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Proposal Title: 

Educational assessment for science education in 

Secondary Schools –New vision 

(1) Abstract: 

    This research begins with a precise presentation of the background to 

the study, provides readers of this research with the structure of the 

educational system in addition to the value given to education in the 

Kingdom of Saudi Arabia. It further focuses on the dynamic interplay of 

the effect of academic and professional qualification of teachers, job 

effectiveness in secondary schools in the Kingdom of Saudi Arabia in 

particular, and in the Arab countries in general. The aim of this study is 

to produce a systematic analysis and rich theoretical and empirical 

description of teachers and teaching competencies. The theoretical part 

comprises a comprehensive literature review that focuses on educational 

assessment in the areas of academic and professional qualification and 

teachers’ job effectiveness, teaching competencies, and the role of 

teacher education with particular emphasis on school effectiveness and 

improvement. This research benefits greatly from the functional concept 

of education, which is built upon the application of the scientific method 

to the objective social world. The research defines terms and handles 

problems that are related to the other components of society. The 

empirical part describes and interprets the educational assessment 

objectives that can be implemented with the help of teachers, teaching 

competencies, through educational planning, teacher training and 

development. 

    The data used in this research will be collected from teachers, 

principals, supervisors of education from the Ministry of Education and 

Post Primary Schools Board in the Kingdom of Saudi Arabia, Riyadh 

governorate (N=400). The data will be collected from interviews, 

documents, observation, and questionnaires and will be analyzed using 

both qualitative and quantitative methods to support the validity of the 

findings. The data collected will be analyzed to answer the specific 
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research questions and hypotheses.  The data analysis will contain the 

use of multiple statistical procedures like the Percentages Mean Point 

Value, One-Way Analysis of Variance (ANOVA), T-test of 

Significance, and Cross Tabulation.  

     

This study will try to provide a solution to the problem related to the 

issues of the effect of teachers' higher academic qualification, 

motivational competencies, professional training, and the extent of their 

use of various evaluating techniques and instructional processes; on the 

educational process and educational effectiveness in the schools of the 

Kingdom of Saudi Arabia.  

   

 (2) Introduction: 

Educational assessment is the process of documenting, usually in 

measurable terms, attitudes, knowledge, skills and beliefs. Assessment 

may focus on the individual learner or the learning community like 

class, workshop or other organized group of learners, the institution, or 

the educational system as a whole. Studies of a theoretical or empirical 

nature, including case studies, exploratory, or experimental work 

addressing the assessment of learner aptitude and preparation, 

motivation and learning styles, learning outcomes in achievement and 

satisfaction in different educational contexts are studies addressing 

issues of measurable standards and benchmarks. 

    The final purposes and assessment practices in education depends on 

the theoretical framework of the practitioners and researchers, their 

assumptions and beliefs about the nature of human mind, the origin of 

knowledge and the process of learning. 

    In addition, classroom assessment is the process of gathering evidence 

of what a student knows, understands, and is able to do, in addition to 

helping to identify students' learning needs. It plays an important role in 

student achievement. 

http://wiki.ask.com/Documenting?qsrc=3044
http://wiki.ask.com/Attitude_(psychology)?qsrc=3044
http://wiki.ask.com/Knowledge?qsrc=3044
http://wiki.ask.com/Skill?qsrc=3044
http://wiki.ask.com/Belief?qsrc=3044
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    While teachers set specific criteria based on learning outcomes and 

expected levels of performance to evaluate students’ learning; and form 

the basis for evaluating and reporting student progress. In the same 

sense, teachers use their insight, knowledge about learning, and 

experience with students, along with the specific criteria they establish, 

to make judgments about student performance in relation to prescribed 

learning outcomes for each subject or course and grade. 

 Statement of Problems  

Some people take teaching as a career because they have no alternative 

jobs; other people take teaching because they expect some material 

gains.  The successful people take teaching to pursue some basic values. 

The people who are seeking the basic values in teaching are more 

successful as teachers.   

 

Research Questions 

 

According to the research problems, the following research questions 

arise. This research questions provide direct attention to the major issues 

of concern in this research and also help determine the method of data 

collection, how and where to collect it. In order to provide possible 

answers to the problems of this study, the following research questions 

were addressed: 

 

1. To what extent does teachers' higher academic qualification improve 

their job performance efficiency? 

 

2. How do teachers’ motivational competencies improve their job 

effectiveness? 

 

3. To what extent does professional training of teachers’ improve their 

effectiveness on the job? 
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4. To what extent do teachers employ and use various evaluating 

techniques and instructional processes effectively? 

Research Hypotheses  
 

The hypotheses for this research will be: 

 

1. There are significant differences in job effectiveness between teachers 

who have higher academic qualification in improving their job 

performance, and teachers who have not. 

 

2. There are significant differences in job effectiveness between teachers 

who have motivational competencies in improving their job 

performance, and teachers who have not. 

 

3. There are significant differences in job effectiveness between teachers 

who have professional training in improving their job performance, and 

teachers who have not. 

 

4. There are significant differences in job effectiveness between teachers 

who employ and use various evaluating techniques and instructional 

processes effectively, and teachers who do not employ these evaluating 

techniques effectively. 

 

Research aim and objectives 

 

The design of the research is made to investigate and examine the 

following objectives, in order to make a theoretical analysis of 

educational assessment and professional competencies: 

 

1. To investigate the role of teachers’ higher academic qualification, 

motivational competencies, professional training, and use of various 

evaluating techniques and instructional processes; on assisting the 

students in their learning perception, and their role in improving 

instructional processes. 
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2. To examine whether teachers who are seeking the basic values in 

teaching are more successful as teachers.  

  (3) Literature Review: 

Nowadays, the educational assessment is the most contentious and 

controversial field of education policy. All good teachers use assessment 

in the classroom in an informal manner, to judge what progress pupils 

have made with their understanding, and to provide information on how 

they can be helped to improve their educational level. 

This is the interaction between the various forms of assessment, the uses 

to which the results of assessment judgments are put, and the results 

influencing teaching and learning that yield a significant scope for 

research, and also policy-making and discussion (Whetton, 2009). 

 

    Many assessment debates are universal such as how assessment might 

best support learning and teaching, and how assessment is used to 

provide information on the progress of individuals, schools and 

countries.  
 

    There are many purposes of assessment systems. It concentrate on 

aiding teachers to build an understanding of the progress made in order 

to provide educational aids for more development to the wide 

perspective of national education standards that test and examination 

results purport to provide. Assessment information is now used in so 

many ways; but the assessments on which these data are based, have not 

been designed yet to support all such uses and interpretations 

(Assessment in schools. Fit for purpose, 2012).  

 

    There are some differences between the intended use of assessment 

data, and their actual uses. Assessments are different in design to ensure 

their fitness for the different purposes, as it is put in another way, this 

may results to be fit for one intended particular purpose, while it may 

not be fit for using in another, regardless of whether they are actually 
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used for that additional purpose. Therefore, the ways in which 

assessment data are actually used much be carefully regarded. Twenty 

two broad categories of uses are identified by Paul Newton. The number 

of uses for the data can be much more if each purpose is considered in 

details. 

 

    As a demonstrating example for one of these purposes is that 

institutional monitoring comprises a huge number of uses for data 

assessment. It is now common in England for data to be used for: 

school-by-school performance tables; judgments on whether schools 

have hit test and examination targets or not; performance pay and 

performance evaluation judgments for teachers and school leaders; 

teachers’ qualifications assessments for promotion; within-school 

comparisons of the relative performance of different teachers; judgments 

as to whether schools qualify for school-by-school systems including 

specialist school and training school states; evaluations regarding 

whether they should be exposed to closure; and decisions on whether 

private companies running some schools and local authorities should 

qualify for incentive payments or not. Test and examination data are also 

pivotal in Ofsted inspection judgments. 

Assessment information has become a measure that facilitates judgments 

on the quality of most elements of the educational system which are its 

teachers, head teachers, schools, support services, local authorities and 

even the government itself. This represents a fundamental change from 

the situation since 20 years ago, when test and examination results were 

meant to serve as pointers of what a pupil perceived and learnt of a 

certain subject (Assessment in schools. Fit for purpose, 2012). 

 

    The current uses of assessment are summarized in three broad 

categories, which are: 

1- Assessment is used to help build pupils’ perception, within day-to-day 

lessons. 

2- Assessment is used to provide information on pupils’ 

implementations to those who are outside the relationship between the 

pupil and the teacher: to parents according to the teachers judgments 



7 
 

inside the class through tests and examination results, and to further and 

higher education institutions and employers, on the basis of test and 

examination results. 

3- Assessment data to hold individuals and institutions to account, 

including through the publication of results which encourage outsiders to 

make a judgment on the quality of those being held to account (Wiliam, 

2002). 

 

    The different uses and impacts of assessment is clear in the 

assessment system, which is a structure that provides both information 

and affects the actions of people. These actions differ on the basis of 

these data, and will influence teaching in a positive or negative effect 

(Newton, 2010). 

 

Regarding quality in formative assessment/assessment for learning, the 

teacher will observe and interpret a pupil actions or sayings to develop a 

dialogue aimed at helping learners to take their next steps. 

 

    This formative assessment contrasts with summative assessment 

through the following characteristic that differentiates between the two 

uses of assessment: 

 

• Summative assessment comes at the end of learning periods, whereas 

formative assessment is built in to the learning process. 

 

• Summative assessment is static and one-way through the teacher or 

examiner who judges the pupil, whereas formative assessment is on-

going and dynamic, where the feedback can be given both to the pupil 

and the teacher. 

 

• Summative assessment aims to assess knowledge and understanding at 

a given point in time, whereas formative assessment aims to develop it. 

• Summative assessment follows a set of pre-defined questions, whereas 

formative assessment follows the flow of spontaneous dialogue and 

interaction, where one action builds on an earlier one. 
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    Mostly, the term assessment for learning is used interchangeably with 

formative assessment (Stobart, 2008).  

 

 

    (The Assessment Reform Group, 2002) defined assessment for 

learning as “the process of seeking and interpreting evidence for use by 

learners and their teachers to decide where the learners are in their 

learning, where they need to go and how best to get there. Assessment 

Reform Group (ARG) identified ten principles for formative assessment 

practice, arguing that it should: 

1 be part of effective planning, 

2 be a key professional skill  

3 be central to classroom practice 

4 focus on how pupils learn  

5 be sensitive and constructive 

6 help learners know how to improve 

7 promote understanding of goals and criteria 

8 recognize all educational achievement 

9 develop the capacity for self-assessment 

10 foster motivation  

 

(4) Methodology: 

 
The research methodology used in this study will begin with a 

description of the research design, population, sampling, and sample 

size; it will also involve a compact description of the research 

instruments used in this study. The validity and reliability of this 

investigation will be described, in addition to the data collection 

methods and data analysis techniques. This study will employ both 

qualitative and quantitative techniques. The study will be empirical; 

although it will use documents and observation, it will rely on data from 

interviews and questionnaires. This study is a process of reasoning 
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which draws a general conclusion from a set of premises based mainly 

on experience and empirical evidence (Creswell, 1998). 

 

    The aim of a research methodology is to help comprehend in the 

broadest term possible the process of a scientific c inquiry as well as the 

product itself. Research methodology can best be perceived as the 

process of arriving at dependable solutions to problems through the 

planned and systematic collection, analysis, and interpretation of data. It 

is the most important tool for advancing knowledge, promoting progress, 

and enabling man to relate more effectively to his environment, 

accomplish his purposes and resolve his conflicts. In sum, research 

methods in my opinion are merely the means of formulating the research 

data and outcomes. 

Research design (type of study): 

Most educational research methods are descriptive. According to (Best, 

1970), Descriptive research is the conditions or relationship that exist; 

practices; prevail; beliefs, point of views, or attitudes that are held; 

processes that are going on; efforts that are felt; or trends that are 

developing. 

Sometimes, descriptive research is concerned with how what exists is 

related to some preceding event that has influenced or affected a present 

condition or event. The descriptive research method is primarily 

concerned with portraying the present. In educational researches, the 

descriptive research method is not exactly a method because many 

approaches of data collection are grouped together. However, they have 

one element in common—each endeavors to depict the present position 

of a given situation. The main difference between various types of 

descriptive research is in the process of description (Verma & Beard, 

1981). 

The process of descriptive research includes collection and tabulation of 

factual data.  It is a structural attempt to obtain facts and opinions about 

the current condition of things, and involves elements of comparison and 
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relationships of one kind or another. Descriptive research provides 

useful data which can serve as a basis for further research using more 

rigorous experimental design. 

 

To assess the quality and verify the study, specific research design 

features from the broad empirical and theoretical perspectives will be 

verified to integrate both quantitative and qualitative estimation design, 

to aid improvement in quality of secondary education in the Kingdom of 

Saudi Arabia. 

 

The competencies variables will be: 

Teachers' higher academic qualification-  

- Teachers’ motivational competencies. 

- Teachers’ professional training 

 - The extent of teachers’ use of various evaluating techniques and 

instructional processes effectively 

- Whether teachers who are seeking the basic values in teaching, are 

more successful in teaching. 

Two designs will be established: 

Survey method 

Case Study method  

 

The research designs that will be chosen for this study are relevant 

because they are plan, structure and strategy conceived to obtain answers 

to this study’s research questions and hypotheses. It is also presumed 

that the outcome of this study will not be the generalization of the result 

obtained, but give a profound understanding of the experiences from the 

perspectives of the selected participants for this study (Hopkins, 2000). 
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The choice of survey method is because survey focuses on the vital facts 

of people and their beliefs, opinions, attitudes, motivations and 

behaviors. 

 

 

Case study method is considered as the interplay of all variables in order 

to provide a complete understanding of an event or situation. 

 

 Study population and sampling 

 
A research population is categorized into target and accessible 

population. The target population is classified as all the members of a 

given group to which end the investigation is related, whereas the 

accessible population is looked at in terms of those elements in the target 

population within the reach of the researcher (Pole and Lampard, 2002). 

 

In the present research, the research population will be drawn from 

Riyadh governorate (accessible) in the Kingdom of Saudi Arabia 

(target). The population comprises of principals, subject heads and 

teachers from fifteen (15) randomly selected secondary schools. Subject 

heads supervise teachers’ activities directly as regards teaching and 

therefore stand a better chance of measuring their teachers’ input and 

output. The services of the supervisors of education are not left out. 

Riyadh governorate is chosen to facilitate access to the chosen 

respondents with the help of the research assistant. This is a reason for 

expecting to receive a high number of responses. 

 

Sampling 

  

 (Kerlinger, 1973) gave a comprehensive definition of random sampling, 

arguing that it is the method of drawing a portion (sample) of a 

population or universe so that all possible samples of fixed size n have 

the same probability of being selected.  
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A sample is the smaller group of elements drawn through a definite 

procedure from a specified population; the elements making up this 

sample are those that are actually studied. 

 

In this research, the simple random sampling will be used because it is 

the easiest and simplest probability sampling technique in terms of 

conceptualization and application. It does not necessarily require 

knowledge of the exact composition of the population, so long as we can 

reach all the members of the population. However, when a sample is 

used as a way of estimating the characteristics of a population, a 

consequence is that the sample is unlikely to be exactly representative of 

the population.  

 

Riyadh governorate is made up of several local educational departments. 

Fifteen (15) schools will be randomly selected from these local 

educational departments to answer the research questions. 

 

The fifteen (15) schools selected will be different in sizes and types to be 

considered as representatives of the different schools. A total number of 

four hundred questionnaires (400) will be made.  

 

Fifteen (15) principals and thirty (30) supervisors of education from the 

post primary schools board and the Ministry of Education will be 

randomly selected.  

 

Data collection methods and instruments: 

 
There are two main sources of data collection in educational research, 

which are: 

 

1. A Primary source: Primary sources enable a researcher to get as close 

as possible to what actually happened during a historical event or period. 

A primary source is an original document or account that is not about 
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another document but stands on its own, such as interviews which come 

directly from participants’ replies.  

 

2. A secondary source: are those that do not have a direct physical 

relationship with the event being studied, which are made up of 

information that cannot be described as being an original source data. A 

secondary source would thus be one in which the person describing the 

event was not actually present but who obtained description from 

another person or source such as textbooks, quoted materials, and so on.  

 

The data collected for this research will be from both sources. 

 

Secondary sources of data are still very relevant in educational research. 

(Best, 1970) pointed out that secondary sources of data are generally of 

limited worth because of the errors that may occur to the results when 

information is transferred on from one person to another.  

 

 A secondary source can contribute significantly as more valid and 

reliable sources because education is primarily concerned with the 

individual’s physical, social, intellectual and emotional growth, in which 

developmental studies continue to occupy a central place in the 

methodologies used by educational researchers. 

 

Interviews, questionnaires, documents and observation will be the ways 

through which data will be gathered. The data from documents and 

interviews will be intended to give information in the qualitative 

analysis section, while the data from questionnaires; will be intended to 

provide information in the quantitative analysis.  

 

 Data analysis methods and Techniques: 

 
There is not one single right way or most appropriate way to analyze 

qualitative or quantitative data because analysis implies and requires a 

principal choice. It is the process of systematically organizing the 
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materials collected, bringing meaning to them so that they tell a coherent 

story and writing it all up so that others can read what one has learned 

(Coffey and Atkinson, 1996).  

 

For these reasons, the data collected in this research will be analyzed 

using both the qualitative and quantitative methods to enable giving a 

reasoned meaning to my study. 

 (5) Conclusion and summary: 

For the purpose of educational assessment, this study holds an intense 

belief in the value of the teaching profession and its functional 

importance to society, for our children to get their educational 

experiences right. This dissertation is an academic writing for teachers 

and for those who are driven by the imperatives of making educational 

policies and planning in helping children to learn in a proper system. 

 

It is also addressed to teachers who seek empirical evidence and who 

want to be at the very top of their profession. The research is also for 

principals, education planners and policy makers in developing 

countries; especially the Arabic countries, to come to terms with the 

reality on the ground (Kerry and Wilding, 2004). 

 

The study summarized the teachers’ basic role and frankly mentioned 

the significance of the need for professional and academic assessment to 

develop the educational medium.  

 

In this sense, (Bosmart, 1991) stated that teachers’ higher academic 

qualification helps to expand their knowledge. Also, (Aghenta, 1981) 

clarified that higher academic qualification is a must for job 

effectiveness and that good teachers must have a solid knowledge of the 

subject they teach. 

 

Teachers’ professional characteristics, skills and knowledge have more 

perception of the activities within the school and its potential activities 
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and make their utmost endeavors to promote the stability of the 

academic environment (Ololube, 2006) 

 

 

 

العٌىاى الوقتزح  

 رويَ جذيذٍ – التقيين التزبىي لتذريس العلىم في هذارس الوزحلَ الثبًىيَ 
 الخلاصَ  (1)

٠جذأ ٘زا اٌجؾش ِغ ػشع دل١ك ٌخٍف١خ اٌذساعخ ،  ؽ١ش أٗ ٠ٛفش ٌٍمشاء ِٓ خلاي ٘زا اٌجؾش 

 .١٘ىً إٌظبَ اٌزؼ١ٍّٟ ثبلإػبفخ ئٌٝ اػـبء ل١ّخ ِؼ١ٕخ فٟ اٌزؼ١ٍُ فٟ اٌٍّّىخ اٌؼشث١خ اٌغؼٛد٠خ

لأٔٙب رشوض ػٍٝ ص٠بدح اٌزفبػً اٌذ٠ٕب١ِىٟ ٌٍزأص١ش ػٍٟ ولا ِٓ اٌزأ١ً٘ الأوبد٠ّٟ ٚإٌّٟٙ 

ٌٍّؼ١ٍّٓ، ٚاٌزفؼ١ً اٌٛظ١فٟ فٟ ِذاسط اٌّشؽٍٗ اٌضب٠ٛٔخ فٟ اٌٍّّىخ اٌؼشث١خ اٌغؼٛد٠خ ػٍٝ ٚعٗ 

ٚاٌٙذف ِٓ ٘زٖ اٌذساعخ ٘ٛ ئٔزبط رؾ١ًٍ ِٕٙغٟ ٚ . اٌخظٛص، ٚفٟ اٌجٍذاْ اٌؼشث١خ ثشىً ػبَ

اٌغضء إٌظشٞ ٠زأٌف ِٓ ِشاعؼخ . ٚطف غٕٟ رـج١مٟ ٚ ٔظشٞ ٌٍّؼ١ٍّٓ ٚاٌىفبءاد اٌزذس٠غ١خ

الأدث١بد شبٍِخ ٚ اٌزٟ رشوض ػٍٝ اٌزم١١ُ اٌزشثٛٞ فٟ ِغبلاد اٌزأ١ً٘ الأوبد٠ّٟ ٚإٌّٟٙ ٚفؼب١ٌخ 

اٌّؼ١ٍّٓ اٌٛظ١فٟ ٚاٌىفبءاد اٌزؼ١ّ١ٍخ، ٚدٚس اٌّؼٍُ فٟ اٌزؼ١ٍُ ِغ اٌزشو١ض ثٛعٗ خبص ػٍٝ 

ٚ ربرٟ فٛائذ ٘زا اٌجؾش ئٌٝ ؽذ وج١ش ِٓ اٌّفَٙٛ اٌٛظ١فٟ ٌٍزؼ١ٍُ، . فؼب١ٌخ اٌّذسعخ ٚرؾغ١ٕٙب

٘زا اٌجؾش ٠ؾذد ششٚؽ ٠ٚؼبٌظ . ٚاٌزٟ ث١ٕذ ػٍٝ رـج١ك إٌّٙظ اٌؼٍّٟ ٌٍؼبٌُ الاعزّبػٟ اٌٙبدف

اِب اٌغضء اٌزغش٠جٟ فٙٛ  ٠ظف ٠ٚفغش أ٘ذاف . اٌّشبوً اٌّشرجـٗ ثّىٛٔبد أخشٜ فٟ اٌّغزّغ

اٌزم٠ُٛ اٌزشثٛٞ ٚاٌزٟ ٠ّىٓ رٕف١ز٘ب ثّغبػذح اٌّؼ١ٍّٓ، ٚاٌىفبءاد اٌزذس٠غ١ٗ ، ِٓ خلاي 

. اٌزخـ١ؾ اٌزشثٛٞ، ٚرذس٠ت اٌّؼ١ٍّٓ ٚر١ّٕزٙب

ٚع١زُ عّغ اٌج١بٔبد اٌّغزخذِخ فٟ ٘زا اٌجؾش ِٓ اٌّؼ١ٍّٓ ِٚذ٠شٞ اٌّذاسط ٚاٌّششف١ٓ  ػٍٟ 

اٌؼ١ٍّٗ اٌزؼ١ّ١ٍٗ ِٓ ٚصاسح اٌزشث١خ ٚاٌزؼ١ٍُ ِٚغٍظ ادساٖ اٌّذاسط الاثزذائ١خ  ٚ اٌضب٠ٛٔٗ فٟ 

ٚع١زُ عّغ اٌج١بٔبد ِٓ اٌّمبثلاد . (N = 400)اٌٍّّىخ اٌؼشث١خ اٌغؼٛد٠خ، ِؾبفظخ اٌش٠بع 

ٚاٌٛصبئك، ٚاٌّشالجخ، ٚالاعزج١بٔبد، ٚع١زُ رؾ١ٍٍٙب ثبعزخذاَ الأعب١ٌت إٌٛػ١خ ٚاٌى١ّخ ٌذػُ 

ٚع١زُ رؾ١ًٍ اٌج١بٔبد اٌزٟ رُ عّؼٙب ٌلاعبثٗ ػٍٟ اعئٍٗ اٌجؾش اٌّؾذدٖ  ٚ . طؾخ إٌزبئظ

رؾ١ًٍ اٌج١بٔبد  عٛف ٠ؾزٛٞ ػٍٝ اعزخذاَ الإعشاءاد الإؽظبئ١خ اٌّزؼذدح ِضً . اٌفشػ١بد 

  Tاخزجبساد ،  (ANOVA )رؾ١ًٍ اٌزجب٠ٓ رٚ الارغبٖ اٌٛاؽذ ، اٌم١ّٗ اٌّزٛعـٗ ٌٍٕغت اٌّئ٠ٛٗ 

. ٚ اٌغذاٚي اٌّزمبؿؼٗ ، ٌٍزبص١ش 
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ٚ٘زٖ اٌذساعخ ِؾبٌٚخ ٌزٛف١ش ؽً ٌّشىٍخ رزؼٍك ثمؼب٠ب رأص١ش اٌّؼ١ٍّٓ الاػٍٟ رب١٘لا أوبد١ّ٠ب 

ٚاٌمذساد اٌزؾف١ض٠ٗ ، ٚاٌزذس٠ت إٌّٟٙ، ِٚذٜ اعزخذاُِٙ ٌّخزٍف رم١ٕبد ٚػ١ٍّبد اٌزم١١ُ 

. اٌزشثٛٞ ، ثً ػٍٝ اٌؼ١ٍّخ اٌزؼ١ّ١ٍخ ٚ فؼب١ٌخ اٌزؼ١ٍُ فٟ ِذاسط اٌٍّّىخ اٌؼشث١خ اٌغؼٛد٠خ

 الوقذهَ  (2)

اٌزم١١ُ اٌزشثٛٞ ٘ٛ ػ١ٍّخ رٛص١ك، ٚػبدح ِب ٠ىْٛ فٟ شىً لبثً ٌٍم١بط ٚاٌّٛالف ٚاٌّؼشفٗ 

لذ ٠شوض اٌزم١١ُ ػٍٝ اٌفشد اٌّزؼٍُ أٚ اٌّغزّغ  اٌّزؼٍُ ِضً اٌفظً . ٚاٌّٙبساد ٚاٌّؼزمذاد

اٌذساعٟ اٚ  ٚسشخ ػًّ أٚ غ١ش٘ب ِٓ ِغّٛػبد ِٕظّخ ِٓ اٌّزؼ١ٍّٓ، اٌّإعغخ، أٚ إٌظبَ 

اٌذساعبد راد اٌـبثغ إٌظشٞ أٚ اٌزغش٠جٟ، ثّب فٟ رٌه دساعبد اٌؾبٌخ،  .اٌزؼ١ٍّٟ وىً

ٚ اٌزؾؼ١ش ، ، اٌذساعبد الاعزىشبف١خ، أٚ اٌؼًّ اٌزغش٠جٟ ٚ اٌزٞ ٠زٕبٚي رم١١ُ لبث١ٍٗ اٌّزؼٍُ 

ٚاٌذافغ ٚأعب١ٌت اٌزؼٍُ، ٚ ٔزبئظ اٌزؼٍُ فٟ رؾم١ك أغبصاد ٚاٌشػب فٟ ِخزٍف اٌغ١بلبد 

. اٌزؼ١ّ١ٍخ ٟ٘ اٌذساعبد اٌزٟ رزٕبٚي لؼب٠ب اٌّؼب١٠ش اٌمبثٍخ ٌٍم١بط ٚإٌمبؽ اٌّشعؼ١ٗ 

الأغشاع إٌٙبئ١ٗ ٚاٌّّبسعبد اٌزم١ّ١ٗ  فٟ ِغبي اٌزؼ١ٍُ رؼزّذ ػٍٝ الإؿبس إٌظشٞ ٌٍّّبسع١ٓ 

. ٚاٌجبؽض١ٓ، افزشاػبرُٙ ِٚؼزمذارُٙ ؽٛي ؿج١ؼخ اٌؼمً اٌجششٞ، ِٕٚشأ اٌّؼشفخ ٚػ١ٍّخ اٌزؼٍُ

ٚثبلإػبفخ ئٌٝ رٌه، رم١١ُ اٌفظٛي اٌذساع١خ ٘ٛ ػ١ٍّخ عّغ أدٌخ ػٍٝ ِب ٠ؼشفٗ اٌـبٌت، ٚفّٙٗ 

. ثبلإػبفخ ئٌٝ اٌّغبػذح فٟ رؾذ٠ذ الاؽز١بعبد اٌزؼ١ّ١ٍخ ٌٍـلاة، ٌزٌه ، ٚ لذسرٗ ػٍٟ اٌؼًّ 

. ؽ١ش أٙب رٍؼت دٚسا ٘بِب فٟ اٌزؾظ١ً اٌؼٍّٟ ٌٍـلاة

فٟ ؽ١ٓ ٚػغ اٌّؼ١ٍّٓ  ِؼب١٠ش ِؾذدح  رشوض ثبلاعبط ػٍٟ ِخشعبد اٚ ٔزبئظ اٌؼ١ٍّٗ اٌزؼ١ّ١ٍٗ  

ٚ ِغز٠ٛبد الاداء اٌّزٛلؼٗ ٌزم١١ُ رؼٍُ اٌـٍجخ، ٚرشىً الأعبط ٌزم١١ُ ٚئػذاد اٌزمبس٠ش  اٌخبطٗ 

فٟ ٔفظ اٌٛلذ ، اٌّؼ١ٍّٓ  ثمِٛٛا ثبعزخذاَ ثظ١شرُٙ ِٚؼشفزُٙ ؽٛي اٌزؼٍُ، . ثزمذَ اٌـلاة

ٚاٌخجشح ِغ اٌـلاة، عٕجب ئٌٝ عٕت ِغ اٌّؼب١٠ش اٌّؾذدح اٌزٟ ٚػؼٛ٘ب ، ِٓ اعً ئطذاس 

. اأؽىبَ ؽٛي أداء اٌـلاة ف١ّب ٠زؼٍك  ثبٌٕزبئظ اٌزؼ١ّ١ٍٗ اٌّمشسح ٌىً ِبدح دساع١خ ٚ ِشؽٍٗ 

 

: تقزيز عي الوشكلات 
ثؼغ إٌبط رأخز اٌزذس٠ظ وّٕٙخ لأُٔٙ لا ٠ٍّىْٛ ٚظبئف ثذ٠ٍخ، ٚإٌبط اخشٞ  ٠أخزْٚ 

اِب الاشخبص إٌبعؾ١ٓ رأخز اٌزذس٠ظ ٌٍٛطٛي . اٌزذس٠ظ لأُٔٙ ٠زٛلؼْٛ ثؼغ اٌّىبعت اٌّبد٠خ

ؽ١ش اْ الافشاد اٌز٠ٓ ٠جؾضْٛ ػٓ اٌم١ُ الأعبع١خ فٟ اٌزذس٠ظ ُ٘ أوضش .  ٌجؼغ اٌم١ُ الأعبع١خ

. ٔغبؽب وّؼ١ٍّٓ

: اسئلَ البحث 
ؽ١ش اْ ٘زٖ الأعئٍخ اٌجؾض١خ  . الأعئٍخ اٌجؾض١خ اٌزب١ٌخ ٔشبد ػٍٟ اعبعٙب ، ٚفمب ٌّشىلاد اٌجؾش 

رؼًّ ػٍٟ رٛف١ش الا٘زّبَ اٌّجبشش ئٌٝ اٌمؼب٠ب اٌشئ١غ١خ راد الا٘زّبَ فٟ ٘زا اٌجؾش ٠ٚغبػذ 

ِٚٓ أعً رٛف١ش الإعبثبد اٌّّىٕخ . أ٠ؼب فٟ رؾذ٠ذ ؿش٠مخ عّغ اٌج١بٔبد، و١ف ٚأ٠ٓ ٌغّؼٙب

: ٌّشبوً ٘زٖ اٌذساعخ، الأعئٍخ اٌجؾض١خ اٌزب١ٌخ رٕبٚاد اٌزٟ 
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ئٌٝ أٞ ِذٜ اٌّؼ١ٍّٓ رٚ اٌّإً٘ الاوبد٠ّٟ الاػٍٟ ٠ؾغْٕٛ وفبءٖ الأداء اٌٛظ١فٟ ٌذ٠ُٙ  -1

؟ 

و١ف  رؼًّ اٌمذساد اٌزؾف١ض٠ٗ ٌذٞ اٌّؼ١ٍّٓ ػٍٟ رؾغ١ٓ اٌفؼب١ٌٗ اٌٛظ١ف١ٗ ؟  -2

ئٌٝ أٞ ِذٜ اٌزذس٠ت إٌّٟٙ ٌٍّؼ١ٍّٓ ٠ؼًّ ػٍٟ رؾغ١ٓ اٌفؼب١ٌٗ اٌٛظ١ف١ٗ ؟  -3

ئٌٝ أٞ ِذٜ ٠ؼًّ رٛظ١ف اٌّؼ١ٍّٓ ٚاعزخذاَ ِخزٍف اٌزم١ٕبد ٚاٌؼ١ٍّبد اٌزؼ١ّ١ٍخ ثشىً  -4

فؼبي؟ 

: فزضيبت البحث 
: فشػ١بد ٘زا اٌجؾش عٛف رىْٛ وبلارٟ 

ٕ٘بن اخزلافبد وج١شح فٟ فؼب١ٌخ اٌؼًّ ث١ٓ اٌّؼ١ٍّٓ اٌز٠ٓ ٌذ٠ُٙ ِإ٘لاد أوبد١ّ٠خ ػ١ٍب   -1

 .فٟ رؾغ١ٓ أدائُٙ اٌٛظ١فٟ، ٚاٌّؼ١ٍّٓ اٌز٠ٓ ١ٌظ ٌذ٠ُٙ  رٌه

ٕ٘بن اخزلافبد وج١شح فٟ فؼب١ٌخ اٌؼًّ ث١ٓ اٌّؼ١ٍّٓ اٌز٠ٓ ٌذ٠ُٙ لذساد رؾف١ض٠ٗ فٟ  -2

 .رؾغ١ٓ أدائُٙ اٌٛظ١فٟ، ٚاٌّؼ١ٍّٓ اٌز٠ٓ ١ٌظ ٌذ٠ُٙ رٌه

ٕ٘بن اخزلافبد وج١شح فٟ فؼب١ٌخ اٌؼًّ ث١ٓ اٌّؼ١ٍّٓ اٌز٠ٓ ؽظٍٛا ػٍٟ رذس٠ت ِٕٟٙ فٟ  -3

 .رؾغ١ٓ أدائُٙ اٌٛظ١فٟ، ٚاٌّؼ١ٍّٓ اٌز٠ٓ ٌُ ٠ؾظٍٛا ػٍٟ رٌه

ٕ٘بن اخزلافبد وج١شح فٟ فؼب١ٌخ اٌؼًّ ث١ٓ اٌّؼ١ٍّٓ اٌز٠ٓ  ٠زُ رؼ١١ُٕٙ ٚ ٠مِٛٛا ثبعزخذاَ  -4

ِخزٍف اٌزم١ٕبد ٚاٌؼ١ٍّبد اٌزؼ١ّ١ٍخ ٠شىً فؼبي، ٚاٌّؼ١ٍّٓ اٌز٠ٓ لا رٛظف ٘زٖ اٌزم١ٕبد 

 .ثشىً فؼبي 

: الاغزاض و الهذف البحثي 
رُ رظ١ُّ ٘زا اٌجؾش ٌٍزؾم١ك ٚإٌظش فٟ الأ٘ذاف اٌزب١ٌخ، ِٓ أعً ئعشاء رؾ١ًٍ إٌظشٞ ٌزم١١ُ 

: اٌىفبءاد ا١ٌّٕٙخ ٚاٌزؼ١ّ١ٍخ 

ٌٍزؾم١ك فٟ دٚس اٌّؼ١ٍّٓ  رٚ اٌّإً٘ الأوبد٠ّٟ الاػٍٟ ٚاٌمذساد اٌزؾف١ض٠ٗ ، ٚاٌزذس٠ت  -1

إٌّٟٙ، ٚاعزخذاَ ِخزٍف اٌزم١ٕبد ٚاٌؼ١ٍّبد اٌزؼ١ّ١ٍخ  ػٍٝ ِغبػذح اٌـلاة فٟ 

 .ئدساوُٙ اٌزؼٍّٟ، ٚدٚس٘ب فٟ رؾغ١ٓ اٌؼ١ٍّبد اٌزؼ١ّ١ٍخ

ٌذساعخ ِب ئرا وبْ اٌّذسع١ٓ اٌز٠ٓ ٠جؾضْٛ ػٓ اٌم١ُ الأعبع١خ فٟ اٌزذس٠ظ ُ٘ أوضش  -2

 .ٔغبؽب وّؼ١ٍّٓ

 

: العزض الادبي 
. فٟ اٌٛلذ اٌؾبػش،اٌزم١١ُ اٌزشثٛٞ ٘ٛ اٌؾمً الأوضش ئصبسح ٌٍغذي ٚالاوضش خلافب ٌغ١بعخ اٌزؼ١ٍُ

ع١ّغ اٌّؼ١ٍّٓ اٌغ١ذ٠ٓ ٠ؼٍّْٛ ػٍٟ اعزخذاَ اٌزم١١ُ فٟ اٌفظٛي اٌذساع١خ ثـش٠مخ غ١ش سع١ّخ، 
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ٌٍؾىُ ػٍٝ رمذَ اٌزلا١ِز اٌزٞ أؽشصٖٚ  ِغ فُّٙٙ، ٚرمذ٠ُ ِؼٍِٛبد ػٓ و١ف١خ ِغبػذرُٙ ػٍٝ 

. رؾغ١ٓ ِغزٛاُ٘ اٌزؼ١ٍّٟ

٘زا ٘ٛ اٌزفبػً ث١ٓ ِخزٍف أشىبي اٌزم١١ُ، ٚالاعزخذاِبد اٌزٟ ٠زُ ٚػغ ٔزبئظ  الاؽىبَ اٌزم١ّ١ٗ 

، ٚاٌزأص١ش ػٍٝ ٔزبئظ اٌزؼ١ٍُ ٚاٌزؼٍُ اٌزٟ رؾمك ِغبلا وج١شا ٌٍجؾش، ٚأ٠ؼب  فٟ ٚػغ اٌغ١بعبد 

( . ٠2009زْٛ، )ٚ إٌّبلشخ 

اٌؼذ٠ذ ِٓ إٌّبظشاد اٌزم١ّ١١ٗ  رىْٛ ػب١ٌّخ ِضً و١ف١خ رم١١ُ أفؼً دػُ ٠ّىٓ أْ ٠ىْٛ ِٓ اعً  

اٌزؼٍُ ٚاٌزؼ١ٍُ، ٚو١ف ٠زُ اعزخذاَ اٌزم١١ُ ٌزمذ٠ُ ِؼٍِٛبد ػٓ اٌزمذَ اٌّؾشص فٟ اٌّذاسط 

. ٚالأفشاد ٚاٌجٍذاْ

أٙب رشوض ػٍٝ ِغبػذح اٌّؼ١ٍّٓ ػٍٝ ثٕبء فُٙ ٌٍزمذَ . ٕ٘بن اٌؼذ٠ذ ِٓ ا٘ذاف أظّٗ اٌزم١١ُ 

اٌّؾشص ِٓ أعً رمذَ اٌٛعبئً اٌزؼ١ّ١ٍخ ٌّض٠ذ ِٓ اٌزـ٠ٛش ٌّٕظٛس ٚاعغ ِٓ اٌّؼب١٠ش اٌزؼ١ّ١ٍٗ 

٠زُ اعزخذاَ ِؼٍِٛبد اٌزم١١ُ ا٢ْ . اٌّؾ١ٍٗ ٚاٌزٟ ٔزبئظ الاخزجبس ٚاٌفؾض رشِٟ ئٌٝ  اؽشاص رمذَ

ٌُ ٠زُ رظ١ّّٙب ثؼذ ٌذػُ ، فٟ رٌه ِٓ ٔٛاػ وض١شح، ٌٚىٓ رم١١ُ اٌج١بٔبد اٌزٟ ٠زُ  الاعزٕبد ػ١ٍٙب 

(. 2012اٌّلائّخ ٌٍغشع، ، اٌزم١١ُ فٟ اٌّذاسط )ع١ّغ ٘زٖ الاعزخذاِبد ٚاٌزفغ١شاد 

ؽ١ش اْ  .ٕ٘بن ثؼغ الاخزلافبد ث١ٓ الاعزخذاَ اٌّمظٛد ٌج١بٔبد اٌزم١١ُ، ٚاعزخذاِبرٙب اٌفؼ١ٍخ

اٌزم١١ّبد ِخزٍفخ فٟ اٌزظ١ُّ ٌؼّبْ طلاؽ١زٙب لأغشاع ِخزٍفخ، وّب ٘ٛ ِٕظٛص ػ١ٍٗ 

ثـش٠مخ أخشٜ، ٚ٘زا لذ ٠ىْٛ ٔزبئغٗ لائمٗ ٌغشع ٚاؽذ ِمظٛد ثؼ١ٕٗ ، فٟ ؽ١ٓ أٔٗ لذ لا ٠ىْٛ 

 .ثغغ إٌظش ػّب ارا وبٔٛا ُ٘ فٟ اٌٛالغ ٠غزخذِْٛ ٌغشع اػبفٟ  لائمب ٌلاعزخذاَ فٟ آخش،
ٌٚزٌه، فاْ اٌـشق اٌزٟ رغزخذَ  ثٙب ث١بٔبد اٌزم١١ُ فٟ اٌٛالغ ٠غت أْ ٠ٕظش ٌٙب ثؼٕب٠خ ٚ ؽشص 

ٚ ػذد . ٚ ٌمذ رُ رؾذ٠ذ اصٕبْ ٚػششْٚ فئبد ٚاعؼخ ِٓ الاعزخذاِبد ػٓ ؿش٠ك ثٛي ١ٔٛرٓ . 

الاعزخذاِبد اٌخبطٗ  ثبٌج١بٔبد  ٠ّىٓ اْ رىْٛ أوضش ِٓ رٌه ثىض١ش ئرا رُ إٌظش فٟ وً غشع 

. ثبٌزفظ١ً

ٚاؽذٖ ِٓ ٘زٖ الاغشاع ٟٚ٘ اٌّإعغٗ اٌشلبث١ٗ  ٟٚ٘ ِإٌفٗ ِٓ ػذد ، ٚوّضبي ٠ذي ػٍٟ رٌه 

: ِٓ اٌشبئغ ا٢ْ فٟ أغٍزشا اْ اٌج١بٔبد  ٠زُ اعزخذاِٙب . وج١ش ِٓ الاعزخذاِبد ٌزم١١ُ اٌج١بٔبد

الأؽىبَ ؽٛي ِب ئرا وبْ لذ ثٍغذ اٌّذاسط ،  (ِذسعخ ثؼذ ِذسعٗ )عذاٚي الأداء اٌّذسعٟ 

ِغزٛٞ الاعٛس ٚأؽىبَ  رم١١ُ الاداء ٌٍّؼ١ٍّٓ ٚلبدح اٌّذاسط، ، ا٘ذاف الاخزجبس ٚ اٌفؾض اَ لا 

داخً اٌّذسعخ  ٠ىْٛ ٕ٘بن ِمبسٔبد الأداء إٌغجٟ ٌّخزٍف ، رم١١ّبد اٌّؼ١ٍّٓ اٌّإ١ٍ٘ٓ ٌٍزشل١ٗ 

ثّب  (ِذسعٗ ثؼذ ِذسعٗ  )اؽىبَ ػّب ارا وبٔذ اٌّذاسط ٌذ٠ٙب اٌىفبءٖ ٌزإٍ٘ٙب ٌٕظبَ ، اٌّؼ١ٍّٓ 

اٌزم١١ّبد ثشأْ ِب ئرا وبْ ٠ٕجغٟ أْ رزؼشع ، فٟ رٌه اٌّذاسط اٌّزخظظٗ ٚ ِذاسط اٌزذس٠ت 

ٚاٌمشاساد  اٌخبطٗ ثشأْ ِب ئرا وبْ ٠غت ػٍٝ ششوبد اٌمـبع اٌخبص ثزشغ١ً ، ٌلإغلاق 

ثؼغ اٌّذاسط ِٚب ارا وبٔذ اٌغٍـبد اٌّؾ١ٍخ ٌذ٠ٙب اٌىفبءٖ ٌٍؾظٛي ػٍٝ ِذفٛػبد اٌؾٛافض أَ 

.  ث١بٔبد اٌفؾض ٚ الاخزجبس رىْٛ أ٠ؼب ِؾٛس٠ٗ فٟ أؽىبَ اٌفؾض  . لا

ِؼٍِٛبد اٌزم١١ُ  اطجؾذ لبثٍٗ ٌٍم١بط ٚاٌزٞ ثذٚسٖ ٠غًٙ اٌؾىُ ػٍٝ ٔٛػ١خ ِؼظُ ػٕبطش 

إٌظبَ اٌزؼ١ٍّٟ ٚاٌزٟ ٟ٘ ِؼ١ٍّٙب ٚاٌّذسع١ٓ الأٚائً، ٚاٌّذاسط، ٚخذِبد اٌذػُ، ٚاٌغٍـبد 

 ػبِب ِؼذ، 20ٚ ٘زا ٠ّضً رغ١١شا أعبع١ب ػٓ اٌٛػغ ِٕز . اٌّؾ١ٍخ ٚؽزٝ اٌؾىِٛخ ٔفغٙب
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ػٕذِب وبْ ِٓ اٌّفزشع اْ رىْٛ ٔزبئظ الاخزجبس ٚاٌفؾض ثّضبثخ ِإششاد ٌّب  ٠زؼٍّٗ ٚ ٠ؼزجشٖ 

(. 2012ِلائُ ٌٍغشع، . اٌزم١١ُ فٟ اٌّذاسط)اٌز١ٍّز فٟ ِٛػٛع ِؼ١ٓ 

:  ٚرزٍخض الاعزخذاِبد اٌؾب١ٌخ ٌٍزم١١ُ فٟ صلاس فئبد ػش٠ؼخ ٟ٘ 

 .٠غزخذَ اٌزم١١ُ ٌٍّغبػذح فٟ ثٕبء رظٛس اٌزلا١ِز ، ِٓ خلاي دسٚط ٠َٛ ثؼذ ٠َٛ  -1

٠زُ اعزخذاَ اٌزم١١ُ ٌزٛف١ش ِؼٍِٛبد ػٓ رـج١مبد اٌزلا١ِز لأٌٚئه اٌز٠ٓ ُ٘ خبسط اٌؼلالخ  -2

لأث٠ٛٓ ٚفمب لأؽىبَ اٌّؼ١ٍّٓ داخً اٌفظً اٌذساعٟ ِٓ خلاي : ث١ٓ اٌز١ٍّز ٚاٌّؼٍُ 

الاخزجبساد ٚٔزبئظ الاِزؾبٔبد ، ٚ اٌٟ ِإعغبد اٌزؼ١ٍُ اٌؼبٌٟ ٚالإػبفٟ ٚأطؾبة 

 .اٌؼًّ، ػٍٝ أعبط ٔزبئظ الاخزجبس ٚاٌفؾض

ث١بٔبد اٌزم١١ُ ٌغؼً الأفشاد ٚاٌّإعغبد  فٟ الاػزجبس، ثّب فٟ رٌه ِٓ خلاي ٔشش إٌزبئظ  -3

اٌزٟ رشغغ اٌغشثبء ئٌٝ ئطذاس ؽىُ ػٍٝ ٔٛػ١خ رٍه الاعشاءاد اٌزٟ ٚػؼزُٙ فٟ 

 (.١ٍ٠ٚ2002بَ، )الاػزجبس  

 الأغشاع اٌّخزٍفخ ٚاصبس اٌزم١١ُ  رؼزجش ٚاػؾخ فٟ ٔظبَ اٌزم١١ُ، ٚ٘ٛ ا١ٌٙىً اٌزٞ ٠ٛفش ولا ِٓ  

رخزٍف ٘زٖ الإعشاءاد ػٍٝ أعبط ٘زٖ اٌج١بٔبد، ٚعٛف . اٌّؼٍِٛبد ٚربص١شاد رظشفبد إٌبط

(. ١ٔ2010ٛرٓ، )رإصش فٟ اٌزذس٠ظ رأص١ش ئ٠غبثٟ أٚ عٍجٟ 

اٌزم١١ُ ِٓ أعً اٌزؼٍُ، ع١مَٛ اٌّؼٍُ ثّشالجخ ٚرفغ١ش / ف١ّب ٠زؼٍك ثبٌغٛدح فٟ اٌزم١١ُ اٌّشؽٍٟ 

. أػّبي اٌز١ٍّز أٚ ألٛاٌٗ لإلبِخ ؽٛاس ٠ٙذف ئٌٝ ِغبػذح اٌّزؼ١ٍّٓ ػٍٝ ارخبر اٌخـٛاد اٌّمجٍخ

ِٓ خلاي اٌخبط١خ  اٌزب١ٌخ اٌزٟ  (اٌزغ١ّؼٟ  )٘زا اٌزم١١ُ اٌّشؽٍٟ ٠زٕبلغ ِغ اٌزم١١ُ اٌزٍخ١ظٟ 

: رفشق ث١ٓ اص١ٕٓ ِٓ اعزخذاِبد اٌزم١١ُ 

اٌزم١١ُ اٌزٍخ١ظٟ ٠أرٟ فٟ ٔٙب٠خ فزشاد اٌزؼٍُ، فٟ ؽ١ٓ أٗ رُ ثٕبء اٌزم١١ُ اٌّشؽٍٟ خلاي ػ١ٍّخ • 

. اٌزؼٍُ

اٌزم١١ُ اٌزٍخ١ظٟ ٘ٛ صبثذ ٚثبرغبٖ ٚاؽذ ِٓ خلاي اٌّؼٍُ أٚ اٌفبؽض اٌزٞ  ٠ّىٕٗ اْ ٠ؾىُ • 

ػٍٟ اٌز١ٍّز، فٟ ؽ١ٓ اْ اٌزم١١ُ اٌّشؽٍٟ ٘ٛ ػ١ٍّٗ عبس٠خ ٚؽ٠ٛ١خ، ؽ١ش ٠ّىٓ ئػـبء اٌزغز٠خ 

. اٌّشرذح ئٌٝ وً ِٓ اٌز١ٍّز ٚاٌّؼٍُ

اٌزم١١ُ اٌزٍخ١ظٟ ٠ٙذف ٌزم١١ُ اٌّؼشفخ ٚاٌفُٙ ػٕذ ٔمـخ ِؼ١ٕخ ِٓ اٌضِٓ، فٟ ؽ١ٓ أْ اٌزم١١ُ • 

. اٌّشؽٍٟ ٠ٙذف ئٌٝ رـ٠ٛشٖ

اٌزم١١ُ اٌزٍخ١ظٟ ٠زجغ ِغّٛػخ ِٓ الأعئٍخ اٌّؾذدح ِغجمب، فٟ ؽ١ٓ اْ اٌزم١١ُ اٌّشؽٍٟ ٠زجغ • 

. رذفك اٌؾٛاس اٌؼفٛٞ ٚاٌزفبػً ، ؽ١ش اْ اعشاء ٚاؽذ ٠جٕٟ ػٍٝ اخش فٟ ٚلذ عبثك

عزٛثبسد  )فٟ اٌغبٌت، ٠زُ اعزخذاَ ِظـٍؼ اٌزم١١ُ ِٓ أعً اٌزؼٍُ ثبٌزجبدي ِغ اٌزم١١ُ اٌّشؽٍٟ 

،2008 . ) 

ػ١ٍّخ ثؾش ٚ "ثزؼش٠ف اٌزم١١ُ ِٓ أعً اٌزؼٍُ ثأٔٗ  (2002فش٠ك اٌزم١١ُ الاطلاؽٟ ، ) ٚ ٌمذ لبَ 

رفغ١ش الادٌٗ لاعزخذاِٙب ِٓ لجً اٌّزؼ١ٍّٓ ِٚؼ١ٍُّٙ لالشاس ا٠ٓ ُ٘ اٌّزؼ١ٍّٓ ِٓ رؼٍُّٙ، ِٓ 

ٚ ٌمذ ؽذدد .  ؽ١ش اٌؾبعخ ٌٍٛطٛي اٌٟ ٔمـٗ ِؼ١ٕٗ ٚأفؼً ؿش٠مخ ٌٍٛطٛي ئٌٝ ٕ٘بن
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ػششح ِجبدب ٌٍّّبسعخ اٌزم١١ُ اٌّشؽٍٟ، ثؾغخ أْ ٠غت  (ARG)ِغّٛػخ اٌزم١١ُ الاطلاؽٟ 

: اْ ٠مَٛ ثّب ٠ٍٟ

. اْ ٠ىْٛ عضءا ِٓ اٌزخـ١ؾ اٌفؼبي  -1

. اْ ٠ىْٛ ِفزبػ ٌٍّٙبسح ا١ٌّٕٙخ  -2

 .اْ ٠ىْٛ ٕ٘بن  ِشوض٠خ ٌٍّّبسعبد اٌفظً اٌذساعٟ  -3

 .اٌزشو١ض ػٍٝ و١ف١خ رؼ١ٍُ اٌزلا١ِز  -4

 . أْ رىْٛ ؽغبعخ ٚثٕبء  -5

 .ِغبػذح اٌّزؼ١ٍّٓ ػٍٟ ِؼشفخ و١ف١خ اٌزـٛس  -6

 .رؼض٠ض فُٙ الأ٘ذاف ٚاٌّؼب١٠ش  -7

 .الاػزشاف ثغ١ّغ الإٔغبصاد اٌزؼ١ّ١ٍٗ  -8

 .رـ٠ٛش اٌمذسح ػٍٝ اٌزم١١ُ اٌزارٟ  -9

 . رؼض٠ض اٌؾبفض  -10

 

: الوٌهجية -4

 فاْ ِٕٙغ١خ اٌجؾش اٌّغزخذَ فٟ ٘زا اٌجؾش عٛف رجذأ ثٛطف ٌشىً اٌجؾش، ٚاٌغىبْ، ٚأخز 

اٌؼ١ٕبد، ٚؽغُ اٌؼ١ٕخ، ٚعٛف رشًّ أ٠ؼب ٚطف ِذِظ لأدٚاد اٌجؾش اٌّغزخذِخ فٟ ٘زٖ 

ٚع١زُ ٚطف ِذٜ طؾخ ِٚظذال١خ ٘زا اٌزؾم١ك، ثبلإػبفخ ئٌٝ ؿشق عّغ اٌج١بٔبد . اٌذساعخ

٘زٖ . ٚ عٛف رٛظف ٘زٖ اٌذساعخ وً ِٓ اٌزم١ٕبد إٌٛػ١خ ٚاٌى١ّخ. ٚرم١ٕبد رؾ١ًٍ اٌج١بٔبد

اٌذساعخ عزىْٛ رغش٠ج١خ، ػٍٝ اٌشغُ ِٓ أٔٗ ع١زُ اعزخذاَ ٚصبئك ٚسطذ ، ٚعٛف رؼزّذ ػٍٝ 

ٚ٘زٖ اٌذساعخ ٟ٘ ػ١ٍّخ اعزذلاي  ؽ١ش أٙب رشعُ اعزٕزبعب . اٌج١بٔبد ِٓ اٌّمبثلاد ٚالاعزج١بٔبد

ػبِب ِٓ ث١ٓ ِغّٛػخ ِٓ اٌّمذِبد إٌّـم١ٗ ٚ اٌزٟ رمَٛ أعبعب ػٍٝ اٌخجشح ٚالأدٌخ اٌؼ١ٍّخ 

(. 1998وش٠غ٠ًٛ، )

ٚاٌٙذف ِٓ ِٕٙغ١ٗ اٌجؾش ٘ٛ اٌّغبػذح ػٍٟ ادسان اٚعغ ِذٞ ِّىٓ ٌؼ١ٍّٗ اٌزؾم١ك اٌؼٍّٟ 

ئْ أفؼً ؿش٠مخ ٌّٕٙغ١خ اٌجؾش ٟ٘ أْ ٠ٕظش ئ١ٌٙب ػٍٝ أٔٙب ػ١ٍّخ . ٚوزٌه إٌّزظ فٟ ؽذ رارٗ

ٌٍٛطٛي ئٌٝ ؽٍٛي ٌٍّشبوً ِٛصٛق ف١ٙب ٚ ٠ّىٓ الاػزّبد ػ١ٍٙب ِٓ خلاي ِغّٛػخ ِخــٗ 

٘زا ٘ٛ أُ٘ أداح ٌزؼض٠ض اٌّؼشفخ، ٚرؼض٠ض اٌزمذَ، ٚرّى١ٓ . ِٕٚظّٗ ، ٚاٌزؾ١ًٍ، ٚرفغ١ش اٌج١بٔبد

ٚخلاطخ . اٌفشد ِٓ اٌٛطٛي ٌذسعٗ أوضش فؼب١ٌخ ٌج١ئزٗ، ٚرؾم١ك أغشاػٗ فٟ ؽً ٔضاػبرٗ 

. اٌمٛي، ِٕب٘ظ اٌجؾش فٟ سأ٠ٟ ٟ٘ ِغشد ٚع١ٍخ ٌظ١بغخ اٌج١بٔبد اٌجؾض١خ ٚإٌزبئظ

 

 

 

: (ًىع الذراسة)البحث   (شكل  )تصوين 
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، ٚاٌجؾش اٌٛطفٟ ٘ٛ  (1970ثغذ ،  )ٚفمب ي. ِؼظُ الأعب١ٌت اٌجؾض١ٗ اٌزؼ١ٍّٟ رؼزجش ٚطف١خ

اٌّؼزمذاد اٌغبئذٖ ، ٚعٙبد إٌظش، أٚ اٌّٛالف ، اٌّّبسعبد ، اٌظشٚف أٚ اٌؼلالخ اٌزٟ ٚعذد 

. اٌؼ١ٍّبد اٌزٟ رغشٞ؛ اٌغٙٛد اٌزٟ ثزٌذ، أٚ الارغب٘بد اٌزٟ رزـٛس ، اٌزٟ رمبَ

فٟ ثؼغ الأؽ١بْ، اٌجؾٛس اٌٛطف١خ  رىْٛ ِٙزّٗ ثّب ٘ٛ ِٛعٛد ٚ و١ف ٚعذ ٚ اسرجبؿٗ 

. ثجؼغ الأؽذاس اٌغبثمخ اٌزٟ لذ أصشد ف١ٗ أٚ اصشٖ ػٍٟ اٌٛػغ اٌشا٘ٓ أٚ اٌؾذس

فٟ اٌجؾٛس اٌزشث٠ٛخ، ِٕٙظ . ؿش٠مٗ اٌجؾش اٌٛطفٟ ِزؼٍك ثبٌذسعخ الأٌٚٝ ثزظ٠ٛش اٌؾبػش

اٌجؾش اٌٛطفٟ ٠ؼزجش ١ٌظ رّبِب أعٍٛة اٚ ؿش٠مٗ لأٔٗ ٠زُ رغ١ّغ اٌىض١ش ِٓ إٌٙظ ٌغّغ 

ِٚغ رٌه، ٌذ٠ُٙ ػٕظش ٚاؽذ ِشزشن فٟ وً اٌّغبػٟ ٌزظ٠ٛش اٌٛػغ اٌشا٘ٓ . اٌج١بٔبد ِؼب

ٚاٌفشق اٌشئ١غٟ ث١ٓ الأٔٛاع اٌّخزٍفخ ِٓ اٌجؾٛس اٌٛطف١خ ٘ٛ فٟ ػ١ٍّخ اٌٛطف . ٌؾبٌخ ِؼ١ٕخ

(. 1981ف١شِب ٚ ث١شد، )

ثً ٘ٛ ِؾبٌٚخ  ١٘ى١ٍٗ ٌٍؾظٛي ػٍٝ .  ػ١ٍّخ اٌجؾش اٌٛطفٟ رشًّ عّغ ٚرج٠ٛت ث١بٔبد ٚالؼ١خ

اٌؾمبئك ٚا٢ساء ؽٛي اٌٛػغ اٌؾبٌٟ ٌلأِٛس، ٠ٕٚـٛٞ ػٍٝ ػٕبطش ِٓ اٌّمبسٔخ ٚاٌؼلالبد ِٓ 

اٌجؾش اٌٛطفٟ ٠ٛفش ث١بٔبد ِف١ذح ٠ّىٓ أْ  رىْٛ ثّضبثٗ اعبط ٌّض٠ذ ِٓ . ٔٛع ٚاؽذ أٚ غ١ش٘ب 

. اٌجؾٛس ِغزخذِب اٌزظ١ُّ اٌزغش٠جٟ الأوضش طشاِخ

ٌزم١١ُ ِذٜ عٛدح اٌذساعخ ٚاٌزؾمك ِٕٙب ، ع١زُ اٌزؾمك ِٓ ا١ٌّضاد اٌخبطخ ثزظ١ُّ اٌجؾش ِٓ 

ٚعٙبد ٔظش ٚاعؼخ رغش٠ج١خ ٚٔظش٠خ  ٌذِظ ولا ِٓ ػٍٝ ؽذ عٛاء شىً اٌزمذ٠ش اٌىّٟ ٚإٌٛػٟ 

. ، ٌٍّغبػذح فٟ رؾغ١ٓ ٔٛػ١خ اٌزؼ١ٍُ اٌضبٔٛٞ فٟ اٌٍّّىخ اٌؼشث١خ اٌغؼٛد٠خ

:  ٚ عزىْٛ ِزغ١شاد اٌىفبءٖ ٟ٘ 

 .اٌّؼ١ٍّٓ رٚ اٌزب١ً٘ الاوبد٠ّٟ اٌؼبٌٟ  -

 .اٌمذساد اٌزؾف١ض٠ٗ ٌٍّؼ١ٍّٓ  -

 .اٌزذس٠ت إٌّٟٙ ٌٍّؼ١ٍّٓ  -

 .ِذٜ اعزخذاَ اٌّؼ١ٍّٓ ٌّخزٍف رم١ٕبد  اٌزم١١ُ ٚاٌؼ١ٍّبد اٌزؼ١ّ١ٍخ ثشىً فؼبي  -

ِب ئرا وبْ اٌّذسع١ٓ اٌز٠ٓ ٠جؾضْٛ ػٓ اٌم١ُ الأعبع١خ فٟ اٌزذس٠ظ، ُ٘ أوضش ٔغبؽب فٟ  -

 .اٌزذس٠ظ

: ٚع١زُ ئٔشبء اص١ٕٓ ِٓ اٌزظب١ُِ

  .(الاعزـلاع  )ؿش٠مخ اٌّغؼ  -

. ؿش٠مٗ دساعٗ اٌؾبٌٗ  -

 رظب١ُِ اٌجؾٛس اٌزٟ ع١مغ ػ١ٍٙب الاخز١بس ٌٙزٖ اٌذساعخ ُ٘ ِشرجـجٓ ٚ راد طٍٗ  لأٔٙب خـخ ٚ 

٠ٚفزشع . ١٘ىً ٚاعزشار١غ١خ  طّّذ ٌٍؾظٛي ػٍٝ ئعبثبد لأعئٍخ اٌجؾش ٚاٌفشػ١بد ٌذ٠ٙب 

أ٠ؼب أْ ٔزبئظ ٘زٖ اٌذساعخ ٌٓ رؼُّ إٌز١غخ اٌزٟ رُ اٌؾظٛي ػ١ٍٙب، ٌٚىٓ لإػـبء اٌفُٙ اٌؼ١ّك 

(. 2000٘ٛثىٕض، )ٌٍزغبسة ِٓ ٚعٙبد ٔظش اٌّشبسو١ٓ اٌّؾذد٠ٓ ٌٙزٖ اٌذساعخ 



22 
 

اخز١بس ؿش٠مخ اٌّغؼ لأْ اٌّغؼ ٠شوض ػٍٝ اٌؾمبئك اٌؾ٠ٛ١خ ٌلاشخبص ِٚؼزمذارُٙ ٚآسائُٙ، 

. ِٚٛالفُٙ ٚاٌذٚافغ ٚاٌغٍٛو١بد

اِب ِٕٙظ دساعخ اٌؾبٌخ ٠ؼزجش ػٍٟ أٗ رفبػً ث١ٓ وً اٌّزغ١شاد ِٓ أعً رٛف١ش فُٙ وبًِ ٌؾذس 

. أٚ ِٛلف

هجتوع الذراسَ وأخذ العيٌبت 
٠زُ رظ١ٕف اٌؼ١ٕٗ .  اٌّغزّغ اٌجؾضٟ ٠زُ رظ١ٕفٗ اٌٟ ػ١ٕٗ ِغزٙذفٗ ٚ ػ١ٕٗ ٠ّىٓ اٌٛطٛي ا١ٌٙب 

اٌّغزٙذفٗ ػٍٟ  أٙب ع١ّغ أػؼبء ِغّٛػخ ِؼ١ٕخ اٌٟ ِب ٠ٕزٟٙ ا١ٌٗ اٌزؾم١ك اٌّشرجؾ ثُٙ ، ث١ّٕب 

٠زُ إٌظش ػٍٟ اٌؼ١ٕٗ اٌزٟ ٠ّىٓ اٌٛطٛي ا١ٌٙب ِٓ ؽ١ش رٍه اٌؼٕبطش فٟ اٌؼ١ٕٗ اٌّغزٙذفٗ ِٓ 

( . 2002ثٛي ٌّٚجبسد،  )خلاي ِب ٘ٛ فٟ  ِزٕبٚي اٌجبؽش  اٚ اٌزٞ ٠ّىٓ اٌٛطٛي ا١ٌٗ 

ػ١ٕٗ ٠ّىٓ اٌٛطٛي  )فٟ ٘زا اٌجؾش اٌؾبٌٟ ، شىً اٌجؾش عٛف ٠زُ رظ١ّّٗ ِؾبفظٗ اٌش٠بع 

اٌؼ١ٕٗ رزأٌف ِٓ ِذ٠شٞ اٌّذاسط ٚ ( . ػ١ٕٗ ِغزٙذفٗ ) ٚ فٟ اٌٍّّىٗ اٌؼشث١ٗ اٌغؼٛد٠ٗ  (ا١ٌٙب 

سؤعبء . ِذسعخ صب٠ٛٔخ رُ اخز١بس٘ب ػشٛائ١ب (15)سؤعبء الغبَ ٚاٌّؼ١ٍّٓ ِٓ خّغخ ػشش 

الالغبَ ٠مِْٛٛ ثبلإششاف ػٍٟ الأٔشـخ ِجبششح  ٌٍّؼ١ٍّٓ ٚ ِب ٠زؼٍك ثبٌزذس٠ظ ٚ ثبٌزبٌٟ 

ٌُٚ  ٠زُ رشن خذِبد . اٌٛلٛف ػٍٟ افؼً فشطٗ  ٌم١بط ِذخلاد ِٚخشعبد اٌّؼ١ٍّٓ 

ٚ ٌمذ رُ اخز١بس ِؾبفظٗ اٌش٠بع ٌزغ١ًٙ اٌؾظٛي ػٍٝ اٌؼ١ٕخ اٌّخزبسح . اٌّششف١ٓ ػٍٝ اٌزؼ١ٍُ 

. ٘زا ٘ٛ اٌغجت فٟ رٛلغ اٌؾظٛي ػٍٝ ػذد وج١ش ِٓ اٌشدٚد. ِغ ِغبػذح ِٓ ِغبػذ ثبؽش

أخذ العيٌبت 
أػـٝ رؼش٠ف شبًِ ٌٍؼ١ٕبد ػشٛائ١خ لبئلا أٙب ٟ٘ ؿش٠مخ سعُ ٔغجخ  ( 1973، وش٠ٕغ١ش  )

ِٓ ِغّٛػخ عىب١ٔخ أٚ وىً ؽزٝ ٠زغٕٝ ٌغ١ّغ اٌؼ١ٕبد اٌّّىٕخ ِٓ ؽغُ صبثذ اْ ٠ىْٛ  (ػ١ٕخ)

. ٌذ٠ُٙ ٔفظ الاؽزّبي ١ٌزُ اخز١بس٘ب

اٌؼ١ٕخ ٟ٘ أطغش ِغّٛػخ ِٓ رٍه اٌؼٕبطش اٌّغزّذح ِٓ خلاي ئعشاء ٚاػؼ ِٓ ِغزّغ عىٕٟ  

. ِؾذد، ٚاٌؼٕبطش اٌزٟ رشىً ٘زٖ اٌؼ١ٕخ ٟ٘ رٍه اٌزٟ ٠زُ دساعزٙب فٟ اٌٛالغ

فٟ ٘زا اٌجؾش، أخز اٌؼ١ٕبد اٌؼشٛائ١خ اٌجغ١ـخ  عٛف ٠زُ اعزخذاِٙب لأٔٗ الاعًٙ ٚ رم١ٕٗ اخز 

أٔٙب لا رزـٍت ثبٌؼشٚسح ِؼشفخ . اٌؼ١ٕبد راد اؽزّب١ٌٗ اثغؾ ِٓ ؽ١ش اٌّفب١ُ٘ ٚ اٌزـج١ك 

.  اٌزؾذ٠ذ اٌذل١ك ٌٍّغزّغ اٌغىٕٟ ، ِب داَ إٔٔب ٠ّىٕٕب أْ رظً ئٌٝ ع١ّغ أفشاد اٌّغزّغ اٌغىٕٟ 

ِٚغ رٌه، ػٕذ اعزخذاَ ػ١ٕخ وٛع١ٍخ ٌزمذ٠ش خظبئض اٌّغزّغ اٌغىٕٟ ،  فجبٌزبٌٟ إٌز١غخ ٟ٘ 

. اْ اٌؼ١ٕخ ِٓ غ١ش اٌّشعؼ أْ رىْٛ ِّضٍخ رّبِب ػٓ اٌّغزّغ اٌغىٕٟ 

ِذسعخ  عٛف ٠زُ  (15)خّغخ ػشش . ِؾبفظٗ اٌش٠بع رزىْٛ ِٓ ػذح ئداساد رؼ١ّ١ٍخ ِؾ١ٍخ 

. اخز١بس٘ب ػشٛائ١ب ِٓ خلاي ٘زٖ الإداساد اٌزؼ١ّ١ٍخ اٌّؾ١ٍخ ٌٍشد ػٍٝ أعئٍخ اٌجؾش

اٌّذسعٗ اٌّخزبسح عزىْٛ ِخزٍفخ فٟ الأؽغبَ ٚالأٔٛاع ٌىٟ ٔؼزجش٘ب ػٍٟ  (15)اٌخّغخ ػشش 

عٛف ٠زُ  (400)اٌؼذد الإعّبٌٟ ِٓ أسثؼّبئخ ِٓ الاعزج١بٔبد .  أٙب ِّضٍٗ ٌّخزٍف اٌّذاسط 

. رٛف١ش٘ب 

ِٓ اٌّششف١ٓ ػٍٝ اٌزؼ١ٍُ ِٓ ِغٍظ  (30)ِٓ ِذ٠شٞ اٌّذاسط ٚصلاص١ٓ  (15)خّغخ ػشش 

. اٌّذاسط الاثزذائ١خ ٚ ٚصاسح اٌزشث١خ ٚاٌزؼ١ٍُ عٛف ٠زُ اخز١بس٘ب ػشٛائ١ب
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: أسبليب جوع البيبًبت والأدوات
: ٕ٘بن ٔٛػبْ ِٓ اٌّظبدس اٌشئ١غ١خ ٌغّغ اٌج١بٔبد فٟ اٌجؾٛس اٌزؼ١ّ١ٍخ، ٚاٌزٟ ٟ٘

اٌّظبدس الأعبع١خ رؼًّ ػٍٟ رّى١ٓ اٌجبؽش ٌٍؾظٛي ػٍٝ ألشة ِب :  اٌّظذس اٌشئ١غٟ -1

اٌّظذس اٌشئ١غٟ ٘ٛ اٌٛص١مخ . ٠ّىٓ ئٌٝ ِب ؽذس فؼلا خلاي ؽذس ربس٠خٟ أٚ فزشح

الأط١ٍخ أٚ اػزجبسا ِٓ اْ الاِش لا ٠زؼٍك ثٛص١مخ أخشٜ ٌٚىٕٙب رمف ػٍٟ ِب ٠خظٙب ِٓ 

 .رٍمبء ٔفغٙب ِضً اٌّمبثلاد اٌزٟ رأرٟ ِجبششح ِٓ سدٚد اٌّشبسو١ٓ

ٟ٘ رٍه اٌزٟ ١ٌظ ٌذ٠ٙب طٍخ ِبد٠ٗ ِجبششح ِغ اٌؾذس ل١ذ اٌذساعخ، :  اٌّظذس اٌضبٔٛٞ -2

. ٚاٌزٟ رزىْٛ ِٓ اٌّؼٍِٛبد اٌزٟ لا ٠ّىٓ ٚطفٙب ثأٔٙب ِٓ ِظبدس اٌج١بٔبد الأط١ٍٗ

ٚاٌّظذس اٌضبٔٛٞ ع١ىْٛ ثبٌزبٌٟ ِٓ خلاي  فشد ؽ١ش ٘زا اٌشخض  ٘ٛ اٌزٞ ٠ظف 

اٌؾذس ٠جّٕب ٘ٛ ٌُ ٠ىٓ ِٛعٛدا فٟ اٌٛالغ ٌٚىٓ ٠زُ اٌؾظٛي ػٍٟ اٌٛطف ِٓ خلاي 

 .شخض اخش اٚ ِظذس ِضً اٌىزت اٌّذسع١خ اٚاٌّٛاد اٌّزٕمٍٗ ، ٚ٘ىزا 

. ٚاٌج١بٔبد اٌزٟ رُ عّؼٙب ٌٙزا اٌجؾش عٛف رزىْٛ ِٓ ولا اٌّظذس٠ٓ 

ٚ ٌمذ   (1970ثغذ، ). اٌّظبدس اٌضب٠ٛٔخ ٌٍج١بٔبد لارضاي راد طٍخ وج١شٖ ثبٌجؾٛس اٌزؼ١ّ١ٍخ

أشبس ئٌٝ أْ اٌّظبدس اٌضب٠ٛٔخ ٌٍج١بٔبد ػِّٛب ل١ّزٙب ِؾذٚدح ثغجت الأخـبء اٌزٟ لذ رؾذس 

. ٌٍٕزبئظ ػٕذِب ٠زُ ٔمً اٌّؼٍِٛبد ِٓ شخض ئٌٝ آخش

 اٌّظذس اٌضبٔٛٞ ٠ّىٓ اْ ٠غُٙ ئعٙبِب وج١شا وّظبدس أوضش طؾٗ ِٚٛصٛق ف١ٙب لأْ اٌزؼ١ٍُ 

٠ٙزُ فٟ اٌّمبَ الأٚي ثبٌزى٠ٛٓ اٌّبدٞ ٌٍفشد ٚ إٌّٛ الاعزّبػٟ ٚ اٌفىشٞ ٚ اٌؼبؿفٟ، ؽ١ش اْ  

اٌذساعبد الإّٔبئ١خ لا رضاي رؾزً ِىبٔب ِشوض٠ب فٟ إٌّٙغ١بد اٌّغزخذِخ ِٓ لجً اٌجبؽض١ٓ 

. اٌزؼ١١ّ١ٍٓ 

اٌّمبثلاد ٚالاعزج١بٔبد ٚاٌٛصبئك ٚاٌشطذ عٛف رىْٛ اٌـشق اٌزٟ ع١زُ ِٓ خلاٌٙب عّغ 

اٌج١بٔبد ِٓ اٌٛصبئك ٚاٌّمبثلاد ع١ىْٛ اٌغشع ِٕٙب ئػـبء اٌّؼٍِٛبد فٟ لغُ . اٌج١بٔبد

اٌزؾ١ًٍ إٌٛػٟ، فٟ ؽ١ٓ أْ اٌج١بٔبد ِٓ الاعزج١بٔبد،  ع١ىْٛ اٌغشع ِٕٙب رٛف١ش اٌّؼٍِٛبد 

. فٟ اٌزؾ١ًٍ اٌىّٟ

: طزق تحليل البيبًبت والتقٌيبت
١ٌظ ٕ٘بن ؿش٠مخ ٚاؽذح  طؾ١ؾٗ أٚ أوضش ؿش٠مخ ِٕبعجخ ٌزؾ١ًٍ اٌج١بٔبد إٌٛػ١خ أٚ اٌى١ّخ لأْ 

فٙٛ ػ١ٍّخ رٕظ١ُ ِٕٙغٟ ٌٍّٛاد اٌزٟ رُ عّؼٙب ١ٌظً  . اٌزؾ١ًٍ ٠زؼّٓ ٠ٚزـٍت خ١بس سئ١غٟ 

اٌّؼٕٟ اٌّمظٛد ئ١ٌُٙ ثؾ١ش أُٙ ٠ؾىٛا اٌمظخ ِزّبعىخ ٚوزبثٗ وً ِب ٠ظً ا١ٌُٙ ؽزٝ ٠زّىٓ 

(. 1996وٛفٟ ٚارى١ٕغْٛ، )ا٢خشْٚ ِٓ لشاءح ِب لذ رؼٍّٗ اٌفشد  

ٌٙزٖ الأعجبة، عٛف ٠زُ رؾ١ًٍ اٌج١بٔبد اٌزٟ رُ عّؼٙب فٟ ٘زا اٌجؾش ثبعزخذاَ ولا ِٓ الأعب١ٌت 

. اٌى١ّخ ٚإٌٛػ١خ ٌزّى١ٓ ئػـبء ِؼٕٝ ِؼًٍ ٌٍذساعزٟ
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: الختبم و الولخص  (5)
ِٓ اعً ٘ذف اٌزم١١ُ اٌزشثٛٞ، فاْ ٘زٖ اٌذساط رؾًّ ا٠ّبْ شذ٠ذ ثم١ّخ ِٕٙخ اٌزذس٠ظ ٚأ١ّ٘زٗ 

ِٛػٛع ثؾش . اٌٛظ١ف١ٗ ٌٍّغزّغ ،  ِٓ اعً اؿفبٌٕب ٌٍؾظٛي ػٍٝ اٌخجشاد اٌزؼ١ّ١ٍخ إٌّبعجخ

٘زٖ اٌشعبٌخ ٘ٛ اٌىزبثخ الأوبد١ّ٠خ ٌٍّؼ١ٍّٓ ٚلأٌٚئه اٌز٠ٓ ٠مٛدُ٘ ػشٚس٠بد طٕغ اٌغ١بعبد 

. اٌزؼ١ّ١ٍخ ٚاٌزخـ١ؾ فٟ ِغبػذح الأؿفبي ػٍٝ اٌزؼٍُ فٟ ٔظبَ ِٕبعت

٠زُ رٛع١ٗ ٘زا اٌجؾش أ٠ؼب ٌٍّؼ١ٍّٓ اٌز٠ٓ ٠جؾضْٛ ػٓ الأدٌخ اٌزغش٠ج١خ ٚاٌز٠ٓ ٠ش٠ذْٚ أْ 

٘زا اٌجؾش ٘ٛ أ٠ؼب ٌّذ٠شٞ اٌّذاسط، ٚاٌّخــ١١ٓ . ٠ىٛٔٛا ػٍٝ أػٍٝ اٌّغز٠ٛبد فٟ ِٕٙزُٙ

اٌزؼ١١ّ١ٍٓ ٚٚاػؼٟ اٌغ١بعبد فٟ اٌجٍذاْ إٌب١ِخ، خظٛطب اٌذٚي اٌؼشث١خ، ٌٍزؼبًِ ثشغبػخ ِغ 

(. 2004و١شٞ ٠ٍٚذ٠ٕغ، )اٌؾم١مخ ػٍٝ أسع اٌٛالغ 

ٚ ٌمذ ٌخظذ اٌذساعخ دٚس اٌّؼ١ٍّٓ الأعبعٟ ٚ لذ روشد ثظشاؽخ أ١ّ٘خ اٌؾبعخ ئٌٝ اٌزم١١ُ 

. إٌّٟٙ ٚالأوبد٠ّٟ ٌزـ٠ٛش اٌزؼ١ٍُ اٌّزٛعؾ

اػٍٓ أْ اٌّؼ١ٍّٓ رٚ اٌّإً٘ الأوبد٠ّٟ اٌؼبٌٟ ٠غبػذْٚ  (1991، ثغّبسد )ٚ ثٙزا اٌّؼٕٝ، 

أٚػؾذ أْ اٌّإ٘لاد الأوبد١ّ٠خ اٌؼ١ٍب أِش   ( 1981، اغبٔذا  )ٚ أ٠ؼب . ػٍٝ رٛع١غ ِؼبسفُٙ

لاثذ ِٕٗ ٌفؼب١ٌخ اٌؼًّ ٚأْ اٌّؼ١ٍّٓ اٌغ١ذ٠ٓ ٠غت أْ ٠ىْٛ ػٍٟ ِؼشفخ ٚؿ١ذح ٌٍّٛػٛع اٌزٞ 

. ٠مِْٛٛ ثزذس٠غٗ 

اٌخظبئض ا١ٌّٕٙخ ٌٍّؼ١ٍّٓ ٚاٌّٙبساد ٚاٌّؼشفٗ ٌذ٠ُٙ أوضش ِٓ رظٛس ٌلأٔشـخ داخً اٌّذسعخ 

 )ٚأٔشـزٙب اٌّّىٕٗ اٌخظبئض ٚرمذ٠ُ لظبسٜ عٙذُ٘ ٌزؼض٠ض الاعزمشاس فٟ اٌج١ئخ الأوبد١ّ٠خ 

 ( . 2006، ا٠ٌٛٚٛة 

 

 

 

 

 

 


