.

What about online communication? Can one determine another per-
son’s gender just by reading their written words? Susan Herring thinks
s0. In a 1994 talk at a panel called "Making the Net *Work*” she said
that men and women have recognizably different styles on the Internet.
Her research showed that on Internet discussion boards, men tended
to be more assertive than women. Women, in contrast, tended to hedge

(be unsure), apologize, and ask questions. Men also appeared to enjoy,
or at least tolerate, “flaming” (insulting others online), whereas women
disliked and avoided it.

(4]
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4 Chatting on the Internet

F In other research, Gladys We, in her graduate research paper “Cross-
Gender Communication in Cyberspace,” discusses the results of a survey
that she sent to both men and women about the importance of gender on-
line. Author We discovered that most people felt that gender was relatively a5
unimportant when they communicated online. Furthermore, We thinks that
online communication leads to all the misunderstandings and confusions
of face-to-face communication between men and women; however, she
feels that it is potentially liberating because people can be anonymous.
~Adapted from: Rose Ker, “Gender Differences in Communication,” and Gladys We,
“Cross-Gender Commumication in Cyberspace.™

ﬂ Understanding the Reading in small groups, answer the following questions,

1. According to the reading passage. what are some differences in face-to-lface
communication styles between men and women?

2. According to the passage, what are some differences in the online communica-
tion styles of men and women?

3. Give an example rom your own experience of cach ol these comumunication
style differences: (a) “debate vs. relate.)” (h) “report vs. rapport,” and (c¢)
“compelitive vs. cooperalive.”

4. What does Gladys We mean when she says that online communication “is
potentially liberating™ Do you agree?
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Strategy

Thinking Critically: Recognizing Supporting information from Experts
Experts are people with special qualifications in a particular field. Writers often give
examples, descriptions, and explanations from experts to support their main ideas.
This helps the reader to understand the author’s ideas, and it also makes them
seem more valid (true), because other people have done research to prove them.

B Finding Supporting Information Who are the experts that the author of
"Gender Differences in Communication” uses to support the idea that men and women
have different communication styles? Complete the following chart with their names,
their qualifications, and an example of their findings.

Name Qualifications ‘ Findings
lennifer Coates
Wrote He Says, She Says: Closing the
Communication Gap Between the Sexes
Men are more assertive than women are on
discussion boards.
Gladys We

ﬂ Freewriting write on the topic below for 15 minutes without stopping.

Think of problems that you have had communicating with the opposite sex.
Describe one or more situations in which you have misunderstood or been

musunderstood by a member of the opposite sex.

Gathering Information Collect examples of the differences between male
and female communication styles. Look for examples by watching movies, plays, or
TV shows that feature male-female
relationships; or by watching people in
public places such as school, work, or

a restaurant. Look for the differences
described in the articie "Gender
Differences in Communication” as well
as for others, such as interrupting, body
language, word choice, conversation
topic choice, boasting/bragging, or
swearing. Take notes on the differences
that you notice.

4 Anexample of different communication styles
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% ﬂ Sharing Results In small groups, report on the examples of male and female

‘ communication style differences that you observed in your research. If possible,
illustrate the differences you found by reenacting a scene from a movie, TV show, or
play that you saw.

n Focusing on Words and Phrases

Discussing Communication Differences

Finding Meaning in Context Here are some words and expressions from
“Gender Differences in Communication” on pages 48-49. Find them in the passage.
Notice their contexts—how they are used in a sentence—and try to guess their
meanings. Then match the meanings on the right to the words and expressions on the
left. write the letters on the lines.

Words and Expressions | Meanings
1. anonymous (Lin¢ 49) a, different
2. assertive (Line 38) b. ways of speaking

_ 3. associated with (Line 7) | . related to or caused by

4. dominate (Line 22) d. connect with; interact with another person

5. empathy {Line 13) e. having an understanding with another person;
mutual understanding

6. findings (Line 25) f. closeness

7. intimacy (Line 12) g. feeling what another person feels
_____ 8. liberating (Line 49) h. stay with

9. rapport (Line 9) i. have control or power over
—10. relate (Line 9) J. results of research

_____ 1. speech characteristics | k. speaking with confidence |

{Line &)
—12. stick to (Line 17) l. freeing
— 13 varying (Line 5) m. unknown; not named
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SHOWING SIMILARITIES AND DIFFERENCES

When you compare and contrast, you show the similarities or differences between
lwo or more things. The passage that you read on pages 48-49 contains certain words
and expressions that show a contrast between the communication styles of men and
women, For example: “While men make more declarative statements, women make
statements sound like questions.”

Using EXpressions Find other examples of contrast expressions in the article.
Underline them, and notice the way each fits grammatically into the sentence, Then
combine the following sentences using a different contrast expression from the box in each.

in contrast whereas
however while

on the other hand

1. Men tend to give advice. Wamen often show concern and empathy.

2. Wormen usually reveal a lol abont their personal lives. Men rarely discuss
personal relationships and feelings.

3. Women usually Tet speakers finish their sentences. Men tend Lo mterrupl,

4. Men tend Lo be assertive in online communication. Women tend Lo hedge.

S. Men usually make declarative statements. Women often add question lags to
the end of statements.

Paragraph Practice

Using New Words and Expressions Use the new words and expressions
from this section to complete the following activities:
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1. Look at the pairs of photos on page 46. In a paragrapl, describe the behavior of
the speakers in each pair. Use the contrast expressions taught in Activity 2 on
page B2,

2. Rewrite your [recwriting lrom ACtivity 6. page 5. Use the words and the
expressions presented in this section.

3. In a paragraph, describe Lhe communication style ditferences between the
male and female characters in a play, movie, or TV program you saw for yvour
research in Activity 7 on page 50. Use the words and expre wsions presented in
this seclion.

EY Organizing and Developing Your ideas

paragraph pevelopment

Review Point
= A thesis statement previews an essay by presenting the writer’s approach to
the topic.

(’_N—ew Points

= The body paragraphs of an essay include specific facts and examples that
illustrate the writer's approach to the topic.

= A well-developed body paragraph answers all the readers’ questions about
the topic.

= Writers create well-developed body paragraphs by anticipating readers’

L questions as they write.

ANTICIPATING READERS' QUESTIONS

Readers usually ask questions such as Why, How, Who, What, Where, and When? They

often think to themselves:
= Explain more fully, please. ‘
s Give an example, please. l
= Prove it!
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Studying a Well-Developed Paragraph Read the following well-developed
paragraph and notice how the author anticipates and answers the readers' questions
(in italics):

One way in which men’s and women’s speech differs is in the practice of
interrupting. (How?) Studies have shown that men interrupt women much
more often than they do other men, while women are less likely to inter-
rupt either men or women. (Prove it! ') Al business meetings, for example,
men typically engage in “competitive turn-taking,” or grabbing the floor by
interrupting another speaker. (How are women different?) Women, how-
ever, have been conditioned from childhood to believe that mterrupting is
impolite. (Explain further, please. J Instead, they sit for hours waiting for a
turn to speak, while their male colleagues wonder if they’ll ever have any-
thing to say. (What does this mean ?) This not only demonstrates a gender
difference in speaking, it also illustrates one of the reasons that men and
women do not understand each other.

—Georgia Dullea

How did the writer answer each of the readers' questions (shown in italics)? Find the
details, examples, and explanations that answer each of the questions.

Analyzing a Paragraph Read the following paragraph. It is poorly developed
because the writer did not anticipate the readers’ questions and answer them. Try to
answer the readers’ questions (in italics) yourself, and then, on a separate piece of
paper, rewrite the paragraph, developing it more fully.

One way to leamn a foreign language is to watch the nonverbal commu-
nication of native speakers. (Why?) Watch how people behave when they
talk to each other. (Why?) Observe the gestures they use and try to figure
out what they mean. (Give an exampie.) You can learn many things about
people just by watching their behavior as they speak. (Why? What does
this have to do with everything else you've said?)
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Improving a Paragraph The writer of the following paragraph did not
anticipate possible questions the reader might have, Read the paragraph, then list the
qQuestions that a reader might ask after each sentence. Then rewrite the paragraph on
a separate piece of paper. As you rewrite, improve it by answering the questions that
you listed,

There are three areas of difference between men and women'’s
communication styles. (Question #1) One area is using language to
dominate, versus using it to establish rapport. (Question #2) Another area is
in the use of declarative statements versus questions. (Question #3) Using
and tolerating insults reflects another area of difference. (Question #4)

Question #1:

Question #2;

Question #3:

Question #4:
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ﬂ Writing a Well-Developed Paragraph Write a paragraph about the
communication differences between males and females. As you write, record the
questions a reader might ask on a separate piece of paper. Try to answer them in
your paragraph. When you finish, exchange paragraphs with a partner. Evaluate
your partner's paragraph by asking questions about each sentence. Write down any
questions that the writer did not answer. Then compare your questions with the ones
that your partner wrote while he or she was working on the paragraph.

Evaluating Paragraphs Select the paragraph you wrote for either item 2 or
item 3 on page 53. Exchange papers with a partner and evaluate each other's work. See
if your partner answered readers’ questions as he or she wrote.

| TOEFL® iBT) Focus on Testing |

e

Pretending That You Are the Reader

Activity 4 asks you to write a paragraph and then list possible reader questions
about it. Pretending you are the reader as you write is a good strategy for an essay-
test situation. Anticipate the questions your reader might have about each state-
ment you write. If your statements answer all possible questions, you've written a
well-developed paragraph or essay.
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Writing Product |

B Writing about Communication Styles write an essay on the
following topic:

—
Compare the communication style differences between men and women in your

native language. Focus on one or more of the following:

Directness versus indirectness
Assertiveness versus unassertiveness
Tendency to interrupt

Body language

Word choice

Tag questions

Loudness

Conversation topic choice
Boasting/bragging

Dominating the conversation
Swearing

Insulting

Arguing

Use the ideas that you've discussed and written about so far in this chapter.
Also, remember to:

= Use contrast words and expressions and the vocabulary you learmed.

= Make sure your body paragraphs include specific facts and examples that illustrate
your approach to the topic.

= Answer your readers’ questions about the topic.
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Use the following rubric to score your writing. Read over the rubric with your class,
then give your writing a score. A classmate and a teacher will score your writing also
and explain reasons for their scores.

If you want to revise and improve this essay or a piece of writing from a previous
chapter, you can do it now.

Rubric for Writing About Gender Differences in communication

Excellent

Description
= Content: Writing presents one or more differences in commu-

nication styles between men and women and develops a
complete description through examples, experiences, reasons,
and/or statistics.

Organization: |deas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are €asy
to follow.

vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied.

Grammar: Subjects and verbs agree; commaon grammar
problems (pronouns, articles, and plurals) are minimal so that
meaning is clear.

spelling and Mechanics: Most words are spelled correctly
and punctuation is correct,

2

Adequate

Content: Writing presents at least one difference in communi-
cation styles between men and women and describes the
difference through one or more of the following ways:
examples, experiences, reasons, or statistics.

Organization: Ideas are organized and there is a clear begin-
ning, middle, and end; main idea is clear; some parts may be
undeveloped.

Vocabulary and Sentence Structure: Vocabulary is descrip-
tive: sentences are mostly the same type.

Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.
speliing and Mechanics: Ssome distracting spelling and/or
punctuation mistakes exist.
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Developing

Content: Writing does not present a difference in communica-
tion styles between men and women clearly or does not
develop difference with sufficient description or detail.
Organization: Ideas do not follow essay format and are
confusing or too brief

Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or
follow the ideas; sentences have mistakes.

Grammar: Many common grammar problems {(pronouns,
articles, and plurals) that are confusing to the reader.
Spelling and Mechanics: There are many distracting spelling
and/or punctuation mistakes.

Assessment Log

apter, you worked through the following activities. How much did each of them help you
1 better writer? Check A lot, A iittie, or Not at all.

d photos of women and men communicating. B} Q 2
ut gender differences in communication. 8] 8] )
d gender differences in communication Q Q |
lassmates.

ed supporting information from experts. Q J d
words for writing about differences. a 4 J
>d paragraphs by answering readers’ questions. ] a a
d my essay. O a 8]
1ething) 0 0 o

A lot A little Not at all
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Beauty and
Aesthetics

In This Chapter

Genre Focus: Cause and Effect

Writing Product
In this chapter, you'll write about personal aesthetics.

Writing Process

Discuss photos of people who have changed or enhanced their
natural appearance.

Read about the history of tattoos.

Use a timeline.

Gather information about an aspect of personal aesthetics.
Learn and use vocabulary for discussing the history of personal
aesthetics.

Use different types of supporting material.

11 Everytlung has ms beauty, but not everyane
seesit. 39 |

—Confucius
Chmeqo prulosophu {551-479 BOE)







Connecting to the Topic

II What makes people look attractive?
What doesn’t make people look attractive?
B How important to you is appearance?







m Preparing to Write

m Discussing Personal Aesthetics since the beginning of human history,

. people have been interested in changing or enhancing their appearance. Look at the
following photos and discuss the ways in which the people in the photos have changed
or enhanced their natural appearance.

4 Modern formal wear

Ay

4 Traditional face paint in Papua New Guinea
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Identifying Personal Choices Why do people change or enhance their
natural appearance? Below are a few reasons that anthropologists have identified;
add your own ideas to this list. Then, discuss this question with a partner: which of
these reasons match the photos on page 62? When you are done, discuss the
questions that follow.

To enhance beauty

To hide flaws

To indicate one’s place in a group or in society

To indicate that one is of a certain age, e.g., adult as opposed to child
To indicate wealth

To disguise oneself or to become someone else

To protect oneself from the environment

Other ideas:

1. How important is your appearance?

Not very Very
| | | | |
[ T | T

2. What do you do to enhance your appearance?

3. Under what circumstances would you change or enhance your appearance?

* Preparing to Read On pages 64-66 is an article from National Geographic
Online. The passage discusses the history of tattooing in different cultures around the
world. Before you read, discuss these questions in small groups.
1. Many countries and cultures have a history of Lattooing, including Tahiti,
New Zealand, Hawaii, Japan, Egypt, ancient Rome, and certain Native
American cultures of the Pacific Northwest. Find the locations of these
cultures on the map on the next page and label them.
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2. tlow do you think taftoos are applied today? How might they have been applied
in the past?

3. What are some positive or negative attitudes that people have or had about
tattooing?

4. What is your opinion of tattoos? Do you find them attractive? Why or why not?

i ——

Tattoos ACross Time and Place

-w

A “It’'s a permanent reminder of a
temporary feeling,” sings Jimmy Buf-
fett about some parents’ dismay over
their daughter’s tattoo. Yet those in-
delible body markings are more thana 5
trend embraced by merchant marines,
bikers, and goths in basic black. Tal-
toos arise from a rich cultural history
dating back 5,000 years.
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The earliest example of tattoos so far discovered was found in 1991
on the frozen remains of the Copper Age “Iceman” scientists have named
Otzi. His lower back, ankles, knees, and a foot were marked with a series of
small lines, made by rubbing powdered charcoal into vertical cuts. X-rays
revealed bone degeneration at the site of each tattoo, leading researchers to
believe that Otzi’s people, ancestors of contemporary central and northern
Europeans, may have used tattoos as medical treatment (o reduce pain.

As civilizations developed, tattoos took on other meanings. Egyptian fu-
nerary figures of female dancers from around 2000 BCE, display the same
abstract dot-and-dash tattoos on their bodies as those found on female
mummies from the same time period. Later images represent Bes, god of
fertility and revelry.

Ancient Romans found no reason to celebrate tattoos, believing in the
purity of the human form. Except as brands for criminals and the con-
demned, tattoos were banned in Rome. But over time, Roman attitudes to-
ward tattoos changed. Fighting an army of Britons who wore their tattoos
as badges of honor, some Romans came to admire their enemies’ ferocity
as well as the symbols they wore. Soon Roman soldiers were wearing their
own body marks; Roman doctors even perfected the art of application and
removal.

During the Crusades of the eleventh and twelfth centuries, warriors
identified themselves with the mark of the Jerusalem cross so that they
could be given a proper Christian burial if they died in battle. After the Cru-
sades, tattooing largely disappeared in the West for a time, but continued to
flourish in other places.

By the early eighteenth century, European sailors encountered the in-
habitants of the South and Central Pacific islands. There, tattoos were an
important part of the culture. When in mourning, Hawaiians tattooed their
tongues with three dots. In Borneo, natives tattooed an eye on the palm of
their hands as a spiritual guide that would lead them to the next life.

In 1769, Captain James Cook landed in Tahiti, where the word “tattoo”
originated from tatau, which means “to tap the mark into the body.” One
method island practitioners used for working their designs into the skin
was with a razor-edged shell attached to the end of a stick. In New Zealand,
Maori leaders signed treaties by drawing precise replicas of their moko,
or personal facial tattoo. Such designs are still used to identify the wearer
as a member of a certain family and to symbolize a person’s achievements
in life.

= Beauty and Aesthetics 65

25

30

35

a0

45







H

Tattooing has been practiced in Japan—for beautification, magic, and
to mark criminals—since around the fifth century BC. Repressive laws
gave rise to the exquisite Japanese designs known today. Restricted from
wearing the ornate kimonos that adorned royalty and the elite, outraged
merchants and the lower classes rebelled by wearing tattooed body suits.
Covering their torsos with illustrations that began at the neck and extended
to the elbow and above the knee, wearers hid the intricate designs beneath
their clothing. Viewing the practice as subversive, the government out-
lawed tattoos in 1870 as it entered a new era of international relationships.
As a result, tattooists went underground, where the art flourished as an
expression of the wearer’s inner longings and impulses.

The yakuza, the Japanese gangster class, embraced the body suits—
even more so because they were illegal. Their elaborate designs usually
represented an unresolved conflict and also included symbols of charac-
ter traits the wearer wanted to emulate. A carp represented strength and
perseverance. A lion stood for courage. Such tattoos required long periods
of pain caused by the artist’s bundles of needles, endured by wearers as a
show of allegiance to their beliefs. Today, Japanese tattoo wearers are de-
voted to the most colorful, complete, and exotic expression of the art.

New York inventor Samuel O'Reilly patented the first electric tattoo
machine in 1891, making traditional tools a thing of the past in the West. By
the end of the 1920s, American circuses employed more than 300 people
with full-body tattoos who could earn an unprecedented $200 per week.

For the next 50 years, tattoos gained a reputation as a mark of Ameri-
can fringe cultures, sailors, and World War II veterans. But today, tattoo
connoisseurs take the spotlight at international fairs and conventions with
Japanese body suits, Celtic symbols, black tribal motifs, and portraits of
favorite celebrities.

“Tattooing is enjoying a big renaissance around the world,” says Chuck
Eldridge of the Tattoo Archive in Berkeley, California. “Native American
women in the Northwest are wearing chin tattoos again, reviving a cultural
practice from centuries before the white man arrived. And, in answer to
health concerns, artists in the South Pacific are slowly changing to modern
equipment.”

“The melting pot that is the United States has no rites of passage as a
single American culture,” says Ken Brown, a tattoo artist in Fredericksburg,
Virginia. “On some levels, getting a tattoo is like a milestone that marks a
certain moment in a person’s life.” Ken still remembers one customer, an
80-year-old former marine who had always wanted a tattoo but had been
too afraid to get one. “He came to me for his first tattoo,” Ken says, “and he
told me, ‘I figure I got five or six good years left in me, and I'm not going out
without one.”

— (Cassandra Franklin-Barbajosa, “Tattoo: Pigments of Imagination.”
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'@ ll Understanding the Reading In small groups, answer the following questions.

1. How old is the practice of tattooing?

2. Where did the word (attoo come from?

3. Why did the Britons wear tattoos?

4. Tow did the Romans change their minds about tattoos?

5. What is the purpose of a moko?

6. Explain in your own words why modern Japanese Laltoos are so intricate,

7. What is one way that tattoos were probably applied in the past? How are they
applied today?

8. What might be one purpose of tattoos in modern American culture, according
1o Ken Brown?
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Thinking Critically: Using a Timeline

A timeline is a type of graphic organizer. It’s a tool to help you keep track of
events in history. You can use it to list who did what at particular points in
time. A timeline can be horizontal or vertical and it contains dates and facts
relevant to the dates. The dates go left-to-right or top-to-bottom. For example:

N ~ ™
o < <
1950 1960 1970 1930
—
1950 | Event 1
1960 | Event 2

1970 | Event3

1980 | Event4







Using a Timeline Complete the following vertical timeline to record important
facts from “Tattoos Across Time and Place.” For each time period, indicate the cultures
that have a history of tattooing, who used tattoos in those cultures, and examples or
purposes of tattooing in the culture. Some have been done for you.

Culture What or Why?

Copper Central/Northern Otzi to reduce pain
Age Europe
Egypt female symbols of Des—god of

dancers fertility

E Ereewriting How important is appearance to you? Under what circumstances
would you change your appearance? Under what circumstances do you try to look
your best? How much time, money, and energy do you spend on changing or enhancing
your appearance? Write for 15 minutes about your attitude toward personal aesthetics,
either for yourself or for other people.

'@ Gathering Information Choose an aspect of personal aesthetics from the list
below that interests you, then follow the directions at the top of page 70.

Facial hair (beard, mustaches)

Hairstyles

Clothing

Accessories (neckties, shoes, hats, jewelry)

Plastic surgery

Cosmetics

Body painting or piercing

Body building

Dieting

Your own idea: ——
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Find someone who has the same interest. Work together to find out as much as you
can about the history of the topic that you chose. Do library or Internet research. As you
read, use a timeline similar to the one on page 68 to record important facts about your
topic. Look for and make copies of pictures that illustrate your topic.

ﬂ Sharing Resuits with your partner, give a presentation on the history of the
topic that you researched. Use notes from your timeline and bring in any pictures that

you found.

Focusing on Words and Phrases

Discussing the History of Personal Aesthetics

Finding Meaning in Context Below are some words and expressions from
“Tattoos Across Time and Place” on pages 64~66. Find them in the passage. Notice their
contexts—how they are used in a sentence—and try to guess their meanings. Then
match the meanings below to the words and expressions. Write the letters on the lines.

Words and Expressions Meanings

1. abstract (Line 19) a. impossible to remove

— 2. show of allegiance to (Line b. copy
67)

. badges of honor (Line 26) c. fierceness

. condemned (Lines 23-24) d. cultures that are outside of the dominant one

— 5. emulate (Line 62) e. statement
— 6. endured (Line 64) f. nonrepresentational
— 7. ferocity (Line 26) g. rebellious
— 8. fringe cultures (Line 72) i. show of loyalty
— 9. indelible (Lines 4-5) j. detailed
—10. intricate (Line 54) K. signs indicating achievement or status
— 11. expression (Line 58) l. sentenced to die
— 12, subversive {Line 55) m. experienced with difficulty
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Below are some expressions from “Tattoos Across Time and Place” useful for discussing
events in the past or the history of a cultural practice.

Noun Phrases Verb Phrases

a cultural practice arise(s) from + NOUN

a rich ealtural history came to + VERB

rite(s) of passage dating back + NUUMBER + years

Lhe earliest record of + NOUN gave rise Lo + NOUN . .. known today

Examples:

The melting pot that is the United States has no rites of passage as a single
American culture.

Tattoos arise from a rich cultural history.

Using Expressions Find the expressions in the list above in “Tattoos Across
Time and Place” on pages 64-66, and notice how each fits into a sentence. Then
complete the following sentences with the correct expression:

1. AL first, Mark’s parents were upset by his new lattoo; later, they

accept il.

2. Mark gol his first, tattoo when he joined the army, Getting a tattoo was just
one ol many that Mark experienced when he
joined the military,

3. Mark’s parents learned that tattoos have a
They were surprised that tattoos have been around for many years in many
different civilizations.

4. Tattooing was an important s among Lhe in-
habitants of South Pacific islands such as the Maorn who used il to symbolize

life achievements.

5: of the use of lipstick was found in Babylon
over 5,000 years ago.

6. The use of cosmetics isnt new; it frorm a rich
cultural history.

7. Like cosmetics, plastic surgery commes [rom a long tradilion

thousands of years, For example, archaeolo-
gists have found evidence of the practice of plastic surgery in ancient Egypt.

8. Developments in medical technigues __tothe
types of plastic surgery that we know today.
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Paragraph Practice

Using New Words and Expressions use the new words and expressions
learned in this section to complete the following activities:

1. Using words and expressions from this section, write one paragraph about the
history of the topic vou chose in Activity 7 on page 69,

2. In your opinion, are Lattoos ugly or beautiful? Express your opinion in one
paragrapl. Use words and expressions from this section.

3. Rewrite your Freewriting Activity from Part L using the words and CXPressions
on pages 70-71,

[ZIEY organizing and Developing Your Ideas

Types of Supporting Material

Review Point
= A well-developed paragraph anticipates the readers' questions and answers

them.,

New Points

A well-developed paragraph includes a good amount of supporting material.
The types of supporting material that writers usually use to develop their ideas
include examples, facts, statistics, and anecdotes.

® An example is a representative person, quality, or event. It shows a cormmon
quality or illustrates a general rule.

& Afactis a piece of information that is true Or an event that has happened.
Facts record and present evidence,

® A statistic is a number or part of a collection of numbers that represent
measurements or facts,

= An anecdote is 3 short story about a person or event that llustrates or

dramatizes a point.

EXAMPLES OF SUPPORTING MATERIAL
Note the use of the above examples of supporting material in the following paragraph

about the history of neckties:
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Some aspects of contemporary men's fashion can be traced to ancient
times. The necktie is just one example. [Example] In fact, the history of
neckties dates back to the Roman Empire. Roman legionnaires wore a fo-
cale, a piece of cloth around their neck in order to keep warm. In the seven-
teenth century, a regiment from Croatia (then part of the Austro-Hungarian
Empire) visited Paris and was presented to the king, Louis XIV. The officers
of this regiment were wearing brightly colored handkerchiefs made of silk
around their necks. [Anecdote] Louis XIV, well known for his interest in
personal adomment, admired these neck cloths. He made them fashionable
in France and even established a royal tie maker. The origins of this early
version of the necktie remain in the French word for tie, cravate, which is
derived from the word “Croat.” [Fact] In twentieth century America, Jesse
Langsdorf patented the long, pointed tie still popular today. And in spite
of the trend toward casual business dress, necktie sales in the twenty-first
century are booming, with some manufacturers reporting a 50 percent in-
crease in sales in 2003 over the previous year. [Statistic]

Analyzing Examples of Supporting Material Review the passage
"Tattoos across Time and Place” on pages 64-66. Try to locate as many different types
of supporting material as you can. State whether each piece of supporting material is
an example, a fact, a statistic, or an anecdote. Use the following chart to record your
findings.

Supporting Material from “Tattoos Type: Example, Fact, Statistic,

Across Time and Place” or Anecdote

New York inventor Samuel OReilly | fact
patented the first electric tattoo
machine in 1891

Japanese merchants and lower anecdofe
classes rebelled against. not being
allowed to wear ornate kimonos
by getting full-body tattoos

American circuses employed 300 peo- | statistic
ple w/full-body tattoos in late 1920s
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Notice that it's not necessary to use each type of support in a paragraph. In fact, writers
may sometimes only use examples to develop a main idea. In other cases, writers may
want to provide statistics to convince readers of their main point. The type or types of
supporting material depends on the main idea and the type of support that is available,

E Identifying Types of Supporting Material identify the main type(s) of
supporting material in the following paragraphs and give two examples from each
paragraph.

Many biologists agree that appearance results from both heredity and
environment. A study of twins, Lisa and Lori, serves as an example of this.
When they were children, people couldn’t tell Lisa and Lori apart. However,
as adults they look quite different. Even though they are genetically identi-
cal, Lisa looks much older than Lori. Lisa has deep lines in her face, while
Lori’s skin is smooth and youthful looking. Their personal histories serve
as an explanation. Like many identical twins, they had similar life experi-
ences: Both had three children, divorced after eight years of marriage, and
both worked as nurses. However, Lisa lived in California, spent a lot of time
in the sun, and smoked a pack of cigarettes every day. Lori, on the other
had, lived in Pennsylvania, avoided the sun, and never smoked.

Main Type(s) of Supporting Material:

Examples:

Men are increasingly availing themselves of plastic surgery to enhance
their appearance. More than 1.2 million men had cosmetic plastic surgery
in 2004, representing 13 percent of the total cosmetic plastic surgery popu-
lation. The number of males having cosmetic plastic surgery procedures
increased 16 percent from 2000 to 2004. Nose reshaping was the most pop-
ular surgical cosmetic procedure for men in 2004, with 109,971 operations
performed. Hair transplantation was the second most popular procedure.

‘orty-three thousand fifty-four procedures were performed in 2004, a 54
percent increase since 2000. Top cosmetic procedures for men in 2004 also
included eyelid surgery, liposuction, and breast reduction.

—The American Society of Plastic Surgeons, 2004 Gender Quick Facts: Cosmetic
Procedures.
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Main Type(s) of Supporting Material:

Examples:

B Using Different Types of Supporting Material Rewrite your freewriting
from Activity 6 on page 69 using at least two different types of supporting material.

n Organizing Supporting Material Look at the notes you collected for your
presentation in Activity 8 on page 70. Use the following chart to put the information you
collected in your research into the following categories: examples, facts, statistics, and
anecdotes. Then decide if you have enough material to write about your topic. Collect
more material if necessary, and add it to the chart below. This will help you write your
essay for this chapter.

Statistics Anecdotes
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Focus on Testing

Examples, Details, and Reasons
Part 3 of this chapter discusses kinds of supporting material. Prompts for the in-
dependent task in the TOEFL® iBT often tell You exactly what kinds of support you

should use—examples, details, or reasons. Note that the word or indicates that you
are allowed to use any or all of these kinds of support.

many things, almost any response will contain details. Reésons tell why: why you be-
lieve your opinion is right, why someane should do something, etc,

Practice: your choice of support type(s) will depend on the nature of the prompt.
Look at the following sampie prompts and circle one or more kinds of support you

would be most likely to use. After you have finished compare your choices with
those of one or two other students.

The first item is done for you as an example,

1. Do you agree or disagree with (he following statement: “Teachers are like
a second sel of parents™ Support vour point of view with specific exam-

ples, details, or reasons.

is interested in or study
Support your point of

2. Should 2 university student, study what he or she
what his or her parents or advisers recommen?
view with specific examples, details, or reasons.
examples details

Teasons
3. Some people believe that it is Zood for students to wear uniforms (a re-
quired style of clothing). Others believe uniforrus are bad for students.
What do you beljeve aboul uniforms? Support your point of view with Spe-
cific examples, details, or reasons.

examples details

reasons
4. Describe an experience in which the behavior of 2 famous persan—a
SPOrts star, 4 movie star, a politician, ele.—inspired yon. Support vour
point of view with specific examples, details, or reasons,
examples details reasons

S. Do you agree or disagree with the following statemeng: “When one door
closes, another opens™ Support your point of view with specific exam-

ples, details, or reasons.

examples details reasons

6. Some people believe that it s good to take three or four months off from
smdying~usually in the summer. Others believe that these vacations are
a waste of time. What o you believe abourt

reasons
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—————————
Writing Product

B Writing about Personal Aesthetics Write an essay on the following topic:

Write about the history of one aspect of personal aesthetics. You can write about the
same topic that you researched and presented in Part 1 or a new one.

Facial hair (beard, mustaches)

Hairstyles

Clothing

Accessories (neckties, shoes, hats, jewelry)

Plastic surgery

cosmetics

Body painting or piercing

Body building

Dieting 4
Your own idea: —

Use the ideas that you've discussed and written about S0 far in this chapter. Also,
remember to develop the ideas in your body paragraphs with examples, facts, statistics,
and anecdotes.
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‘Evaluating Your Writing

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise this €ssay, you can do it now or wait until
Chapter 6.

Rubic for Writing About Personal Aesthetics

[ Description
3 = Content: Writing presents one aspect of personal aesthetics
and explains its history completely through facts, examples,

Excellent experiences, and/or statistics,

= Organization: Ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
to follow.

= Vocabulary and Sentence Structure: Vacabulary is specific
and descriptive; sentence types are varied.

= Grammar: Subjects and verbs agree; common grammar
problems (pronouns, articles, and plurals) are minimal so that
meaning is clear.

= Spelling and Mechanics: Most words are spelled correctly
and punctuation is correct.

2 = Content: Writing presents one aspect of personal aesthetics

and explains history, although reader may still have questions.

Adequate = Organization: Ideas are organized and there is a clear begin-
ning, middle, and end; main idea is clear; some parts may be
undeveloped.

= Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

= Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: Some distracting spelling and/or
punctuation mistakes,
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1 = Content: Writing does not present one aspect of personal

aesthetics or explain history sufficiently.

Developing | = Organization: ideas do not follow essay format and are
confusing or too brief.

= Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or
follow the ideas; sentences have mistakes.

= Grammar: Many common grammar problems (pronouns,
articles, and plurals) that are confusing to the reader.

s Spelling and Mechanics: Many distracting spelling and/or
punctuation mistakes.

Assessment Log

apter, you worked through these activities. How did each of them help you become a better
heck A lot, A little, or Not at all.

A lot Alittle Not at all
>d photos of people who have changed or Q a n|
\ced their natural appearance.

out the history of tatoos. a 8] ]
od personal aesthetics with my classmates. ] a a
words for discussing the history of personal aesthetics. 1 u =
to use a timeline. o | 8]
to use different types of supporting material. 0 5] u]
d information about an aspect of personal aesthetics. 8] 5} [}
>d my essay. 4 a 8] .
nething) = 8] a |
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Chapter

Transitions

In This Chapter

Genre Focus: Information

Writing Product
In this chapter, you'll write about a rite of passage.

Writing Process

Discuss photos of rites of passage.

Read about adulthood.

Interpret a table.

Interview someone about an important transition in his or her life.
Learn and use vocabulary for writing about rites of passage.
Organize and interpret supporting material in a paragraph.







onnecting to the Topic

l Whak does it mean 1o be an adult?

How does one become an adult?
EI What kind of transitions do you think are involved in becoming an adult?

F 5







Preparing to Write

II Discussing Rites of Passage Look at the photos. They illustrate rites of
passage (ceremonies, rituals, or events that mark important changes, or transitions
in a person’s life). Then answer the questions that follow.

A& 3

4 Obtaining a driver’s license (age 16-18). Being able to
from inside the home to outside the home. drive alone results in greater independence.

A Graduating from secondary school and starting college. A Getting married. Responsibility extends to another
person.
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Idren. Financial responsibilities increase, 4 Retiring. The freedom to structure time as one chooses
can be pleasurable or problematic.

1. Which rites of passage are related to becoming an adult?

2. Which rites of passage give people more independence?

3. Which rites of passage give people more responsibility?

4. How many of these rites of passage have you experienced? Which ones?
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Brainstorming Think of more rites of passage in your culture or in any
culture you are familiar with. What are they called? At what age do people usually
experience them? What is their purpose? Complete the following chart.

Rite of Passage

Age Purpose

Now, compare your chart with the photos ilustrating rites of passage in Activity 1.
Discuss the differences and similarities with your classmates.

Preparing to Read The passage on pages 85-86 is an excerpt from a college
sociology textbook. Before you read, answer the following questions:

1. What does adolescence mean? What is another word for an adoleseent?

2. What do you think most Americans would say is the key event that marks

becoming an adult? What would most people from vour culture say 15 Lthe key
event. that marks becoming an adult?
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3. How important are the following life events, in your opinion? Number them
from 1 to 7, with 1 being Lhe most important.

Financial independence [rom parents/guardians
__ Separale residence from parents
_ Fulldime emaployment
Completion of formal schooling
Capability of supporting a family
__ Marriage

Parenthood

4. Think about the elderly people that you know in your culture. Are they treated
well? Are they happy with their lives? How active are they?

The Life Course

A Among the Kota people of the Congo in Africa, adolescents paint
themselves blue. Mexican American girls go on a day-long religious retreat
before dancing the night away. Egyptian mothers step over their newborn
infants seven times, and students at the Naval Academy throw their hats in
the air. These are all ways of celebraling rites of passage, a means of dra- 5
matizing and validating changes in a person’s status.

B The Kota rite marks the passage to adulthood. The color blue, viewed
as the color of death, symbolizes the death of childhood. Hispanic girls

celebrate reaching womanhood with a

quinceariera ceremony at age 15. In the 1o

Cuban American community of Miami

[Florida], the popularity of the quincea-

iera supports a network of party plan-

ners, caterers, dress designers, and the

Miss Quinceaniera Latina pageant. For s

thousands of years, Egyptian mothers

have welcomed their newborns to the

world in the Sebou ceremony by stepping t

over the seven-day-old infant seven times.

And Naval Academy seniors celebrate 2o

their graduation from college by hurling

| their hats skyward (D. Cohen 1991; Garza

A A quincearniera celebration. 1993: McLane 1995; Quadagno 2002).
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c These specific ceremonies mark stages
of development in the life course. They
indicate that the socialization process con-
tinues through all stages of the human life
cycle. Sociologists and other social scien-
tists use the life-course approach in recog-
nition that biological conditions mold but
do not dictate human behavior from birth
until death.

D In the culture of the United States, each
individual has a “personal biography” that
is influenced by events both in the family

A Freshman cadets at the Virginia and in the larger society. While the completion

Military Institute crawl up amuddy ¢ pojigious confirmations, school graduations,

marriage, and parenthood can all be regarded
as rites of passage in a society, people do not necessarily experience them
at the same time. The timing depends on such factors as one’s gender, eco-
nomiec background, place of residence (central city, suburb, or rural area),
and even time of birth.

Several life events mark the passage to adulthood. Of course, these
turning points vary from one society and even one generation to the next.
According to a survey done in 2002, Americans view the end of formal
schooling as the key event that marks becoming an adult. On average, most
Americans expect this milestone to occur by age 23. Other major events in
the life course, such as getting married or becoming a parent, are expected
to follow three or four years later. Interestingly, most survey respondents
did not view marriage and parenthood as important milestones.

We encounter some of the most difficult socialization challenges (and
rites of passage) in the later years of life. Assessing one’s accomplish-
ments, coping with declining physical abilities, experiencing retirement,
and facing the inevitability of death may lead to painful adjustments. Old
age is further complicated by the negative way that many societies view
and treat the elderly. However, the common attitudes toward the elderly
as helpless and dependent have undergone dramatic changes in recent de-
cades. Increasingly, many older people continue to lead active, productive,
fulfilled lives—whether in the paid labor force or as retirees.

hill in a rite of passage at the school.

—Adapted from Richard 'I' Schaefer, Soctology, Ninth Idition and Socwlogy: A Brief
Introduction, Third Edition.
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MILESTONES IN THE TRANSITION TO ADULTHOOD

Life Event Expected Percentage of People Who

Age view Event as Extremely/Quite
Important

Financial independence from 20.9 years 80.9%

parents/guardians

Separate residence from parents | 21.1 57.2

Full-time employment 21.2 83.8

completion of formal schooling 223 90.2

Capability of supporting a family | 24.5 823

Marriage 25.7 332

Parenthood 26.2 29.0

Sowree: T Smith. Based on a 2002 General Survey of 1,398 people.

: ﬂ Understanding the Reading In small groups, do the following tasks and ;
answer the following questions:

1. Give an example of a culture that clearly marks the difference between child- ‘
hood and adulthood. l

|

|

\

2. What do most Americans say is the key event that marks becoming an adult?

3. Which life evenl was considered to be the most important 1o Americans in a
2002 survey?

4. Do all people in a particular society tend to experience life events at the same
time? Explain your answer and give an example.

5. Why does the author say: “We encounter some of the most difficult socializa-
tion challenges (and rites ol passage) in the later years ol life."?

== Transitions 87

_———







Strategy |

Thinking Critically: Interpreting Tables

Authors of academic and scientific material often show important information
in tables and graphs. Tables and graphs can make it easy to see patterns and
relationships in a great deal of information. They often contain information that
you can use in your writing or that will appear on a test.

information (or data) in tables is usually organized according to categories.
These categories are presented horizontally and vertically, usually in bold type. To
read a table, scan the title and the category heads. Then find specific information
that appears where the horizontal and vertical categories connect. For example,
here is a question about the information in the tabie on page 87: "At what age do
most Americans expect a person to get married?” To find the answer, scan at the
horizontal heads for “Expected Age.” Then scan the vertical categories for
“Marriage.” The answer is 25.7 years old.

T ———— T T T L T T T T T T T T e L L T L T T E T T S SR T e T e N TS P TR St e o Ty T P LTI s b

Practicing Reading Tables Use the table on page 87 to answer the following
questions.

1. What pereentage of people view (ull-time employment as extremely or quite
important?

2. What is the expected age of parcnthood?
3. What percentage of people view parcnthood as extremely or quite important?
4, What percentage of people view marriage as extremely or quite important?

5. What is the expected age for people to complete formal schooling?

E Freewriting choose a rite of passage from a culture you are familiar with and
write about it for 15 minutes without stopping. Include as much information as you can
about the event: the age of the person, the purpose of the rite of passage, and details
such as what people do during the event.

Gathering Information Collect information on a rite of passage from a
culture that interests you by interviewing someone from that culture. You may consider
religious and ethnic rites of passage—for example, confirmation, bar or bat mitzvah,

or quinceariera—or you can use the life events in the table on page 87. Before the
interview, think of what you would like to know and write a questionnaire like the
following:

W hagers wae







Questionnaire About Life Transitions

1. Name of person interviewed:

. Rite of passage: _

4. Age at time of rite:

2
J=OeXe— ——
5. What does the rite of passage involve? What happens?

6. What is the person’s status before the rite?

7. What is the person’s status after the rite?

8. What is the purpose of this rite in this culture?

0

. Additional information/comments:

B Sharing Results Give a brief presentation on the rite of passage that you
learned about. If possible, bring pictures, photos, music, or objects associated with the
rite to make your presentation more interesting.

n Focusing on Words and Phrases

Discussing Rites of Passage

Finding Meaning in Context On page 90 are some words and expressions
from “The Life Course” on pages 85-86. Find them in the passage. Notice their
contexts—how they are used in a sentence—and try to guess their meanings. Then
match the meanings below to the words and expressions. Write the letters on the lines.
Note: Two words have the same meaning.
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Words and Expressions Meanings

— 1. ceremony (Line 10) a. the process of teaching someone to behave
according to a group’s rules or values

— 2. mark (Line 7) b. times when changes occur
— 3. milestone (Line 47) c. ritual
4. rite {Line 7) d. confirming

5. socialization (Line 26) e. place or rank in a group or organization

™

6. status (Line 6) an important event or point in time

— 7. tuming points (Line 44) g. show; indicate
h

— 8. validating (Line &) . formal procedure

Using Expressions Study these expressions for discussing rites of passage and
important life events. Find them in “The Life Course” on pages 85-86 and notice how

they are used in a sentence.
becoming an adult financial independence
formal schooling the life course
the human life cycle the passage to adulthood
stages of development supporting a family

Now complete each sentence with one of the expressions. More than one expression
may be correct in some sentences.

1. is clearly marked among the Kota people of
the Congo. Adolescents paint themselves blue 1o show that they are no longer
children,

2. Girls in certain Latin American communities in Lthe United States marlk
with large parties on their fifteenth birthday.

3. Alarge percentage of Americans view the end of
_as the main event that marks adulthood.

4. Some cultures view as an mmportan!, life event.
Others do not feel that supporting yourself without your parents' help is very
significant.

5. All cultures have important events that mark Lransitions in
_. These celebrations often begin ar birth

and end at death.

6. —being able to take care of others as well as
yourself—is considercd to be an important, milestone in some cultures.
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Paragraph Practice

Using New Words and Expressions Use the new words and expressions
from Part 2 to complete the following activities:

1. Write a paragraph about the rite ol passage that you learned about, from your
interview in Activity 7 on page 88. Use as many of the words and expressions
frorm this section as you can.

2. Rewrite your freewriting [rom Activity 6 on page 88, using words and expres-
sions presented in this section,

3. Write a paragraph about adolescence in your culture. Concentrate on the
changes that a person makes during this period, and use words and expres-
sions rom this seclion.

ﬂ Organizing and Developing Your Ideas

Organizing Supporting Material

( Review Point
= You can use different kinds of supporting information to develop the main
ideas of a paragraph: examples, facts, statistics, and anecdotes.
= You can use different types of support in one paragraph, or use the same kind.
= The type of support you choose depends on the main idea of your paragraph.
\_
(

New Points

= A well-developed paragraph includes the following: a topic sentence, an
optional bridge statement, supporting material, and a conclusion.

= These parts of a well-developed paragraph have the following purposes:
1. The topic sentence expresses the main idea.
2. The bridge explains the main idea and connects it to the

supporting material.

3. The supporting material includes examples, facts, statistics, or an anecdote.
4. The conclusion reminds the reader of the main idea and concludes the

paragraph.
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Analyzing a Well-Developed Paragraph Read the following paragraph
and identify its parts (topic sentence, bridge, supporting material, and conclusion) by
answering the questions.

(1) Adolescents form a large and powerful group in North American so-
ciety. (2) Teenagers, in the United States and Canada, receive a lot of atten-
tion because of their purchasing power. (3) They are important targets for
advertisers of clothing companies, who introduce many fashions designed
especially for teen taste and lifestyle. ( 4) Special magazines, books, and
newspaper columns are also written only for teens. (5) The entertainment
industry has a huge market in its vast audience of teenagers. (6) Finally, a
variety of products are designed exclusively for young Americans between
twelve and twenty. (7) It's clear that adolescents comprise an important,
and powerful market in North America.

What is Sentence 17

What is Sentence 27

What is Sentence 37

What is Sentence 47

What is Sentence b? o

What is Sentence 67

What is Sentence 727 .

Interpreting Supporting Material

—

New Points
= A well-developed paragraph often includes an interpretation (or analysis) of
the supporting material.
= An interpretation is one or more sentences that follow the supporting
material. It explains how the supporting material relates to and develops the
topic sentence.

b

studying an Example of Interpretation Read the paragraph on the next
page and notice how the interpretation (underlined) connects the supporting material
and the topic sentence.
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| TOEFL® IBT Focus on Testing

ﬂ Practicing What You've Learned Complete the following topic sentence
and bridge sentence and think of some supporting examples for your topic sentence.
Then use your topic sentence, bridge sentence, and supporting information to write a
complete paragraph by adding supporting material, an interpretation, and a conclusion.
Use the paragraph in Activity 1 on page 92 as a model.

W Topic sentence: For someone from my culture, the transition from adolescence
1o adulthood can oceur

(time or age).

B Bridge sentence: This is due Lo

(reason the transition happens at this time or age).

B Supporting examples:

B Interpretation:

B Conclusion:

Applying What You've Learned Write a paragraph about a personal or social
transition. Use all of the parts of a well-developed paragraph that you reviewed in this

section.

Writing About Personal Transitions on Standardized Tests

This chapter has given you many tools for writing about transition points in your
personal life. The TOEFL® iBT asks you to respond to two prompts: (1) an inde-
pendent prompt and (2) an integrated prompt. Some independent prompts deal
with transition points in life, much as this chapter does. A lot of the vocabulary
you have learned in this chapter can be useful if you get such a question on the
TOEFL® iBT.
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Here is a sample TOEFL® iBT-like prompt about transitions:
Describe a problem you had during your school years and how it has affected
your life. Use specific examples or reasons to support your description.

Note how this sample includes several features of a typical independent prompt
on the TOEFL® iET:

= |t asks about a personal experience, preference, or opinion.
= |t has a connection to an academic setting or situation.

= It asks not just for a description but also for an explanation of some aspect of
the experience.

practice: Using some of the “personal transition” vocabulary you have learned in
this chapter, write a response to one of the following prompts. Set a timer so you
spend no more than 30 minutes planning, writing, and revising your response.

Prompts:

1. Explain a difficult decision you had to make in order to do well in your studies.
Support your explanation with specific examples, details, or reasons.

2. Describe a time when you succeeded academically. How did you react to
your success? Support your response with specific examples, details, or
reasons.

3. Everyone experiences disappointments in student life—a bad test score,
an unfair comment from a teacher, the loss of a good friend at school, etc.
Tell about one such disappointment you have experienced. Support your

response with specific examples, details, or reasons.

writing Product |
!

E Writing About a Rite of Passage Write an essay on the following topic,
using the ideas that you've discussed and written about so far in this chapter.

—

Describe and analyze a rite of passage from your culture. Give examples when
appropriate. Focus on one or more of the following:

the purpose of the ritual

what happens during the ritual

what participants, do, wear, cat, and so on, during the ritual
the person’s status before and after the ritual

additional information about the ritual
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Evaluating Your Writing

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or writing from a
previous chapter, you can do it now.

Rubric for writing About Rite of Passage

Excellent

Description
= Content: Writing presents a rite of passage and analyzes it

completely through facts, examples, experiences, and/or
anecdotes,

Organization: Ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
(o follow.

Vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied.

Grammar: Subjects and verbs agree; common grammar
problems (pronouns, articles, and plurals) are minimal so that
meaning is clear.

Spelling and Mechanics: Most words are spelled correctly
and punctuation is correct.

Adequate

Content: Writing presents a rite of passage and explains it,
although reader may still have questions.

Organization: ideas are organized and there is a clear begin-
ning, middle, and end; main idea is clear: some parts may be
undeveloped.

Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.
Spelling and Mechanics: There are some distracting spelling
and/or punctuation mistakes.
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hapter

The Mind |

_In This Chapter

Genre Focus: Analysis

writing Product
In this chapter, you'll write about a dream.

Writing Process

Discuss art that deals with dreams.

Read about the meaning of dreams.

Interpret symbols.

Gather information about dreams.

Learn and use vocabulary for writing about dreams.
Organize paragraphs according to levels of generality.







connecting to the Topic

why do you think people dream?
Do dreams have any meaning? Give examples.
What are some ways to interpret dreams?







Preparing to Write

Discussing Dreams What do our dreams mean? Are they important messages
for the dreamer? The art on these pages deals with sleep and dreaming. Look at each
picture, then answer the questions.

O

4 The Nightmare, Henry Fuseli A The Dream of Reason Produces Monsters,
Francisco Goya

1. Describe the two pictures. How does the title of each match what you see in
the picture?

2. What do yvou think the dreamers of these pictures are dreaming aboul?

3. Describe haw each picture makes you feel. Do either of them remind vouof a
dream you've had?







' Interviewing Interview a partner by asking the following guestions. Take notes
on his/her responses.

1. When you dream, do you remember your dreams? yes no
2. Are vour dreams in color or in black and white? color  black/white

3. Can vou remember different dreams you've had at different points in your life?
yes o 1o

4. Do you have any recurring dreams (dreams that you have over and over
again)? Whal are they about? -

5. Do you have any recurring themes or images in your dreams (such as water,
animals, a house, ete.)? What are they?

6. Which of these common dream experiences have you had?
a. being late for an important event
b. losing a tooth
c. flving
. falling
¢, being chased ,
f. finding or losing valuables

Sharing Results Now combine your answers with those of your classmates in a ‘
class survey. Can you draw any conclusions? For example:

= Are women more likely to remember their dreams than men?

Are women more likely to dream in color?

Are there any differences (in general) between men’s and women's dreams?
Do you share any dream images or themes with other students?

Do you share any dream experiences with other students?

ﬂ Preparing to Read You are going to read a magazine article about recurring
dreams and what they may mean. Answer the following questions before you read:

1. Have vou ever tried to interprel a dream? How do people interpret dreams?
) i

2. Who was Sigmund Freud? What did he say about dreams?

sse Themind 101

h







The Dream That Haunts You

r years, Helen Thacker has had the
same distressing drean. “Pm trapped in

a dark tunnel with men standing at the en-
trance waiting 1o attack me. When 1 scream
for help, no sound comes out. I try again. A
whisper. Finally, with all the strength | have,
I yell.” Suddenly, she’'s awake. “T can't tell
you how terrifying that dream is. Usually
my heart pounds and my body’s wet with

sweat. Sometimes I'm upset all through the
next day.” S _

Like Thacker, millions of people have A sigmund Freud
recurring dreams that play inside their
heads like scratched records. These dreams may be exhilarating—you fly
down halls and over cities. Or they may be nightmares that jolt you into
consciousness after you've been chased, yet again, by giant bugs, vampires,
or men with guns. Often the dreams have traumatic plots that leave you
feeling upset in the morning. In one study of women’s dreams by Rosalind
Cartwright, Ph.D., a psychology and social sciences professor at Chicago's
Rush-Presbyterian-St. Luke's Medical Center, women describe nearly 50
percent of their recurring dreams as “highly unpleasant” and only 8 percent
as “strongly pleasant.”

The ancient Greeks claimed dreams were messages from the gods.
In the Middle Ages, dreams supposedly marked visits from demons.
Late nineteenth-century doctors thought that nightmares came from
difficulty breathing and areduced oxygen supply tothe brain. Contemporary
theorists have their own explanations.

Some scientists believe all dreams are a physiological response
to our brain’s nighttime activities. “They are simply our awareness of
automatic activation of the brain during sleep,” says J. Allen Hobson, M.D.,
a psychiatry professor at arvard University and author of The Dreaming
Brain. The brain stem sends signals to the cortex (the center of vision and
thought), and the cortex turns those signals into dream stories. Your own
experiences and emotions do contribute 1o the dream, however. Stored
in your memory, they organize the story that you dream. “But dreaming
is largely a random process,” adds Dr. Hobson. “A lot of the nonsense of
dreams is nonsense.”
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. Not so, say other experts, who view repeated dreams as messages from
a person’s deepest self, or the “royal road,” as Freud wrote, 10 the uncon-
scious. “Dreams offer an unfailing view of the conflicts within a person,” a0
contends Edward N. Brennan, M.D., an assistant professor of clinical psy-
chiatry at Columbia University. And they present that view through meta-
phors and symbols.

G A woman who frequently dreams of being chased by men, for instance,
may unconsciously want closeness to a man but be afraid. Until she mas- 4
ters her anxiety, her dreams will recur. Her response can be likened to a
tongue probing the roof of a mouth burned by hot food: “The dream keeps
saying, ‘This is where it hurts,”” says Dr. Brennan. “And it will show you
again and again and again.”

H Occasionally, recurring dreams may even predict the future, says Stan- 50
ley Krippner, Ph.D., a professor of psychology at San Francisco’s Saybrook
Institute and coauthor of Dream Telepalthy. e tells of one woman who
kept dreaming about a chandelier falling and crushing her baby in her crib.
One night a clock in the dream said 2 a.m.. Frightened, the woman woke up
and moved the baby to her own bed. At 2 am. the chandelier crashed. 55

I Of course, this mother may have unconsciously noted cracks in the
ceiling plaster or the danger of her infant's sleeping below a chandelier. {
“The brain puts together a lot of little pieces of information and comes up
with a [dream] conclusion that is sometimes very accurate,” Dr. Krippner
explains. But the dream clock’s 2 a.m. went beyond her five senses’ percep- 60
tions. The image was either precognition or just an educated guess.

I “Dreams look out for our best interests,” says Dr. Krippner. In some
cases they may even alert us to illness. In a study by Robert Smith, M.D., a
professor of psychiatry at Michigan State University in East Lansing, when
cardiac patients reported death and separation dreams, often recurring, 65
their hearts were functioning poorly, but the patients did not know how
sick they were.

K Recurring dreams can also give advice. Consider the “be prepared” mes-
sage tucked into the recurring dream of Linda Jo Bartholomew, a Stanford
University English lecturer: “Thave a plane to catch, but instead of packing, 70
I clean the sink or polish shoes. The dream always makes me feel terrible
that I've planned so poorly,” she admits.

| What do recurring dreams mean? It depends on you and how each
symbol connects Lo your 0wn life. Specific symbols have meanings unique
to every dreamer. A bow and arrow in a dream, for example, may stand for 75
persecution, but also for self-defense.
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L Because of the intimate relationship between you and what you dream,
“don’t let anybody tell you what your dreams mean. Only you can know,”
says Gayle Delaney, Ph.D., author of Breakthrough Dreaming. To decipher
them, she suggests writing a description of every image, then asking your- 2o
self: What real-life situation resembles this dream?

M Using that method, Iris McCarthy figured out a dream that recurred for
five years: “I was crouching in my kitchen. When the police came around
a side gate and saw me, they started shooting through the window. I could
feel the bullets sinking in my flesh.” Who were the police? “My mother-in- 5
law,” says McCarthy, a Mill Valley, California, housewife and mother of
three. “Once, she did walk around my house, looking through windows for
me. | was always trying (o escape her wrath.”

N When interpreting repetitive dreams, watch for common symbols.
Clothing may indicate feelings about body image. Houses may represent %
your perception of your life. Cars, too, can reflect your life and whether
you're going along smooth or bumpy “roads.”

0 Deborah Dembo, a pediatric nurse in Stanford, California, occasionally
dreams that her Honda is trapped in water or on a steep incline: “I can't
drive up higher or turn around and go back down. There’s no way oul.” To 95
her, the car symbolizes freedom and independence, and so the dream could
mean something in her life is “stuck.”

e e e e e T T e e
—Kristin von Kreisler

Understanding the Reading in small groups, answer these questions about
“The Dream That Haunts You.”

1. Whal are some beliels about dreaming thal people have had in the past?

2. What are two explanations for dreaming, according to the article?

3. State in your own words al least three purposes of recurring dreams, according
to the article.
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4. What is a possible explanation of the chandelier dream that supposedly pre- '

dicted the futare?

5. What do recurring dreams mean, according to the article?

e ——————— e ————————

6. How arc we supposed to interpret recurTing dream symbols, according Lo the
article?

= - I

7. Do you agrec with the article? Are there any other explanations for why people
dream that aren’t mentioned in the article?

e ——————————— e ———————————

e ———————— e —————————— e ——————— o —

strategy

Thinking Critically: Interpreting Symbols

pPost-reading Questions 4 and & ask you to look for additional meanings or
explanations beyond the literal {accurate or exact) meanings of certain events
or symbols. This is called interpreting. Itis an important critical thinking skill.

E Iinterpreting Dream Symbols Ppractice interpreting the dream symbols
below. Then think of additional dream symbols and suggest interpretations for them.
use the following graphic organizer to record your ideas.

symbol possible Interpretation
Clothing o
House —
Cars
—_— {‘
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Freewriting Describe an interesting dream you've had, and try to explain why
you had it. Write for 15 minutes without stopping.

B Gathering Information Find information on an aspect of dreaming that
interests you. Look for information in books, magazines, or online. Sample topics are;

= Psychological dream interpretation. For example, what might dreams say about
your mental or emotional condition?

= Nonpsychological or folk interpretation of dreams. For example, do dreams predict
the future or have some magical power?

= The importance of dreams in various cultures, For example, how do Native
Americans, Senoi Malaysians, or people in your culture view dreams and dreaming?

= The physiological aspects of dreaming. For example, what happens to the body
when you are dreaming?

Take notes on your article and prepare to present your research results to the class.

ﬂ Sharing Results In small groups, present the information you gathered from
your reading about dreams. In your presentation, include:

= An explanation of how you obtained your information
= Avisual that relates to your topic (this can be a photo, sketch, or picture)
= At least one question that helps your classmates relate to your topic

m Focusing on Words and Phrases

Interpreting Dreams

Finding Meaning in Context Following are some words and expressions
from “The Dream That Haunts You” on page 102-104. Find them in the passage. Notice
their contexts—how they are used in a sentence—and try to guess their meanings.
Then match the meanings below to the words and expressions. Write the letters on the
lines.
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Meanings
1. decipher (Line 89) a. representation
2. exhilarating (Line 14) b. not using the CoNnscious mind
3. metaphors {Lines 42-43) ¢. very upsetting
___ 4. recur (Line 46) d. the part of the mind that

is not conscious

5. symbol (Line 43) e. symbol
6. the unconscious {Lines 39-40) f. decode; interpret
7. traumatic (Line 17) g. very exciting
8. unconsciously (Line 45) h. happen again

Using Expressions Study these expressions for discussing dreams and dream
interpretation. Find them in “The Dream That Haunts You" on pages 102-104 and notice
how they are used in a sentence.

—
reflect [something |

symbolize [something or someone] ‘
mark, stand for, indicate [something] |
dream (of, about) [something or someone] '
have a dream i
L indicate something (about) [something or someone] '»

m—— e

Now complete each sentence with the correct form of one of the expressions. More '
than one expression may be correct in some sentences.

1. WhenAaron __— ——————— about flying, he realized he needed
more freedom in his job.

2. In folklore, a dream about a missing tooth __losinga
friend.

3. A dream about flying into an obiect may = feelings
of being trapped in life.

4. A dream about flying might also ______adesire Lo escape
from something in your life.

5. When you dreart about water, such as a tidal wave, it can

your feelings. |
6. The ancients believed that dreams __— ——————— visits from evil

SpITiLS.
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Using New words and EXpressions Use the new words and expressions
from this section t0 complete the following activities:

1. Choose one ol the works of art [vom page 100, and write & paragraph interpret-
ing the dream Mages. Use the words and expressions in this seclion.

2. Think again aboul the dream you described in your freewTiting in Activity 7 on
page 106. Wrile a paragraph interpreting the dream again, this ime using the
words and expressions in this section.

3. Choose one of the following dreams Lo interpret. Read the deseription, think
about it, and then wrile an explanation of what you think it rmeans,

a. Boy, b years old: o1 dreamed Twas in the bathtub and the water began
draining. My hittle sister went down the drain and just hefore she
disappeared, she held her hand up. 1 canght it, and 1 pulled her out of the
drain, | wasn’t able o help our friend, Melanie, who wenl down the drain
next. She didn’t hold her hand ap, S0 1 conldit save her.”

b. Woman, 35 years old: “A conunon drearm 1 had as a child was FINMng away
from an erupting volcano. The hot lava was creeping taster and faster
toward me. I ran as fast as 1 could to avoid being {rapped and purned by the
lava. 1 always woke up from this dream out of breath and scared!”

¢. Girl, 8 years old: “Last night 1 dreamed that a whole buneh of soldiers came
into my bedroom {hrough the window. There were carrying knives and guns
and 1 was afraid they were going to kill me.”

d. Man, 50 years old: “1 often dream that T've enrolled in a class al il forget
when it starts and where it’s located. In the dream 'm wandering avonned
campus looking for the correct building and [eeling quite lost. I feel very

guilty in this dream.”

A A volcanic eruption
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E Organizing and Developing Your |deas

Paragraph Organization: Levels of Generality

Review Point
in a well-developed paragraph, the writer organizes his or her ideas ina logical
order and explains how the supporting information is connected to the main idea.

() h
New Points
An effective way to organize ideas in a paragraph is to use specific facts and
illustrations to support general statements. Here are two ways to organize your ideas:
= Top-down organization
= Divided organization
Choose the pattern that best fits what you are writing about.

. _ -J

PARAGRAPH PATTERNS

Top-Down Organization
Look at the following example of top-down organization. It looks like a set of stairs:

each idea in the paragraph moves one step down in generality.

1 Topic sentence (most general idea)
2 More specific information about the topic
3 More specific information about Sentence 2
4  More specific information about Sentence 3
5 More specific information about Sentence 4

Divided Organization
The following example, divided organization, looks like two sets of stairs, as the topic
sentence of the paragraph has two parts.
1 Topic sentence (most general; may have two or more parts)
7, First part (more specific)
3 Fact or illustration related to the first part (very specific)
4 More specific information about Sentence 3
2 second part (same level of specificity as the first part)
3 Fact or illustration related to the second part (very specific)
4 More specific information about Sentence 3

Organizing your ideas often begins al the brainstorming stage when you have a list of
ideas on a topic. Before writing, note the general-to-specific relationships of the ideas
in your notes.
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Analyzing Divided Organization Look at the following example of some
brainstorming notes and a divided arganizational pattern. The notes are on the topic of
anthropology as an academic field. Then answer the questions that follow.

Notes

Anthropology The Study of Frimates
Cultural Anthropology

The Great Apes The Study of Linguistics
Physical Anthropology

Native American Languages

General-to-Specific Organization
! Anthropology
2 Physical Anthropology
3 The study of primates
4 The great apes
Z Cultural Anthropology
3 The study of linguistics

4 Native American fanguages

N me.w‘#ﬁ.m“km‘wwmlw ot gt ., Tl

1. What is the most general idea?

2. What two topics represent the next level of generality?

3. What are the relationships between the Level 3 ideas and the Level 2 ideas?

4. Why do “The great apes” and “Native American languages™ appear where they
do in this organizational pattern?

Practicing General-to-Specific Organization On page 111s a list of ideas
on the study of dreams. They are in no special order. Study the fist, then organize the

2R I 3 Eeneral o Spediic patein,
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terpretation: literal or symbolic
dream of one's mother or friend

- someone or something not found in one’s day-to-day life~symbolic
 someone or something in real life—literal

dream of a dragon or some other fantastic animal

to-Specific Organization

N S A S R e T gy

Studying General-to-Specific Organization in a Paragraph Now, study
this general-to-specific organization of ideas in the context of an entire paragraph. Read
the following paragraph and answer the questions that follow.

(1) According to one author, dreams can
have either a literal or a symbolic interpreta-
tion. (2) If a dream image represents someone
the dreamer knows or an event that has actu-
ally occurred in the dreamer’s life, then this im-
age can be taken literally. (3) For example, if a
person dreams of his or her mother, then most
likely the dream is indeed about the person’s
mother, and the mother image should not be
taken to represent anyone or anything else. (4)
A However, if a dream image does not represent

a person or a thing that can be found in the
dreamer’s day-to-day existence, then the image can be taken as a symbol
of something else. (5) For example, if a person dreams of a dragon or
some other exotic animal he or she never comes in contact with, then the
dreamer is free to interpret this image as a symbol of something else. (6)
Therefore, when interpreting dreams, this author recommends looking for
symbols only when a literal interpretation is impossible.
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1. What is the topic of the first. sentence? Is this idea general or specific?

2. What idea is expressed in Sentence 27 How does the idea in Sentence 2 relate
to the idea of the first sentence?

3. What is the relationship, if any, of Sentence 4 Lo Sentence 27

4. What is the relationship of Sentence 4 10 the [irst sentence?

5. Explain the relationships ol Sentences 3 and 5 to the rest of the paragraph.

6. What is the function of Senfence G

7. What organizational patiern would you usc for this paragraph, top-down or
divided?

Now diagram the ideas in the paragraph on page 111 on a separate picce of
paper. (Hint: Sentence 6, the conclusion, has the same level of generality as
Sentence 1.)

Focus on Testing

“Drawing” Your Ideas for TOEFL® iBT Writing

in several parts of this chapter, you have read about organizational patterns that
can be shown in a diagram. Using lines, drawing a sketch, or making a diagram or
chart is often a helpful way to plan idea relationships to make in your response to
a writing task on the Internet-based TOEFL® iBT.

The difficulty is that you have very little time to complete either of the two tasks
on the TOEFL™ iBT—30 minutes for the independent response, 20 minutes for the
integrated response. Within these time limits, you must complete all stages of
your writing process: planning, writing, and revising. There is not much time for
careful planning.







Practice: Look again at the first reading in this chapter, “The Dream that Haunts
You." Imagine that you must respond to the prompt below. Set a timer for five
minutes. During that time, create an organizer to lay out your ideas for a re-
sponse. You may choose any type of organizer that you think will work best for
you. After you have finished, do the exercise again with another type of organizer.
Then compare your organizers to those done by one or two other students.

Prompt: Although some researchers say dreams are nonsense (meaningless),
others think dreams do have meaning. Using information from the reading, ex-
plain what kinds of meaning dreams might have, according to researchers.

ﬂ Analyzing Levels of Generality Read the paragraph below and study the
relationships between ideas in the sentences. Number each sentence according to its
level of generality. The most general ideas will be numbered 1, and the most specific
ideas will be 3.

( ) In the last several decades, researchers have learned a
great deal about the frequency and duration of dreams, which can be
observed in two ways.

( ) One way is to connect wires
from an amplifying and recording de-
vice, called an electroencephalograph, to
the sleeper’s head. () This instrument
registers “brain waves,” which are
tiny changes in the electrical poten-
tial of the brain at rest. ( ) A certain
pattern of these brain waves indicates
dreaming. ( ) Another way scientists
collect data on dreams is by observing
the sleeper’s eyes. () There is active

eye movement when a person dreams. 7
() This eye movement can be seen 4 Awoman hooked up to an

through closed eyelids and recorded an- ~ electroencephaiograph.

tomatically on moving paper tape. () From these two methods, scientists
have found that everyone dreams four to six times a night and that each
dream lasts between 15 and 20 minutes. ( ) If you don’t think you dream,
you simply don’t remember your dreams!
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Practicing Top-down Organization Write two paragraphs on a folk belief or
saying about dreams from your country or another country. For the first paragraph, use
the top-down organizational pattern:

6 (optional)
Conclusion

Note that you will be giving increasingly specific information about your main idea as
you proceed. Your paragraph will have five or six sentences. Make sure that you include
all the levels of generality shown in the preceding diagram. Then rewrite the paragraph
using this divided organizational pattern:

Conclusion

Note that in this paragraph you will be giving increasingly specific information about
two aspects of your main idea. This paragraph will be at least eight sentences long.
Make sure that you inciude all the levels of generality shown in the outline above,
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ﬂ Practicing What You've Learned Choose a paragraph from the body of one
of your previous essays. Reread it and see how well it is organized. Try to diagram it as
you did the preceding paragraph. If you cannot diagram it, rewrite it, paying attention to x
its organizational pattern.

Writing Product

Writing about a Dream Write an essay on the following topic using the ideas
that you've discussed and written about so far in this chapter.

Write about a dream you've had, a dream that someone told you about, or a
dream that you read about. First, describe the dream. Then, write about one or
more possible interpretations.

A A memory of a dream ,
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EZTTY cvaluating Your Writing

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or writing from a

previous chapter, you can do it now.

Rubric for writing About a Dream

Score \ Description
3 = Content: Writing presents a dream and provides one or more

reasonable interpretations through reference to symbols, ex-

Excellent amples, experiences, and/or background information.

= Organization: ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
to follow.

= Vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied.

s Grammar: Subjects and verbs agree; common grammar prob-
lems (pronouns, articles, and plurals) are minimal so that mean-
ing is clear.

= Spelling and Mechanics: Most words are spelled correctly,
and punctuation is correct.

2 = Content: Writing presents a dream and interprets it, although

reader may have questions.

Adequate = Organization: ideas are organized and there is a clear begin-
ning, middle, and end; main idea is clear, some parts may be
undeveloped.

= Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

s Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: Some distracting spelling and/or
punctuation mistakes.
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1 = Content: Writing does not present a dream clearly or interpret

it sufficiently.

Developing | = Organization: Ideas do not follow essay format and are con-
fusing or too brief.

= Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or fol-
low the ideas; sentences have mistakes.

= Grammar: Many common grammar problems (pronouns,
articles, and plurals) that are confusing to the reader.

= Spelling and Mechanics: Many distracting spelling and/or
punctuation mistakes.

-Assessment LOg

hapter, you worked through the following activities. How much did each of them help you
a better writer? Check A lot, A little, or Not at all.

A lot A little Notatall
sed art that deals with dreams. a '} Q
hout the meaning of dreams. J ] 0
1 how to interpret symbols. 4 a ]
ed and shared information about dreams. u U ]
4 and used vocabulary for writing about dreams. J a 4
zed paragraphs according to levels of generality. 8] a J
ted my essay. 4 u ]
ymething) 0 u J '
|
) |
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Working

In This Chapter

| Genre Focus: Analysis

it Writing Product
In this chapter, you'll write about success at work.
(AR Writing Process
! Discuss business success in different cultures,

Read about different business styles.
Make inferences.

Interview a businessperson.

Learn and use vocabulary for writing about work,
Describe causes and effects.
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connecting to the Topic

What is the secret to success in business?
E would you like a career in business?
E In what type of job would you be most successful?







Discussing Work Think about what it might be like to work with people from
different cultures. Study the pictures below and answer the questions that follow.

A Giving a presentation in Korea

A Growing plants for export in Brazil

goliating a contract in Japan







1. In each situation shown in the photos what might a busmessperson have to
know about the country or culture in order to be successful?

2. What communication problerms do you think might occur

in these situations?

* Taking a Quiz ideas about business vary from culture to culture. Are your ideas

s different from those of your classmates? Take the following quiz to find out. Read each
sentence. Circle A if you agree with it and D if you disagree with it. Then compare your
answers with those of your classmates. Discuss if your opinions are personal or cultural.

1. A
2; 4
. A
4. A
5. A
6. A
750 A
8. A
9. A
10. A

—

[

[

[

D

D

When a company hires a new ernployee, it should take into consid-
eration the personal relationships the candidate is likely to form
with others in the company:; this is more important than job quali-

fications.
Time equals moneyv: it’s impaortant 1o get things done quickly.

Teamwork is very important.

Employees should discuss their problems with their supervisors

frequently.

Personal relationships are very important in any business
Lransaction.

Written contracts and agreernents are notl necessary: a person’s

word is enough in making a business deal.

Individual employees are responsible for the success of their
company as a whole, not just for their own work.

Employees should always show respect when they talk to people

in higher positions.

A person’s sex or race should nol influence whether or not a
company hires him or her,

Only the manager should make decisions that affect his or her
employees, not the employees themselves.
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Preparing to Read gelow is an excerpt from a book about doing business in
Japan. In this excerpt, the author describes a Japanese decision-making style: decision
making by consensus (group decision making). Before you read,

answer these questions.

1. How do you make an important decision?

2. How do you think people make decisions at work? As a group? Or does one
person make the decision? Does decision making take a long time? Why or why
not? Is making decisions at work different from making personal decisions?

3. How might culture affect decision making? What might. contribute to success-
ful decision making in a erosscultural work situation?

Decision by Consensus

ne of the most importani differences in management style between

Japanese management and that in most other countries lies in the area
of decision making. Westerners often find the Japanese method of making
decisions to be extremely slow. However, most people do not realize the
different thought processes and procedures that are going on during Japa-
nese-style decision making.

Westerners tend to make major decisions at the top, in board meetings,
among department heads (high-level managers). They then “pass the word”
down to lowerlevel managers and others to implement and carry out the
decision. The Japanese do the opposite. Their system, commonly known as
ringt, is the corporate version of “government by consensus.”

With ringi, decisions are not made “on high” and given to lower-level
employees to be implemented. Rather, they are proposed from below and
move upward. In this process, the decision receives additional input and
approvals after much discussion through all levels of the company.
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“()ne should think of the system as 2 filter through which ideas pass,”
says Robert T. Moran. “The whole process, as it slowly goes through vari-
ous levels of the company, can last from two 10 three weeks to a matter of
months. Each level takes its OWIl time to consider the details. If the matter
is complex or sensitive, it can take even Jonger.”

For decisions that are not of really major importance, approvals can
be given by various individuals (or by groups). But when any decision is of
great importance, the Japanese look for broad consensus. Ringi should be
seen as a “process” rather than a system. It gives management the choice
of a broad selection of practical choices. Often, the person who initiates
an idea is a section chief. He proposes an idea (which may have been
suggested 1o him by one of his workers). He gets his section members to
research it; they a1l discuss it. When satisfied, he passes it up to the higher
levels of management.

Even junior members take part in all this deliberation. It is considered
part of their training. It is also a Way to develop company motivation. The
idea 1s considered all the way up until it reaches the president. If he ap-
proves it, it will have been seen and considered by almost everyone who
could be in any way involved in the final implementation. One can imagine
the bargaining, persuasion, trading of favors, seeking of support, and gen-
eral “lobbying” that §0€S on throughout the process! All of this is known
as nemawashi, which means “binding up the roots.” (This suggesls the
jimage of a tree that will survive only if everything is properly prepared in
advance.)

One of the major benefits of ringt is that it avoids the possibility of any
one person being “personally responsible” for a decision. When responsi-
bility is spread out o many people, no one “loses face” (is embarrassed).

sgometimes the delays in making even simple decisions are almost
unbearable,” said a fast-moving American executive who works with a
worldwide hotel chain. “Fverybody has 1o be involved with everything,”
he continued. “It takes forever. As far as 1 am concerned, this is without a
doubt the very hardest part of working for a Japanese company. You feel as
if you can never get a decision on anything, large or small.”

“By the time the decision is finally made,” added another, ‘1 have usu-
ally lost interest in it and am involved in something else.”

If you try to hurty the process, it does more harm than good. The Japa-
nese do not like pressure. Obviously, frustrated Westerners will be itching
to know what is going on as the silence continues for weeks or months. You
submit a proposal or an inquiry. Nothing happens. Who is holding it up?
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Western Decision Making Japanese Decision Making

suggest proposals, projects, or refinements. Japanese bosses believe in en-
couraging suggestions from the lower-level employees. The idea of creating
2 consensus that incorporates everyone in the organization is at the heart
of Japanese business philosophy and methods. 59

__Alison Lanier, The Risirg Sun (n Main Street: Working wilh the Japanese.

ﬂ understanding the Reading First, answer the following questions:

1. What are the main differences between the Western decison making process
and that of the Japanese? Complete Lhe following graphic organizer 10 list the
differences and give examples.

-dowh

nple:

Example:

5 _Takes a lot of time

nple: Example:
|
3. Many people invioved

mple: Example: |
- l|
2. Pretend that you are a Japanese businessperson. You are doing business in the l ‘
United States with an American company. The company is in the process of Q

making an important deetsion that will affect you. How would you describe the |

American decision-making process? |

Do you or does anyone in vour class have experience with Japanese business?
It s0, answer Lhe following question: Do you think that the author of the article '
has presented a correct picture of the Japanese decision-making process? |

ot
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4. Now form small groups. Practice making a decision by consensus, Make a deci-
sion aboul one of the following topics. Create a consensus; that is, make sure
everyone in the group is involved. Then, if possibie, implement your decision,
Alterward, discuss how you fell about the consensus process.

= Decide on a new seating arrangement in your class.
= Decide on a freewriting Lopic for this chapter.
= Decide if and/or when to take a break during class.

= Decide if and/or when to have a class party.

= Your topic:

Strategy

Thinking Critically: Making Inferences

Making an inference about what you read means understanding information that
is not directly stated. The inference is a kind of guess, but the guess is based on
information in the reading material. Making inferences is a useful academic
thinking skill.

w s e e

Practicing Making Inferences The author of “Decision by Consensus”
discusses the advantages and disadvantages of the Japanese decision-making process.
Her point of view is American, Although she doesn’t directly discuss the advantages
and disadvantages of the American decision-making process, based on other material

in the excerpt, you can infer what they are. Summarize the two systems in the following
graphic organizer. You will have to infer the American advantages and disadvantages
based on the material in the excerpt.

American Decision-Making Process

Advantages

Disadvantages

ﬂ Freewriting Iif you decided on a Freewriting topic in item 4 above, write about

that topic for 20 minutes without stopping. If you didn't, write for 20 minutes without

stopping on your ideas about how to be successful at work, either in your own culture
or in another culture.
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Gathering Information Conductan interview in which you ask a business-
person to describe his or her work environment. Include questions such as the
following, as well as some of your own:

where do you work? What kind of company is it?

What is your job?

Wwhat's it like to work there? Describe the setting. What is the equipment like?

How are the relationships among the employees?

What management styles are used? How do managers inspire employees? DO
lower-level employees participate in decison making?

= What do you like about your job? What don’t you like about your job?

s Do you feel successful?

= In your opinion, what is the most important quality that contributes to success
at work?

Your questions: ___ — ———

o e —————————— — e S

B Sharing Results Present the results of your interview to the class. Organize
your presentation around the answer to the following question: What qualities, policies,
or practices ensure success at work?

a Focusing on Words and Phrases

pescribing Work in a Multicultural Setting

Finding Meaning in Context Below are some words and expressions from
pecision by Consensus” on pages 122-125. Find them in the passage. Notice their
contexts—how they are used in a sentence—and try to guess their meanings. Then
match the meanings below to the words and expressions. Write the letters on the lines.

Wwords and Expressions Meanings

4. carryout(Line9) a. how decisions are made and implemented

2. deliberation {Line 30}

b. tell others

3. harmonious {Line 71)

¢. accomplish

4. initiated {Line 56)

d. at the upper levels

lessened (Line 71) e. discussion
lobbying (Lines 76-77) f. persuading
g. started

on high (Line 12)

h. in agreement

e
___ 6.
7. management style {Line 1)
= 4R
_ g

pass the word (Line 8)

i made smaller or 1ess important

______10. refinements (Line 96)

j. improvements

m = Working
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EXPRESSIONS FOR INTRODUCING CAUSE AND EFFECT
Study these expressions for introducing causes and effects.
(Note: A = cause, B = effect).

-
Expressions Examples i
8 results from A. Harmony results from the practice of fingt.
A results in B. The ringi system results in harmony.
A causes B. The ringi system causes harmony.
B is the result of A. Harmony is the result of the ringi system.
L Because of A, B. Because of ringi, power struggles are minimized.
o

Using Expressions Find the expressions above in “Decision by Consensus”
on pages 122-125 and notice how they are used in a sentence.

Now complete each sentence below with the correct form of one of the expressions.
More than one expression may be correct in some sentences.

1. Many people who were interviewed said that their success al work
hard work:

2. Chris leels that her new job . important contacts
that she had in the company.

3. his degree in business, Jack is having an casy time
gotting job interviews.

4. Good communications skills = good relationships
al work.

5. A lack of communication often ____disharmony
at work.

6. Often, success at work making a wise

career choive.

Using New Words and Expressions Use the new words and expressions
from this section to complete the following activities:

1. Write a paragraph based on your topic for your freewriting in Activily 6 on
page 126,

2. Write one or more paragraphs about your intervies in Activity 7 on page 127,

3. Write a paragraph aboul the causes or effects of a cultural misunderstanding
in a business or educational situation.
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Y Organizing and Developing Your Ideas

cause and Effect

(= i
Review Point

= The organizational pattern you choose for an essay depends on the topic
of the essay.

—
New Points

= One way to make a point in an essay is to show a causal relationship.

= You can describe a causal relationship in a sentence, a paragraph, or an
entire essay.

= There are two kinds of causal relationships: a simple one, where one action
leads to another (a = b), and a complex one, where one cause leads to a result,
which then leads to another result {a = b = ¢). This is called a causal chain.

~—

A Bysinesspeople in the U.S. conducting a video conference with a client
in Japan
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CAUSAL RELATIONSHIPS

a
sentence 1: The rise in global business has increased - the need to
b
understand cultural interactions within organizations.

a

sentence 2: A lack of knowledge about cross-cultural negotiations
b

can lead to = misunderstanding in a business transaction
c

that can result in = loss of profits in the long run.

Analyzing Causes and Effects Look at these examples of the two types of
causal relationships. Both sentences 1 and 2 ahove describe causes and effects. Which
words or expressions indicate causes and which words or expressions indicate effects?

Make a list:

Effects

causes

Using Graphic Organizers A causal chain can be as long as necessary to
cover all the important causes and effects of your subject. Complete the following
graphic organizers by adding the missing information. Use your imagination.

1. - .
not paying not being able
attention to comple'rc-:
i e —> —
i €lass homework
y 2 > y
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——————

being willing to

take risks

getting a job in
an American

company

/earning fo
speak a foreign

Ianguage

Causal Chain Essay Organization | |

-

New Points
= The thesis statement of a causal chain essay presents the initial cause and ,
final result; the body paragraphs explain the process from cause to result 8
in detail.

= There are many ways (o organize a causal chain; however, in order for the
chain to be the subject of an entire essay, there must be enough intermediate
steps to make up more than one body paragraph.

= Another way to organize a causal chain essay is to begin with the final result
and work backward to the initial cause.

- -
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Look at this diagram of one possible organizational pattern for developing an essay
showing a causal chain;

I Intraduction M, d=2>e=2>171

Thesis Statement: a-f T ;
: V. Conclusion

II. a=b=2c¢

Now read the following thesis statement for an essay. Then read the six steps in the
causal chain that the writer will develop.

a=sh2c>2d2e>f

A lack of awareness of the differences between men’s and women's speech can

lead to discrimination in the workplace.
a
A lack of awareness of men’s and women’s speech differences =
b c d

misinterpretation - lack of confidence = decreased responsibilities =
e f

L no opportunities to exhibit skills > no promotion (which is discriminatory)

causal Chain Essay Organization I

Read the following example of a thesis statement for this type of essay

organization:
John ended up resigning from his position in the company and returning to the
United States as a result of his lack of knowledge of Japanese business styles.

—

Writing a Causal Chain Based on what you've learned about Japanese
and Western business styles in this chapter, write causes that could be included as
intermediate steps in the development of this essay

John's lack of knowledge about Japanese business slyles =

I 2R

John resigned from his job.

132 Cchapter7 m=w
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Focus on Testing

Having a Repertoire of Organizational Patterns
Part 3 presents two ways of organizing a cause-and-effect essay. Knowing two

or three organizational patterns for a particular essay type will help you plan and
write essays faster in test-taking situations.

% ﬂ Developing a Causal Chain workin amall groups. Begin with the single cause
< provided below, and take it as far as possible by having individual students take turns
giving direct and logical results that then lead to further results. How long can you make
your causal chain?

Initial cause: Traveling to another country -> —
-> -> = =
-2 = ~_=>and soon,

Writing a Causal Chain Thesis Statement Write a thesis statement for a
causal-chain essay based on “Decision by Consensus” on pages 122-125,

ﬂ Practicing What You've Learned Rewrite the revision of your freewriting
that you did in Activity 3 on page 128. This time, show a causal relationship.

Writing Product

Writing About Success at Work Write an essay on the following topic, using
the ideas that you've discussed and written about so far in this chapter.

(What important quality contributes to success at work? |
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m Evaluating for S -

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or an essay of
other writing from a previous chapter, you can do it now.

Rubric for Writing About Qualities That Contribute to Success at work

Description

3 = Content: Writing presents one or more qualities that contrib-
ute to success at work; ideas are supported through examples,
Excellent experiences, facts, and/or background statistics.

= Organization: ldeas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
to follow.

= Vocabulary and Sentence structure: Vocabulary is specific
and descriptive; sentence lypes are varied.

= Grammar: Subjects and verbs agree; common grammar prob-
lems (pronouns, articles, and plurals) are minimal so that mean-
ing is clear.

= Spelling and Mechanics: Most words are spelled correctly
and punctuation is correct.

2 = Content: Writing presents a quality that contributes to success

at work: writing includes reasons and examples.

Adequate = Organization: Ideas are organized and there is a clear hegin-
ning, middle, and end; main idea is clear; some parts may be
undeveloped.

= Vocabulary and Sentence Structure: vocabulary is descrip-
tive: sentences are mostly the same type.

« Grammar: Subjects and verbs mostly agree; common grammar
prohlems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: There are some distracting spelling
and/or punctuation mistakes.
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1 = Content: Writing does not clearly present a quality that
contributes to success at work; writing does not include '
Developing convincing or sufficient reasons and/or examples.

= Organization: Ideas do not follow essay format and are
confusing or too brief.

= Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or
follow the ideas; sentences have mistakes.

= Grammar: Many common grammar problems (pronouns,
articles, and plurals) are confusing to the reader.

= Spelling and Mechanics: There are many distracting spelling
and/or punctuation mistakes.

-Assessment Log

hapter, you worked through the following activities. How much did each of them help you
- a better writer? Check A fot, A little, or Not at all.

A lot Alittle Not at all

sed business success in different cultures. a u o |
yout different business styles. Q a ) |
ed making inferences. a a u ’
swed a businessperson. o &) |

1 and used vocabulary for writing about work. o o a

simple cause and effect organizational 8] 0 a

rn in my essay. i
causal chain organizational pattern in my essay. ]} u 0

ted my essay. 8] ] o \
ymething) L a
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Chapter

Breakthroughs

in This Chapter

Genre Focus: Definition

writing Product

in this chapter, you'll write about a development in energy
conservation.

Writing Process

Discuss solar-powered devices.

Read about an innovation in solar power.

gxpand on the literal meaning of words.

Gather and share information about energy technology.

Learn and use vocabulary for describing energy and technology.
Describe processes.

G The best way to predict the future is to invent it. 33
| "(.Americaﬁ-fpﬂidﬁéiar:vf personal computing. 1940-)







necting to the Topic

Vhat are some different types of energy sources?

Vhat are the advantages and disadvantages of various types

f energy sources?

vhat new kinds of energy sources might there be in the future?

SIxX HOURS OF
PEDALING ON
THIS BICYCLE
wWouLD COOK
A MEAL ~

« Meter Regstering 120 Volts







&l Preparing To Write

Discussing Solar Power Look at these photos that show current applications
of solar power, then discuss the questions that follow.

A Folding solar panel provides power for his laptop
computer.

-powered street sign and lights can save cities A splar-powered toys are fun and energy-efficient.
Y.
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1. Which of these solar-powered devices have you seen or used?

2. What are some other applications of solar power?

3. What are some of the conditions that must exist for solar power Lo work?

4. Can you explain how solar power works? If so, try to give a briel explanation to
your group members.

Discussing Advantages and Disadvantages Discuss the advantages
and disadvantages of some other energy sources. Think about the following questions.
which energy sources:

= are expensive?

= gre efficient?

= gre difficult to build?

= require special weather conditions?
= require special equipment?

What are the potential hazards of each energy source?
Record your answers in this graphic organizer.

yurce

I Advantages

| Disadvantages

mw o Breakthroughs
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Energy Source Advantages Disadvantages

5. nuclear power

6. hydroelectric

power

Preparing to Read You are going to read an article about a breakthrough in
solar power. Before you read, answer the following questions.

1. The technology that you are going to read aboul uses plastic. Describe the
qualities of plastic. That is, what adjectives can you use 1o describe il? Where
does it come from? [s it expensive? What forms does it have? (Think about
plastic products around your home.)

2. What do you know about nanotechnology? (Hint: Nano is Greek for “small.”)
If you know anything about nanotechnology, describe some of ils applications.

3. The sun radiates light to the Earth. Can we see all of it? What do you call the
sun rays that we cannot see?
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Spray-On Solar-Power Cells Are
True Breakthrough

cientists have invented a plastic solar cell that can turn the sun’s power

into electrical energy, even on a cloudy day.

The plastic material uses nanotechnology and contains the first solar
cells able to harness the sun’s invisible, infrared rays. The breakthrough
has led theorists to predict that plastic solar cells could one day become
five times more efficient than current solar cell technology.

Like paint, the material can be sprayed onto other materials and used
as portable electricity. A sweater coated in the material could power a cell
phone or other wireless devices. A hydrogen-powered car painted with the
film could potentially convert enough energy into electricity to continually
recharge the car’s battery.

The researchers envision that one day “solar farms”™ consisting of the
plastic material could be rolled across deserts to generate enough clean
energy to supply the entire planet’s power needs.

“The sunlight that reaches the Earth’s surface delivers 10,000 times
more energy than we use,” said Ted Sargent, an electrical and computer
engineering professor at the University of Toronto. Sargent is one of the
inventors of the new plastic material.

“If we could cover 0.1 percent of the Earth’s surface with large-area
solar cells,” he said, “we could in principle replace all of our energy habits
with a source of power which is clean and renewable.”

Infrared Power

Plastic solar cells are not new. But existing materials are only able to
harness the sun’s visible light. While half of the sun’s power lies in the vis-
ible spectrum, the other half lies in the infrared spectrum.

The new material is the first plastic composite that is able to harness
the infrared part of the spectrum.

“Everything that's warm gives off some heat. Even people and animals
give off heat,” Sargent said. “So there actually is some power remaining in
the infrared spectrum, even when it appears to us to be dark outside.”

The researchers combined specially designed nano particles called
quantum dots with a polymer to make the plastic that can detect energy in
the infrared.

With further advances, the new plastic “could allow up to 30 percent of
the sun’s radiant energy to be hamessed, compared to 6 percent in today’s
best plastic solar cells,” said Peter Peumans, a Stanford University electri-
cal engineering professor who studied the work.

m = Breakthroughs 141
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FElectrical Swealers

The new material could make technology truly wireless.

“We have this expectation that we don't have to plug into a phone jack
anymore to talk on the phone, but we're resigned to the fact that we have
to plug into an electrical outlet to recharge the batteries,” Sargent said. In
other words, we have wireless communication, but not wireless power.

He said the plastic coating could be woven into a shirt or sweater and
used to charge an item like a cell phone.

“A sweater is already absorbing all sorts of light, both in the infrared
and the visible,” said Sargent. “Instead of just turning that into heat, as it
currently does, imagine if it were to turn that into electricity.”

Other possibilities include energy-saving plastic sheeting that could be
placed onto a rooftop to supply heating needs, or solar cell window coating
that could let in enough infrared light to power home appliances.

Cost-Effectiveness

Ultimately, a large amount of the sun’s energy could be harnessed
through “solar farms” and used to power all our energy needs, the research-
ers predict.

“This could potentially displace other sources of electrical production
that produce greenhouse gases, such as coal,” Sargent said.

In Japan, the world’s largest solar-power market, the government ex-
pects that 50 percent of residential power supply will come from solar
power by 2030, up from a fraction of a percent today.

The biggest obstacle facing solar power is cost-effectiveness. At a
current cost of 25 to 50 cents per kilowatt-hour, solar power is significantly
more expensive than conventional electrical power for residences. Aver-
age U.S. residential power prices are less than ten cents per kilowatt-hour,
according to experts,

But that could change. Energy-saving plastic sheeting has the potential
to turn the sun’s power into a clean, green, convenient source of energy.

— Adapted from Stefan Lovren, “Spray-On Solar-Power Cells Are True Breakthrough”

ﬂ understanding the Reading In small groups, discuss the answers to the
following questions.

1. What are sprayable solar power cells? Why are they innovative? That is, how
are they different from plastic solar cells that already exist?

chanvfer R mm o
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2. What are some of Lhe uses of this new technology? ‘ ‘

3. How much of the sun's encray is used by current solar-power technology?
How much could be used if this new technology is developed further?

4. What arc some of the advantages of this new solar technology?

5. What country might benefit the most from the new technology?

Strategy

Thinking Critically: Expanding on the Literal Meanings of Words
Words often have more than one meaning. You can use context to help you un-

derstand how familiar words take on new meanings. This is an important critical
thinking skill.

Practicing Finding New Word Meanings Below are some words from the
article you just read. Read the most common meaning of each word, then try to guess I
the secondary meaning used in the article. »

1. The new material is the first plastic composite that is able to harness the infra- '
red part of the spectrum.
Definition 1: harness (nown ) A system ol straps, buckles, chains, and hooks l

attached to an animal to enable it to pull a load.

Definition 2:

2. The researchers envision that one day “solar farms” consisting of the plastic
material could be rolled across deserts to generate enough clean energy to sup-
ply the entire planet’s power needs.

Definition 1: farms: Land used to produce plants or animals for human use.

Definition 2:

3. In Japan, the world’s largest solar-power markel, the government expects that
50 percent of residential power supply will come from solar power by 2030, up
from a fraction of a percent today.

Definition 1: market: A place where go «s and services are bought and sold.

Definition 2: _







H Freewriting write without stopping for 20 minutes about your response to the
article on pages 141-142 and your opinion of solar energy.

Gathering Information Collect information on current developments in energy
technology or energy conservation. Organize your information on a poster that you can
display in class. Collect photos, drawings, and diagrams as you do your research. Include
information from each of these categories:

= Description of the developments and breakthroughs/how you got the information
= What it looks like/how it works

= Cost of production/cost of use

= How It compares to previous versions

= Public reaction

= Your opinion and predictions

B Sharing Results pPresent the results of your research to the class. As you
present, make sure the class understands how the device, technology, or development
works. As you listen, make sure that you understand each presentation. Ask questions
about anything you don’t understand. This will help the presenter write the essay for
this chapter.

m Focusing on Words and Phrases

Finding Meaning in Context Below are some words and expressions from
“Spray-On Solar-Power Cells Are True Breakthrough” on pages 141-142. Find them in
the passage. Notice their contexts—how they are used in a sentence—and try to guess
their meanings. Then match the meanings below to the words and expressions. Write
the letters on the lines.

Words and Expressions Meanings

1. composite (Line 26) a. very small items

2. convert {Line 10) b. band, range; continuum

3. cost-effectiveness (Line 52) ¢. a combination of chemicals

4. detect {Line 32) d. beaming; giving off rays

_ 5. displace (Line 56) e. prepared to accepl
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_____ 6. kilowatt-hour (Line 62) f. change the nature of

7. particles {Line 31) g. the relationship between price
of sormething and its benefit(s)
— 8. radiant (Line 35) h. take the place of
— 9. resigned to (the fact that) i. a measurement of energy; 1,000 watts per
(Line 41) hour
10, spectrum {Line 25) J. find

DESCRIBING TECHNOLOGY

Find the following expressions used for describing technology in the article and study
them. You can use them to describe how something looks, how it works, or its advan-
tages, both current and in the future. X represents the technology item you are describing.

uses
X contains
consist(s) of

Example:
The plastic material uses nanotechnology and contains the first solar cells able
to harness the sun’s invisible rays.

can/could be + past participle*
can/could be harmessed
can/could be used

can/could be used to
can/could be used as
can/could be used by

*Passive voice: BE + past participle (verb + ed)

Example:
The plastic coating could be woven into a shirt and used to charge an item like
a cell phone.

could
X could potentially
has/have the potential to
Paossibilities include
Ultimately,

Example:
Energy-saving plastic sheeting has the potential to turn the sun‘s power into
a clean, green, convenient source of energy.
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Using Expressions Now complete each sentence below with the correct form
of one of the expressions. More than one expression may be correct in some sentences.

1. A solar water-heating system for a building
two main parts: a solar collector and a storage tank.

2. Some solar water-heating systems = fMuids
other than water.

3. Solar process-heating systems heat large
commercial buildings.

4. The heat from a solar collector even

provide energy for cooling a building.

5. Solar energy technologies benefil nations
around the world.

6. __solar energy technologies
improve the quality of the air we breathe, offset greenhouse gas emissions, and
stimulate the economy by ereating jobs in the manufacturing and installation of
Solar energy svstems.

—Adapted from U.S. Departinent of Energy, Solar Energy Basics and Solar linergy
Tecluologies Progranm.

Using New Words and Expressions Use the new words and expressions to
complete the following activities:

1. Write a summary of “Spray-On Solar-Power Cells Are True Breakthrough™ us-
ing words and expressions from this section.

2. Write a paragraph about the breakthrough you researched in Part 1. Use words
and expressions [rom this section.

3. Choose one of the following items and describe how it works and what, it does.
You may want to draw a diagram Lo accompany yvour explanation.

® 3 fight bulb m a water wheel = ;) gas stove

GIEN Organizing and Developing Your Ideas

Review Points
= One way to make a point in an essay is to show a causal relationship.

® There are several ways to organize a cause-effect essay.
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' Describing a Process Describe for a partner a process that you are familiar

‘TOEFL 8 BT

with, but that he or she may not be familiar with. It can be scientific or nonscientific.
You might consider some of the following: how to do something using personal
electronics such as texting on your cell phone or sending a fax; how to cook your
favorite dish; or how to buy a used car. Read each other’s descriptions. Are they clear?
Easy to follow?

Practicing What You've Learned Practice what you've learned about
describing processes in the following activities:

1. In a paragraph, deseribe one of the following mechanisms, including its parts,
the position of its parls, and how it is used.

= a pulley

= 3 mechanical pencil

= 3 pair of scissors

= an cvedropper

2. In a paragraph, describe the parts of a device or machine that you are familiar
with and how the device or machine operates.

Focus on Testing
Listing Signals in Writing for Standardized Tests

The listing signals you just |earned are useful in only a few kinds of writing tasks on
the TOEFL® (iBT). Overusing these sighals may cause some raters to think you have
a very limited vocabulary for transitions, It is important to recognize which kinds of
prompts allow listing and which do not

Listing signals are most valuable when the prompt asks you simply to name some
reasons, methods, or other ideas that can be counted. These ideas are usually
equal in importance and usually have no relationships to each other except for be-
ing part of the same list. If more complex relationships exist between ideas, listing
signals are not strong enough to show those.

Here are some typical TOEFL® (IBT) prompts that allow for listing:

1. Using information from poth the reading and the lecture, name several ways in
which hot spots in the earth are different from fracture Zones.

2. Would you prefer to be supported at school by the government or by your
family? Why?

3. Inwhat ways does the lecture cast doubt on the reading’s statements about
the fragility of the Arctic tundra?

sample prompt 1 could e answered by a list of differences: One difference....An-
other difference...Thirdly,....and so on.
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Sample prompt 2, which asks why?, could be answered with a list of reasons: One
reason is... For another thing... A third reasor is... and so on.

Sample prompt 3 could be answered with a list of ways: An obvious way is...Sec-
ondly... Yet another way is...and so on.

Other prompts require transitions to show relationships such as cause-effect (As a
result...This led to..., etc.), making possible (Under these conditions..., With all the
trees cut from the hillside..., etc.), concession (However..., Although...), or con-
trast (On the other hand..., Unlike the reading,..., etc).

Practice: Read each prompt below and put a checkmark (v) in the blank of any
prompt that could be answered by using a listing signal. Be prepared to explain to
other students or to the class as a whole why you answered as you did.

1. Explain how the author’s point of view differs from the lecturer’s.

2. ____ Describe an incident in which a friend helped you overcome a
problem at school.

3. Using information from both the reading and the lecture, explain

how invasive species have entered the Great Lakes ecosystem.

Writing Product

Writing About a Development in Energy Conservation Write an essay
on the following topic using the ideas that you've discussed and written about so far in

this chapter.

[ Describe an important energy conservation development.

)
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Evaluating Your Writing

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or writing from a
previous chapter, you can do it now.

Rubric for Describing an Important Energy Conservation Development

Description
3 = Content: Writing presents an important energy conservation
development and explains clearly why it is important and how
Excellent it conserves energy.

= Organization: Ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
to follow.

= Vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied.

= Grammar: Subjects and verbs agree; common grammar prob-
lems (pronouns, articles, and plurals) are minimal so that mean-
Ing is clear.

= Spelling and Mechanics: Most words are spelled correctly
and punctuation is correct.

2 = Content: Writing presents an energy conservation develop-
ment and explains how it conserves energy, although the
Adequate reader may have questions.

= Organization: Ideas are organized and there is a clear begin-
ning, middie, and end; main idea is clear; some parts may be
undeveloped,

= Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

= Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: There are some distracting spelling
and/or punctuation mistakes.
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Developing

Content: Writing does not present an energy conservation
development clearly or sufficiently.

Organization: |deas do not follow essay format and are con-
fusing or too brief.

Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or to
follow the ideas; sentences have mistakes.

Grammar: Many common grammar problems (pronouns, arti-
cles, and plurals) are confusing to the reader.

Spelling and Mechanics: There are many distracting spelling
and/or punctuation mistakes.

ssessment Log

er, you worked through the following activities. How much did they help you become a

? Check A lot, A little, or Not at all.

olar-powered devices with my classmates.

N innovation in solar power,

/ to expand beyond the literal meaning of words.
d shared information about energy technology.
used vocabulary for writing about energy

logy.

process in my essay.

y essay.

ing)

A lot A little Not at all
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Art and
Entertainment

In This Chapter

Genre Focus: Interpretation

Writing Product
In this chapter, you'll write about a work of art.

Writing Process

Discuss works of art.

Read about art and nature.

Apply what you've learned to new situations.

Gather information about art and artists.

Learn and use vocabulary for describing and analyzing art.
Write introductions and conclusions.

11 All art 1s an mdmdual’s expresswn of a culture.

. Cultures differ, S0 art looks dlfferent 3

| __Henry Glassie
P‘rofessor of Poﬂdore zmd Amennan Civilization (1941-)







onnecting to the Topic

II Who is your favorite artist?

E what kind of art do you like?
EI What is your favorite work of art? Why is it your favorite?







Preparing to Write

Discussing Works of Art Look at the following works of art, then answer the
questions that follow.

A Cave painting (Spain) 13,000 BCE

A california Scenario, 1Isamu Noguchi (United States)
1980-1982

A Nightview, New York, Berenice Abbot {United States)
1932.
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Questions
1. Describe each picture. What kind of art is it?

2. What is the subjecl of each work of art? What do you see in each?

3. What do vou think Lhe artist is saying about the subject?

4. How does each work of art make you feel?

5. Which of these works of art do you like? Why?

Brainstorming Name some other works of art that you are familiar with.
Discuss them by answering the questions above.

Preparing to Read The passage on pages 156-157 discusses one of the
themes (subjects) of art: nature. Before you read, answer the following questions.
As you read, look carefully at the pictures that accompany the reading.

1. Describe the relationship thal people have with nature. What is your relation-
ship with nature? For example, how do you feel when you are in a forest, by a
lake, in the countryside, or at the beach?

2. Do you think that the relationship between people and nature differs from
culture to culture? Explain your answer.

3. Can you name any well-known examples of landscape art (art that has to do
with nature) from different times and different cultures? If so, describe them.
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mas Cole The Oxbow, 1836

A Chinese landscape painting

156

Themes and Purposes of Art: Art and Nature

A As humans we make our own environment. From the first
tools of the earliest people to today's towering skyscrapers,
we have shaped the world around us to our needs. This manu-
factured environment, though, has its setting in quite a differ-
ent environment, that of the natural world. Nature and our
relationship to it are themes that have often been addressed
through art.

8 During the nineteenth century, many painters were inter-
ested in recording the American landscape. For Thomas Cole,
who as a young man had emigrated to America from England,
the land itself was the new country’s greatest heritage, the equal of the
ancient architectural wonders of Europe. In The Oxbow, Cole depicted a
curiosity of the New England countryside: the great loop of the Connecti-
cut River as it passes through Northampton, Massachusetts. To the left, a
violent thunderstorm passes over a mountaintop where gnarled and dam-
aged trees bear witness to the raw power of nature. To the right, emerging
into the sunlight after the storm, there extends a broad settled valley. Fields
have been cleared for grazing and for crops. Very small plumes of smoke
mark scattered farmhouses, and a few boats dot the river. Cole even gives
us a role to play: we have accompanied him on his painting expedition and
climbed up a little higher for an even better view. On a promontory below
us to the right, we see the artist’s umbrella and knapsack. A little to the
left and down from the umbrella, Thomas Cole himself, seated in front of a

pamtmg in progress, looks up at us over his shoulder.

¢ Coles' canvas faithfully records a view he observed. In contrast,
the Chinese landscape painting portrays an imagined landscape, a
construct of the mind. Landscape is the most important and hon-
ored subject in the Chinese painting tradition, but its purpose was
never to record the details of a particular site or view. Rather,
painters learned to paint mountains, rocks, trees, and water so that
they could construct imaginary landscapes for viewers to wander
through in the mind’s eye. Here, we might stroll along the narrow
footpath by the water’s edge at the bottom of the scene, visil a
rambling house nestled in the hillside, or stand on the overlook
higher up, taking in the scenery. While Coles’ painting places us on
the mountain and depicts what can be seen from a fixed position,
the Chinese landscape painting suspends us in midair and depicts
a view that we could only see if we were mobile, like a bird.

o In addition to their stylistic differences, the two landscapes
embody very different attitudes toward nature and our place in it.
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Thomas Coles’ painting draws a sharp distinction between the wild and the
tamed. Untamed nature is portrayed as fascinating but dangerous, while
the settled plains are calm and good—even the sunlight shines upon them.
From our viewpoint on the mountain, we survey the scene with a sense of
ownership and pride. In the Chinese landscape painting, in contrast, human
settlement disturbs nature as little as possible, aiming rather to exist in har-
mony with it. The distant, aerial viewpoint does not imply ownership but
rather reveals Lo us our small role in the grand scheme of things.

3 Nature has been more than a subject for art; it has also served as a ma-
terial for art. The desire to portray landscapes has been matched by the de-
sire to create them for the pleasure of our eyes. A work such as the famed
stone and gravel garden for the Buddhist temple of Ryoan-ji in Kyoto, Ja-
pan, seems Lo occupy a position halfway between sculpture and landscape
gardening. Created toward the end of the fifteenth century and maintained
continuously since then, the garden consists solely of five groupings of
rocks set in a rectangular expanse of raked white gravel and surrounded
by an earthen wall. A simple wooden viewing platform runs along one side.
Over time, moss has grown up around the rock groupings, and oil in the
clay walls has seeped to the surface, forming patterns that call to mind tra-
ditional Japanese ink paintings of landscape.

F The garden is a place of meditation, and
viewers are invited to find their own mean-
ings in it. We may imagine the rocks as is-
lands in a sea, or as mountain peaks appear-
ing through the clouds. But it is not necessary
to transform the rocks into anything other
than what they are to appreciate the tranquil-
ity and healing beauty of the place.

—Mark Getlein, Gilbert’s Living with Art, Sixth
Edition.

s

A AW S

4 Rock garden at Ryoan-ji Temple, Kyoto,
Japan, sixteenth century

% ﬂ Understanding the Reading in small groups, do the following tasks and
: answer the following questions.

1. How are The Oxbow and Lhe Chinese landscape painting dilferent? Put the
following characteristics in their correct places in the T-chart:
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Characteristics
|s imaginary

|s realistic

The

Gives the feeling of harmo
Does not give a sense of ownership

Gives a sense of ownership
Gives the feeling that untame

Oxbow

d nature is dangerous

ny with nature

chinese landscape painting

2. Describe in y0
relationship W

ur own words the
ith nature t

\at the author discusses.

differences between the Western and Chinese

3. According Lo the author, W
other words, who determines

hat is the meat
the meaning?

wing of the garden in Ryoan-ji? In

4. You can learn the meaning of 1w

pictures that aceomp
{he items in the pictures

The Oxbow

any them. Fi
{hat. they

\any new words inthe

Jassage by looking at the

nd the following words in the passage and
describe. Then try to guess their meanings:

gnarled:

plumes of smoke:

promontory: —
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Chinese landscape painting

overlook: __

pavilions:

e —————————

rambling:

Rock Garden at Ryoan-ji Temple

ecarthen:

gravel, __ — — — ————— I

SRS

viewing platformm:

strategy

Thinking Critically: Applying What vou've Learned
Applying what you've learned to another situation helps you understand it better.

In the passage, you learned how works of art can sometimes show you what is
important to the artist or to the culture in which the artist fives.

Applying What you've Learned Think abouta work of art that you know
or use one of the pictures on page 154, and explain what it might say about what is
important to the artist or to the artist’s culture.

n Freewriting write for 20 minutes without stopping about your favorite work of
art. ltcanbea photograph, a painting, a sculpture, a garden, or @ building. Explain what
it says about the person who created it or about the culture that it was created in.

Gathering Information Find out more information about one of the aspects of
art discussed in this chapter. Choose one of the following:

= A particular artist (for example, Thomas cole)

= A particular work of art (for example, The 0Oxbow)

= A particular type of art (for example, landscape art)

= A particular culture’s artistic traditions (for example, Chinese)

Get as much information as you can by doing Internet or library research. Write a one-
to three-page summary of the information. Make copies of the work or works of art you
are discussing to support your information.
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ﬂ Sharing Results Share your findings from the preceding activity with your
classmates. Present your research in small groups or to the entire class. Make sure you
bring copies of the artwork to show your classmates.

Your presentation should take five to ten minutes. Organize it as you do an essay, with
an introduction, a body, and a conclusion. As you listen to the other presentations, take
notes, because you may be able to use the information in your writing assignment for
this chapter.

m Eocusing on Words and Phrases

Describing and Analyzing Art

Finding Meaning in Context Below are some words and expressions from
“Themes and Purposes of Art: Art and Nature” on pages 156-157. Find them in the
passage. Notice their contexts—how they aré used in a sentence—and ry 0 guess
their meanings. Then match the meanings below to the words and expressions. write
the letters on the lines.

Wwords and Expressions Meanings

1. canvas {Line 25) a. shows the difference between

2. construct of the mind (Line 27} b. ook at
3. embody (Line 41) c. not wild

4. emerginginto (Lines 16-17) d. inheritance
5. depicted {Line 12) e. painting
____ 6.drawsa distinction between {Line 43) . something imagined
7. heritage (Line m g. represent

____ 8.inthe mind's eyc {Line 32} h. coming into
9. survey (Line 46) i. in the imagination
____10. tamed (Line 43) j. showed

EXPRESSIONS TO DESCRIBE ART

The expressions on page 161 can be used to describe what you see ina worlk of art. You
can also use them to explain the message of the work of art; that is, the ideas behind
the art.
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left

to the -
right

see
we { survey
imagine

consists of

he work of art
: { embaodies an attitude of/toward

records
portrays
depicts
reveals

the work of art/the artist

Using Expressions Find the expressions above in the reading passage. Then
complete the sentences with the correct forms of the expressions above. More than
one expression may be correct in some blanks.

1. Berenice Abbott’s photograph, Nightvicw, New York,

Lthe city at night.,

2. Nightview, New York __
an acrial view of brightly lil skyscrapers.

3. we see a long boulevard
that separates Lwo city blocks.

4. In Nightview, New York,
the city from above, as though we are flying over it.

5. Nightvicw, New York
the city as a magical place, a sparkling fairyland.

6. Nightview, New York
a positive attitude toward a manufactured environment, a bu{ city.

Paragraph Practice

Using New Words and Expressions Use the new words and expressions
from this section to complete the following activities:

1. Describe one of the works of art in on page 154 using words and eXpressions
from this section.

2. Describe the work of art from your research in Part 1 using waords and expres-
sions [rom this section.
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m Organizing and Developing Your Ideas

Writing Introductions and Conclusions

-
Review Points
= An academic essay contains an introduction with a thesis statement, body
paragraphs, and a conclusion.
= The purpose of the introduction is to make the reader interested in your topic.
= The conclusion summarizes your main points and tells the reader that you
have completed the essay.

—
New Points
= Anintroduction in an academic essay prepares readers for what is to come
and draws them into the essay by creating a high level of interest.
= Types of introductions that create a high level of interest include those that
begin with background information, a quotation, a definition, or a summary.

INTRODUCTIONS
Read the following descriptions and examples of these four types of introductions:

1. Background information. Presents background on the topie that slowly leads
up to the thesis. For exaruple:

All of us have different styles of communicating with other people. Our
style depends on a lot of things: where we're from, how and where we were
raised, our educational background, and our age. It also c¢an depend on
our gender. Generally speaking, men and women talk differently, although
there are varying degrees of masculine and feminine speech characteristics
in each of us. But men and women do speak in very particular ways that are
associated with gender.

2. Quotation. Must be directly related to the main idea of the essay; it can be
from reading that you have done to prepare for your essay or it can be from a
well-known saying, an appropriate remark from a famous person, or a line from
a song or a poer. For example:
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In an effort to create the right environment for students, educators con-
stantly propose new ways to educate students. Some people, such as Wil-
liam O'Connor, insist: “We have no inferior education in our schools; what
we have been getting is an inferior type of student.” However, il. is wrong to
say that it is only the student who is inferior, not the school. One system is
not appropriate for all students. Problems arise when students’ individual
needs are not met. Therefore, the needs of the students must be considered
when deciding which system is best. Basically, there are three types of
systems that are right for different students: an authoritarian system, a free
system, and a combination of the two.

3. Definition. Prepares the reader for applications and examples of the concept
or term being defined. For example:

Success is a4 term that has many meanings. For students, success can
mean getting good grades or getting a good job after graduation. To a busi-
nessperson, success is making a lot of money and gaining a position of
power. To an artist, however, success is having the ability to express inner
feelings and having people recognize the artist’s intentions.

4. Sunernary. Summarizes a reading selection (or a lecture or speech) and pre
pares the reader for an analysis or discussion ol what has been sumanarized.
For example:

In her article “African Art as Nonverbal Communication,” Thelma New-
man discusses African art and the inadequacy of European attempts to
categorize it. Newman describes several characteristics common {0 most
examples of African art and shows how these characteristics reveal a great
deal about African culture. It is clear, therefore, that one can learn about.
the customs and values of a country by studying its art.

n Practicing What You've Learned Rewrite four introductions from previous
essays that you have written in this course. Use each of the four types of introductions
described in this section. Exchange your new introduction with a partner and evaluate
each other's work.
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Writing Conclusions

~

New Points

= A good conclusion makes the reader feel that you have kept the promise
of your thesis statement and that you are effectively bringing your essay
to a close.

= One way to effectively bring an essay to a close is to leave the reader with
a challenging or provocative thought on the topic by restating the main
points of the essay and including some new information on the topic.

= The new information in this kind of conclusion can be a statement, a

question, or your opinion about the essay topic (unless you've already
expressed it elsewhere in the essay).

CONCLUSIONS

The following is an example of an effective conclusion. It is from the student essay in
Chapter 1 "The Benefits of Online Language Learning,” pages 16~17. Notice that in this
conclusion the writer restates the main points of the essay and includes new informa-
tion on the topic to challenge the reader.

The benefits of online self-study courses are that they are low-cost,
people can do them at any time, and they can do them alone in the privacy
of their own home or office. This last benefit is especially important in that
many people feel less inhibited about acquiring and practicing language
skills when they are alone. In addition, class size at many institutions limits
the opportunities for foreign language students to get adequate individual
attention. These are just a few of the reasons that an online course is a
good way for many people to learn a foreign language.

Practicing What You've Learned Find a conclusion from one of your

previous essays that did not contain new information or ideas. Rewrite it so that it does
contain new information or ideas. Exchange your new conclusion with a partner and
evaluate each other’s work.
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Focus on Testing

Having a Repertoire of Introductions and Conclusions
Part 3 presents new ways to write introductions and conclusions. Having a reper-

toire (a collection) of two or three introduction and conclusion types will help you
plan and write more quickly in test-taking situations.

Writing Product

Writing About a Work of Art Write an essay on the following topic. Use the
ideas that you've discussed and written about so far in this chapter.

Describe a work of art and explain what it says about the artist or about what is
important in the artist’s culture.

n Evaluating Your Writing

Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or writing froma

previous chapter, you can do it now.

Rubric for Describing a Work of Art and Wwhat It Says About the Artist or
the Artist's Culture

Description

3 = Content: Writing describes a work of art and clearly explains

how the art reveals information about the artist or the artist's

Excellent culture.

= Organization: Ideas are organized to support and explain main
idea through an introduction, a main idea, body paragraphs,
and a conclusion; ideas follow a logical sequence and are easy
to follow.

= Vocabulary and Sentence Structure: Vocabulary is specific
and descriptive; sentence types are varied.

= Grammar: Subjects and verbs agree; common grammar
problems (pronouns, articles, and plurals) are minimal so that
meaning is clear.

= Spelling and Mechanics: Most words are spelled correctly,
and punctuation is correct.
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2 = Content: Writing describes a work of art and explains how the
art reveals information about the artist or the artist's culture
Adequate though the reader may have questions.

= Organization: Ideas are organized and there is a clear begin-
ning, middle, and end; main idea is clear; some parts may be
undeveloped.

= Vocabulary and Sentence Structure: Vocabulary is descrip-
tive; sentences are mostly the same type.

= Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: Some distracting spelling and/or
punctuation mistakes.

1 = Content: Writing does not present a work of art or sufficiently
explain how the art reveals information about the artist or the
Developing artist's culture.

= Organization: Ideas do not follow essay format and are
confusing or too brief.

= Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or fol-
low the ideas; sentences have mistakes.

= Grammar: Many common grammar problems (pronouns,
articles, and plurals) that are confusing to the reader.

= Spelling and Mechanics: Many distracting spelling and/or
punctuation mistakes.
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ssessment LOg

r, you worked through the following activities. How much did they help you become a

 Check A lot, A little, or Not at all.

orks of art with my classmates.

jrt and nature.

it | learned to new situations.

d shared information about art and artists.
| used vocabulary for describing and
works of art.

ductions and conclusions.

ny essay.

hing) . ——————
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Alot
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conflict and
Reconciliation

in This Chapter

Genre Focus: Argument

Writing Product

\n this chapter, you'll write about solutions t0 @ conflict.

Writing Process
Discuss photos of conflicts.
Read about a solution to one kind of problem.
Interpret metaphors.
Learn and use voca
Organize and develo

bulary for discussing problems and solutions.
p a problem- -solution essay.

| “M 1k thod to resolve human confhc:t
that regects revenge, a "I;}essmn and retahaﬁon The
foundation of such amethod is love.33 i
_ Martin Luther Kin e

S lmde,r (19&9-198 5)

ind must find a me

Amencan Baptist 0 mmsmr and cml nz,h

A
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snnecting to the Topic

l What are some problems in the world today?

! What are some solutions to these problems?
! What can the average person do to help to solve some of these problems?







e

TIRB Preparing to Write

Discussing conflicts and Solutions Look at the following pictures and
consider the conflicts {issues about which people disagree) each one shows. What are
the two sides of each issue? (There may be more than two sides.) Is there a solution?
what might make both sides happy? complete the chart that follows.

0

WNOCENT MAN
END THE DEATH PENA\:x\‘ ‘

A 1 Greenpeace is an international organization that A 2. people protesting the death pena
promotes wildlife and environmental protection

A 3 People protesting animal research
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What are the different

sides of the issue? What is one solution?

What is the conflict?

A Gary Snyder

Preparing to Read Gary Snyder is an American poet who was born in

san Francisco in 1930. His work reflects his studies of Eastemn philosophy and his
commitment to environmental issues. The following selections (a speech and a poem)
are from his book Turtle Island. Answer the guestions at the top of page 172 before
you read.






—

1. Is the environment in danger? If yes. what are some of the problems? What, are
some of the causes of these problems? What are some of the solutions?

2. What can we learn from nature?

= - e |
Turtle Island (Selections)

I. Speech

A I am a poet. My teachers are other poets, American Indians, and a few
Buddhist priests in Japan. The reason I am here is because I wish to bring
avoice from the wilderness, my constituency. I wish to be a spokesman for
a realm that is not usually represented either in intellectual chambers or in
the chambers of government. 5

B I would like to think of a new definition of humanism and a new defi-
nition of democracy that would inchude the nonhuman, that would have
representation from those spheres. This is what I think we mean by an eco-
logical conscience.

¢ I don’t like Western culture because I think it has much init that is in- 10
herently wrong and that is at the root of the environmental crisis that is not
recent; it is very ancient: it has been building up for a millennium. There
are many things in Western culture that are admirable. But a culture that
alienates itself from the very ground of its own being—from the wilderness
outside (that is to say, wild nature, the wild, self~contained, self-informing, 15
ecosystems) and from that other wilderness, the wilderness within-—is
doomed to a very destructive behavior, ultimately perhaps self-destructive
behavior.

D The West is not the only culture that carries these destructive seeds.
China had effectively deforested itself by AD 800. The soils of the Middle 2o
East were ruined even earlier. The forests that once covered the mountains
of Yugoslavia were stripped to build the Roman fleet, and those mountains
have looked like Utah ever since. The soils of southern Italy and Sicily
were ruined by slave-labor farming in the Roman Empire. The soils of the
Atlantic seaboard in the United States were effectively ruined before the 25
American Revolution because of the one-crop (lobacco) farming. So the
same forces have been at work in Bast and West.
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e A line is drawn between primitive peoples and civilized peoples. I think
there is a wisdom in the world view of primitive peoples that we have to
refer ourselves to and learn from. If we are on the verge of post-civilization,
then our next step must take account of the primitive world view which
has traditionally and intelligently tried to keep open lines of communica-
tion with the forces of nature. You cannot communicate with the forces of
nature in a laboratory. One of the problems is that we simply do not know
much about primitive people and primitive cultures. If we can tentatively
accommaodate the possibility that nature has a degree of authenticity and
intelligence that requires that we look at it more sensitively, then we can
move on to the next step.

II. For the Children (poem)

¢ The rising hills, the slopes,
of statistics
lie before us.
The steep climb
of everything, going up,
up, as we all
go down.
In the next century
or the one beyond that,
they say,
are valleys, pastures,
we can meet there in peace
if we make it.
To climb these coming
crests one word to you,
to you and your children:
stay together
learn the flowers
go light

—Gary Snyvder, Turtle Isived

b Understanding the Reading in small groups, answer these questions.

1. Who or what does Snyder want to be a “spokesman™ for?

2. According to Snyder, what is one thing that is wrong with Western culture?
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3. What is Snyder’s view of “primitive” people?

e ———

4. In his speech, what conflict does Snyder discuss? Who is it between?

e ——————— _,—___,——_,— e ———

5. In “For the Children." Snyder ofters hope for a reconciliation of (& solution to}
the conflict. What advice does he give for helping this reconciliation 1O happen?

6. Da you agree with Snyder’s ideas? Why or why not?

e e e ————

— B e SR

strategy

Thinking Critically: Interpreting Metaphors

A metaphor is a word or phrase that describes something by comparing it to
something else without using the words like or as. Many writers use metaphors.
in “For the Children,” Snyder compares elements of nature to information.

He writes:

The rising hills, the slopes,
of statistics
lie before us.

ﬂ practicing Interpreting vietaphors In small groups, read Gary Snyder's
poem on page 173 again. What do the words hills and valleys represent? Share your
ideas and discuss the reasons for your interpretations. There are no right or wrong
answers—many interpretations are possible.

Freewriting write for 20 minutes without stopping about a conflict that interests
you. Describe the different sides of the issue and propose one or more solutions.

B sharing information Ina small group. discuss the conflicts you wrote about in
Activity 5. Take notes on the conflicts using the chart on the next page:
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Wwhat are the different
sides of the issue?

onflict? wWhat is one solution?

solving a Problem by Consensus Fire Mountain is a small community in
the southwestern united States. Read the following passage, which describes a conflict
the residents are trying 10 resolve.

S

SR

_'——_,—__’——

Fire Mountain is a scenic area that attracts many hikers and tour-
ists every year. It is famous for its ancient Native American dwellings
and varied wildlife. Fire Mountain also contains a rich supply of coal.
Winters are cold, sO the people near Fire Mountain need an inexpen-
sive and steady supply of fuel, which Fire Mountain could provide. In
addition, there is a high unemployment rate in the area. If Fire Moun-
tain were mined for coal, people could getl work. The problem is that
stripmining makes the land ngly and Kkills animals. Tlow should the
people at Fire Mountain solve this problem?

Work in small groups to propose @ solution to the problem. Try t0 reach a consensus
(come to an agreement) in your group. then present it 10 the class.
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m Focusing on Words and Phrases

Finding Meaning in Context Below are some words and expressions from
turtle istand” on pages 172-173. Find them in the passage. Notice their contexts—
how they are used in @ sentence—and try 10 guess their meanings. Then match the
meanings below to the words and expressions. Write the letters on the lines.

Wwords and Expressions Meanings

1. alienates itself from a. hasically
(Line 14)
2. authenticity (Line 36} b. communities of living things and their
environments
_____ 3. voice from the wilder- ¢. a philosophy of what it is to be human
ness {(Line 3}
_____ 4. constituency (Line 3) d. realness; heing real
5. ecological conscience e. when a civilized culture is no longer civilized.
(Lines 8-9)
6. ecosystems {Line 16) f. a group of people who are represented by
someone
7. humanism (Line 6) g, cautiously
8. inherently (Lines 9-10) h. a sense of caring about the environment
____9_post-civilization {Line 30) i. becomes a stranger to
___10. tentatively (Line 35) j. a single voice; an opinion that not many share

Here are some expressions that Snyder uses 10 describe problems and solutions:
problems e
one of the problems is that . ... 4
the/aln) [environmental] crisis
isomething] BE at the root of
destructive behavior

on the verge of . ..
[something] is doomed O

Solutions

if..., (then) ...

Our/the nextstep is . ...

keep (open) lines of communication (open)

Note: Open is in one position, not both. a A computer recycling center
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Finding Expressions Find the expressions on the previous page in “Turtle
|sland” on pages 172-173. Notice the way each fits grammatically in a sentence.

using Expressions complete the paragraph below using the following list of
expressions. More than one expression may be correct in some blanks.

destructive behavior are doomed to

at the root of one of the problems is that

an environmental crisis if

the next step is keep the lines of communication open

There are several problems with recycling obsolete comput-

ers in developing nations. old computers aren’t

-
actually recycled; rather, they are burned. Because computers con-
tain many toxic substances, this burning is causing both a health and

in some parts of the developing world. For ex-

2
ample, burning discarded computers is the current

3
air pollution problem in some parts of China. Poor air quality is causing
health problems among the workers at these recycling plants, many of
whom are women and children. These workers

alifeofpoorhcalth.WhatcanwedoaboutthB i 2

9
I propose a solution. computer manufactur-
I3

ers will take responsibility for the safe disposal of their products, this

health and environmental crisis may be averted.

7
to abolish the burning of computers in third world countries. If we

can between computer users, computer man-

g
ufacturers, and third world governments, we can solve this problem.
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Paragraph Practice

ﬂ Using New Words and Expressions Use the new words and expressions
from this section to complete the following activities:

1. Write about one of the conflicts in the photos on page 170. Include as many
words and expressions from this seetion as you can.

2. Develop your [reewriting from Activity 5 on page 174 into a paragraph. Include
as many words and expressions from this seetion as vou can.

Organizing and Developing Your Ideas

Discussing Problems and Solutions

—

Review Points
® A thesis statement previews an essay by presenting the writer's approach
to the topic.
= The organizational pattern you choose for an essay depends on the topic
of the essay.

—

New Points
= One way to make a point in an essay is to describe a problem and propose
a solution.
= The thesis statement for a problem-solution essay mentions both the prablem
and the solution.
= You can describe a problem and propose a solution in a paragraph or in an
entire essay.

Analyzing a Problem-Solution Thesis Statement Read the following
example of a problem-solution thesis statement and answer the questions on the next

page.

Because exposure to discarded computers in the recycling process is extremely
hazardous to human health, computer manufacturers must take responsibility for
properly disposing of their own obsolete products, and developing nations must
ban burning at recycling centers.
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1. What is the problem?

2. What if any solution(s) is (are) proposed? —

PROBLEM-SOLUTION ESSAY BASED ON A THESIS
STATEMENT

Look again at the thesis statement above. When you read it, how do you expect the
essay to be organized?

Here's one way to organize a problem-solution essay based on the thesis statement
above:
. introduction + thesis statement
Il. Describe the problem and propose the solutions
Il. Solution #1
V. Solution #2
V. Conclusion

Studying Problem-Solution Organizational Patterns Here's another
problem-solution thesis statement, Draw one line under the problem and draw two
lines under the proposed solution.

We are facing serious environmental problems, such as pollution and
endangered species, but there are simple things that the average person
can do to help save the environment.



Notice that this thesis statement presents the problem and suggests a solution. How-
ever, the solution is general and may have mare than one part.

PROBLEM-SOLUTION ESSAY WITH A GENERAL SOLUTION

Here's a way to organize a problem-solution essay with a general solution:

I. Introduction + thesis statement

Il. Describe the problem and propose the solution

ll. One aspect of the solution, for example, eating less overfished species
IV. Another aspect of the solution, for example, riding a bike one day a week
V. Another aspect of the solution, for example, stopping using pesticides
VL. Conclusion

Practicing What You've Learned Complete the following tasks to practice
what you've learned about organizing problems and solutions.

1. Choose one of the conflicts in the photos on page 170. Wrile a thesis statement
that expresses the problem and proposes two or more solutions.
Thesis Statement:

2. Choose one of the conflicts in the photos on page 170, Write & thesis statement.
that expresses the problem and proposes a general solution.
Thesis Statement:

3. Choose a problem or conflict that interests you. Write a thesis statement that
expresses the problem and proposes one or more solutions.
Thesis Statement:

4. On a piece of paper, make an organizational pattern for the thesis statement
you wrote in item 3. Then decide what information you would need to develop
each paragraph and make notes on your organizational pattern.
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Focus on Testing

Brainstorming to Get Started

Sometimes it is difficult to get started writing when you are under pressure.

By quickly jotting down any ideas you have about the topic, you can overcome
temporary writer’s block. Brainstorming helps you collect vocabulary and gather
knowledge.

A A world in strife

Writing Product

II Writing About Conflict write an essay on the following topic. Use the ideas
you've discussed and the material you've written so far in this chapter and previous 4
chapters as the basis for your essay, '

Choose a current conflict that you consider important. Write an essay in which
you explain the conflict or problem and propose one or more solutions.

——— o






Use the following rubric to score your writing. Read the rubric with your class, then give
your writing a score. A classmate and a teacher will score your writing also and explain
reasons for their scores. If you want to revise and improve this essay or writing from a
previous chapter, you can do it now.

Rubric for writing About a problem and One or More Solutions

pescription

3 = Content: Writing describes a problem clearly and explains

convincingly how the problem can be solved.

Excellent = Organization: Writing includes an introduction, body para-
graphs that present the problem and explain solutions, and
a conclusion; ideas follow a logical sequence and are easy O
follow.

= Vocabulary and Sentence Structure: Vocabulary is specific,
descriptive, and persuasive; sentence types are varied.

= Grammar. Subjects and verbs agree; common grammar
problems (pronouns, articles, and plurals) are minimal so that
meaning is clear,

= Spelling and mechanics: Most words are spelled correctly
and punctuation is correct.

2 « Content: Writing describes a problem and explains one or

more solutions, although the reader may have guestions.

Adequate s Organization: ldeas are organized and there is a clear begin-
ning, middle, and end; some parts may be undeveloped.

s Vocabulary and Sentence Structure: Vocabulary is descrip-
tive: sentences are mostly of the same type.

= Grammar: Subjects and verbs mostly agree; common grammar
problems (pronouns, articles, and plurals) are distracting.

= Spelling and Mechanics: There are some distracting spelling
and/or punctuation mistakes.
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1 = Content: Writing does not present a problem or sufficiently

explain a solution.

Developing | = Organization: ideas do not follow essay format and are
confusing or too brief.

= Vocabulary and Sentence Structure: Vocabulary is limited
and/or there are too many mistakes to understand and/or fol-
low the ideas; sentences have mistakes.

= Grammar; Many common grammar problems {pronouns,
articles, and plurals) are confusing to the reader.

= Spelling and Mechanics: There are many distracting spelling
and/or punctuation mistakes.

-Assessment Log

hapter, you worked through the following activities. How much did they help you become a
riter? Check A lot, A little, or Not at all,

A lot Alittle  Not at all
sed photos of conflicts with my classmates. o ] Q
yout a solution to one kind of problem. o 'l J
i how to interpret metaphors. B o 0
1 and used vocabulary for discussing problems J o J
solutions.
red and developed a problem-solution essay. Q 8] u
ted my essay. u 8] )
ymething) = 0
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