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Chapelle (2001) Evaluation 

 The judgmental evaluation 

 Language Learning Potential 

 هذسح رؼِْ اُِـخ

 Chapelle (2001) describes this criterion as the degree of 'beneficial' 

focus on form that the software provides to its learners. It 

corresponds to the following questions: does the software present 

students with opportunities to learn the language or just to use it? 

To what extent does the software shift the learners' attention 

towards beneficial focus on form? 

اُجشٗبٓظ  ٣ٝضٝد  ػ٠ِ رُي اُ٘ٔٞرط ٝاُزش٤ًض 'ٓل٤ذ'   ( رظق ٛزا أُؼ٤بس ًذسعخ 0221شبث٤َ )

اُجشٗبٓظ  ٣وذّ كشطخ ُِطلاة  رؼِْ اُِـخ أٝ ُٔغشد ٔزؼ٤ِٖٔ. ٝٛٞ ٣وبثَ الأعئِخ اُزب٤ُخ: َٛ ٛزا ُِ

 اعزخذآٚ؟ ئ٠ُ أ١ ٓذٟ ٣ؾٍٞ اُجشٗبٓظ  اٗزجبٙ أُزؼ٤ِٖٔ ٗؾٞ اُزش٤ًض أُل٤ذ ػ٠ِ اُشٌَ؟؟

 Chapelle (1998) also argues that if the input has been made salient 

it will help with language learning. UUEG focuses intensively on 

the forms of the perfect tense. 

  .وٍٞ أ٣ؼب أٗٚ ئرا رْ ئعشاء الإدخبٍ اُجبسصح أٜٗب عٞف رغبػذ ػ٠ِ رؼِْ اُِـخر( 1991شبث٤َ )

UUEG .ِٚٓ٣شًض ثشٌَ ٌٓضق ػ٠ِ أشٌبٍ الاصٓ٘خ اٌُب 

 It promotes input saliency by highlighting these forms and writing 

them in italicized, bold letters. 

أٜٗب رؼضص ا٤ٔٛخ أُذخلاد ٖٓ خلاٍ ئثشاص ٛزٙ الأشٌبٍ ٝاٌُزبثخ ُْٜ ك٢ اُخؾ أُبئَ، ثأؽشف 

 .ثبسصح

 Indeed, previous research has proven such a technique to be very 

effective (Long & Robinson 1998).  

 (.1991اُزو٤٘خ ُزٌٕٞ كؼبُخ عذا )ُٞٗؾ ٝسٝث٘غٕٞ  ثبُلؼَ، ٝهذ أصجزذ الأثؾبس اُغبثوخ ٛزٙ

 Furthermore, both the colourful, animated pictures and the quizzes 

contribute to 'input enhancement' as termed by Sharwood Smith 

(1993). 
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رؼض٣ض الإدخبٍ ٝػلاٝح ػ٠ِ رُي، كإ ًلا ٖٓ اُظٞس أُِٞٗخ ٝأُزؾشًخ ٝأُغبثوبد رغبْٛ ك٢ '

 (.1991ع٤ٔش ) Sharwood ' ًٔب ٣طِن ػ٤ِٚ ٖٓ هجَ

 During the speaking task the focus is entirely on the contracted 

forms. In the listening and reading tasks, learners are tested on their 

comprehension of both the dialogue and text respectively, with a 

moderate focus on the forms. 

خلاٍ أُٜٔخ اُ٘بؽوخ ٣زْ اُزش٤ًض ٤ًِب ػ٠ِ أشٌبٍ اُزؼبهذ. ك٢ أداء أُٜبّ الاعزٔبع ٝاُوشاءح، ٣ٝزْ 

اخزجبس أُزؼ٤ِٖٔ ك٢ كْٜٜٔ ٌَُ ٖٓ اُؾٞاس ٝاُ٘ض ػ٠ِ اُزٞا٢ُ، ٓغ اُزش٤ًض ػ٠ِ اُ٘ٔبرط 

 .أُؼزذُخ

 Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some 

conditions which might characterise a task that draws learners' 

attention to the form. I  will focus on two of them – namely, 

‘modified interaction’ and ‘modified input’. 

( ٝرش٤ش ثؼغ اُششٝؽ اُز٢ هذ ر٤ٔض 0221 ك٢ شبث٤َ 1991)  Skehan( 0221ٝشبث٤َ )

'رؼذ٣َ  -ٝٛٔب شًض ػ٠ِ اص٤ٖ٘ ْٜٓ٘ ٣جبٙ أُزؼ٤ِٖٔ ئ٠ُ اُ٘ٔٞرط. عٞف أُٜٔخ اُز٢ رِلذ اٗز

 .'اُزلبػَ "ٝ" أُذخلاد أُؼذُخ

 Similarly, in the speaking task the students ere asked to log into the 

chat rooms to compare their pronunciations (after they have 

compared their recordings with those of the model).  

ٝثبُٔضَ، ك٢ أُٜٔخ اُ٘بؽوخ ؽِت ٖٓ هجَ  اُطلاة ُزغغ٤َ اُذخٍٞ ئ٠ُ ؿشف اُذسدشخ ُٔوبسٗخ 

 (.ْ ٓغ رِي ٖٓ اُ٘ٔٞرطرغغ٤لارٜ روبسٕ )ثؼذ إٔ  اُخبص  ٗطوْٜ

 Consequently, the author expected an interactional modification to 

take place. The author also devoted a portion of time to focus on 

irregular and regular verb forms and their pronunciation, mainly 

using the verbs in the program. 

اٌُبرت ئدخبٍ رؼذ٣لاد رلبػ٤ِخ ُزأخز ٌٓبٕ. ًٔب خظض أُإُق عضءا  ٖٓ  غخ ُزُي، ٣زٞهغٝٗز٤

ٖٓ اُٞهذ ُِزش٤ًض ػ٠ِ أشٌبٍ الأكؼبٍ ؿ٤ش اُ٘ظب٤ٓخ ٝاُؼبد٣خ ٝاُ٘طن، ٝرُي أعبعب ثبعزخذاّ 

 .الأكؼبٍ ك٢ اُجشٗبٓظ

 It is obvious that when using UUEG an interactional modification 

between the learners and the computer is to be expected, and 

Chapelle (1998) suggests this to be a key element in developing a 

CALL task. 
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ث٤ٖ أُزؼ٤ِٖٔ ٝأٌُج٤ٞرش أٓش  ئدخبٍ رؼذ٣لاد رلبػ٤ِخ UUEG ٖٝٓ اُٞاػؼ أٗٚ ػ٘ذ اعزخذاّ

 .CALL ( رش٤ش ئ٠ُ إٔ ٛزا ٣ٌٕٞ ػ٘ظشا سئ٤غ٤ب ك٢ رط٣ٞش ٜٓٔخ1991ٓزٞهغ، ٝشبث٤َ )

 The reading exercise provides a prime example of this theory, as 

meaning is expected to be broken down when students are shown 

the hyperlinked words.  

رٞكش ٓٔبسعخ اُوشاءح ٓضبٍ عبؽغ ػ٠ِ ٛزٙ اُ٘ظش٣خ، ًٔب إ أُؼب٢ٗ ٓزٞهغ إ رٌٕٞ ٌٓغٞسح 

 أعلَ ػ٘ذٓب ٣زْ ػشع  ًِٔبد الاسرجبؽ اُزشؼج٢ ػ٠ِ اُطلاة

 These students were expected to obtain help by clicking on each 

word to get its meaning. However, while this element is considered 

to be one of the strengths of the software, there is no other way for 

learners to get help with other words that they might find difficult. 

ٝٛإلاء اُطلاة إ ٖٓ أُزٞهغ ؽظُْٜٞ ػ٠ِ أُغبػذح ػٖ ؽش٣ن اُ٘وش ػ٠ِ ًَ أٌُِخ 

ك٢ ؽ٤ٖ ٣ؼزجش ٛزا اُؼ٘ظش ٝاؽذا ٖٓ ٗوبؽ اُوٞح ك٢ اُجشٗبٓظ، ُِؾظٍٞ ػ٠ِ ٓؼ٘بٛب. ٝٓغ رُي، 

 .لا رٞعذ ٝع٤ِخ أخشٟ ُِٔزؼ٤ِٖٔ ُِؾظٍٞ ػ٠ِ ٓغبػذح ٓغ أٌُِبد الأخشٟ اُز٢ ٣غذٜٝٗب طؼجخ

 Therefore, in the author’s opinion, a link to an online dictionary 

was a solution for this.  

 .ئ٠ُ اُوبٓٞط ػ٠ِ الاٗزشٗذ ؽلا ُٜزا الاسرجبؽُٝزُي، ك٢ سأ١ أُإُق، ًبٕ 

 Moreover, learners were given a chance to preview the passage to 

help them answer the questions. By consulting the passage, 

learners were interacting with the computer.   

ُٔغبػذرْٜ ػ٠ِ الإعبثخ ػ٠ِ الأعئِخ.  اُلوشح   ٓ٘ؾذ أُزؼ٤ِٖٔ كشطخ ُٔؼب٣٘خ  ٝػلاٝح ػ٠ِ رُي،

 .أُزؼ٤ِٖٔ ٓغ أٌُج٤ٞرش رلبػَ  اُزشبٝس ، رْ كوشح ٖٓ خلاٍ

 Interactional modification can also be achieved in the speaking 

task; when observing students during their performance of this 

exercise, it is clear that modifications can come in the form of 

repetition requests whilst comparing or checking the transcripts. 

٣ٌٖٔ أ٣ؼب إٔ ٣زؾون اُزؼذ٣َ اُزلبػ٢ِ ك٢ أُٜٔخ اُ٘بؽوخ؛ ػ٘ذ ٓشاهجخ اُطلاة أص٘بء أدائْٜ ُٜزٙ 

٣ٌٖٔ إٔ رأر٢ ك٢ شٌَ ؽِجبد رٌشاس أص٘بء أُوبسٗخ أٝ اُزؾون  اُؼ٤ِٔخ، كٖٔ اُٞاػؼ إٔ اُزؼذ٣لاد

 .ٖٓ اُ٘ظٞص

 If the software were to give a statistic of how many times options 

such as ‘preview the passage’, ‘compare’, and ‘transcript’ were 
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accessed, it would give us a real indication of interactional 

modification between learners and the computer. 

ٔوبسٗخ'، ٝ اُأُوطغ'، ' ٓشبٛذحئؽظبئ٤خ ػٖ ٤ًل٤خ خ٤بساد الاٝهبد  ٓضَ ' أػط٢ئرا ًبٕ اُجشٗبٓظ 

 .ُزؼذ٣َ  ث٤ٖ أُزؼ٤ِٖٔ ٝأٌُج٤ٞرشُلبػ٤ِخ ا٘ض' رْ اُٞطٍٞ ئ٤ُٜب، كاٗٚ ٣ؼط٤٘ب ٓإششا ؽو٤و٤ب اُ'

 Unfortunately, such a feature is not supported by UUEG. 

 .UUEG ُلأعق، لا ٣زْ اػزٔبد ٓضَ ٛزٙ ا٤ُٔضح ٖٓ هجَ

 Modified output 

 أُذخلاد أُؼذُخ

 Chapelle argues that CALL software should have the ability to let 

students 'notice' their errors as this would help them to shift to 'a 

syntactic mode' that aids in internalizing the new form (1998, p.4). 

أخطبئْٜ  ُزشى شؼبس' اُطلاة٣غت إٔ رٌٕٞ ُذ٣ٚ اُوذسح ػ٠ِ 'ئ CALL روٍٞ شبث٤َ ٛزا اُجشٗبٓظ

ٝٛزا ٖٓ شأٗٚ ٓغبػذرْٜ ػ٠ِ اُزؾٍٞ ئ٠ُ "ٝػغ اُ٘ؾ٣ٞخ" رغبػذ ك٢ اعز٤ؼبة اُ٘ٔٞرط اُغذ٣ذ 

(1991 ،P.4). 

 Borg (1999) also claims that error awareness helps students to 

'monitor and self-correct their use of language' (p. 158).  

٣ذػ٢ أ٣ؼب إٔ اُٞػ٢ ثبُخطأ ٣غبػذ اُطلاة ػ٠ِ 'اُشطذ ٝاُزظؾ٤ؼ اُزار٢  (1999ثٞسؽ )

 .)131اعزخذآْٜ ُِـخ ")ص 

 In UUEG, the feedback is very appropriate and one of the potential 

strengths of the software. 

 .أؽذ ٗوبؽ اُوٞح أُؾزِٔخ ُِجشٗبٓظ٢ٛ ، ٝسدٝد كؼَ عذ ٓ٘بعت UUEGٝ ك٢

 By pressing the ‘check answer’ button that is found at the bottom 

of every page that has exercises, errors are crossed with a red line 

(or with a red cross if no answer has been given)  

ًَ طلؾخ اُز٢ ثبُؼـؾ ػ٠ِ صس 'اخز٤بس اُغٞاة' اُز١ ٣زْ اُؼضٞس ػ٤ِٚ ك٢ اُغضء اُغل٢ِ ك٢ 

رؾز١ٞ اُزذس٣جبد، ٝرغبٝص الأخطبء ٓغ خؾ أؽٔش )أٝ ٓغ اُظ٤ِت الأؽٔش ئرا رْ ئػطبء أ١ 

 )عٞاة
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 Chapelle (1998) also argues that learners should be given the 

chance to correct their errors, and in the exercises discussed earlier 

students were given a second chance to do just this. 

د ( أ٣ؼب ٣غت اػطبء أُزؼ٤ِٖٔ اُلشطخ ُزظؾ٤ؼ أخطبئْٜ، ٝك٢ اُزذس٣جب1991روٍٞ شبث٤َ )

 .اُز٢ ٗٞهشذ ك٢ ٝهذ عبثن ٓ٘ؼ اُطلاة كشطخ صب٤ٗخ ُِو٤بّ ثزُي كوؾ

 If an error still persists, the computer will eventually display the 

answer in green. When the mouse is moved to the corrected 

answer, it flashes the error in red and the right answer in green. 

ئرا اعزٔش اُخطأ، ع٤وّٞ أٌُج٤ٞرش ػشع اُؾَ ك٢ اُٜ٘ب٣خ ثبُِٕٞ الأخؼش. ػ٘ذٓب ٣زْ ٗوَ 

أُبٝط ئ٠ُ الإعبثخ أُظٞثخ، ٝٓؼبد اُخطأ ثبُِٕٞ الأؽٔش ٝالإعبثخ اُظؾ٤ؾخ ثبُِٕٞ 

 .الأخؼش

 The author believes learners will benefit greatly from this feature. 

In the case of more than two errors being made, the computer will 

advise learners to go back to the previous charts and check their 

information. 

عٞف  ٣غزل٤ذ أُزؼ٤ِٖٔ  ًض٤شا ٖٓ ٛزٙ ا٤ُٔضح. ك٢ ؽبُخ ٝعٞد أًضش ٖٓ اص٤ٖ٘ ٖٓ جذع ٣ٝشٟ أُ

ٔزؼ٤ِٖٔ ثبُؼٞدح ئ٠ُ أُخططبد اُغبثوخ ٝاُزؾون الأخطبء اُز٢ رجزٍ، ع٤وّٞ أٌُج٤ٞرش ث٘ظؼ اُ

 .ٖٓ ٓؼِٞٓبرْٜ

 The author supports Chapelle's (1998) view that it is advisable to 

have access to some online references that can help learners make 

corrections. 

( ثإٔ ٖٓ أُغزؾغٖ إٔ ٣ٌٕٞ اُٞطٍٞ ئ٠ُ ثؼغ أُشاعغ 1991) ػشع شبث٤َ  ٔجذع٣ذػْ اُ

 .ئعشاء اُزظؾ٤ؾبد ػ٠ِ ػ٠ِ الاٗزشٗذ اُز٢ ٣ٌٖٔ إٔ رغبػذ أُزؼ٤ِٖٔ 

 When all of the answers are correct, the software displays a 'well 

done' message in red at the top of the exercise, and changes the 

answers into the color green.  

٣ؼشع اُشعبُخ 'أؽغ٘ذ' ثبُِٕٞ الأؽٔش ك٢  اُجشٗبٓظػ٘ذٓب رٌٕٞ ًبكخ الإعبثبد اُظؾ٤ؾخ، 

 .اُغضء اُؼ١ِٞ ٖٓ ٛزٙ اُؼ٤ِٔخ، ٝرـ٤٤ش الأعٞثخ ئ٠ُ إُِٞ الأخؼش

 The colored  feedback is of significance: apart from giving a focus 

on form, it allows the computer to take on the occupational role of 

teacher, as people in this profession tend to use the color red when 

making corrections. 
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سدٝد اُلؼَ أُِٞٗخ راد أ٤ٔٛخ: ثظشف اُ٘ظش ػٖ ئػطبء اُزش٤ًض ػ٠ِ اُ٘ٔٞرط، كاٗٚ ٣غٔؼ 

ُِٔؼِْ، ٝاُ٘بط ك٢ ٛزٙ أُٜ٘خ ر٤َٔ ئ٠ُ اعزخذاّ إُِٞ الأؽٔش ٌُِٔج٤ٞرش إٔ ٣أخز اُذٝس ا٢ُٜ٘ٔ 

 .ػ٘ذ ئعشاء اُزظؾ٤ؾبد

 The judgmental evaluation 

 رو٤٤ْ ؽ٢ٌٔ

 A further strength of the program is the feedback provided in the 

test sections (Fig. 6). 

 .)4خزجبس )اُشٌَ لآخ ك٢ أهغبّ ائؽذٟ ٗوبؽ اُوٞح الأخشٟ ُِجشٗبٓظ ٛٞ سدٝد كؼَ أُوذ

 By pressing an orange 'e' button that appears next to each error, 

learners are given an explanation of each of their mistakes. 

' اُز١ ٣ظٜش ثغبٗت ًَ خطأ، ٣زْ ئػطبء أُزؼ٤ِٖٔ eؽش٣ن اُؼـؾ ػ٠ِ اُضس اُجشروب٢ُ 'ػٖ 

 .أخطبئْٜششػ ٌَُ ٖٓ 

 However, in order to imitate the challenging conditions and 

characteristics of an exam, the program does not offer learners the 

chance to correct any errors made during the test section (unless it 

is uninstalled then reinstalled again).  

ٖٓ أعَ رو٤ِذ ظشٝف طؼجخ ٝخظبئض الآزؾبٕ، اُجشٗبٓظ لا ٣وذّ  اُلشطخ ٝٓغ رُي، 

ُِٔزؼ٤ِٖٔ ُزظؾ٤ؼ أ١ أخطبء رشرٌت أص٘بء هغْ الاخزجبس )ٓب ُْ ٣زْ ئُـبء رضج٤زٚ صْ ئػبدح رضج٤زٜب 

 ٓشح أخشٟ(.

 Unfortunately, there are no notifications of this in either the tests’ 

rubrics or anywhere else in the software. 

ُلأعق، لا رٞعذ أ٣خ ئخطبساد ٖٓ ٛزا ك٢ أ١ ٖٓ ػ٘ب٣ٖٝ الاخزجبساد 'أٝ ك٢ أ١ ٌٓبٕ آخش ك٢ 

 .اُجشٗبٓظ

 Learner fit 

 أُ٘بعت  أُزؼِْ

 In Chapelle's description (2001), learner fit takes account of both 

the language level and its learners’ characteristics.  

(، أُزؼِْ أُ٘بعت  ٣أخز ك٢ الاػزجبس ًلا ٖٓ ٓغزٟٞ اُِـخ 0221ك٢ ٝطق شبث٤َ ك٢ )

 .' ٝخظبئض أُزؼ٤ِٖٔ ُٜب
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 CALL materials must suit the target learners, and accordingly its 

tasks should be set at a level that is neither too simple nor too 

difficult (Skehan in Chapelle 2001). 

، ٝكوب ُٜٔبٜٓب ٣غت إٔ ٣زْ رؼ٤٤ٖ ٓغزٟٞ ٤ٖٓغ أُزؼ٤ِٖٔ أُغزٜذك CALL ٓٞاد إ رز٘بعت ٣غت

 (.0221ك٢ شبث٤َ  (Skehan ُِـب٣خ ٤ُظ ثغ٤ؾ عذا ٝلا طؼت

 UUEG is appropriate in terms of content for learners whose levels 

range from lower intermediate to upper intermediate, and it is 

designed specifically for those who want to improve their grammar 

in an innovative way. 

UUEG  ُِٟٞٔزؼ٤ِٖٔ اُز٣ٖ ٣زشاٝػ ٓغز٣ٞبرْٜ ٖٓ أُغزٟٞ رؾذ ؿ٤ش ٓ٘بعجخ ٖٓ ؽ٤ش أُؾز

، ٝأٜٗب ٓظٔٔخ خظ٤ظب لأُٝئي اُز٣ٖ ٣شؿجٕٞ ك٢ رؾغ٤ٖ هٞاػذ ئ٠ُ كٞم أُزٞعؾأُزٞعؾ 

 .اُِـخ اُخبطخ ثْٜ ثطش٣وخ ٓجزٌشح

 As for the author’s students, the program is well suited to their 

needs. The author’s claim is based on the past evaluation of the 

original book that has been used for more than ten years. 

بء أُجذع ٔبٓب لاؽز٤بعبرْٜ. ٛٞ ادػ، إٔ ٛزا اُجشٗبٓظ ٓ٘بعت رأُجذػ٤ٖ أٓب ثبُ٘غجخ ُِطلاة 

 .٘ٞاداعز٘بداً ئ٠ُ رو٤٤ْ أُبػ٢ ٖٓ اٌُزبة الأط٢ِ اُز١ رْ اعزخذآٚ لأًضش ٖٓ ػشش ع

 With regards to difficulty and control, the help section claims that 

there is also an 'orientation' page within the program, but the demo 

version used in this evaluation does not provide this facility. 

ٛ٘بى أ٣ؼب طلؾخ "اُزٞعٚ" ػٖٔ  ك٤ٔب ٣خض اُظؼٞثخ ٝاُغ٤طشح، ٣ٝذػ٢ هغْ أُغبػذح إٔ

 .أُشكن٤خ أُغزخذٓخ ك٢ ٛزا اُزو٤٤ْ اُ٘غخخ اُزغش٣ج ك٢ زٞكشراُجشٗبٓظ، ٌُٜٝ٘ب لا 

 Nevertheless, the orientation page equips learners with the 

information necessary to operate the program, thus allowing them 

to have full control over it, which in turn gives the software more 

strength. 

اُظلؾخ ٣ضٝد أُزؼ٤ِٖٔ ثبُٔؼِٞٓبد اُلاصٓخ ُزشـ٤َ اُجشٗبٓظ، ٓٔب ٣ز٤ؼ ُْٜ رٞع٤ٚ ٝٓغ رُي، كإ 

 .اُغ٤طشح اٌُبِٓخ ػ٠ِ أًضش ٖٓ رُي، ٝٛزا ثذٝسٙ ٣ؼط٢ اُجشٗبٓظ أًضش هٞح

 Indeed, students can move freely from one section to another, 

record and repeat as applicable, and modify their recordings 

whenever necessary.  
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ثبُلؼَ، ٣ٌٖٔ ُِطلاة اُزؾشى ثؾش٣خ ٖٓ ٓوطغ ٝاؽذ ُـغغَ آخش ٝاُزٌشاس ؽغت ٓوزؼ٠ اُؾبٍ، 

 .ٝرؼذ٣َ رغغ٤لارْٜ ًِٔب ًبٕ رُي ػشٝس٣ب

 Furthermore, they can record as many times as they wish, as once 

they click the button any previous recording will be erased. 

ٓشح ٝاؽذح اٗوش كٞم اُضس ع٤زْ  ـرغغَ ػذح ٓشاد ًٔب رشبء، ًٝػلاٝح ػ٠ِ رُي، كاٜٗب ٣ٌٖٔ إٔ 

 .ٓغؼ أ١ رغغ٤َ عبثن

 Research shows that learner control is beneficial. However, giving 

full control to novice learners (i.e. those with poor knowledge) 

might affect them in a negative way (Clark & Mayer 2003; 

Hannafin & Hooper 1993 in Lawler-King 2004). 

زذئ٤ٖ أُزؼِْ ٢ٛ ٓل٤ذٙ. ٝٓغ رُي، ئػطبء اُغ٤طشح اٌُبِٓخ ُِٔزؼ٤ِٖٔ أُجٝرج٤ٖ اُجؾٞس إٔ ع٤طشح 

 Hannafin ؛0221( هذ رإصش ػ٤ِْٜ ثطش٣وخ عِج٤خ )ًلاسى ٝٓب٣ش اُشد٣ئخ )أ١ رِي ٓغ أُؼشكخ 

 (.0222ك٢ ُُٞش أُِي  1991ٝٛٞثش ػبّ 

 Whilst the majority of the exercises and their rubrics are clear and 

set at the correct level for the author’s students, this cannot be said 

of those designed for error recognition.   

اُظؾ٤ؼ  ٟك٢ ؽ٤ٖ إٔ ٓؼظْ اُزذس٣جبد ٝٗٔبرط اُزو٤٤ْ اُخبطخ ثْٜ ٝاػؾخ ٝػؼذ ك٢ أُغزٞ

 .، ٝٛزا لا ٣ٌٖٔ إٔ ٣وبٍ ٖٓ رِي اُز٢ رٜذف ئ٠ُ الاػزشاف ثبُخطأأُجذػ٤ُِٖطلاة 

 Moreover, the author has a view which is consistent with that of 

Heaton (1991): error recognition is not an adequate way of helping 

students to learn.  

(: ٖٓ إ اُزؼشف ػ٠ِ 1991ُذ٣ٚ سؤ٣خ ٝٛٞ ٓب ٣زلن ٓغ ٤ٛزٕٞ ) ٔجذعاُكإ ٝػلاٝح ػ٠ِ رُي، 

 .اُخطأ ٤ُظ ٝع٤ِخ ًبك٤خ ُٔغبػذح اُطلاة ػ٠ِ اُزؼِْ

 In the author’s opinion they should be exposed to the correct 

forms, which in turn would help them to produce the language 

correctly themselves. 

٣٘جـ٢ إٔ رزؼشع لأشٌبٍ طؾ٤ؾخ، ٝاُز١ ثذٝسٙ ٣غبػذْٛ ػ٠ِ ئٗزبط اُِـخ  جذعك٢ سأ١ أُ

 .ثشٌَ طؾ٤ؼ ثأٗلغْٜ

 Nevertheless, this is only true when considering the first stages of 

learning; advanced students, the author believe, need to be able to 

distinguish between correct and incorrect forms.  
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ْ؛ ؽلاة أُشاؽَ الأ٠ُٝ ٖٓ اُزؼِ لاخز ثؼ٤ٖ الاػزجبسػ٘ذ اطؾ٤ؼ كوؾ ٝٓغ رُي، ٝٛزا 

ػ٠ِ اُز٤٤ٔض ث٤ٖ الأشٌبٍ اُظؾ٤ؾخ ، رؾزبط ئ٠ُ إٔ رٌٕٞ هبدسجذع أُاػزوبد اُذساعبد اُؼ٤ِب، 

 .ٝاُخبؽئخ

 the author say this as his students still face problems with the 

language and still produce errors, and the author doubted that these 

particular exercises were easy enough for them. 

ُذ ر٘زظ الأخطبء، ٍٞ ٛزا ثظلز٢ ؽلاثٚ لا ٣ضإُٞ ٣ٞاعٜٕٞ ٓشبًَ ٓغ اُِـخ ٝٓب صا٣و جذع أُ

 .ثٔب ك٤ٚ اٌُلب٣خ ثبُ٘غجخ ُْٜ عِٜخ   ذًبٗخبطخ اُإٔ ٛزٙ اُزٔبس٣ٖ أُجذع ٣ٝشي 

 The tasks, like the exercises, are appropriate for teaching language 

at the level required. In the listening task, the dialogue is simple 

and the speakers talk at a suitable speed. 

الاعزٔبع، زؼ٤ِْ اُِـخ ك٢ أُغزٟٞ أُطِٞة. ك٢ ٜٓٔخ أُٜبّ، ٓضَ اُزذس٣جبد، ٢ٛ ٓ٘بعجخ ُ

 .أُزؾذص٤ٖ ثغشػخ ٓ٘بعجخ رٌِْ ٝاُؾٞاس ٛٞ ثغ٤ؾ ٝ

 In the reading task, the language used in the passage matches the 

students’ abilities perfectly.  

 .اُطلاة ػ٠ِ أًَٔ ٝعٚٞاكن هذساد رءح، ٝاُِـخ أُغزخذٓخ ك٢ أُوطغ ك٢ ٜٓٔخ اُوشا

 The author doubted that they would encounter any difficulties in 

either of these two tasks as they already have been exposed to the 

same materials. 

 بب ثبُلؼَ هذ رؼشػزٔٞاعٚ أ٣خ ٓظبػت ك٢ أ١ ٖٓ ٛبر٤ٖ أُٜٔز٤ٖ لأ٣ٜٗعٞف  أٗٚ ٔجذع شٌي اُ

 .ُ٘لظ أُٞاد

 All in all, the software presents the students with materials that are 

new to them, and this enhances second language acquisition 

(Krashen 1982 in Chapelle et al. 1996). 

ٝٛزا ٣ؼضص ، اُجشٗبٓظ ٣ؼشع اُطلاة ٓغ أُٞاد اُز٢ ٢ٛ عذ٣ذح ثبُ٘غجخ ُْٜ، اٌَُاٌَُ ك٢ 

 .)1994شبث٤َ ٝآخشٕٝ  (  Krashen 1982 اًزغبة اُِـخ اُضب٤ٗخ

 Another issue relevant to learner fit is the level of the program’s 

appeal to learners. If it were repetitious and dull, it might generate 

the unwanted factor of boredom. 

ٛٞ ٓغزٟٞ اعزئ٘بف اُجشٗبٓظ ُِٔزؼ٤ِٖٔ. ُٞ ًبٗذ ٌٓشسح ُِٔزؼِْ أُ٘بعت هؼ٤خ أخشٟ راد طِخ 

 .ِٝٓٔخ، هذ رُٞذ ػبَٓ ؿ٤ش ٓشؿٞة ك٤ٚ ٖٓ أَُِ
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 Yet filled with colours, different cartoon characters, animated 

visuals, games, drag and drop quizzes, and record and compare 

exercises, the author considered UUEG to be very appealing and 

joyful.  

عّٞ أُزؾشًخ، ٝالأُؼبة، ٓغ الأُٞإ، شخظ٤بد ًشر٤ٗٞخ ٓخزِلخ، طٞس اُش آزلا ؽز٠ ا٥ٕ 

إٔ رٌٕٞ عزاثخ عذا  UUEG ٔجذع َ ٝهبسٕ ث٤ٖ اُزٔبس٣ٖ، ٗظش اُٝئكلاد أُغبثوبد، ٝعغ

 .ٝث٤ٜغخ

 Furthermore, the ‘help’ and ‘report’ options make this programme 

even more attractive.  

 .ٛزا اُجشٗبٓظ أًضش عبرث٤خ ذخ٤بساد عؼِاُٝػلاٝح ػ٠ِ رُي، كإ 'أُغبػذح' ٝ 'روش٣ش' 

 Learners can find help and support for the most frequent technical 

problems encountered, and there is information at hand about the 

system requirements and how to set up the microphone (which is 

not easy to do).  

٣غبد أُغبػذح ٝاُذػْ ُِٔشبًَ اُزو٤٘خ الأًضش ش٤ٞػب اُز٢ رٞاعْٜٜ، ٝٛ٘بى ٣ٌٖٔ ُِٔزؼ٤ِٖٔ ا

ٓؼِٞٓبد ك٢ ٓز٘بٍٝ ا٤ُذ ؽٍٞ ٓزطِجبد اُ٘ظبّ ٤ًٝل٤خ ئػذاد ا٤ٌُٔشٝكٕٞ )اُز٢ ٤ُظ ٖٓ اُغَٜ 

 ).اُو٤بّ ثٚ

 Installation instructions are also available, along with a contact 

number and an email address through which it is possible to leave 

feedback about the software. 

ٞإ اُجش٣ذ الإٌُزش٢ٗٝ ػ٘خلاٍ رؼ٤ِٔبد اُزضج٤ذ ٓزٞكشح أ٣ؼب، ع٘جب ئ٠ُ ع٘ت ٓغ ػذد الارظبٍ ٝ

 .ؽٍٞ اُجشٗبٓظ سدٝد كؼَأٌُٖٔ إٔ ٣زشى  اُز١ ٖٓ 

 Indeed, it is the author’s intention to set the author’s students some 

homework, in which they must write (using the perfect tenses) their 

own feedback about UUEG, detailing their experience and opinion 

of the program 

ثجؼغ اُٞاعجبد أُ٘ض٤ُخ، ك٢ أ١ ْٛ ٣غت إٔ  أُجذػ٤ٖ ُؼجؾ اُطلاة  أُجذع ثبُلؼَ، ٛٞ ٤ٗخ 

سا٣ْٜ ، رلبط٤َ رغشثزْٜ UUEGٝ )ثبعزخذاّ الأصٓ٘خ اٌُبِٓخ( ٓلاؽظبرْٜ اُخبطخ ؽٍٞ ٞا٣ٌزج

 .اُجشٗبٓظ ك٢

 These can then be sent to customer support. The purpose behind 

this is to overcome one major drawback of UUEG: the software 

does not cover the important skill of writing, and this is of great 
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significance as the author’s students are keen to improve their 

skills in this medium. 

 اؽذٟ ٣ٌٖٝٔ ثؼذ رُي ئسعبٍ ٛزٙ ئ٠ُ دػْ اُؼٔلاء. اُٜذف ٖٓ ٝساء رُي ٛٞ اُزـِت ػ٠ِ 

ٜٔٔخ ٖٓ اٌُزبثخ، ٝٛزا ُٚ أ٤ٔٛخ ًج٤شح أُٜبسح اُاُجشٗبٓظ لا ٣ـط٢  :UUEGٍ خ اُشئ٤غ٤ اُؼ٤ٞة

 .لاداح٠ِ رؾغ٤ٖ ٜٓبسارْٜ ك٢ ٛزٙ اؽش٣ظٕٞ ػ ٓجذػ٤ٖ  لاة ؽب ً

 In the ‘report’ option, students can monitor their progress from one 

section to another within a single chapter.  

 .ٖٓ هغْ ئ٠ُ آخش داخَ كظَ ٝاؽذ ٝٗٚؾشص٣'، ٣ٌٖٔ ُِطلاة سطذ اُزوذّ اُز١ ُزج٤ِؾك٢ اُخ٤بس 'ا

 The report shows the learner’s name alongside his or her score in 

each of these sections, and after finishing each chapter learners can 

compare their most recent score with those gained earlier in the 

program.  

ك٢ ًَ ٖٓ ٛزٙ الأهغبّ، ٝثؼذ الاٗزٜبء ٖٓ ًَ  زٚ ٣ٝج٤ٖ اُزوش٣ش اعْ أُزؼِْ ئ٠ُ عبٗجٚ أٝ دسع

ٓإخشا ٓغ رِي أٌُزغجخ ك٢ اُجشٗبٓظ ك٢ أُزؼ٤ِٖٔ  كظَ ٣ٌٖٔ ٓوبسٗخ اُ٘ز٤غخ اُز٢ ؽظِٞا ػ٤ِٜب 

 .ٝهذ عبثن

 An overall average will then be shown at the end of the course. 

Characteristics and controls such as these demonstrate that UUEG 

makes a provision for self-study. 

 اُؼبّ ك٢ ٜٗب٣خ اُذٝسح. خظبئض ٝػ٘بطش رؾٌْ ٓضَ ٛزٙ رضجذ إٔٝثؼذ رُي ع٤ظٜش ك٢ أُزٞعؾ 

UUEG ِؽٌْ ُِذساعخ اُزار٤خ ٣ٚغؼ. 


