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Lecture 6
Chapelle (2001) Evaluation

e The judgmental evaluation
e Language Learning Potential
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e Chapelle (2001) describes this criterion as the degree of 'beneficial’
focus on form that the software provides to its learners. It
corresponds to the following questions: does the software present
students with opportunities to learn the language or just to use it?
To what extent does the software shift the learners' attention
towards beneficial focus on form?
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e Chapelle (1998) also argues that if the input has been made salient
it will help with language learning. UUEG focuses intensively on
the forms of the perfect tense.
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e |t promotes input saliency by highlighting these forms and writing
them in italicized, bold letters.

Capaly (i) Jadll 8 agd AUl 5 JIKEY) a2 1l DDA (e MR draal ) i gl
350k
¢ Indeed, previous research has proven such a technique to be very
effective (Long & Robinson 1998).
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e Furthermore, both the colourful, animated pictures and the quizzes

contribute to 'input enhancement’ as termed by Sharwood Smith
(1993).
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e During the speaking task the focus is entirely on the contracted
forms. In the listening and reading tasks, learners are tested on their
comprehension of both the dialogue and text respectively, with a
moderate focus on the forms.
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e Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some
conditions which might characterise a task that draws learners'
attention to the form. I will focus on two of them — namely,
‘modified interaction’ and ‘modified input’.
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e Similarly, in the speaking task the students ere asked to log into the
chat rooms to compare their pronunciations (after they have
compared their recordings with those of the model).
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e Consequently, the author expected an interactional modification to
take place. The author also devoted a portion of time to focus on
irregular and regular verb forms and their pronunciation, mainly
using the verbs in the program.
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e Itis obvious that when using UUEG an interactional modification
between the learners and the computer is to be expected, and

Chapelle (1998) suggests this to be a key element in developing a
CALL task.
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e The reading exercise provides a prime example of this theory, as
meaning is expected to be broken down when students are shown
the hyperlinked words.
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e These students were expected to obtain help by clicking on each
word to get its meaning. However, while this element is considered
to be one of the strengths of the software, there is no other way for
learners to get help with other words that they might find difficult.
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e Therefore, in the author’s opinion, a link to an online dictionary
was a solution for this.
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e Moreover, learners were given a chance to preview the passage to
help them answer the questions. By consulting the passage,
learners were interacting with the computer.
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¢ Interactional modification can also be achieved in the speaking
task; when observing students during their performance of this
exercise, it is clear that modifications can come in the form of
repetition requests whilst comparing or checking the transcripts.
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o |f the software were to give a statistic of how many times options
such as ‘preview the passage’, ‘compare’, and ‘transcript’ were
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accessed, it would give us a real indication of interactional
modification between learners and the computer.
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e Unfortunately, such a feature is not supported by UUEG.
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e Chapelle argues that CALL software should have the ability to let

students 'notice’ their errors as this would help them to shift to 'a
syntactic mode' that aids in internalizing the new form (1998, p.4).

peitlaal & al GOl el e s a8l a4l () 65 () sy CALL geali_nl) 138 Jalid J 58
Baal) 23 pail) el 8 2ol i il aa " ) Jsail) e agine b 45ld (e 128
P.4). Y44A)

e Borg (1999) also claims that error awareness helps students to
'monitor and self-correct their use of language' (p. 158).
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e In UUEG, the feedback is very appropriate and one of the potential
strengths of the software.
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e By pressing the ‘check answer’ button that is found at the bottom
of every page that has exercises, errors are crossed with a red line
(or with a red cross if no answer has been given)
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e Chapelle (1998) also argues that learners should be given the
chance to correct their errors, and in the exercises discussed earlier
students were given a second chance to do just this.

il 8y cagilladl maaail La il Cpaleiall gUae | cang Lagl (Y 49A) dals J
add el AUl 2l da jd Ul prie Byl iy & Cad 3

o If an error still persists, the computer will eventually display the
answer in green. When the mouse is moved to the corrected
answer, it flashes the error in red and the right answer in green.
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e The author believes learners will benefit greatly from this feature.
In the case of more than two errors being made, the computer will
advise learners to go back to the previous charts and check their
information.
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e The author supports Chapelle's (1998) view that it is advisable to
have access to some online references that can help learners make
corrections.
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e When all of the answers are correct, the software displays a 'well
done' message in red at the top of the exercise, and changes the
answers into the color green.
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e The colored feedback is of significance: apart from giving a focus

on form, it allows the computer to take on the occupational role of

teacher, as people in this profession tend to use the color red when
making corrections.
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= The judgmental evaluation

e A further strength of the program is the feedback provided in the
test sections (Fig. 6).
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e By pressing an orange 'e' button that appears next to each error,
learners are given an explanation of each of their mistakes.
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e However, in order to imitate the challenging conditions and
characteristics of an exam, the program does not offer learners the
chance to correct any errors made during the test section (unless it
Is uninstalled then reinstalled again).
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e Unfortunately, there are no notifications of this in either the tests’

rubrics or anywhere else in the software.
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v' Learner fit
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v" In Chapelle's description (2001), learner fit takes account of both
the language level and its learners’ characteristics.
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v CALL materials must suit the target learners, and accordingly its
tasks should be set at a level that is neither too simple nor too
difficult (Skehan in Chapelle 2001).
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v' UUEG is appropriate in terms of content for learners whose levels
range from lower intermediate to upper intermediate, and it is
designed specifically for those who want to improve their grammar
In an innovative way.
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v' As for the author’s students, the program is well suited to their
needs. The author’s claim is based on the past evaluation of the
original book that has been used for more than ten years.
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v With regards to difficulty and control, the help section claims that
there is also an 'orientation' page within the program, but the demo
version used in this evaluation does not provide this facility.

Casza e sl dsdia Lial @llin ol saclusall aud o5 6 ) g 4 graall (ady Lo
(38 el ansiil) 13 8 deadiiaal) Ay pail) Aaall & 58 g5 Y LS 5 caaliyall

v" Nevertheless, the orientation page equips learners with the
information necessary to operate the program, thus allowing them
to have full control over it, which in turn gives the software more
strength.
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v" Indeed, students can move freely from one section to another,
record and repeat as applicable, and modify their recordings
whenever necessary.
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v" Furthermore, they can record as many times as they wish, as once
they click the button any previous recording will be erased.

v" Research shows that learner control is beneficial. However, giving
full control to novice learners (i.e. those with poor knowledge)
might affect them in a negative way (Clark & Mayer 2003;
Hannafin & Hooper 1993 in Lawler-King 2004).
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v Whilst the majority of the exercises and their rubrics are clear and
set at the correct level for the author’s students, this cannot be said
of those designed for error recognition.

mall 5 sl 8 Cura g daiial 5 ago Aaldl) sl >3l g by aill alaea of cpa 8
. & S 58 gy Sl o
el il jie W) ) caagh A @l e JISs o 0Sar ¥ 138 5 e aall Ul

v" Moreover, the author has a view which is consistent with that of
Heaton (1991): error recognition is not an adequate way of helping
students to learn.
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v" In the author’s opinion they should be exposed to the correct
forms, which in turn would help them to produce the language
correctly themselves.
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v" Nevertheless, this is only true when considering the first stages of

learning; advanced students, the author believe, need to be able to
distinguish between correct and incorrect forms.
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v" the author say this as his students still face problems with the
language and still produce errors, and the author doubted that these
particular exercises were easy enough for them.
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v’ The tasks, like the exercises, are appropriate for teaching language
at the level required. In the listening task, the dialogue is simple
and the speakers talk at a suitable speed.
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v" In the reading task, the language used in the passage matches the
students’ abilities perfectly.
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v The author doubted that they would encounter any difficulties in
either of these two tasks as they already have been exposed to the
same materials.

Lica o 38 Jadlly LagaY (priagall ila (e (1 (8 caeliaa 4 4a) 5y Cogus il g 2all K

v All in all, the software presents the students with materials that are
new to them, and this enhances second language acquisition
(Krashen 1982 in Chapelle et al. 1996).
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v" Another issue relevant to learner fit is the level of the program’s
appeal to learners. If it were repetitious and dull, it might generate
the unwanted factor of boredom.
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v" Yet filled with colours, different cartoon characters, animated
visuals, games, drag and drop quizzes, and record and compare
exercises, the author considered UUEG to be very appealing and
joyful.
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v" Furthermore, the ‘help’ and ‘report” options make this programme
even more attractive.
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v" Learners can find help and support for the most frequent technical
problems encountered, and there is information at hand about the
system requirements and how to set up the microphone (which is
not easy to do).
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v" Installation instructions are also available, along with a contact
number and an email address through which it is possible to leave
feedback about the software.
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v' Indeed, it is the author’s intention to set the author’s students some
homework, in which they must write (using the perfect tenses) their
own feedback about UUEG, detailing their experience and opinion
of the program
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v" These can then be sent to customer support. The purpose behind
this is to overcome one major drawback of UUEG: the software
does not cover the important skill of writing, and this is of great
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significance as the author’s students are keen to improve their
skills in this medium.
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v" In the ‘report’ option, students can monitor their progress from one
section to another within a single chapter.
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v" The report shows the learner’s name alongside his or her score in
each of these sections, and after finishing each chapter learners can
compare their most recent score with those gained earlier in the
program.
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v An overall average will then be shown at the end of the course.
Characteristics and controls such as these demonstrate that UUEG
makes a provision for self-study.
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